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RESUMEN  

La comprensión lectora en estudiantes de secundaria plantea un desafío continuo en el 

ámbito educativo, ya que es una habilidad fundamental para el éxito académico y el 

desarrollo de habilidades críticas. El objetivo de la investigación fue promover un 

mayor nivel de comprensión lectora de los alumnos mediante la aplicación de la 

estrategia de visualización. Utilizando un enfoque cuantitativo y empírico-analítico, se 

implementó un diseño cuasi-experimental que dividió el estudio en tres fases: pretest, 

intervención y post test. Durante la fase de pretest, se utilizó la sección de reading de 

la prueba A2 Key para establecer una línea de base. Durante la fase de intervención, se 

implementaron estrategias de visualización en varias sesiones de clase. En la fase de 

post test, se evaluaron las mejoras en la comprensión lectora de los estudiantes después 

de la intervención. Nuestras conclusiones revelan una diferencia significativa en la 

mejora de la comprensión lectora entre el grupo Experimental y el grupo Control. El 

grupo Experimental, experimentó un notable aumento en sus calificaciones, subiendo 

de 3.04 en el pretest a 6.63 en el post test, mientras que el grupo Control aumentó solo 

ligeramente de 4 a 4.62. Esta diferencia resalta la efectividad de las estrategias de 

visualización enriquecedoras implementadas durante la investigación. Asimismo, se 

formuló una propuesta pedagógica detallada que se centró en la implementación de 

estrategias de visualización. Este estudio subraya la importancia de implementar 

estrategias de visualización en la enseñanza de la comprensión lectora, ya que no solo 

mejoran esta habilidad, sino que también enriquecen las habilidades cognitivas y 

lingüísticas de los estudiantes, lo que las convierte en un valioso recurso para 

educadores y estudiantes por igual. 

Palabras Clave: COMPRENSIÓN DE LECTURA, ESTRATEGIAS DE 

VISUALIZACIÓN, ESTRATEGIAS MULTIMODALES, ESTRATEGIAS 

PEDAGÓGICAS, VISUALIZACIÓN EXTERNA, VISUALIZACIÓN INTERNA. 
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ABSTRACT 

Reading comprehension in secondary school students poses an ongoing challenge in 

education, as it is a fundamental skill for academic success and the development of 

critical skills. The aim of the research was to promote a higher level of students' reading 

comprehension through the application of the visualization strategy. Using a 

quantitative and empirical-analytical approach, a quasi-experimental design was 

implemented, dividing the study into three phases: pretest, intervention and posttest. 

During the pretest phase, the reading section of the A2 Key test was used to establish 

a baseline. During the intervention phase, visualization strategies were implemented in 
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several class sessions. In the post-test phase, improvements in students' reading 

comprehension were assessed after the intervention. Our findings reveal a significant 

difference in reading comprehension improvement between the Experimental group 

and the Control group. The Experimental group experienced a notable increase in their 

scores, rising from 3.04 on the pretest to 6.63 on the posttest, while the Control group 

increased only slightly from 4 to 4.62. This difference highlights the effectiveness of 

the enriching visualization strategies implemented during the research. In addition, a 

detailed pedagogical proposal was formulated that focused on the implementation of 

visualization strategies. This study underlines the importance of implementing 

visualization strategies in teaching reading comprehension, as they not only enhance 

reading comprehension, but also enrich students' cognitive and linguistic skills, making 

them a valuable resource for educators and students. 

Keywords: EXTERNAL VISUALIZATION, INTERNAL VISUALIZATION, 

MULTIMODAL STRATEGIES, PEDAGOGICAL STRATEGIES, READING 

COMPREHENSION, VISUALIZATION STRATEGIES
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CHAPTER I.  

THE RESEARCH PROBLEM 

 

1.1 Introduction 

Reading is a complex process, properly human, which consists of different 

components, from basic aspects of sensory processing such as visual recognition, 

spatial visual orientation, etc., to processes of greater cognitive complexity such as 

deduction, analysis and synthesis of the message to be transmitted from a text (Gilmour 

et al., 2019) 

In education, several strategies have been identified to improve students' reading 

comprehension, among them, the visualization strategy. This involves the creation of 

mental images as a text is read. Under this strategy, students are guided to use their 

senses and imagination to create vivid images that help them better understand what 

they are reading. By using this strategy, students can build a deeper and more 

meaningful understanding of the text. 

This study is entitled, visualization strategy to promote higher levels of reading 

comprehension in young high school learners. The research follows a qualitative-

quantitative approach with a quasi-experimental design to identify whether or not there 

is an influence of the use of visualization strategies on reading comprehension among 

students. 

The study included an educational proposal based on visualization strategies to 

demonstrate how this strategy can also help students improve their memory and 

attention span. This is because, by actively engaging their mind in creating mental 

images, students are more engaged with the text and are more likely to retain the 

information they are reading. By using this strategy, students can develop critical 

reading skills and improve their ability to construct meaning from the texts they read. 
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The study is structured in 6 chapters, which are described as follows: 

• CHAPTER I. This chapter focuses on the different aspects that make up the 

work are clearly and accurately exposed, highlighting the importance and the 

way in which it was approached. The justification, where the importance, 

impact, beneficiaries, novelty, originality of the degree work is pointed out. 

Finally, the objectives of the research study. 

• CHAPTER II. This chapter deals with the state of the art that supports the 

research work is detailed. Also, a literature review was conducted on the 

variables pertaining to the study. 

• CHAPTER III. This chapter establishes the methodology of the study, 

including the location of the project, tools, techniques, research approach, 

hypothesis, population, sample, data collection methods and data analysis.  

• CHAPTER IV. This chapter shows the statistical results obtained from the 

research, their analysis and discussion based on authors of interest are 

presented. 

• CHAPTER V. This chapter provides a summary of the results in order to 

propose conclusions and recxommendations of the project are as follows. 

• CHAPTER VI. An intervention proposal is structured based on the 

visualization strategy for the improvement of reading comprehension. 

1.2 Justification 

 

Reading is a complex process, properly human, which consists of different 

components, from basic aspects of sensory processing such as visual recognition, 

spatial visual orientation, etc., to processes of greater cognitive complexity such as 

deduction, analysis and synthesis of the message to be transmitted from a text (Gilmour 

et al., 2019). 

Different studies worldwide reported high prevalence rates of reading comprehension 

difficulties. For example, in the United States, there are worrying percentages for the 
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country, with 33% of fourth graders and 26% of eighth graders still reading below the 

basic level (Cho et al., 2019). 

According to reports from government organizations, 20% of students in OECD 

countries have significant difficulty comprehending written texts in English. In 

agreement, a 2016 Stanford University study found that 70% of high school students 

in the United States do not read at grade level and many struggles to understand more 

complex texts. 

On the other hand, in the UK, government reports have found that one in five primary 

school students do not reach the expected level in reading comprehension for their age. 

As in Australia, according to the National Literacy and Numeracy Assessment Report, 

25% of eighth grade students did not meet English literacy standards. 

At the same time, Latin America region maintains a low level of reading 

comprehension in a foreign language. Recent research reported around 27% of fifth 

graders have this type of problem. In Argentina, the percentage of students with this 

type of deficiency ranges between 5% and 10% of the total school population. As well 

as Mexico, 21% of students in upper secondary education are below level 2 in reading 

performance (Parra et al., 2021). 

According to the 2018 PISA Report, 54% of students in Latin America and the 

Caribbean do not reach the level of reading proficiency required for the world of work 

and daily life. In addition, only 2% of students in the region manage to reach the highest 

level of reading proficiency. In the specific case of reading comprehension in English, 

this report shows that at the Latin American level, only 1% of students achieve the 

highest level of proficiency in this area, while 70% of students do not reach the 

minimum level required. 

This is related to a study conducted by the Universidad de los Andes in Colombia, 

which found that 82% of high school students do not have sufficient skills to understand 

university-level English texts. On the other hand, in Peru, according to a study by the 
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government, only 10% of high school students have an adequate level of reading 

comprehension in English. 

In the field of education, Ecuador has one of the lowest levels of reading 

comprehension in the region. According to the PISA report, 75.7% of Ecuadorian 

students do not reach the minimum level of proficiency in reading in English, and only 

0.1% manage to reach the highest level of proficiency. In the specific case of reading 

comprehension in English, the report shows that only 0.5% of Ecuadorian students 

achieve the highest level of proficiency, while 87.9% of students do not reach the 

minimum level required. 

Likewise, according to the results report of the Ser Bachiller 2021 test, 58.2% of the 

students who took the test in Ecuador did not achieve the proficiency level in the 

English language. It was found that the main shortcoming of students in reading 

comprehension in English is related to the lack of skills to interpret and analyze 

complex texts in the language. In addition, according to the same study, students also 

face difficulties in understanding English vocabulary and grammatical structures, 

which limits their ability to comprehend more advanced texts. 

The results of evaluations applied in basic education indicate that 40% of children do 

not pass the initial reading level (Escudero et al., 2019). Moreover, the problem is 

aggravated in the population with greater socio- cultural deficits, as almost 60% of 10-

year-old students do not understand what they read, a problem that affects and worsens 

to a greater extent when these students are promoted to a higher level, where a high 

percentage of students show this deficiency (Hernández-Chérrez et al., 2020). 

These data show that the lack of reading comprehension in English is a significant 

problem in Ecuador, and that students face difficulties in understanding English texts 

of different levels of complexity. The main shortcomings are related to the lack of skills 

to interpret and analyze English texts, as well as to understand the vocabulary and 

grammatical structures of the language. It is important to note that with proper 
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instruction and regular practice, students can improve their English reading 

comprehension skills. 

Research theories point out that in order to achieve the objective of decoding the 

message transmitted through the text, the reader must have different competences that 

facilitate the assimilation of the message, until it is understood (Sanati, 2020). 

Currently, one of the most popular competences is the creation of mental images, seeing 

with the mind's eye is a skill that, like most cognitive skills, is generated from numerous 

different processes that allow access to long-term memory and create a representation 

in the short-term buffer (Pearson, 2019) 

In the light of this situation, the aim of this research is to improve reading 

comprehension in 10th grade students at Unidad Educativa Severo Espinosa in Ducur- 

Cañar through visualization strategies. This research is important because it promotes 

the improvement of reading comprehension using the visualization strategy, guiding 

students to create mental images as they read the text. It also develops critical thinking 

skills. By creating mental images, students can analyze and synthesize information 

from the text. It promotes information retention and fosters creativity and imagination 

to bring the ideas in the text to life, which helps students to enjoy reading more. 

The study is impactful in that it presents an intervention proposal for the improvement 

of reading comprehension through the visualization strategy. For this impact to be 

positive and beneficial for students, it seeks to help them develop critical thinking 

skills, retain information, and enjoy reading more. In addition, the project is novel in 

that the visualization strategy is rarely used in educational institutions. 

The direct beneficiaries are the students, who will be part of the learning and reading 

comprehension process through activities that allow them to develop critical thinking, 

imagination, and visualization of images to understand and enjoy what they are reading. 

The indirect beneficiaries are the teachers, as they have a new teaching strategy that 

can be applied in the classroom. 
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 1.3 Objetives 

 

1.3.1 General 

To promote higher level of Reading Comprehension of the 10th grade students 

by implementing Visualization Strategy 

1.3.2 Specific 

 

• To assess the result of visualization strategies on Reading Comprehension for 

10th grade students at Unidad Educativa Severo Espinosa in Ducur- Cañar.  

• To determine if visualization strategy promotes higher level of Reading 

Comprehension. 

• To design and present a proposal of a didactic guide for teachers at Unidad 

Educativa Severo Espinosa in Ducur- Cañar on Visualization Strategy 
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CHAPTER II.  

RESEARCH BACKGROUND 

2.1 State of the art 

As society has changed, education has also been changing according to the needs and 

interests of society, since it is impossible to live without scientific progress. These 

changes require teachers to update themselves to implement new teaching techniques 

and strategies in the field of teaching. 

On this basis, Turnbull et al. (2020) points out that education is an attempt to create 

environments that promote changes in what people do, know and feel, with the goal 

of promoting personal, social and intellectual growth and it depends largely        on the 

training and competence of teachers, as well as on the human, pedagogical and 

professional qualities of each educator. 

In this way, several articles of interest have been selected in relation to  the research 

topic, which are the basis for the proper development of the study. 

The first study developed by Aziza et al. (2019), reviews research on the teaching of 

reading strategies, with a focus on cognitive and metacognitive reading strategies. 

Findings show that the use of visualization techniques for prediction, analysis, 

summarization, and other reading strategies during reading enables students to actively 

participate in interactions with the author of a text.  

This research contributes to knowledge about cognitive strategies that connect readers 

to written information and is useful for English as a foreign language (EFL) learner 

who struggle with using different types of reading strategies. 

On the other hand, the study carried out by Al-Murtadha (2019), In the research, the 

author focuses mainly on identifying factors that influence second language (L2) 

learning in ESL contexts. This study aims to examine the effects of a treatment using 

text visualization and imagination techniques on a group of EFL learners in rural 
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schools. The classes were randomly assigned to a control group and an experimental 

group. The researcher designed a weekly 45-minute visualization lesson for the 

treatment group to help learners imagine everyday situations in English; the control 

group performed visualization activities. The results indicated that the treatment group 

had significantly increased at the end of the intervention, and it revealed students' 

perceptions of the effectiveness of the programmed and the role of visualization in 

improving students’ reading comprehension and suggests activities that teachers can 

use to improve. The study concludes that, in addition to visualization, stimulating L2 

development and interventions in schools is necessary 

The study cited in the previous paragraph was considered because it proposes a 

methodology for data collection and analysis based on what was intended to be 

proposed in this research. At the same time, it allows us to analyse the students' 

perception of the effectiveness of an intervention programme using the visualization 

strategy.  

A third article conducted by Cheng and Beal, (2020), had the objective to investigate 

the effects of students' drawing and imagining on learning memory, learning transfer 

and cognitive load, as well as students' attitudes towards learning strategies when 

learning a computer- based science text. Three groups were formed in the study: the 

drawing group, the imagination group, and the image group (control). The results 

showed that there were no significant differences between the three groups in terms of 

recall and transfer of learning, but the students' prior knowledge and spatial skills were 

positively and significantly correlated with recall and transfer of learning. The 

visualization strategy is detailed within the drawing group, which had a significantly 

higher cognitive task than the drawing group. Results point student perceived drawing, 

imagining, and reading to be useful for learning and reading comprehension. In 

addition, students were more likely to learn by visualizing provided images than 

creating drawings. 
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The research was taken into consideration because it investigated the effects of drawing 

and imagination on learning memory, learning transfer, cognitive load and students' 

attitudes towards learning strategies when learning a scientific text on a computer. It 

provides a technological contribution to the development of a visualization strategy for 

reading comprehension. In addition, it includes another visualization strategy to 

drawing, which had a significantly higher cognitive task. 

