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The present research focused on the development of reading comprehension skills
using a strategy like the KWL (Know, Want to Know, Learned) strategy. The main
objective of this study was to investigate the effects of using the KWL (Know, Want
to know, learned) strategy in the improvement of students’ reading comprehension of
fourth semester A of Universidad Técnica de Ambato. Additionally, the researcher
looked for knowing the students’ attitudes towards the use of the KWL strategy in the
development of reading comprehension. The investigation used a quasi-experimental
approach with a pre-test and post-test retrieved from Cambridge. The experiment was
conducted on a sample of 45 students of Fourth Semester A. In the first meeting, the
researcher administered a pre-test to obtain information about students’ reading
comprehension. The application consisted of four treatments using the KWL strategy
that also incorporated four reading passages appropriate for the English level of
students. At the end of the treatment, the researcher administered the post-test to
collect data that measured students’ reading comprehension after the treatment.
Furthermore, students answered a survey. The results gathered from the pre-test and
post-test demonstrated that using the KWL (Know, Want to Know, Learned) strategy
had positive effects on students’ reading comprehension. In fact, Students improved
their initial average of 13. 04 to 16.22 which was the final average. Finally, the survey
showed positive attitudes of students to the KWL strategy.

Keywords: KWL strategy, reading comprehension, active learning
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La presente investigacion se enfoco en el desarrollo de las habilidades de comprension
lectora utilizando la estrategia KWL (Know, Want to Know, Learned). El objetivo
principal del estudio fue investigar los efectos del uso de la estrategia KWL (Know,
Want to know, Learned) en el mejoramiento de la comprension lectora de los
estudiantes de cuarto semestre A de la Universidad Técnica de Ambato. Ademas, la
investigadora buscaba conocer las actitudes de los estudiantes hacia el uso de la
estrategia KWL en el desarrollo de su comprension lectora. La investigacion tuvo un
enfoque cuasi-experimental usando un pre-test y post-test tomados de Cambridge. El
experimento se realiz6 sobre una muestra de 45 estudiantes de Cuarto semestre A. En
el primer encuentro, la investigadora aplico un pre-test para obtener informacién sobre
la comprension lectora de los estudiantes. La aplicacion consistio en cuatro
tratamientos usando la estrategia KWL que ademas incluyo cuatro pasajes de lectura
adecuados al nivel de inglés de los estudiantes. Al final del tratamiento, la
investigadora administro el post-test para recoger datos que midieron la comprension
lectora de los estudiantes después del tratamiento. También, los estudiantes
respondieron una encuesta. Los resultados recogidos en el pre-test y el post-test
demostraron que el uso de la estrategia KWL (Know, Want to Know, Learned) tuvo
efectos positivos en la comprension lectora de los estudiantes. De hecho, los
estudiantes mejoraron su media inicial de 13. 04 a 16.22 que fue la media final. Por
ultimo, la encuesta demostré que los estudiantes tenian actitudes positivas hacia la
estrategia KWL.

Palabras claves: La estrategia KWL, comprension lectora, aprendizaje activo

Xl



CHAPTER I. THEORETICAL FRAMEWORK
1.1 Investigative Background

Ifah Rahman (2019), in the research entitled “The use of Prezi with KWL strategy to
enhance students' reading comprehension” developed in the SMA 2 Enrekang,
investigated whether using Prezi with the KWL strategy can improve students' reading
comprehension and students' interest in using the strategy. The research applied a
quasi-experimental design. The participants were students from the first grades at
SMA 2 Enrekangi academy. The researcher employed the cluster sampling technique.
The instruments used to collect data were a reading test with multiple-choice questions
and a questionnaire. During six meetings, the researcher applied the treatment to the
experimental group using the KWL strategy. At the same time, the control group had
no treatment. The researcher concluded that after applying Prezi with the KWL
strategy, students reading comprehension of the experimental group improved.
Furthermore, students showed a positive attitude and interest to learn English using
the KWL strategy with Prezi. This investigation is useful to the development of the
research because it demonstrated that the KWL strategy can be combined with ICT
tools like Prezi and give positive results like the improvement of students’ reading
comprehension. It also showed that the KWL strategy was an attractive strategy that

engages students to learn English.

Mertosono, Nisa, and Maf'ullah (2019) in their research “ Improving reading
comprehension through KWL( know — want — learn) strategy” conducted in SMA
Negeri 1 Tinombo Selata, aimed to discover the effects of using the KWL strategy in
the improvement of students’ reading comprehension. This study had a quasi-
experimental research design. Students XIPA 2 and XIPA 1 of SMA Negeri 1
Tinombo Selatan were participants of this research as the control and experimental
groups. The researcher selected the sample using the sampling technique. The XIPA 1
was the control group and XIPA 2 was the experimental group. The instruments used
to collect data were the pre-test and post-test. The researcher applied the treatment
using the KWL strategy to the experimental group during eight meetings. However,
before the treatment, the researcher participated in three meetings to meet students and
introduce them to the KWL strategy. The researcher concluded that the KWL strategy

improved students’ reading comprehension and helped the researcher find a lack of
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vocabulary. The present research is relevant for the development of this study because
it showed the steps to follow to apply the KWL strategy. Furthermore, it allows us to

know that previous knowledge like vocabulary is essential during the reading process.

Syafi’i, Nurdin, and Fitriningsih (2020) lead research entitled “The effectiveness of
Know-Want-Learned (KWL) strategy in improving reading comprehension of the
eighth-grade students of SMP Negeri 14 Palu”. They investigated the effectiveness of
the Know, want, and learn (KWL) strategy to improve students’ reading
comprehension. The research was a quasi-experimental study. The experimental group
was students of the Hassanudin class, and the control group was students of the
Panjaitan class. The researchers used a test to collect data and a t-test to analyze data.
The first step to start the study was to apply the pretest to experimental and control
groups. Later, the researchers intervened in the experimental group using the KWL
strategy and narrative texts. At the same time, the control group did not use any
strategy to work with narrative texts. After the treatment, the researchers concluded
that the use of the KWL strategy helped students to improve their reading
comprehension skills. The research contributed to the development of the study as it
found that the strategy improved students' reading comprehension. Furthermore, the
researcher mentioned that the KWL strategy is practical to teach English.

Sholeh, Rosalina, and Weganova (2020) conducted a study entitled “The
implementation of KWL (Know, Want to know, and Learned) to improve students’
reading comprehension” in MTs Jawharot Al Muzakky Sukosari Gondanglegi. They
aimed to investigate the improvement of secondary students’ reading comprehension
using the KWL. Furthermore, they researched students’ impressions of the KWL
strategy. The study used a Classroom Action Research design as a method, which
collected qualitative and quantitative data. The researchers used a questionnaire,
observations, pretest, and posttest. The participants for the research were 22 students
from the eighth grade class of MTs Jawharot secondary. The investigators observed
and collected data during a cycle, following five stages: initial study, planning,
implementing, observation, and reflecting. As part of the investigation, students used
the KWL strategy to work in reading activities. Before the cycle ended, the researcher
applied a posttest, which consisted of a comprehension test and a questionnaire. The

researcher concluded that the KWL strategy had positive effects on students’ learning
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because their motivation to participate and interact increased. Furthermore, the reading
comprehension of the experimental group improved. This investigation contributed to
the present study because it indicated convenient results after using the KWL strategy.
The results showed the improvement of students’ reading comprehension and also the

active participation and motivation of students during the treatment.

Irfan (2020) developed research entitled “The use of KWL (know, want to know,
learned) strategy to improve students’ reading comprehension on academic reading in
the first semester of English education department at UIN Alauddin” in Alauddin
Makassar. The objective of this research was to identify the difference between using
the KWL strategy and the DRTA method in students’ reading comprehension.
Furthermore, they investigate students” attitudes toward the KWL Strategy. The design
of the experiment was quasi-experimental. The researcher used the simple random
technique to select the sample. The instruments used to collect data were a reading test
and a questionnaire. During six meetings, the researcher applied the KWL strategy as
a treatment in the experimental group. From the investigation, the researcher
concluded that the KWL strategy improved students’ reading comprehension.
Furthermore, he found out that students showed positive attitudes towards using the
KWL strategy. This study is relevant for the present research. It demonstrated that the
KWL strategy is better than the DRTA method in teaching reading comprehension in
a context that is similar to this research. The study also showed that the KWL strategy
is a practical guide to prevent students from getting confused during the reading

process.

To sum up, the studies presented showed that using the KWL strategy, the reading
comprehension skills improved. In chronological order, it is possible to emphasize the
effectiveness of the KWL strategy over time. The investigations developed in different
educational contexts got similar results, where the KWL strategy is appropriate to
enhance reading comprehension skills. The simplicity of the strategy allowed
researchers to use it. Nevertheless, the researchers considered that students need to
have previous knowledge of the reading topics. Regarding the place where these
investigations took place, most of them were done in Asia. However, this research was

developed in the Ecuadorian context with a population from university.



1.2 Theoretical framework

Independent Variable Theoretical Support
Active learning

Active learning has its origins in the Socratic method, which was a teaching method
of Socrative (Seel, 2011). The Socratic method is an old teaching methodology. It has
been adapted to new methods like active learning. The Socratic method is an exercise
of critical thinking with a problem and the act of searching for solutions (Moeller &
Moeller, 2013). This method is developed by asking prepared questions to students
about the presented problem. Then, students develop some possible answers to achieve
a solution. It allows students to develop their critical thinking, comprehension, and

discussion.

Blaz (2018) mentions that active learning is a method that involves different teaching
methods that motivate students to be active participants during the leaner process. It
means students participate in discussions individually or in groups. After the argument,
students have a moment of reflection, peer feedback, and teacher’s feedback. In this
method, students have the role of active and engaged learners. Moreover, teachers have
the position of mentors that guide students. Active participation means students use
the language to communicate and involve; talking and listening, writing, reading, and

reflecting.