The study carried out by Salas et al. (2021), aims to encourage teachers to select and 

implement strategies according to the needs of their students and the topics or texts 

they present in their classes. The article presents several strategies that show how 

teachers can engage readers: The first is a quick, collaborative, multi-layered sketch 

inspired by graffiti. It also describes how to imagine the text and how readers can create 

a visual landscape around the story they are reading. It also explains how teachers can 

use guided imagery to introduce students to the vivid historical context of the narrative 

and how readers can create a physical storyline. It also describes how readers can create 

small visual clues in the form of logograms to follow the progress of the text. These 

visualizations enable readers to imagine the story they are reading and themselves in 

the narrative space. 

This article was selected for two reasons. The first is that it encourages teachers to 

choose and implement strategies according to the needs of their students and the texts 

presented in their classes. Second, it offers several strategies, including the use of quick 

sketches, creation of visual landscapes, guided imagery to introduce students to the 

historical context of the narrative, creation of physical plots and small visual clues to 

follow the progress of the text. 

Similarly, the study designed by Turchioe et al. (2020), although this study is not an 

educational study, it is important because it shows that visualization is a cognitive 

strategy from a clinical perspective. The case study presented by the authors explores 

how visualization can help interpret and contextualize patient health texts, emphasizing 

objective understanding using visual analogies rather than words. This article provides 



 

22 
 

further insights into the theoretical foundations of visualization strategies, their 

application and usefulness. These theoretical foundations can thus be applied in schools 

to improve students' reading comprehension. 

The study was selected because it provides information on the theoretical 

underpinnings of visualization strategies, their application and usefulness, which can 

be applied in schools to improve pupils' reading comprehension. 

On the other hand, the study of Bogaerds et al., (2021) summarize the results of several 

studies on structuring narrative and informational texts with students in grades 4-6 in 

mainstream schools. Among them, the use of cognitive strategies was highlighted as a 

model for improving reading comprehension. The results showed that teaching 

sentence structure using visualization strategies had a direct positive impact on pupils' 

reading comprehension. In addition, content-related features such as visual attention to 

paragraph-level structure, active construction of graphic scenes, and instruction in rule-

based summarization methods were identified. This study is useful because it allows 

for the design of instruction that can support the positive effects of reading based on 

visualization strategies. 

Like previous studies, it was selected because of its exposure of cognitive strategies as 

a model for improving reading comprehension, with a focus on the use of text 

visualization. It also provided insight into visual attention to paragraph-level structure, 

active construction of graphic scenes, and instruction in rule-based summarization 

methods. 

Under the same line of research, the study of the Nazurty et al (2019), had the purpose 

to analyze the English reading strategies used by student teachers at public universities, 

specifically the type and frequency of English reading strategies used by student 

teachers. The reading strategy "visualize the read information" was used in most 

reading activities. This is a cognitive strategy associated with visualization. 
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The study made it possible to analyze the visualization strategy in a more adult 

environment, as it was carried out among master’s students at public universities. These 

can be used for the intervention proposal. 

Similarly, the study conducted by Gaith y El-Sanyoura (2019), exposed the interaction 

between the use of metacognitive reading strategies and EFL learners' reading 

comprehension. The role of global, problem-solving, and support strategies in 

predicting learners' literal and higher-order reading comprehension was also examined. 

As a result, participants indicated that they made extensive use of visualization as a 

problem-solving strategy in text comprehension. Furthermore, problem-solving 

strategies were positively correlated with and predictive of text comprehension. This 

study is important because it discusses implications for teaching and learning, as well 

as for future research. 

The article was selected because it investigated the interaction between the use of 

metacognitive reading strategies and EFL students' reading comprehension. 

The study was followed by an analysis of Hwang et al. (2019), a summarization 

strategy based on concept maps is integrated in a flipped learning context to improve 

students' reading comprehension. The results of the experiment showed that the 

strategy focused on cognitive visualization, i.e., visualizing what is read and 

summarizing it using a concept map. Although this approach improved the students' 

ability to summarize, the effect of this strategy on the students' reading comprehension 

was not significant. However, this result is because students were not familiar with the 

flipped classroom environment. This study is relevant because the improvement in 

students' summarizing skills may be directly related. 

The article was relevant as it shows a different concept by including the derivation of 

the visualization strategy as a summarization tool based on concept maps in a flipped 

learning context to improve students' reading comprehension. This strategy has its 

limitations but can work if used in an appropriate context within a flipped classroom 

area. 
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In the study of Nurviyani et al. (2020), the development of students' reading 

comprehension through multimodal reasoning was investigated. In addition, students' 

difficulties in making multimodal inferences were investigated. The results showed that 

almost all students made significant progress in their reading skills through multimodal 

reasoning, that they were able to make visual and verbal inferences using clues from 

the text and linking them to their prior knowledge, that they created mental images in 

their minds and distinguished between literal and implicit meaning, that they used the 

text as a basis for their reading, that they used specific reading strategies before, during 

and after reading and that they could make their conclusions visually and verbally clear. 

This enabled them to develop micro- and macro-reading skills and to fully comprehend 

multimodal texts. It is important that the study includes a strategy that is perfectly 

adapted to the current study. 

The study was selected because it contributes to research in the cognitive area by 

integrating the concept of multimodal reasoning. In this study, students can make visual 

and verbal inferences by using clues from the text and relating them to their prior 

knowledge, creating mental images according to a read text.  

According to research by Kung (2019), the results showed that students generally 

prefer cognitive knowledge when reading English texts and that authentic reading 

material increases their motivation and positive attitude towards learning due to several 

important factors.  

This study clearly shows that developing students' awareness of second language 

reading strategies through the use of appropriate reading materials in the classroom has 

several pedagogical and theoretical implications. 

The research led by Darmayanti (2021), The objective was to investigate the effects of 

reading content using visualization strategies on students' motivation toward reading. 

The analysis showed that students' motivation increased following the introduction of 

reading content that enabled them to visualize what they were reading.  
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The study showed that visualization of reading content affected students' motivation to 

read, and that visualization affected students' reading comprehension (inferences, 

details, and main ideas). 

Consequently, the study of Ruhul (2019), explores how students can develop their 

reading skills through effective reading strategies. Reading literacy is considered one 

of the most important components of the English curriculum at all levels of education.  

Within these methods, cognitive visualization strategies were mentioned, and it was 

observed that students who were taught visualization strategies in the context of reading 

activities developed at a high level. 

Likewise, the investigation of Wang and Li (2019),  described the development of an 

innovative multimedia application and examines how teachers rate its usefulness in 

helping visually impaired students to visualize their reading. Students with reading 

disabilities can easily create mental representations of spoken and written language, 

and their sensory systems can quickly transform parts into wholes through images. 

Students with reading disabilities may have difficulty creating pictures because the 

sensory information in pictures is slow and often stops at fragments. Images can also 

be stored to analyse students' learning outcomes and needs.  

This study is very important because it allows us to analyse the use of visualization as 

a strategy for learning to read from an ICT perspective. 

It is worth mentioning the research of Varaporn and Sitthitikul (2019), investigated 

how multimodal tasks affect the critical reading skills and cognition of students 

learning English as a foreign language. The study suggests that multimodal tasks can 

be incorporated into the development of reading programs for English as a foreign 

language (EFL) learner, as multimodality has been shown to appropriately improve 

students' critical reading skills.  
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The study was selected because it provides a guide for teachers who intend to 

incorporate multimodality into their practice, the following is a guide to the 

pedagogical implications of multimodality in EFL reading. 

Similar to the previous study, the research of Cromley et al. (2021). In this study was 

the use of an approach that involved learning from several illustrative texts, giving an 

explicit task without text, explaining to classmates using pictures and text, collecting 

information about what representations were used during the learning process. 

The study of Guo et al. (2020),  analysed a number of studies that measured the impact 

of graphics on reading comprehension. The study highlights the use of graphics as a 

technique to support and enhance visualization. The authors conclude that graphics 

improve students' comprehension in a variety of ways in free-form and mixed-form 

tests. Implications for future research are presented. 

The study was selected because the results showed that the group that received 

visualization instruction significantly improved their reading comprehension compared 

to the group that did not receive visualization instruction. 

The study carried out by Durbahn et al., (2020) examines the relationship between 

vocabulary size and visual comprehension. It also looks at the role of pictures in visual 

comprehension and distinguishes between questions on audio comprehension, 

questions on audio picture comprehension and questions on picture comprehension.  

The study has been selected because it suggests how visualization strategies can be 

combined in educational settings to improve students' reading comprehension. 

The article conducted by Jasmine and Felicia (2019) explores how visualization can 

improve the academic performance of university students. The methodology of the 

study included university students, divided into two groups: an experimental group and 

a control group. Both groups took a knowledge pre-test and then the experimental 

group participated in a visualization workshop, while the control group received no 
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intervention. The visualization strategy focused on teaching students to create vivid 

and detailed mental images of the information they were learning. Students practiced 

this technique by visualizing specific concepts and relating them to their own 

experiences. They were also taught to use relaxation techniques to reduce stress and 

improve their ability to concentrate. The results of the study showed that the 

experimental group performed significantly better on the post-test compared to the 

control group. It was also found that students who showed a greater ability to visualize 

information performed better on the post-test. 

The study was selected because it allows the visualization strategy to be an effective 

tool to improve students' academic performance and it can be included in the proposal.  

Finally, the study by Acosta and Tinoco (2021), analyses the influence of the 

interpretation of images in the initiation to reading at the initial level. Among the most 

relevant results, the use of visualization in the teaching-learning process is fundamental 

in early education because it helps children to better understand the content dealt with 

in class, develops creativity and imagination, increases vocabulary, and helps to 

develop skills such as visual discrimination, which is necessary to start reading from 

the enjoyment of reading. Through reading, the child develops communicative and 

expressive skills that are fundamental for the development of language, which is 

considered a fundamental aspect for the integral development of children. 

The study was selected because it suggests that the visualization strategy can be an 

effective tool for improving reading comprehension in students of different levels and 

ages. Visualization can help students connect with the text in a deeper and more 

meaningful way, enabling them to better comprehend the information they are reading. 

 

 

 



 

28 
 

2.2 Literature Review 

2.2.1 Independent variable: Visualizing Strategy 

The present research focuses on the use of the visualization strategy to improve reading 

comprehension. This independent variable is accompanied by key categories listed 

below: 

• Learning theories 

• English language teaching methods  

• Visualizing strategy 

Learning theories 

Teaching English as a second language (ESL) is a field that has greatly benefited from 

educational research and theory. Teaching theories provide a conceptual and practical 

framework for understanding how educators approach the teaching of English to non-

native speakers. This literature review focuses on examining the most influential 

teaching theories and their applications in the context of teaching English as a second 

language. 

Communicative Approach 

The communicative approach is one of the dominant theories in teaching English as a 

second language. Originating in the 1970s, this approach emphasizes effective 

communication as the primary goal of language learning. Studies by Richards and 

Rodgers (2019) have been instrumental in developing this theory. It focuses on the use 

of language in real-life situations, promoting meaningful interaction and 

communicative competence. 
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Task-Based Approach 

The task-based approach is another relevant theory in teaching English as a second 

language. Emerging as a response to the communicative approach, this approach 

focuses on practical and problem-solving activities. Ellis (2023) has significantly 

contributed to the development and understanding of this approach, emphasizing the 

importance of authentic and meaningful tasks to foster English language learning 

Lexical Approach 

The lexical approach is an emerging theory that has gained attention in recent years. It 

focuses on the importance of vocabulary and lexical units as fundamental blocks of 

language. Lewis (2020) is a central figure in the development of this theory, arguing 

that language is best learned through lexical patterns and exposure to authentic 

vocabulary in meaningful contexts. 

English language teaching methods 

English Language Teaching (ELT) methods play a pivotal role in shaping the 

instructional practices used to teach English as a second or foreign language. This 

literature review explores various teaching methods employed in ELT contexts and 

their implications for language learning outcomes. 

Grammar-Translation Method 

The Grammar-Translation Method is one of the earliest approaches to teaching 

language. It emphasizes the explicit teaching of grammar rules and translation 

exercises. While it provides a strong foundation in grammar, critics argue that it often 

neglects communicative competence and fluency development. 

Direct Method 

The Direct Method advocates for teaching language through immersion and direct 

communication. It emphasizes the use of target language in the classroom, focusing on 
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spoken language and contextual understanding. This method promotes natural 

language acquisition but may lack structure and explicit grammar instruction. 

Audio-Lingual Method 

The Audio-Lingual Method emphasizes repetition, memorization, and pattern practice. 

It uses drills and dialogues to reinforce language structures and vocabulary. This 

method aims to develop oral proficiency and automaticity but may overlook 

meaningful communication and language use. 

Communicative Language Teaching (CLT) 

Communicative Language Teaching focuses on meaningful communication and 

language use in real-life contexts. It encourages student-centered activities, authentic 

materials, and task-based learning. CLT promotes communicative competence and 

learner autonomy, aligning with contemporary language learning theories. 

Task-Based Language Teaching (TBLT) 

Task-Based Language Teaching centers on completing tasks as a means of language 

learning. It emphasizes problem-solving and meaningful communication, with a focus 

on language use rather than language form. TBLT fosters learner engagement, 

motivation, and real-world language skills development. 

Visualizing strategy 

The visualization strategy is a reading technique that consists of creating mental images 

while reading a text. This strategy is used to improve reading comprehension and 

information retention, since the creation of mental images helps readers to connect and 

remember information more effectively (Huang et al., 2019). 

The visualization strategy presents theoretical elements that support it, among them 

are: 
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• Information processing theory: This theory suggests that humans process 

information in stages and that information is stored in memory at different 

levels of processing. The visualization strategy is based on deep information 

processing, which helps readers retain information and create more meaningful 

connections between ideas in the text (Barral et al., 2020). 

• Schema theory: According to this theory, schemas are cognitive structures that 

help humans organize and understand information. The visualization strategy 

is based on the creation of visual schemas, which helps readers better 

understand and retain information from the text (Zhi et al., 2019). 

• Cognitive load theory: This theory suggests that information processing has a 

limit, and that cognitive load refers to the amount of information the brain can 

process. The visualization strategy helps reduce cognitive load, as the creation 

of mental images reduces the amount of information being processed at the 

same time, making the information easier to understand and retain (Nguyen, 

2022). 

• Multisensory learning theory: This theory suggests that humans learn best when 

multiple senses are involved in the learning process. The visualization strategy 

uses sight and imagination, which helps readers learn more effectively and 

retain information longer (Smith et al., 2021). 

In summary, the visualization strategy is a reading technique that relies on the creation 

of mental images to improve reading comprehension and information retention. This 

strategy is based on several theoretical elements that suggest that the creation of visual 

schemas and the reduction of cognitive load are important for effective information 

processing. The visualization strategy also aligns with multisensory learning theory, as 

it involves multiple senses in the learning process. 
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2.2.2 Dependable Variable: Reading comprehension 

Communication 

Communication skills are essential in various aspects of life, including personal 

relationships, professional settings, and academic environments. The concept of 

communicative competence emphasizes the ability to effectively use language in real-

life communication situations. Communicative competence comprises not only 

grammatical knowledge but also sociolinguistic, discourse, and strategic competencies. 

Communicative Language Teaching (CLT) 

Communicative Language Teaching is an approach to language instruction that 

prioritizes the development of communicative competence. This pedagogical 

framework, influenced by the work of linguists, some authors focuses on meaningful 

communication, authentic language use, and learner-centered activities. 

Speech Act Theory 

Speech Act Theory, developed by philosopher J.L. Austin and further elaborated by 

linguist John Searle, explores how language is used to perform actions beyond simply 

conveying information. Understanding speech acts such as requests, promises, and 

apologies is essential for effective communication in diverse contexts. 

Interpersonal Communication Skills 

Interpersonal communication skills encompass a range of abilities required for 

successful interaction and collaboration with others. These skills include active 

listening, empathy, nonverbal communication, conflict resolution, and assertiveness.  

Cross-Cultural Communication 

Cross-cultural communication examines how individuals from different cultural 

backgrounds interact and communicate effectively. Scholars have studied cultural 



 

33 
 

dimensions that influence communication styles, values, and perceptions, highlighting 

the importance of cultural awareness and sensitivity in intercultural interactions. 

Reading Skill 

Reading skill development is a critical component of language acquisition and 

academic success.  

Bottom-Up Processing 

Bottom-up processing models, such as the psycholinguistic model proposed in 1967, it 

emphasizes the importance of decoding individual words and linguistic features to 

construct meaning from text. These models highlight the role of phonological 

awareness, vocabulary knowledge, and syntactic understanding in reading 

comprehension. 

Top-Down Processing 

Top-down processing models, such as schema theory, it emphasizes the use of 

background knowledge, context, and cognitive schemata to comprehend text. Readers 

employ prior knowledge and predictions to make sense of new information, engaging 

in higher-level cognitive processes to construct meaning. 

Reading Strategies 

Effective readers employ a variety of strategies to enhance comprehension and 

engagement with text. These strategies include pre-reading activities, such as activating 

prior knowledge and setting purposes for reading, as well as during-reading strategies, 

such as making predictions, monitoring comprehension, and clarifying understanding. 

Inference skills 

Inference skills are pivotal for readers to grasp implicit meanings, draw conclusions, 

and generate insights from text. This literature review delves into theoretical 
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perspectives, instructional methods, and influential factors shaping the cultivation of 

inference skills in readers. 

Cognitive Processes 

Inference skills heavily rely on cognitive mechanisms such as schema activation, 

pattern recognition, and knowledge integration. Readers deploy existing mental 

frameworks to infer implicit information, bridge gaps in understanding, and construct 

coherent interpretations of text. 

Strategic Approaches 

Effective readers employ a range of strategic approaches to enhance inference skills. 

These approaches encompass metacognitive strategies for monitoring comprehension, 

inferential strategies for making predictions and drawing conclusions, and evaluative 

strategies for assessing the plausibility and coherence of inferences. 

Textual Signposts 

Textual features serve as signposts guiding readers toward making inferences. 

Cohesive devices, logical connectors, and semantic cues embedded within text 

facilitate readers' ability to infer relationships, anticipate outcomes, and discern 

underlying meanings. 

Pedagogical Techniques 

Pedagogical techniques play a pivotal role in fostering inference skills development. 

Educators can employ explicit instruction, modeling, guided practice, and collaborative 

discourse to scaffold students' inference-making processes and deepen their 

comprehension of text. 
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Reading Comprehension 

Reading comprehension in English is a fundamental skill for effective communication 

in today's globalized world. The theoretical framework underpinning reading 

comprehension is based on several theories and models, which include: 

• Information processing theory: This theory suggests that humans process 

information in stages, which means that reading comprehension involves a 

process of decoding, interpreting, and storing information. Readers must be 

able to identify words, understand their meaning and connect them to other 

ideas to create an overall meaning (Hjetland et al., 2020). 

• Reading processing model: This model describes the cognitive processes that 

occur during reading and is divided into three phases: pre-reading, reading and 

post-reading. During pre-reading, readers activate their prior knowledge and set 

goals for reading. During reading, readers decode and comprehend the text. 

During post-reading, readers reflect on what they have read and consolidate 

their understanding. 

• Reading comprehension model: This model focuses on the processes readers 

use to construct meaning from text. This model includes three components: 

decoding, comprehension, and reflection. Decoding involves the recognition of 

words and comprehension involves the construction of meaning from the words 

and ideas in the text. Reflection involves the evaluation of comprehension and 

the identification of gaps in knowledge (Septiyana et al., 2021). 

• Constructivist reading theory: This theory suggests that reading comprehension 

is an active process in which readers construct meaning from the words and 

ideas in the text and their own prior knowledge and experiences. This theory 

emphasises the importance of feedback and reflection in improving reading 

comprehension. 

In summary, English language reading comprehension is based on several models and 

theories that describe the cognitive processes involved in decoding, comprehending, 
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and reflecting on text. English language reading comprehension is also based on 

constructivist reading theory, which emphasises the importance of constructing 

meaning from the words and ideas in the text and from the reader's prior knowledge 

and experiences. 

Visualization and reading comprehension strategy 

Visualization strategy and reading comprehension are closely related, but they have 

some key differences. First, visualization strategy refers to the technique of imagining, 

creating mental images and making sensory connections while reading to improve 

comprehension. Readers can visualize the characters, places, events, and concepts 

described in the text to help them better understand and remember what they are 

reading. The visualization strategy is often used in conjunction with other reading 

strategies, such as inferencing and summarizing (Barral et al., 2020). 

Reading comprehension, on the other hand, refers to the ability to understand the 

meaning and purpose of the text being read. Reading comprehension involves the 

integration of skills such as decoding, fluency, vocabulary, and comprehension. 

Readers must be able to identify words, understand their meaning, infer implicit 

information, make connections between ideas, and summarize information to construct 

overall meaning. In terms of similarities, both the visualization strategy and reading 

comprehension require readers to be active and engaged in the reading process. Also 

involve creating mental images and identifying connections between ideas to help 

readers comprehend and remember what they are reading (Salas et al., 2021). 
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CHAPTER III.  

METHODOLOGY 

 

3.1 Location 

This research study was carried out at the Severo Espinoza Valdivieso Educational 

Unit. The institution is in the province of Cañar, in the parish of Ducur. It is an 

educational institution whose mission is to provide a quality, comprehensive and 

equitable education that promotes the academic, personal, and social development of 

students through an education that adapts to the individual needs of students, we aspire 

to form committed citizens, able to face current challenges and contribute to the 

development of a just and sustainable society.  

3.2 Tools and Techniques 

The A2 Key Test was used as a measurement instrument in both the initial and final 

phases of the study. The A2 Key Test was administered as a pre-test and a post-test to 

assess participants' reading comprehension and inferential skills. This tool provided a 

quantitative measure of participants' ability to comprehend English texts and make 

inferences from them. Comparison of the pre-test and post-test scores allowed for the 

assessment of progress or changes in inferential skills over the course of the study. 

3.3 Research approach  

The proposed research adopted a quantitative, empirical-analytical, and quasi-

experimental approach in order to achieve the research objectives on the use of 

visualization strategies in young secondary school students' reading comprehension.  

The proposed research used a quantitative approach to assess the impact of 

visualization strategies on young learners' reading comprehension. A quasi-

experimental design with a pre- and post-test were used to collect quantitative data on 

reading comprehension before and after the implementation of visualization strategies. 
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The research, being quasi-experimental in nature, sought to demonstrate the effect of 

an independent variable, in this case, the implementation of visualization strategies, on 

a dependent variable, reading comprehension in young secondary school students. A 

comparison was carried out between two groups: an experimental group that received 

the visualization strategies and a control group that did not receive them.   

In this quasi-experimental approach, measurements and assessments were made both 

before and after the implementation of the visualization strategies in both groups. 

Quantitative data on reading comprehension were collected using reliable and validated 

assessment instruments. Subsequently, a comparative analysis of the results between 

the experimental group and the control group was conducted to determine whether 

there is a significant difference in reading comprehension due to the implementation of 

the visualization strategies. This was done to obtain solid empirical evidence and to 

support the conclusions and recommendations derived from the research. 

Finally, the proposed research is empirical-analytical because it is based on the 

collection of real data in a real educational setting to obtain evidence-based conclusions 

supported by the data collected. 

3.4 Population and sample 
 

The table below shows the population and sample in more detail. 

Chart 1. Population and sample 

Group Boys Girls Total 

Control 16 15 31 

Experimental 17 16 33 

Source: Field Research 

Author: Pillaga, P. (2023) 
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3.5 Hypothesis Approach 
 

Hypothesis1: The application of visualization strategies significantly improves 

students' reading comprehension. 

Hypothesis 0: The application of visualization strategies does not improve students' 

reading comprehension. 

3.4 Data collection 
 

Data Collection 

Method 

Description 

A2 Key Test The A2 Key Test, used as both pre and post-test 

measures, assessed participants' reading comprehension 

and inference skills in English. 

Pre-Test 

Administration 

Participants completed the A2 Key Test as a baseline 

measure before the study commenced, providing initial 

data on reading abilities. 

Post-Test 

Administration 

Following the study or intervention period, participants 

completed the A2 Key Test again to measure potential 

changes in their reading abilities. 

Data Recording and 

Management 

Detailed records of participants' responses, completion 

times, and relevant demographic data were maintained 

to ensure accuracy and consistency. 
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3.5 Information processing and statistical analysis 
 

Pre- and post-test and questionnaire data were collected and summarized in Excel files. 

Subsequently, the data were transferred to SPSS statistical software to verify their 

normal distribution. Non-parametric Wilcoxon tests were then used to compare group 

means. Finally, comparison criteria were developed to evaluate and accept or reject the 

established hypotheses. 

3.4 Experimental design 
 

This study employed the A2 Key test, a basic level English language test that was used 

both pre- and post-study. This test is developed and administered by Cambridge 

Assessment English, a recognized global English language skill testing organization, 

with rigorous development and validation processes in place to ensure the reliability 

and validity of the results obtained.  

For the participants in this study, only the reading part of the test was considered. This 

section records their performance by means of the score obtained in it. It is worth 

mentioning that this section has 5 parts, which evaluate different points related to 

reading comprehension. Each part of the reading section is detailed below. 

• Part 1: Students must read and understand different types of short texts, such 

as emails, notices, posters, or text messages. They then choose the sentence that 

best matches the meaning of the text in question. A total of 6 questions are 

asked. 

• Part 2: Students must answer seven questions related to three short texts on a 

specific topic. They must locate specific information and understand the details 

of each text in order to relate the corresponding questions. 

• Part 3: Students have a longer text, such as a simplified newspaper or magazine 

article. They must answer five multiple-choice questions, assessing their 

understanding of the main ideas and some details within the longer text. 
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• Part 4: Students read a short text with numbered spaces and must select the 

correct word from three options provided for each space. Students are asked to 

answer six questions. This part tests comprehension of words in context, 

focusing on vocabulary and, to a lesser extent, grammar. 

• Part 5: Students must fill in six blanks in one or more texts using single words. 

This section tests their understanding and knowledge of grammatical forms, 

such as verbs, determiners, and pronouns, as well as structural relationships at 

phrase, clause, sentence, or paragraph level. 

The development of the research was divided into 3 phases. 

Phase 1. Pre-test 

First, a diagnostic pre-test was administered. This test consisted of taking the 5 parts 

corresponding to the reading section of the A2 Key test. 

Phase 2. Intervention 

Once the results of the pretest were obtained, the experimental group was subjected to 

an intervention. On the other hand, the control group was maintained with the daily 

planning of the educational institution. The classroom intervention phase lasted seven 

weeks and was structured as follows.  

The first week was a pre-test week. In the following five weeks, the researcher applied 

a visualization strategy in the classroom twice a week for a total of 10 sessions; in the 

seventh week, a post-test was conducted. 

The intervention focused on the use of visualization strategies such as mental imagery 

sessions, visualization of key words, use of external visual resources, among others. 

All these strategies were integrated into a didactic approach consisting of three 

activities: pre-reading activities, reading activities and post-reading activities. This 

focused on a final activity for each session. 
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The intervention programme consisted of 10 sessions that included visualization 

strategies to improve students' reading comprehension. These sessions included a "pre-

reading activity" in which students familiarized themselves with a visualization 

strategy, a "during reading activity" in which students read a specific text applying the 

visualization strategy in conjunction with teacher guidance, and a "post-reading 

activity." This was to assess their comprehension of what they had read. 

Each visualization strategy was carried out in 1 week over 2 sessions with two rounds 

of exploration. For each paired section, the topics covered were the introduction to the 

strategy and the use of the strategy in reading. The format of the week for each strategy 

is as follows. 

Week X: Visualization strategy "XXXX".  

Session 1 

Objective: To introduce the visualization strategy and teach students how to apply it 

during reading. 

Activities: 

• Presentation: The concept of visualization strategy and its importance for 

reading comprehension is explained. 

• Examples: Examples of how students can put the strategy discussed into 

practice are shown. 

• Practice guide: A step-by-step guide is provided for students to practice the 

strategy. 

• Group discussion: A class discussion is encouraged for students to share their 

experiences and how they helped them to better understand the text. 
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Session 2 

Objective: To apply the strategy of creating mental images in a guided reading activity. 

Activities: 

• Preparation: A text appropriate to the interests and abilities of the students is 

provided. 

• Guided reading: The text is read aloud, and students are guided through the 

application of the visualization strategy while reading. 

• Assessment: A short assessment is administered after reading to measure 

students' reading comprehension. This may be another multiple-choice quiz or 

a written response task. 

• Individualized feedback: Specific feedback is provided to each student on 

their application of the strategy and provides suggestions for improvement. 

Response variables or results obtained 

In the analysis of the response variables, we sought to understand the impact of the 

intervention on the development of reading inference skills.  

• A2 Key Test Scores (Pre-Test): Participants' scores on the A2 Key Test before 

the intervention provided an initial measure of their reading comprehension and 

inference skills. 

• A2 Key Test Scores (Post-Test): Participants' scores on the A2 Key Test after 

the intervention reflected any changes or improvements in their reading 

comprehension and inference skills. 

• Changes in Pre and Post-Test Scores: Analyzing the differences between pre-

test and post-test scores on the A2 Key Test allowed for the assessment of the 

intervention's impact on the development of inference skills. 
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CHAPTER IV.  

RESULTS AND DISCUSSION 

4.1 Research question 1 

Based on the results, the first research question is: "What patterns are observed in 

participants' A2 Key Test scores before and after the intervention?" This seeks to 

identify patterns and trends that reflect the impact of the intervention on the 

development of participants' reading and comprehension skills. This analysis provided 

insight into how scores evolve over time and will provide information on the 

effectiveness of the intervention in improving participants' reading comprehension and 

inference skills. 

4.2 Research question 2 

The second question posed is defined as: Which specific aspects of reading 

comprehension and inferencing show significant improvements after the intervention? 

and seeks to investigate which specific aspects of reading comprehension and 

inferencing show significant improvements after the intervention. It also sought to 

identify which specific skills were most affected by the intervention. This analysis 

allowed us to understand in which areas participants have developed reading 

comprehension and inferencing skills most notably. 

4.3 Analysis and discussion of results 

The study population was divided into two groups, the control group worked normally, 

while the experimental group used visualization strategies. The information collected 

was analysed to prove the hypothesis and reach conclusions. 
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4.3.1 Pre-test results for the Control Group 

Chart 2. Pre-test results for the Control Group 

Student Part 1 Part 2 Part 3 Part 4 Part 5 
Total 

over 30 

Average 

over 10 

A2 

Key 

score 

1 2 3 3 2 3 13 4,33 10,8% 

2 4 1 1 2 1 9 3,00 7,5% 

3 4 2 1 4 2 13 4,33 10,8% 

4 2 1 4 1 1 9 3,00 7,5% 

5 2 2 3 3 2 12 4,00 10,0% 

6 4 1 4 2 1 12 4,00 10,0% 

7 4 1 4 3 1 13 4,33 10,8% 

8 3 1 4 4 1 13 4,33 10,8% 

9 4 1 4 1 1 11 3,67 9,2% 

10 4 3 3 2 3 15 5,00 12,5% 

11 1 3 4 3 3 14 4,67 11,7% 

12 4 4 4 2 4 18 6,00 15,0% 

13 1 1 4 1 1 8 2,67 6,7% 

14 2 1 4 4 1 12 4,00 10,0% 

15 2 1 1 4 1 9 3,00 7,5% 

16 4 1 4 4 1 14 4,67 11,7% 

17 2 1 3 4 1 11 3,67 9,2% 

18 3 3 1 3 3 13 4,33 10,8% 

19 3 1 1 3 1 9 3,00 7,5% 

20 3 3 1 3 3 13 4,33 10,8% 

21 4 4 4 1 4 17 5,67 14,2% 

22 3 4 3 2 4 16 5,33 13,3% 

23 4 3 2 3 3 15 5,00 12,5% 

24 2 2 1 4 2 11 3,67 9,2% 

25 3 1 1 2 1 8 2,67 6,7% 

26 4 3 1 1 3 12 4,00 10,0% 

27 2 1 1 2 1 7 2,33 5,8% 

28 2 3 2 3 3 13 4,33 10,8% 

29 2 3 4 1 3 13 4,33 10,8% 

30 2 1 1 2 1 7 2,33 5,8% 
Source: Field research 

Author: Pillaga, P. (2023) 
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Analysis and interpretation of results 

In part 1 of the reading comprehension assessment, the scores obtained by the students 

vary between 1 and 4, with 6 being the maximum possible score. It is important to note 

that none of the students reached the maximum score. These lower scores may indicate 

difficulties in reading comprehension and raise the need to improve reading skills in 

this group of high school level students. Considering their educational level, higher 

scores would be expected, suggesting that additional strategies should be implemented 

to promote stronger reading comprehension. 

In part 2 of the reading comprehension assessment, students answered seven questions 

related to three short texts on a specific topic. When analyzing the results, most of the 

students obtained low scores in this part of the assessment. The scores range from 0 to 

4, indicating difficulties in locating specific information and understanding the details 

of the texts. These results suggest that students may face challenges in relating the 

corresponding questions to the information provided in the texts. 

In Part 3, some students have shown better performance, while others have maintained 

a similar or even lower value. However, overall, the scores remain relatively low for 

the level of school the students are in. These results suggest that students still face 

difficulties in understanding the main ideas and details within longer texts. There may 

be challenges in identifying and interpreting relevant information in the text, as well as 

in applying learned reading comprehension skills. 

For Part 4, it is noted that the scores obtained vary between 1 and 4, as in the previous 

parts. Some students have obtained higher scores in this part, indicating a better 

understanding of words in context and an ability to select the correct word. However, 

other students still face difficulties and have obtained lower scores. 

Finally, in part 5 some students have obtained higher scores compared to the previous 

parts, indicating a good command of grammatical forms and structural relations at the 
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text level. However, other students have obtained lower scores, suggesting difficulties 

in applying this grammatical and structural knowledge. 

Overall, the overall average of the scores obtained in the different parts of the reading 

comprehension assessment is approximately 4, which indicates a low level of reading 

comprehension on the part of the tested students. When analyzing the individual scores, 

there are variations in students' performance. Some students have scored above 

average, indicating a better mastery of the skills assessed in the A2 Key test. However, 

other students have scored below average, suggesting that they may need further 

development in those specific skills. 

Chart 3. Summary of results Pre-test Control Group 

Part of 

Assessment 

Description Range 

of 

Scores 

Key Observations 

Part 1 Scores range from 1 to 4 out 

of a maximum of 6. No 

student achieved the 

maximum score. Lower 

scores indicate challenges in 

reading comprehension, 

highlighting the need for 

improvement in reading 

skills among high school 

students. 

1 - 4 Students struggle with 

reading comprehension, 

suggesting the necessity 

for enhanced strategies 

to promote stronger 

comprehension skills. 

Part 2 Students answered seven 

questions based on three 

short texts. Most students 

obtained low scores (0 to 4), 

indicating difficulties in 

locating specific information 

and understanding text 

details. Challenges in linking 

questions to text information 

are apparent. 

0 - 4 Students face challenges 

in connecting questions 

to text content, 

indicating a need for 

improved information 

retrieval and 

understanding abilities. 

Part 3 Some improvement is noted 

among students, although 

overall scores remain 

relatively low. Difficulties 

persist in understanding main 

1 - 4 Students struggle with 

longer text 

comprehension, 

indicating a need for 

enhanced skills in 
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ideas and details in longer 

texts, suggesting challenges 

in identifying and 

interpreting relevant 

information. 

identifying and 

interpreting text 

information. 

Part 4 Scores range from 1 to 4. 

While some students show 

improved understanding, 

others still face challenges, 

resulting in lower scores. 

1 - 4 Varied performance 

exists; some students 

demonstrate enhanced 

understanding, while 

others continue to 

grapple with 

comprehension 

challenges. 

Part 5 Some students achieve 

higher scores, indicating 

proficiency in grammatical 

forms and text-level 

structural relations. 

However, others struggle, 

signifying difficulties in 

applying grammatical 

knowledge. 

Varies Students demonstrate 

varying levels of 

proficiency in 

grammatical 

comprehension, 

underscoring the need 

for further development 

in this area. 

Overall 

Assessment 

The overall average score is 

approximately 4, signaling a 

low level of reading 

comprehension. While some 

students perform above 

average, others score below, 

highlighting the need for 

tailored support and skill 

development. 

1 - 6 Average scores suggest a 

general struggle with 

reading comprehension, 

with individual 

variations indicating the 

necessity for targeted 

intervention and skill 

enhancement efforts. 

Source: Field Research 

Author: Pillaga, P. (2023) 
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4.3.2 Pre-test results for the Experimental Group 

Chart 4. Pre-test results for the Experimental Group 

Student Part 1 Part 2 Part 3 Part 4 Part 5 
Total 

over 30 

Average 

over 10 

A2 

Key 

score 

1 3 0 3 3 1 10 3,33 8,3% 

2 2 2 0 3 1 8 2,67 6,7% 

3 5 3 2 5 0 15 5,00 12,5% 

4 2 3 3 0 3 11 3,67 9,2% 

5 0 3 3 2 0 8 2,67 6,7% 

6 4 2 2 3 0 11 3,67 9,2% 

7 0 0 3 0 2 5 1,67 4,2% 

8 3 0 2 3 0 8 2,67 6,7% 

9 2 1 0 3 2 8 2,67 6,7% 

10 3 0 0 0 2 5 1,67 4,2% 

11 1 1 3 3 2 10 3,33 8,3% 

12 5 1 2 0 1 9 3,00 7,5% 

13 4 2 0 0 0 6 2,00 5,0% 

14 5 3 1 0 1 10 3,33 8,3% 

15 4 1 2 1 3 11 3,67 9,2% 

16 0 1 3 5 1 10 3,33 8,3% 

17 5 2 1 0 3 11 3,67 9,2% 

18 5 1 1 3 3 13 4,33 10,8% 

19 1 0 0 1 1 3 1,00 2,5% 

20 4 2 0 2 0 8 2,67 6,7% 

21 1 3 0 4 3 11 3,67 9,2% 

22 2 1 2 0 2 7 2,33 5,8% 

23 0 2 2 2 2 8 2,67 6,7% 

24 4 1 2 2 2 11 3,67 9,2% 

25 1 0 0 5 3 9 3,00 7,5% 

26 2 1 3 4 0 10 3,33 8,3% 

27 4 0 1 2 1 8 2,67 6,7% 

28 3 0 3 3 1 10 3,33 8,3% 

29 5 1 1 0 3 10 3,33 8,3% 

30 1 0 3 5 0 9 3,00 7,5% 

31 3 1 2 2 2 10 3,33 8,3% 
Source: Field Research 

Author: Pillaga, P. (2023) 
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Analysis and interpretation of results 

Similar to the control group, the average score in Part 1 out of 6 was 2.07 indicating 

that the students had difficulties in understanding and selecting the sentence that best 

matched the meaning of the short texts. The average score is below the expected level 

for A2 Key. 

Similarly, in Part 2, students performed slightly better than in Part 1 with an average 

score of 2.77 out of 7, but even so, the average score indicates that there were 

difficulties in locating specific information and understanding the details of short texts. 

There is a slight improvement compared to Part 1, but there is still room for 

improvement to reach A2 Key level. 

In Part 3, students showed a stronger performance compared to the previous parts, with 

an average score of 2.77 out of 5. They managed to understand the main ideas and some 

details within the longer text. The average score indicates a level closer to A2 Key, but 

there is still room for improvement in understanding longer texts. 

In Part 4, students struggled with understanding words in context and vocabulary, with 

an average score of 2.83 out of 6. The average score reflects a level below that expected 

for A2 Key.  

In Part 5, students had difficulties in filling in blanks using single words and 

demonstrated limited knowledge of grammatical forms and structural relations, with 

an average score of 1.93 out of 6. The average score indicates a level below that 

expected for A2 Key level. 

Overall, the experimental group shows variable performance in the different parts of 

the pre-test. While there were some improvements in parts 2 and 3, parts 1, 4 and 5 

reveal significant difficulties in comprehension of short texts, vocabulary, 

understanding words in context and grammatical knowledge. The average score out of 

10 for the whole experimental group is 3.58, indicating that they are below the expected 

level for A2 Key.  
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Chart 5. Summary of results Pre-test Experimental Group 

Part of 

Assessment 

Average 

Score 

Observations 

Part 1 2.07 out 

of 6 

Similar to the control group, students struggled to 

understand and select sentences that best matched the 

meaning of short texts. The average score falls below 

the expected level for A2 Key, indicating difficulties 

in comprehension and sentence selection. 

Part 2 2.77 out 

of 7 

Students performed slightly better than Part 1, but still 

encountered challenges in locating specific 

information and understanding text details. Although 

there's a slight improvement from Part 1, further 

enhancements are needed to reach the A2 Key level 

of proficiency. 

Part 3 2.77 out 

of 5 

Students demonstrated improved performance 

compared to previous parts, understanding main ideas 

and some details within longer texts. While closer to 

the A2 Key level, room for improvement remains in 

comprehending longer texts. 

Part 4 2.83 out 

of 6 

Students struggled with understanding words in 

context and vocabulary, scoring below the expected 

level for A2 Key. There's a need for improvement in 

vocabulary comprehension and contextual word 

understanding. 

Part 5 1.93 out 

of 6 

Students faced challenges in filling in blanks with 

single words and exhibited limited knowledge of 

grammatical forms and structural relations. Scores 

fell below the expected level for A2 Key, highlighting 

deficiencies in grammatical comprehension. 

Overall 

Assessment 

3.58 out 

of 10 

The experimental group demonstrated variable 

performance across different parts of the pre-test. 

While improvements were seen in parts 2 and 3, 

significant difficulties persisted in comprehension of 

short texts, vocabulary, understanding words in 

context, and grammatical knowledge.  

Source: Field Research 

Author: Pillaga, P. (2023) 
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On the basis of these results, it is considered necessary that the visualization strategies 

proposed cover the following aspects: 

• Developing inferencing skills: Reading comprehension is strengthened when 

students can make inferences based on the information presented in the text. 

They can be taught to use contextual clues, such as visual clues or implicit 

information, to infer meanings and relationships. This help them to better 

understand the main ideas and details within texts. 

• Use of pictures and diagrams: Visualization strategies benefit from the use of 

pictures and diagrams to represent information in the text. Encouraging students 

to create mental images or use visual resources, such as concept maps or flow 

charts, helps them to organize and relate information more effectively. They 

can be taught to identify the key parts of a text and represent them visually to 

facilitate comprehension. 

• Anticipatory activities: Before reading a text, students can be encouraged to 

activate their prior knowledge and make predictions about what they might find 

in the text. This helps them to build expectations and make connections with 

their prior knowledge, which facilitate overall comprehension of the text. 

• Teaching relevant vocabulary: Vocabulary plays a crucial role in reading 

comprehension. Special attention should be paid to teaching vocabulary related 

to the topic of visualization strategies. Students need to become familiar with 

specific terms and key concepts to fully understand related texts. Interactive 

activities, such as word games or picture association, can be used to reinforce 

and extend vocabulary. 

• Guided practice and feedback: It are important to provide students with 

sufficient guided practice in applying visualization strategies. This may include 

reading authentic or adapted texts and using comprehension questions that 

encourage visualization. In addition, it is essential to provide constructive and 

specific feedback on students' performance, highlighting both their strengths 

and areas for improvement. 
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4.3.3 Post-test results for the Control Group 

Chart 6. Post-test results for the Control Group 

Student Part 1 Part 2 Part 3 Part 4 Part 5 
Total 

over 30 

Average 

over 10 

A2 

Key 

score 

1 2 2 4 5 4 17 5,67 14,2% 

2 4 2 4 1 3 14 4,67 11,7% 

3 3 3 4 1 4 15 5,00 12,5% 

4 4 4 3 4 1 16 5,33 13,3% 

5 4 5 1 3 2 15 5,00 12,5% 

6 4 1 2 1 1 9 3,00 7,5% 

7 4 3 3 3 3 16 5,33 13,3% 

8 3 5 2 1 3 14 4,67 11,7% 

9 2 1 0 3 4 10 3,33 8,3% 

10 4 4 4 2 3 17 5,67 14,2% 

11 2 1 3 3 2 11 3,67 9,2% 

12 2 1 2 5 4 14 4,67 11,7% 

13 3 2 2 4 4 15 5,00 12,5% 

14 4 5 2 5 4 20 6,67 16,7% 

15 4 5 4 3 2 18 6,00 15,0% 

16 4 2 1 3 3 13 4,33 10,8% 

17 3 5 0 1 4 13 4,33 10,8% 

18 3 3 2 5 2 15 5,00 12,5% 

19 4 3 1 3 2 13 4,33 10,8% 

20 3 1 0 1 2 7 2,33 5,8% 

21 4 1 0 3 1 9 3,00 7,5% 

22 2 1 4 0 4 11 3,67 9,2% 

23 2 2 3 3 2 12 4,00 10,0% 

24 4 4 4 3 2 17 5,67 14,2% 

25 3 1 2 4 2 12 4,00 10,0% 

26 3 3 3 1 1 11 3,67 9,2% 

27 3 4 2 4 2 15 5,00 12,5% 

28 2 3 3 5 1 14 4,67 11,7% 

29 3 4 1 4 4 16 5,33 13,3% 

30 3 2 4 4 4 17 5,67 14,2% 
Source: Field Research 

Author: Pillaga, P. (2023) 
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Analysis and interpretation of results 

Overall, scores have not improved compared to the previous test. While the total score 

out of 30 has increased in several cases, it indicates progress in students' reading 

comprehension. It is important to note that some students still have lower scores 

compared to others.  

Furthermore, it is important to note that the control group did not receive any specific 

treatment or intervention related to visualization strategies. Therefore, although there 

is an increase in the post-test scores compared to the pre-test, the increase is not as high 

as it could have been if a teaching programme focused on visualization strategies had 

been applied. 

The overall average score remains relatively close to the pre-test average, indicating 

that the control group has not experienced significant growth in their reading 

comprehension during the period between the two tests. This reinforces the idea that 

lack of intervention or specific treatment may limit students' academic progress. 
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4.3.4 Post-test results for the Experimental Group 

Chart 7. Post-test results for the Experimental Group 

Student Part 1 Part 2 Part 3 Part 4 Part 5 
Total 

over 30 

Average 

over 10 

A2 

Key 

score 

1 3 7 4 4 4 22 7,33 18,3% 

2 4 5 3 4 5 21 7,00 17,5% 

3 5 7 3 5 5 25 8,33 20,8% 

4 4 5 4 2 4 19 6,33 15,8% 

5 3 3 5 2 4 17 5,67 14,2% 

6 5 7 3 5 5 25 8,33 20,8% 

7 4 7 3 3 3 20 6,67 16,7% 

8 4 5 3 4 2 18 6,00 15,0% 

9 3 7 2 3 4 19 6,33 15,8% 

10 4 4 2 3 4 17 5,67 14,2% 

11 2 6 3 5 3 19 6,33 15,8% 

12 5 5 3 4 4 21 7,00 17,5% 

13 6 4 4 3 4 21 7,00 17,5% 

14 6 6 4 2 2 20 6,67 16,7% 

15 5 5 3 4 5 22 7,33 18,3% 

16 4 6 4 5 3 22 7,33 18,3% 

17 6 3 3 3 4 19 6,33 15,8% 

18 6 7 3 3 5 24 8,00 20,0% 

19 3 3 2 3 3 14 4,67 11,7% 

20 6 5 4 3 4 22 7,33 18,3% 

21 3 4 2 5 5 19 6,33 15,8% 

22 4 4 4 2 3 17 5,67 14,2% 

23 4 7 3 2 3 19 6,33 15,8% 

24 6 4 4 2 3 19 6,33 15,8% 

25 3 4 0 5 4 16 5,33 13,3% 

26 4 7 4 4 4 23 7,67 19,2% 

27 5 4 2 4 3 18 6,00 15,0% 

28 3 6 3 4 3 19 6,33 15,8% 

29 5 3 3 4 5 20 6,67 16,7% 

30 3 3 4 5 4 19 6,33 15,8% 

31 4 6 3 4 4 21 7,00 17,5% 
Source: Field research 

Author: Pillaga, P. (2023) 
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Analysis and interpretation of results 

When analyzing the post-test results of the experimental group, a remarkable academic 

increase can be observed in comparison to the pre-test. This indicates that the 

experimental group, which received treatment, experienced significant improvements 

in their academic performance. 

In each part of the test, positive aspects can be identified that reflect the impact of the 

interventions. For example, in Part 1, there was an increase in the number of correct 

answers, indicating an increased understanding of the concepts tested. In Part 2, there 

is an increase in scores, suggesting an improvement in the ability to identify and 

understand specific information. 

In Part 3, there is an improvement in correct answers, indicating a better command of 

grammar and vocabulary. In Part 4, there is an increase in correct answers, indicating 

an improvement in the ability to understand and answer text-based questions. Finally, 

in Part 5, there is an increase in correct answers, indicating an improved ability to 

synthesize and express ideas coherently. 

These positive results support the effectiveness of the interventions applied to the 

experimental group. The significant academic gains in all parts of the post-test indicate 

that the strategies and resources implemented have been successful in promoting the 

development of the skills assessed. This suggests that the interventions have been 

beneficial and have contributed to the academic progress of the students in the 

experimental group. 

4.4 Hypothesis verification 
 

Hypothesis testing was performed using the Wilcoxon signed-rank test, a non-

parametric test that measures data from groups with similar characteristics. The 

Wilcoxon test is often used to compare means or medians of two independent sets. 
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First, the difference between the post-test and pre-test was determined for each group 

(control and experimental). This was done by applying the Kolmogorov-Smirnov test. 

The Kolmogorov-Smirnov test assesses whether a sample follows a normal 

distribution. In this case, it was determined that the differences for each group in the 

study follow a normal distribution 

Chart 8. Kolmogorov-Smirnov normality test 

Control Group Experimental Group 

N 30 N 31 

Mean 1,8667 Mean 10,7742 

Standard deviation 4,65154 Standard deviation 2,09300 

Absolute ,111 Absolute ,134 

Positive ,086 Positive ,134 

Positive -,111 Positive -,098 

Test statistic ,111 Test statistic ,134 

Asymptotic sig. 

(bilateral) 
,200 

Asymptotic sig. 

(bilateral) 
,163 

. a. Test distributions are not normal 

Source: Field research 

Author: Pillaga, P. (2023) 

 

This test was used to verify the Hypothesis between 2 populations. The hypothesis 

statement was as follows:  

Hypothesis1: The application of visualization strategies significantly improves 

students' reading comprehension.  

Hypothesis0: The application of visualization strategies does not improve students' 

reading comprehension. 

For the control group, the Wilcoxon non-parametric test determined the following 

values. 
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Chart 9. Wilcoxon test for hypothesis verification 

Control Group Experimental group 

Asymptotic sig. 

(bilateral) 
0,062 

Asymptotic sig. 

(bilateral) 
0,001 

Source: Field research 

Author: Pillaga, P. (2023) 

 

The Wilcoxon non-parametric test applied to this process determined the existence of 

statistically significant differences at a level of P>0.05 obtained value of (0.062) 

between the results of the pre-test and post-test, which allows, in this way, to accept 

the null hypothesis of research and reject the alternative hypothesis that states: The 

application of visualization strategies does not improve students' reading 

comprehension.  

On the other hand, the Wilcoxon non-parametric test applied to this process determined 

that the P-value obtained (0.01) is less than 0.05 (5% significance level). Therefore, the 

null hypothesis is rejected, and the alternative hypothesis is accepted. Which states: 

The application of visualization strategies significantly improves students' reading 

comprehension. This suggests that the application of visualization strategies does 

significantly improve students' reading comprehension in the experimental group. The 

results obtained support the efficacy of visualization strategies as an effective approach 

to improve reading comprehension in this specific context. 
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CHAPTER V.  

CONCLUSIONS, RECOMMENDATIONS, BIBLIOGRAPHY AND ANNEXES  

 

5.1 Conclusions  

 

• Through the background research, several visualization strategies have been 

identified as effective tools for improving students' reading comprehension. 

Among these strategies are drawing and imagining in which the use of quick 

sketches, the creation of visual landscapes, the use of guided imagery to 

contextualize the narrative are addressed. Similarly, the use of concept maps as 

summary tools. Moreover, making visual and verbal inferences based on clues 

from the text and prior knowledge. Use of visual markers such as post-its or 

symbols to indicate important points, questions or doubts while reading the text. 

Visual reconstruction for students to create visual representations of the content 

read, either through drawings, diagrams, or graphical representations, to foster 

deeper understanding.  

• Based on the bibliographical research and the findings obtained during the field 

phase, educational actions have been designed for the promotion and 

application of visualization strategies in the development of reading 

comprehension in English. These actions are framed within the new educational 

approaches and paradigms, such as constructivism, which promote active 

participation and meaningful learning of students. The use of cooperative 

strategies and worksheets has proven to be effective in improving the reading 

comprehension process, allowing students to create visual connections, infer 

meanings and construct personal meaning from texts. In this sense, it can be 

concluded that the implementation of these strategies offers an enriching and 

motivating approach to English language learning and promotes the 

development of key cognitive and linguistic skills. 

• Through the diagnosis carried out to assess the level of reading comprehension 

in English language learning, valuable information has been obtained to 
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identify the current situation and to adapt strategies and pedagogical approaches 

in an effective way. By means of the statistical analysis of the data collected in 

the pre- and post-tests, it has been possible to verify the hypothesis put forward 

in this study. It has been conclusively proven that the visualization strategies 

applied have proved to be highly beneficial for the development and 

improvement of reading comprehension in English language learning. The 

results obtained from the data analysis clearly indicate that the use of these 

strategies has contributed significantly to the acquisition of reading 

comprehension skills by the students. 

5.2 Recommendations 

 

• To promote the training and continuing education of teachers in the use of 

visualization strategies as pedagogical tools. This enable teachers to be familiar 

with the different techniques and approaches, and to apply them effectively in 

the classroom. 

• Encourage the incorporation of visualization activities and exercises into the 

curriculum and lesson planning. This involves designing tasks that involve the 

creation of mental images, the interpretation of visual elements in texts and the 

graphic representation of key ideas and concepts. 

• To provide resources and teaching materials that support the implementation of 

visualization strategies. This may include picture books, infographics, videos, 

concept maps and other visual resources that help students connect textual 

information with visual representations. 

• To encourage students' active participation in the reading comprehension 

process through collaborative activities. This involves activities in pairs or 

groups, where students can discuss, exchange ideas and construct meaning 

together. 

• To conduct regular assessments to monitor students' progress in reading 

comprehension and adjust teaching strategies according to identified needs.  
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CHAPTER VI.  

PROPOSAL 

6.1 General Information 

Topic: Visualizing Strategy  

Executing institution: Unidad Educativa Severo Espinosa 

City: Ducur - Cañar 

Author: Teacher Licenciada Priscila Fernanda Pillaga Riofrío 

 

6.2 Background of the proposal 

The visualization strategy has gained significant importance in teaching reading 

comprehension, especially for young secondary school students. This strategy is based 

on the idea that by creating mental images while reading, students can improve their 

comprehension, retention, and enjoyment of texts. Visualization not only helps to 

internalise abstract concepts, but also encourages immersion in reading, which in turn 

promotes more meaningful learning. With the growing need for strong reading skills 

in an increasingly information-oriented world, promoting visualization strategies 

becomes an essential pedagogical approach to cultivate competent and critical readers. 

The need to incorporate visualization strategies into reading instruction is underpinned 

by the fact that reading comprehension is a fundamental skill in education and in 

everyday life. In a context where information is vast and varied, the ability to 

comprehend and analyse texts effectively is an essential requirement for the academic 

and professional success of young learners. In addition, visualization provides students 

with a powerful tool for dealing with challenging and complex texts, enabling them to 

access deeper levels of understanding and make more meaningful connections with the 

content. Promoting the use of visualization strategies not only improves students' 

reading skills, but also equips them with a crucial skill for lifelong learning. 
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In the process of designing pedagogical strategies aimed at enhancing reading 

comprehension through visualization techniques, it has been considered relevant to 

start from previous experiences that provide clarity on the challenges and prior 

knowledge in this area of research. Among the most notable elements in this research 

context, the implementation of a comprehensive pre-test prior to the execution of the 

programmed activities stands out. 

One of the most notable shortcomings observed in the pre-test was the students' 

difficulty in understanding longer and more complex texts. Throughout the different 

parts of the assessment, it was evident that many students had problems in identifying 

and retaining the main ideas and details of texts that required greater attention and 

deeper understanding. This suggests a lack of practice in reading longer texts and the 

need to develop specific reading comprehension strategies for more complex texts. 

Another common error observed in the pre-test was students' difficulty in locating 

specific information in texts. This was reflected in the low scores, where students were 

required to answer questions related to short texts. The majority of students had 

problems finding the necessary information in the texts, indicating a lack of 

information search and retrieval skills, as well as a limited understanding of the 

structure of the texts. 

Another significant shortcoming relates to the use of grammatical and structural 

knowledge. Although some students demonstrated a good command of grammatical 

forms and structural relations in the text, others had difficulties in applying this 

knowledge. This suggests the need to strengthen the teaching of grammatical and 

structural aspects in the context of reading comprehension. 

Significant variability in individual students' performance was observed across all parts 

of the pre-test. Some students scored higher, indicating better mastery of certain skills, 

while others scored below average, indicating specific areas in which they need further 

development. This variability in performance underlines the importance of adapting 
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pedagogical strategies to meet the individual needs of students and to address specific 

gaps identified in their reading comprehension skills. 

The identification of students' reading comprehension deficits, such as difficulty in 

understanding complex texts, inability to locate specific information, deficits in the use 

of grammatical knowledge and variability in individual performance strongly 

underlines the imperative need for a solid and effective pedagogical guide. Such a guide 

not only provide teachers with practical tools and targeted strategies to address these 

deficits but also allow for more personalised teaching tailored to the specific needs of 

learners. The implementation of a pedagogical guide based on visualization strategies 

is presented as an essential response to raise reading comprehension levels and ensure 

more effective learning in the context of secondary education. 

In support of the choice of a pedagogical guide focusing on visualization strategies for 

the development of reading comprehension, relevant theories and pedagogical 

approaches can be identified. One of these is the theory of situated cognition, which 

argues that learning is optimised when it is connected to authentic situations and 

contexts. In the context of reading comprehension, this implies that visualization 

strategies should contextualize reading in meaningful and authentic situations, which 

in turn enhances comprehension and reading comprehension effectiveness. 

In addition, the constructivist approach emphasises active learning and the construction 

of knowledge by learners. Visualization strategies actively engage students in creating 

mental images and challenge them to think creatively, thus contributing to the 

development of their reading comprehension skills and the active construction of their 

knowledge. 

Therefore, this research proposal seeks to address the need to improve reading 

comprehension through a pedagogical guide that brings together specific activities 

designed to develop reading comprehension skills through visualization strategies. This 

guide is based on the premise that mastery of reading comprehension is essential for 
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effective communication and success in lifelong learning, as well as mastery of 

descriptive writing, as stated in the reference text. 

6.3 Justification 

The creation of a pedagogical guide focusing on the use of visualization strategies in 

the educational context is justified by a number of key benefits for both teachers and 

learners. These benefits cover essential aspects of teaching and learning, promising to 

enrich the entire educational experience. 

Firstly, the use of visualization strategies in teaching reading comprehension is 

presented as a powerful tool for teachers. These techniques, which include creating 

mental images and connecting reading to authentic situations and contexts, enable 

students to improve their comprehension of texts, making them more meaningful and 

vivid. The pedagogical guide provides teachers with practical examples and activities 

that facilitate the effective incorporation of these strategies in the classroom, providing 

educators with the necessary tools to enrich the teaching-learning process. 

In addition to improving reading comprehension, the emphasis on visualization 

strategies also contributes to the development of critical thinking. Students are 

challenged to interpret information and create mental images while reading, which 

fosters critical thinking skills by effectively analyzing and synthesizing content. The 

pedagogical guide include exercises specifically designed to stimulate critical thinking 

and promote detailed observation, thus enhancing students' cognitive skills. 

A crucial aspect is the motivation and active participation of learners. Visualization 

strategies can make reading more interesting and engaging by allowing students to 

immerse themselves in the content and connect it to their personal experiences. This, 

in turn, can increase motivation and active participation in the reading process. The 

pedagogical guide provide activities that encourage students' active participation, 

inspiring them to engage in reading with enthusiasm and curiosity. 
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In addition, the use of visualization strategies encourages the appreciation of different 

perspectives. Students learn to look at texts from different angles and to appreciate the 

richness of detail in reading. This promotes empathy and understanding of different 

points of view, thus enriching the learning environment. The pedagogical guide 

encourages teachers to explore the diversity of perspectives in reading and to use 

visualization strategies to foster openness to new ideas and understanding of diverse 

contexts. 

Finally, these visualization strategies also play a key role in improving effective 

communication. They help learners to express their ideas and thoughts more accurately 

and coherently, which is essential in both written and verbal communication. The 

pedagogical guide provides strategies to improve written communication and foster an 

effective exchange of information and knowledge, preparing students for successful 

communication in their academic life. 

6.4 Objectives 

General 

1. Develop a comprehensive pedagogical guide to enable teachers to improve 

students' reading comprehension skills through the effective implementation of 

visualization strategies in the teaching and learning process of reading. 

Specific 

1. Identify and select the most appropriate and effective visualization strategies 

for teaching reading comprehension in the educational context, considering the 

needs and levels of the students, as well as the diversity of texts they deal with. 

2. To design pedagogical activities and exercises that integrate visualization 

strategies in a meaningful way into the curriculum, thus fostering the 

development of observation skills, critical thinking, and creative reading 

comprehension. 
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3. To facilitate the successful implementation of the pedagogical guide, providing 

support and guidance to teachers so that they can effectively incorporate 

visualization strategies into their educational practice, promoting reading 

comprehension in their students without the need for formal assessments. 

6.5 Feasibility analysis 

The viability and feasibility of the pedagogical guide focusing on the use of 

visualization strategies in the teaching and learning process of reading comprehension 

is underpinned by a number of key elements that support its effective application in 

educational contexts. Firstly, this guide is based on a solid theoretical foundation 

supported by pedagogical and literary research that has demonstrated the effectiveness 

of visualization strategies in improving students' reading comprehension and critical 

thinking. This theoretical basis ensures that the guide is grounded in well-established 

pedagogical practices. 

Furthermore, the guide aligns well with contemporary educational goals, which 

emphasise the need to foster reading comprehension, critical reading, and the 

development of critical thinking skills among students. This coherence ensures that the 

guide is relevant and valuable to both teachers and students in the context of current 

educational goals. 

The adaptability of the guide is another factor that supports its viability. It has been 

designed in a flexible way so that it can be applied in a wide variety of educational 

settings, including different school levels and subject areas. This versatility simplifies 

its implementation in various educational contexts and its adaptation to the specific 

needs of each setting, making it compatible with different educational systems. 

In addition, the availability of resources and materials is another crucial component for 

the viability of the pedagogical guide. The resources needed for its implementation, 

such as examples of activities, exercises, and pedagogical suggestions, are accessible 
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and inexpensive. This facilitates their adoption by teachers, as they do not require 

significant investment in material or financial resources. 

Teacher training and support are essential elements to ensure effective implementation 

of the guide. Training workshops and additional resources are foreseen to prepare and 

motivate teachers to use visualization strategies effectively in their classrooms. 

Ultimately, the pedagogical guide offers long-term benefits, as it has the potential to 

improve students' reading comprehension skills, foster their critical thinking and 

promote more effective communication. These benefits contribute to students' lifelong 

educational success, which further reinforces its viability and feasibility as a valuable 

pedagogical tool in the field of education. 

6.6 Proposal foundation 
 

The methodology employed in the creation of the pedagogical guide was developed 

following a systematic process involving several essential stages. First, a 

comprehensive review of research and literature was conducted in order to identify the 

most effective visualization strategies for teaching reading comprehension. This review 

included current studies, leading pedagogical approaches and best practices in the field 

of reading comprehension and visualization strategies. 

Once the key strategies had been identified, specific educational objectives were 

defined that were in line with the established educational standards and learning 

objectives. This served as the basis for the design of the curriculum, in which the 

sequence of content was planned and the specific competences to be acquired by the 

students were established. 

The next stage involved the development of concrete pedagogical activities and 

resources designed to enable teachers to implement the visualization strategies 

effectively in the classroom. These activities included practical examples, exercises, 
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projects, and pedagogical suggestions aimed at facilitating the teaching of visualization 

techniques. 

In addition to the activities, teaching materials, such as teacher guides and student 

support materials, were developed to complement the pedagogical guide. These 

materials provided detailed guidance on how to implement the visualization strategies 

and how to integrate them into daily teaching. 

Throughout the process, continuous monitoring was carried out to evaluate the 

effectiveness of the guide and adjust, as necessary. This ensured that the pedagogical 

guide adapted to the changing needs of teachers and students and continued to be a 

valuable pedagogical tool for improving reading comprehension through visualization 

strategies. 

6.7 Proposal development 
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6.7 Methodology
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Introduction 

This teaching guide has been developed to provide teachers with an effective tool to 

improve their students' reading comprehension skills through visualization strategies. 

This guide is based on a solid theoretical foundation supported by pedagogical and 

literary research, as well as the practical experience of committed educators.  

Reading comprehension is a critical aspect of the educational process, and its mastery 

is essential to the development of critical and reflective individuals. The guide provides 

a selection of visualization strategies that have been shown to be effective in fostering 

deep comprehension of texts. 

This guide has been structured in a way that is adaptable to different levels and 

educational contexts. Teachers find strategies, examples and activities that can be 

flexibly incorporated into their teaching practices. 

As educators delve into this guide, they find valuable tools to stimulate critical thinking 

and an appreciation for reading in their students. Reading is a fundamental skill, and 

this guide is designed to enrich its teaching. 

We thank teachers for considering this guide as a tool in their teaching. We invite you 

to explore and use these strategies with the confidence that they contribute to the 

development of stronger reading comprehension skills in your students. 

Scope 

The Pedagogical Guide entitled "Improving Reading Comprehension through 

Visualization Strategies" has been carefully designed to meet the needs of both teachers 

and students in secondary education. Its applicability extends to students at secondary 

level, particularly those in the first years of their education. 

• For Teachers: This guide serves as a comprehensive resource, equipping 

educators with a wide range of strategies and activities designed to enhance the 

teaching of reading comprehension. Designed for secondary school students, it 
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provides five specific approaches: Unimodal Internal Visualization, 

Multimodal Internal Visualization, Unimodal External Visualization, 

Multimodal External Visualization and Creative Visualization and Visual 

Planning in which teachers with specific tools to foster their students' reading 

comprehension skills through visualization techniques. The guide includes 

detailed examples of activities, allowing teachers the flexibility to easily 

integrate them into their existing curricula and customize them to fit the unique 

dynamics of their classrooms.  

• For Students: Secondary students find this guide invaluable as it focuses on 

improving their reading comprehension skills. Through structured practice and 

specific exercises, students hone their skills in comprehending written texts by 

harnessing the power of visualization. The guide is thoughtfully presented in an 

accessible and user-friendly format, ensuring that students can easily 

understand and apply these visualization techniques in their reading. 

• For Advanced Levels: While the guide is primarily aimed at secondary school 

students, its principles and strategies are adaptable to more advanced levels of 

education. Teachers and students working at higher levels of education can take 

advantage of the visualization concepts presented here, extending the 

usefulness and versatility of the guide to a broader spectrum of learners. 

Objectives 

General 

Develop a comprehensive pedagogical guide to enable teachers to improve students' 

reading comprehension skills through the effective implementation of visualization 

strategies in the teaching and learning process of reading. 
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Specific 

1. Identify and select the most appropriate and effective visualization strategies 

for teaching reading comprehension in the educational context, considering the 

needs and levels of the students, as well as the diversity of texts they deal with. 

2. To design pedagogical activities and exercises that integrate visualization 

strategies in a meaningful way into the curriculum, thus fostering the 

development of observation skills, critical thinking, and creative reading 

comprehension. 

3. To facilitate the successful implementation of the pedagogical guide, providing 

support and guidance to teachers so that they can effectively incorporate 

visualization strategies into their educational practice, promoting reading 

comprehension in their students without the need for formal assessments. 

Competences 

The Pedagogical Guide "Improving Reading Comprehension through Visualization 

Strategies" aims to develop specific competences in teachers and students. These 

competences cover both reading skills and teaching skills. The following are the key 

competences that are expected to be developed through this guide: 

For teachers: 

• Competence in Visualization Strategies: Teachers will acquire the ability to 

understand and apply various visualization strategies in teaching reading 

comprehension, enabling them to effectively guide students in this process. 

• Design of Pedagogical Activities: They will develop the ability to design 

effective pedagogical activities that integrate visualization strategies in the 

classroom, adapting the activities according to the level and needs of the 

students. 
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• Curriculum Adaptability: Teachers will learn to adapt visualization strategies 

to meet the needs of students with different ability levels and learning styles, 

thus promoting inclusion.  

• Reading Comprehension Assessment: They will develop skills to assess 

students' reading comprehension and use effective feedback strategies to 

improve their skills. 

• Communication Skills: Acquire effective communication skills to guide 

students in the process of visualization and reading comprehension. 

For Students: 

• Reading Comprehension: Students will develop the ability to comprehend 

written texts more deeply and effectively, identifying main ideas, details, and 

connections between concepts. 

• Critical Thinking: Students will improve their critical thinking skills by 

questioning, analyzing, and evaluating the information contained in the texts 

they read, as well as relating it to their own experiences and prior knowledge. 

• Visualization Skills: They will learn to use visualization strategies to create 

mental images of the content read, which will facilitate comprehension and 

retention of the information. 

• Reading Autonomy: They will acquire the ability to read more autonomously 

and effectively, enabling them to approach a variety of texts with confidence 

and understanding. 

• Application of Strategies: Students will be able to apply visualization 

strategies in a reflective manner in a variety of reading situations, providing 

them with a valuable tool for life. 
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Application of visualization strategies 

The proposed intervention strategy has been meticulously conceived with the purpose 

of significantly enhancing reading comprehension skills. This strategy is based on a 

carefully planned structure that is spread over a total of 10 evenly distributed learning 

sessions. Each pair of sessions takes place over the course of a week and is devoted 

exclusively to the teaching and application of a particular visualization technique. 

The layout of these sessions has been designed with the primary objective of guiding 

students through a gradual and highly practical learning process, culminating in a 

substantial improvement in their reading comprehension skills. Each session consists 

of an introductory phase where the topic is presented comprehensively. This is 

followed by a phase where illustrative examples are provided to demonstrate the 

visualization technique in action, enabling students to understand its practical 

application in reading contexts. This is followed by a guided practice where students 

are given the opportunity to apply the technique under the guidance of the teacher. 

Finally, there are opportunities for students to independently apply the technique in 

their own reading and comprehension activities. 

Through this comprehensive structure, students have the valuable opportunity to not 

only understand and master the visualization techniques, but also to internalise and 

apply them effectively in their interaction with a wide variety of written texts in 

English. This do not only enrich their reading comprehension, but also foster greater 

independence and confidence in their ability to approach and comprehend texts more 

deeply and effectively. 
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Intervention Structure 

Week X: Visualization strategy "XXXX".  

Session 1 

Objective: To introduce the visualization strategy and teach students how to apply it during 

reading. 

Actividades: 

• Presentation: The concept of visualization strategy and its importance for reading 

comprehension is explained. 

• Examples: Examples of how students can put the strategy discussed into practice are 

shown. 

• Practice guide: A step-by-step guide is provided for students to practice the strategy. 

• Group discussion: A class discussion is encouraged for students to share their 

experiences and how they helped them to better understand the text. 

Session 2 

Objective: To apply the strategy in a guided reading activity. 

Actividades: 

• Preparation: A text appropriate to the interests and abilities of the students is 

provided. 

• Guided reading: The text is read aloud, and students are guided through the 

application of the visualization strategy while reading. 

• Assessment: A short assessment is administered after reading to measure students' 

reading comprehension. This may be another multiple-choice quiz or a written 

response task. 

• Individualized feedback: Specific feedback is provided to each student on their 

application of the strategy and provides suggestions for improvement. 
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Classroom roles 

During the implementation of the intervention, students are assigned specific roles to 

encourage collaboration, active learning, and participation in the reading 

comprehension process. These roles help to make the classroom dynamic more 

interactive and enriching. The assigned roles are described below: 

Teacher Facilitator: The teacher plays a crucial role as a facilitator of learning. His/her 

main function is to guide and support students in understanding and applying 

visualization strategies. The teacher provides guidance, introduce the techniques, 

moderate discussions, and provide feedback. In addition, he/she adapts the intervention 

according to the specific needs of the learners. 

Activities 

• Presentation of Strategies: The teacher introduces and explain the 

visualization strategies clearly and concisely, providing concrete examples to 

illustrate their application. 

• Guiding the Discussion: During class discussion sessions, the teacher 

moderates and guide conversations, asking open-ended questions to stimulate 

critical thinking and ensuring that all students participate. 

• Individualized Feedback: Provide specific feedback to students on their 

application of the strategies. Identify areas for improvement and provide 

suggestions for skill development. 

• Adapting the Intervention: Evaluate students' progress and adjust intervention 

as needed. Adapt strategies and activities to meet individual and group needs. 

Active Learner: All students assume the role of "Active Learner". As active learners, 

they actively participate in the reading and discussion activities. They are expected to 

apply visualization strategies, share their perspectives and experiences, collaborate 

with their peers, and be opened to learning from their peers. This role promotes 

students' active engagement in their own and their peers' learning process. 
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Activities 

• Application of Strategies: Students apply visualization strategies while 

reading assigned texts. They create mental images, make connections, and 

actively take notes. 

• Participation in Discussions: Actively contribute to group discussions, 

sharing their experiences and how they applied strategies to better understand 

the text. Ask questions and reflections to enrich the discussion. 

• Self-assessment: Reflect on their own reading comprehension and self-assess 

their application of the strategies. Identify areas in which they need to improve 

and set learning goals. 

• Collaboration: Work collaboratively with peers, share additional resources 

and provide constructive feedback to peers during group activities.  
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Visualization Strategies 

Strategy 1. Unimodal internal visualization 

Definition 

Unimodal Internal Visualization is a powerful technique that involves creating vivid 

mental images as students read a text. This strategy is based on the idea that by building 

visual representations in their minds, readers can significantly improve their 

comprehension of a text and their ability to recall information. Unimodal internal 

visualization focuses on the sense of sight, as students use their imagination to form 

detailed images based on the descriptions and elements present in the reading. 

This strategy not only stimulates students' imaginations, 

but also connects them more deeply to the content of the 

text. By creating mental images of characters, settings, 

events and other descriptive details, students can feel more 

immersed in the story or material, allowing them to 

comprehend it more effectively.  

To use unimodal internal visualization as an effective reading comprehension strategy, 

it is essential that students are guided in the process. Teachers can explain and model 

how to carry out this technique by encouraging students to pause periodically during 

reading to create and review their mental images. After reading, classroom discussion 

and reflection activities can be held for students to share their visualizations and how 

these influenced their understanding of the text. 

This strategy is particularly beneficial when dealing with texts rich in visual 

descriptions, such as fictional passages, descriptive texts, historical narratives, and 

literature. Moreover, it can be adapted to meet the needs and levels of learners, from 

the youngest to the most advanced. Unimodal internal visualization not only improves 

reading comprehension, but also fosters creativity and a love of reading, making it a 

valuable tool in secondary education. 
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Activities 

Activity 1: "Mental Images in Narrative". 

Objective: To encourage unimodal internal visualization in narrative reading. 

In this activity, teacher selects a passage from a short story or novel that features 

detailed visual descriptions, such as an important scene or the introduction of a 

character. The steps are described below: 

• The teacher reads aloud the passage, emphasizing the key visual descriptions. 

• Students are asked to close their eyes and listen to the passage again while 

concentrating on creating mental images based on the narrative. They are given 

time to reflect. 

• Students share their mental images with a partner or in a group, encouraging 

discussion about how these images influenced their understanding of the story. 

• Finally, students are asked to draw their images or describe them in writing. 

This allows them to express their visualizations creatively. 
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Activity 2: "Science and Nature Descriptions".  

Objective: To apply unimodal internal visualization in science and nature texts. 

In this activity, teacher selects an informative article or passage related to natural 

sciences, such as an article about ecosystems, natural phenomena, or animals. The steps 

to be followed are described below: 

• Students show the text and encourage to underline or highlight key visual 

descriptions in the text. 

• After reading, students share their visualizations of what they imagined while 

reading. Discussion is encouraged on how these mental images helped them to 

better understand the scientific concepts presented. 

• Students are provided with a series of images related to the topic and asked to 

compare them to their visualizations. What differences did they notice? How 

did the visual images influence their understanding? 
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Activity 3: "The Protagonist in the First Person". 

Objective: To foster empathy and emotional connection with the protagonist of a story. 

In this activity, a passage is selected from a first-person narrative in which the 

protagonist narrates his or her story. The steps are described below: 

• Students read the passage with the aim of creating a detailed mental picture of 

the protagonist and the situation he/she is in. 

• After the reading, students have to write a short letter or diary in the voice of 

the protagonist, expressing their thoughts and emotions about the story. This 

helps them to connect more deeply with the character and his or her experience. 
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Mental Image Activity Worksheet
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 UNIDAD EDUCATIVA SEVERO ESPINOSA   

1. INFORMATIVE DATA 

Area English as a foreign language 

Teacher’s name:  

School Year 2022-2023 

Grade/Course  

Date:  

2. PLAN 

SKILLS WITH PERFORMANCE 

CRITERIA 
ESSENTIAL CONTENT EVALUATION INDICATORS 

Reading 

EFL 4.3.1 Understand main points in 

short simple texts on familiar subjects. 

(Example: news about sports or famous 

people, descriptions, etc.) 

EFL 4.3.2 Make use of clues such as 

titles, illustrations, organization, text 

outline and layout, etc. to identify and 

understand relevant information in 

written level-appropriate text types  

CE.EFL.4.11. Demonstrate comprehension of 

main ideas and some details in short simple texts 

on familiar subjects, making use of contextual 

clues to identify relevant information in a text 

I.EFL.4.1.1. Learners can compare 

and contrast oral traditions, myths, 

folktales and literature from Ecuador 

and other cultures in order to 

demonstrate an understanding of the 

relationship between cultural 

practices and perspectives. Learners 

can share cross cultural experiences 

while naming universal cultural 

themes. (I.2, S.1, S.2, J.1) 
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Methodological strategies Resources 

Session 1 

Warm-up  

Start the class with a brief discussion about the importance of creating mental images while 

reading. 

Ask students if they have ever had an internal visualization experience while reading and 

how it has helped them to understand the story. 

II. Introduction 

Explain the concept of unimodal internal visualization and how it refers to creating mental 

images while reading. 

Mention that in this session they focus on narrative and how visual descriptions influence 

our understanding of a story. 

Activity 1 - "Mental Imagery in Narrative" (30 minutes): 

Select a passage from a short story or novel with detailed visual descriptions. 

Read the passage aloud, emphasizing the key visual descriptions. 

Ask students to close their eyes and listen to the passage again, focusing on creating mental 

images. 

After the reading, encourage them to share their mental images in pairs or groups and 

discuss how the images influenced their understanding of the story. 

Finally, ask students to draw their images or describe them in writing in their notebooks. 

 

Session 2: Activities 2 and 3 - "Descriptions of Science and Nature" and "The 

Protagonist in the First Person". 

 

Warm Up: 

Selected Text: Select a passage from 

a short story or novel with detailed 

visual descriptions. This text is 

essential for the activity. 

 

Copies of the Text: Print or project 

the passage for students to view. 

 

Colored Pencils, Paper or 

Notebooks: For students to draw or 

describe their mental images after 

reading. 
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Start the session by recalling the previous activity and asking students what they learned 

about internal visualization in narrative. 

Activity 2 - "Science and Nature Descriptions" (30 minutes): 

Present an article related to natural science that contains important visual descriptions. 

Students underline or highlight key descriptions in the text. 

After reading, students share their visualizations and discuss how the images influenced 

their understanding of the topic. 

Activity 3 - "The Protagonist in the First Person" (30 minutes): 

Select a first-person narrative passage in which the protagonist tells his or her story. 

Encourage students to read the passage and create a detailed mental picture of the 

protagonist and his or her situation. 

After reading, ask students to write a short letter or diary in the voice of the protagonist, 

expressing their thoughts and emotions about the story. 

Discuss how this activity helped them connect emotionally with the character. 

Reflection and Evaluation (10 minutes): 

Ask students how they felt when applying unimodal internal visualization in different types 

of reading. 

Encourage them to reflect on how this strategy might help them understand and enjoy 

reading more. 

Homework (5 minutes): 

Assign students an additional reading and ask them to practice internal visualization while 

reading. 

They should take notes in their visualization journals about the mental images they create. 
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Strategy 2 Multi-modal internal visualization  

Definition 

Multimodal internal visualization is a reading comprehension strategy that involves 

creating mental images in multiple sensory modalities while reading a text. Beyond 

simply forming visual images in the mind, this strategy seeks to actively engage other 

senses, such as touch, smell, taste, and hearing, to construct rich and detailed mental 

images. In essence, it is a technique that allows readers to experience and understand 

content more fully and vividly by engaging a variety of senses. 

When students apply multimodal internal visualization, 

they not only imagine what they see in the text, but also 

strive to visualize how it feels, sounds, smells, tastes or 

even how it relates to their emotions. This contributes to a 

deeper understanding of the material and a fuller 

immersion in the reading. 

This strategy is particularly effective in reading texts that contain rich sensory 

descriptions. By activating multiple sensory modalities, students can connect 

emotionally with the content and build a more meaningful and memorable reading 

experience. Multimodal internal viewing is not only limited to the creation of images, 

but also involves the construction of a multisensory experience that enriches reading 

comprehension and enjoyment. 
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Activities 

Activity 1: "Sensory Exploration of a Descriptive Passage". 

Objective: To encourage multimodal internal viewing in descriptive texts and enrich 

reading comprehension by engaging multiple senses. 

Procedure: 

• Select a descriptive passage from a narrative that includes visual, aural, 

olfactory, and tactile details. For example, a detailed description of a natural 

landscape or a cooking scene. 

• Ask students to read the passage and, as they do so, instruct them to create 

mental images that include not only what they see, but also what they hear, 

smell, feel and, if relevant, taste. 

• After the reading, organize a classroom discussion in which students share their 

multisensory mental images. Encourage them to compare and contrast the 

imagined sensory experiences. 

• To consolidate the activity, students can express their visualizations in a 

creative format of their choice, such as a drawing, a written description that 

incorporates multiple sensory modalities, or even an oral presentation in which 

they share their multisensory experiences with the rest of the class. 



 

91 
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Activity 2: "Exploring Sensory Emotions". 

Objective: To promote empathy and emotional connection with characters or 

situations in reading by engaging the senses in creating mental images. 

Procedure: 

• Choose a narrative passage that evokes specific emotions, such as joy, sadness, 

fear, or excitement. 

• Ask students to read the passage and, as they do so, instruct them to create 

mental images that involve not only the emotions, but also sensory details that 

contribute to those emotions. 

• After the reading, students can write a short essay or reflection describing their 

multisensory mental images and how they contribute to their understanding of 

the emotions in the story. 

• In the classroom, discussions can be organized for students to share their 

reflections and discuss how the multimodal internal visualization enriched their 

understanding of the emotions in the text.  
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As you read, imagine on how Poe characterizes the love between the narrator 

and Annabel Lee. 
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Activity 3: "Creating a Sensory Collage". 

Objective: To integrate multisensory mental imagery into an artistic representation 

that reflects the understanding of a text. 

Procedure: 

• Assign students to read a descriptive or narrative passage that can be visualized 

in a multisensory way. 

• After reading, ask them to create a "sensory collage" that reflects their mental 

images in multiple sensory modalities. This can include images, sounds, key 

words, smells and textures. 

• Students can use magazines, printed images, sound recordings, tactile elements 

(such as cloth or rough paper), and scents to create their collage. 

• Once they have completed their collages, students can share their work with the 

class and explain how each element of the collage represents a part of their 

multisensory mental images. This encourage discussion and reflection on the 

multimodal internal visualization strategy. 
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After you read, make a sensory collage how the speaker feels throughout the 

poem. 
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Lesson Plan 

 UNIDAD EDUCATIVA SEVERO ESPINOSA   

1. INFORMATIVE DATA 

Area English as a foreign language 

Teacher’s name:  

School Year 2022-2023 

Grade/Course  

Date:  

2. PLAN 

SKILLS WITH PERFORMANCE 

CRITERIA 
ESSENTIAL CONTENT EVALUATION INDICATORS 

Reading 

EFL 4.3.1 Understand main points in 

short simple texts on familiar subjects. 

(Example: news about sports or famous 

people, descriptions, etc.) 

EFL 4.3.2 Make use of clues such as 

titles, illustrations, organization, text 

outline and layout, etc. to identify and 

understand relevant information in 

written level-appropriate text types  

CE.EFL.4.11. Demonstrate comprehension of 

main ideas and some details in short simple texts 

on familiar subjects, making use of contextual 

clues to identify relevant information in a text 

I.EFL.4.1.1. Learners can compare 

and contrast oral traditions, myths, 

folktales and literature from Ecuador 

and other cultures in order to 

demonstrate an understanding of the 

relationship between cultural 

practices and perspectives. Learners 

can share cross cultural experiences 

while naming universal cultural 

themes. (I.2, S.1, S.2, J.1) 
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Methodological strategies Resources 

Session 1 

Warm up 

 

Start the class with a brief discussion about how senses and emotions can enrich the reading 

experience. 

Ask students if they have ever read something that made them feel as if they were in the 

story. 

 

Introduction to the Strategy 

 

Explain the concept of multimodal internal viewing and how it involves the creation of 

mental images that engage various senses and emotions. 

Mention that in this session they focus on sensory and emotional exploration of a 

descriptive passage. 

 

Activity 1 - "Sensory Exploration of a Descriptive Passage" (30 minutes): 

 

Select a descriptive passage from a narrative that includes visual, aural, olfactory, and 

tactile details. 

Ask students to read the passage and create multisensory mental images as they do so. 

Organize a classroom discussion for students to share their multisensory mental images 

and compare their imagined sensory experiences. 

Encourage students to express their visualizations creatively, either through drawings, 

written descriptions or oral presentations. 

 

 

 

Selected Text: Select a passage from 

a short story or novel with detailed 

visual descriptions. This text is 

essential for the activity. 

 

Copies of the Text: Print or project 

the passage for students to view. 

 

Colored Pencils, Paper or 

Notebooks: For students to draw or 

describe their mental images after 

reading. 
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Session 2: Activities 2 and 3 - "Exploring Sensory Emotions" and "Creating a Sensory 

Collage". 

 

Warm Up  

 

Start the session by recalling the previous activity and asking students how the sensory 

exploration made them feel. 

 

Activity 2 - "Exploring Sensory Emotions"  

 

Introduce a narrative passage that evokes specific emotions and ask students to read it. 

As they read, instruct them to create mental images that involve not only emotions, but also 

sensory details that contribute to those emotions. 

After reading, ask students to write a short essay or reflection on their multisensory mental 

images and how they contributed to their understanding of the emotions in the story. 

Encourage classroom discussion as they share their reflections and discuss how multimodal 

internal visualization enriched their emotional understanding of the text. 

 

Activity 3 - "Creating a Sensory Collage" 

 

Assign students to read a descriptive or narrative passage suitable for this activity. 

Then ask them to create a "sensory collage" that reflects their mental images in multiple 

sensory modalities. 

Students can use magazines, printed images, sound recordings, tactile elements and smells 

to create their collage. 

After completing the collages, students can share their work with the class and explain how 

each element of the collage represents their multisensory mental images. 

Reflection and Evaluation 
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Ask students how they felt when applying multimodal internal visualization and sharing 

their sensory and emotional experiences. 

Encourage them to reflect on how this strategy might help them understand and enjoy 

reading more 

 

Homework 

 

Assign students an additional reading and ask them to practice multimodal internal 

visualization and write a reflection on their experiences. 
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Strategy 3 Unimodal external visualization  

 

Definition 

The unimodal external visualization strategy refers to the practice of enhancing reading 

comprehension by using visual images or graphic resources related to the text. Rather 

than relying solely on internal imagination, readers rely on external images that 

complement, illustrate, or clarify textual content. This strategy focuses on a single 

sensory modality, which is sight, and focuses on the use of visual elements to enrich 

comprehension of a text. 

In this strategy, learners can take advantage of a variety of 

visual resources, such as graphs, maps, charts, diagrams, 

photographs, illustrations, diagrams, and other visual 

elements related to the topic or content of the text. These 

external images not only facilitate the understanding of 

complex concepts but can also help learners to remember 

and retain information more effectively. 

Unimodal external visualization is particularly useful in reading technical, scientific, 

informational texts or any material that can benefit from visual representation. By using 

graphic resources, students can clarify information, identify patterns, visualize 

relationships, and simplify abstract concepts, contributing to stronger comprehension 

and long-term retention. This strategy can be applied to a wide range of disciplines and 

types of reading, and its effectiveness lies in students' ability to translate textual 

information into a visual form that strengthens their comprehension. 
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Activities 

Activity 1: "Creating Concept Maps and Diagrams". 

Objective: To promote understanding of concepts and relationships between ideas in 

complex texts. 

Procedure: 

• Students are provided with a dense or technical text along with the task of 

creating a concept map or diagram that visually summarizes the structure of 

information and relationships between key concepts. 

• They are encouraged to use graphic resources such as arrows, lines, boxes, and 

keywords to represent the connections between ideas. 

• Students work in groups or individually to create their concept maps or 

diagrams. 

• Students present and explain their concept maps or diagrams to the class. This 

promotes discussion and understanding of key concepts in the text. 
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As you read, take notes on how people learned about Ruth's cookies 

A sweet invention 
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Now make a mind map using different graphical resources such as arrows, lines, 

boxes, and keywords (Use the examples below). 
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Activity 2: "Data Visualization” 

Objective: . 

Procedure: 

• Students are provided with an article or text that includes data, graphs, charts, 

or diagrams. 

• They are asked to examine the data and, using external visualization, create a 

graph or diagram that represents the information clearly and concisely. 

• Students explain their graphs to the class, highlighting key points and 

conclusions based on the data visualization. 
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Read the news and make a diagram that represents the information clearly and 

concisely (Use the picture to help you understand the data). 

 

 

https://www.smartinsights.com/social-media-marketing/social-media-strategy/new-

global-social-media-research/  

 

https://www.smartinsights.com/social-media-marketing/social-media-strategy/new-global-social-media-research/
https://www.smartinsights.com/social-media-marketing/social-media-strategy/new-global-social-media-research/
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Activity 3: "Illustration of Reading Scenes". 

Objective: To encourage narrative comprehension and visualization of scenes from the 

story. 

Procedure: 

• After reading a portion of a story or novel, students are asked to select a passage 

they find particularly descriptive or meaningful. 

• They are encouraged to create an illustration that visually represents the scene 

described in the text, using colored pencils, paints, or other artistic tools. 

• Students share their illustrations with the class and explain how this external 

visualization helped them to better understand the narrative and connect 

emotionally with the story.  
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As you read, take notes about this story 

Little Red Riding Hood 
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They select a passage that they consider especially descriptive or meaningful and 

create an illustration that visually represents the scene described in the text, using 

colored pencils, paints, or other artistic tools. 
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Lesson Plan 

 UNIDAD EDUCATIVA SEVERO ESPINOSA   

1. INFORMATIVE DATA 

Area English as a foreign language 

Teacher’s name:  

School Year 2022-2023 

Grade/Course  

Date:  

2. PLAN 

SKILLS WITH PERFORMANCE 

CRITERIA 
ESSENTIAL CONTENT EVALUATION INDICATORS 

Reading 

EFL 4.3.1 Understand main points in 

short simple texts on familiar subjects. 

(Example: news about sports or famous 

people, descriptions, etc.) 

EFL 4.3.2 Make use of clues such as 

titles, illustrations, organization, text 

outline and layout, etc. to identify and 

understand relevant information in 

written level-appropriate text types  

CE.EFL.4.11. Demonstrate comprehension of 

main ideas and some details in short simple texts 

on familiar subjects, making use of contextual 

clues to identify relevant information in a text 

I.EFL.4.1.1. Learners can compare 

and contrast oral traditions, myths, 

folktales and literature from Ecuador 

and other cultures in order to 

demonstrate an understanding of the 

relationship between cultural 

practices and perspectives. Learners 

can share cross cultural experiences 

while naming universal cultural 

themes. (I.2, S.1, S.2, J.1) 
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Methodological strategies Resources 

Warm Up  

 

Starts the class with a brief discussion on how visual representations, such as concept maps, 

can help to understand concepts and relationships in complex texts. 

 

Introduction to Strategy  

 

Explains the concept of unimodal external visualization and how this activity focus on 

creating concept maps and diagrams. 

Activity 1 - "Creating Concept Maps and Diagrams" 

 

Provide students with a dense or technical text along with the task of creating a concept 

map or diagram that visually summarizes the structure of information and the relationships 

between key concepts. 

Encourage them to use graphic resources such as arrows, lines, boxes, and keywords to 

represent the connections between ideas. 

Students work in groups or individually to create their concept maps or diagrams. 

Students present and explain their concept maps or diagrams to the class. This promotes 

discussion and understanding of the key concepts in the text. 

 

 

Session 2: Activities 2 and 3 - "Data Visualization" and "Illustration of Reading 

Scenes". 

 

Warm Up  

 

Start the session by recalling the previous activity and asking students how it helped them 

to understand the text. 

Selected Text: Select a passage from 

a short story or novel with detailed 

visual descriptions. This text is 

essential for the activity. 

 

Copies of the Text: Print or project 

the passage for students to view. 

 

Colored Pencils, Paper or 

Notebooks: For students to draw or 

describe their mental images after 

reading. 
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Activity 2 - "Data Visualization"  

 

Provide students with an article or text that includes data, graphs, charts, or diagrams. 

Ask students to examine the data and, using external visualization, create a graph or 

diagram that represents the information clearly and concisely. 

Students explain their graphs to the class, highlighting key points and conclusions based 

on the data visualization. 

Activity 3 - 'Illustrate Reading Scenes'  

 

After reading a portion of a story or novel, ask students to select a passage they find 

particularly descriptive or meaningful. 

Encourage them to create an illustration that visually represents the scene described in the 

text, using colored pencils, paints, or other artistic tools. 

Students share their illustrations with the class and explain how this external visualization 

helped them to better understand the narrative and connect emotionally to the story. 

Reflection and Evaluation  

 

Ask students how they felt when applying the unimodal external visualization strategies in 

the activities. 

Encourage them to reflect on how these strategies improved their reading comprehension. 

 

Homework 

 

Assign students an additional reading and ask them to practice unimodal external 

visualization using one of the strategies learned in class. 
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Strategy 4 Multimodal external visualization 

 

 

The multimodal external viewing strategy is a technique that focuses on the use of 

multiple sensory modalities and visual or graphic elements related to the text to 

enhance reading comprehension. Unlike other strategies, it goes beyond simple 

visualization and seeks to engage multiple senses, including sight, hearing and even, in 

some cases, touch and smell. By combining these sensory modalities, students can 

experience the content of the text in a deeper and more meaningful way, which enriches 

their reading comprehension and appreciation. 

In multimodal external viewing, students not only 

rely on their internal imagination, but also 

incorporate visual, auditory, and occasionally tactile 

and olfactory elements to create a multisensory 

reading experience. For example, they may explore a 

literary scene through visual images, sounds that 

represent the environment and, in some cases, even tactile textures that correspond to 

elements in the narrative. This approach can be particularly effective in the 

comprehension of narrative texts, plays and other literary genres where the creation of 

a multisensory experience can enhance the connection to the plot and characters. 

Moreover, this strategy is not only limited to literature, as it can also be applied to fields 

such as art, music, and performance, where the integration of multiple sensory 

modalities is essential for comprehension and appreciation. Ultimately, this strategy 

offers students a richer and more immersive way to experience and understand a wide 

variety of texts and content, contributing to their development as both critical readers 

and appreciators of art and culture. 
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Activity: "Exploring Art and Literature". 

Objective: To link works of art with literature and enrich the understanding of both. 

Procedure: 

• Provide students with a work of art, such as a painting or sculpture, along with 

a related literary text. 

• Ask them to explore the artwork visually and, at the same time, listen to music 

that complements the subject matter of the painting. 

• Then read the related text. 

• Students discuss how the combination of visual, auditory, and literary elements 

influenced their understanding and appreciation of the artwork and literary text. 
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Look at the picture, explore the artwork visually and, at the same time, listen to 

music that complements the subject matter of the painting. 

The Great Wave off Kanagawa – Katsushika Hokusai 

 

Easily one of the most recognizable pieces of Japanese art, The Great Wave off 

Kanagawa is part of a series of paintings focused on Japan’s Mt. Fuji. In this particular 

work, Mt. Fuji is relegated to the background, and it is the massive wave threatening 

to overcome three fishing boats that takes the foreground. It is said that this was the 

inspiration for Claude Debussy’s La Mer. 

Claude Debussy’s La Mer: https://www.youtube.com/watch?v=3o8uUP0lS9c  

  

https://www.youtube.com/watch?v=3o8uUP0lS9c
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Read the text 

More than two centuries ago, in faraway Japan, the coastal landscape of the 

Kanagawa region was about to witness a breathtaking spectacle. It was a day when 

nature unleashed its most majestic and tempestuous might. The Kanagawa Sea was 

roaring with an imposing force, its waters rising in waves like giants of white foam. In 

the midst of this scene, a fishing boat, small and fragile compared to the magnitude of 

the waves, struggled to stay afloat. The sailors, caught in the whirlwind of this 

tumultuous sea storm, were desperately clinging to hope. 

Yet, in the background of this apocalyptic vision, Mount Fuji, majestic and serene, 

stood unperturbed. The snow-capped mountain was a symbol of eternity and 

immutability. In contrast to the uncontainable fury of the sea, Fuji seemed to observe 

the scene calmly from its elevated position. 

This astonishing scene was immortalized by the renowned Japanese artist Katsushika 

Hokusai in his masterpiece "The Great Wave off Kanagawa". In this print, Hokusai 

captured the breathtaking duality between nature unleashed and humanity facing its 

challenges. The wave, at its peak of power, seems about to engulf the boat and its crew. 

The tension between human frailty and the magnitude of nature is palpable. 
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Lesson Plan 

 UNIDAD EDUCATIVA SEVERO ESPINOSA   

1. INFORMATIVE DATA 

Area English as a foreign language 

Teacher’s name:  

School Year 2022-2023 

Grade/Course  

Date:  

2. PLAN 

SKILLS WITH PERFORMANCE 

CRITERIA 
ESSENTIAL CONTENT EVALUATION INDICATORS 

Reading 

EFL 4.3.1 Understand main points in 

short simple texts on familiar subjects. 

(Example: news about sports or famous 

people, descriptions, etc.) 

EFL 4.3.2 Make use of clues such as 

titles, illustrations, organization, text 

outline and layout, etc. to identify and 

understand relevant information in 

written level-appropriate text types  

CE.EFL.4.11. Demonstrate comprehension of 

main ideas and some details in short simple texts 

on familiar subjects, making use of contextual 

clues to identify relevant information in a text 

I.EFL.4.1.1. Learners can compare 

and contrast oral traditions, myths, 

folktales and literature from Ecuador 

and other cultures in order to 

demonstrate an understanding of the 

relationship between cultural 

practices and perspectives. Learners 

can share cross cultural experiences 

while naming universal cultural 

themes. (I.2, S.1, S.2, J.1) 
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Methodological strategies Resources 

Session 1: Introduction and Activity 1 - "Exploring Art and Literature". 

 

Warm Up  

 

Start the class with a brief discussion about the relationship between art and literature. Ask 

students if they have ever seen a work of art that made them think about a story. 

Introduction to Strategy  

 

Explain the concept of multimodal external viewing and how this activity focus on linking 

works of art with literary texts. 

Activity 1 - "Exploring Art and Literature"  

 

Provide students with a work of art, such as a painting or sculpture, along with a related 

literary text. 

Ask them to explore the artwork visually, noting the details and emotions it evokes. 

At the same time, play music that complements the subject matter of the painting, creating 

a sensory environment. 

Students read the related text. 

Organize a classroom discussion for students to share how the combination of visual, 

auditory, and literary elements influenced their understanding and appreciation of the 

artwork and literary text. 

 

Session 2: Reflection and Evaluation 

 

Reflection and Evaluation  

 

Start the session by recalling the previous activity and asking students how it helped them 

understand the artwork and literary text. 

Selected Text: Select a passage from 

a short story or novel with detailed 

visual descriptions. This text is 

essential for the activity. 

 

Copies of the Text: Print or project 

the passage for students to view. 

 

Colored Pencils, Paper or 

Notebooks: For students to draw or 

describe their mental images after 

reading. 
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Encourage them to reflect on how the combination of visual, auditory, and literary elements 

enriched their experience. 

Provide guiding questions for discussion, such as "How did the music influence their 

perception of the artwork?", "What emotions did they experience?", "How did they connect 

with the literary story?". 

Ask students to share their reflections in small groups and then present their findings to the 

whole class. 

 

Homework  

 

Assign students an additional reading in which they should apply the same strategy of 

linking art and literature. Ask them to reflect on the experience and write a short review. 
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ANNEXES 

READING PRE-TEST 

AIM: To diagnose students’ knowledge of reading.    Level: A2 

Time 1 hour  

INSTRUCTIONS TO CANDIDATES  

Do not open this question paper until you are told to do so.  

Write your name, centre number and candidate number on your answer sheet if they 

are not already there.  

Read the instructions for each part of the paper carefully.  

Answer all the questions.  

Read the instructions on the answer sheet.  

Write your answers on the answer sheet. Use a pencil. You must complete the answer 

sheet within the time limit.  

At the end of the test, hand in both this question paper and your answer sheet. 
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READING POST-TEST 

AIM: To diagnose students’ knowledge of reading.    Level: A2 

Time 1 hour  

INSTRUCTIONS TO CANDIDATES  

Do not open this question paper until you are told to do so.  

Write your name, centre number and candidate number on your answer sheet 

if they are not already there.  

Read the instructions for each part of the paper carefully.  

Answer all the questions.  

Read the instructions on the answer sheet.  

Write your answers on the answer sheet. Use a pencil. You must complete the 

answer sheet within the time limit.  

At the end of the test, hand in both this question paper and your answer sheet. 
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