Students’ motivation on solving problems through reading, writing, and discussing
increases with active learning. Active learning replaces traditional teaching, where
students are passive learners. Students develop activities and think about what they are
doing. According to Bonwell and Eison (1991), a definition for active learning is

difficult to precise, but it has some general characteristics:

e More emphasis on the development of students' skills.

e Students develop skills like evaluation, synthesis and analysis.

e Engage students in activities like reading, writing, discussing, listening, and
speaking.

e Students’ exploration of their attitudes and values.



An essential part of active learning is to move students to the center of their education.
Teachers share the responsibility with students to control their learning process. Since
teachers have as much to learn from the students as they have from the
teachers(Baldwin and Williams, 1988). It is a positive aspect of active learning because
students get more independence for learning. Students have some contributions to their
education like their experience and knowledge. Teachers are only the facilitators
during the learning process. Active learning promotes that students change their state

of recipient to active participants.

Learning strategies

Learning strategies are tactics or specific actions that learners or teachers use to
achieve a learning objective. According to Nisbet and Shucksmith (2017), learning
strategies are more than simple tools or manuals to follow, they are goal-oriented
sequences of lengthy or rapid execution which students develop at a conscious level.
In other words, learning strategies involve a plan for studying and monitoring learning
to achieve. This process is intentional; therefore, students examine their learning and

choose the correct strategy to lead efficient education.

Successful learners learn skills and gain knowledge for a specific field they want to be
experts in. Learning strategies are the particular set of skills that motivate students to
have effective and efficient learning and let them change their strategies if these do not
work (Seli and Dembo, 2020). Learners cannot become experts in a subject without
practice and effort, so they spend considerable time acquiring knowledge and using
strategies to learn the new material. Reading and listening are not enough to master
knowledge. In consequence, an appropriate strategy can have a positive result in the

learning process in less time.

Learning implies strategies adjusted to suit an educational context. These follow a
sequence of activities like planning, monitoring performance, identifying problems,
checking, and making self-evaluations (Nisbet and Shucksmith, 2018). Students select
an adequate strategy to gain knowledge and be conscious of the learning process. They
have control and the responsibility of their learning. Learning strategies assist students
allowing them to solve problems, use their prior knowledge, and select the tools to

work.



Language learning strategies

Language learners select and employ strategies that help them learn or use language
skills efficiently. According to White (2008), language learning strategies are
operations that learners adopt consciously to develop a language task or learn the target
language. Different from learning strategies, language learning strategies have a direct
relation with language learners. What distinguishes a language learning strategy from
other processes is that students are conscious of their selection (Cohen, 2011).

Autonomy is another fact that some strategies provide students.

To achieve high competence in the English language, students use language learning
strategies. In this case, the strategies used by language learners focus on mastering
English language skills. They search to improve their writing, reading, listening, and
speaking skills. Oxford and Amerstorfer (2018) mention that language learning
strategies have some characteristics that are useful for foreign language students and

second acquisition learners:

e Language learning strategies are complex and dynamic.

e They are used in specific sociocultural contexts.

e Learners can discuss the terms of functions of strategies.

e Learners can relate them with their needs and the favorable results they
offer.

e These strategies allow students to develop self-regulation, complete the
tasks, and achieve the proficiency learners want.

e Language learning strategies can be taught.

The flexibility of the strategies allows teachers to apply them in a virtual environment.
So, as a response to the pandemic, the government imposed the usage of technology
and the internet. The new context moved teachers to synchronous and asynchronous
teaching, limiting the social interaction that is necessary for language learning (Cortijo
and Martines, 2021). Consequently, teachers adjust their language learning strategies
to work in an online environment. Developing activities using social networks,

platforms, and apps.



Reading strategies

Reading is a complex process that involves the understanding of letters, words,
sentences, connections between sentences, and understanding the meaning of a whole
reading text. In that case, proficient readers identify different types of texts, layouts,
kinds of language, and the length of the reading text (Spratt, Pulverness, and Williams,
2011). All those characteristics of good quality of reading go along with strategies that

serve readers as a guide to improve their reading.

Reading strategies are a necessary part of comprehension. They teach learners to read
to learn. According to the reading variation, learners combine and organize reading
strategies in three stages; before you read, as you are reading, during reading, and after
reading (Duffy, 2009). Graphics organizers are useful strategies to organize
information during learners’ reading. Walch (2002) mentions some kinds of graphic

organizers that are effective in reading:
1. KWL (Know, Want to know, Learned) graphic organizer.
Table 1

KWL (Know, Want to know, Learned)

K W L
What do | already What do | want to What did I learn

know? know? from the reading?

Previous knowledge  Questions about what What | learn from the
of the reading topic. | want to learn from  reading.
the topic.

Note. Taken from Content-area Reading Strategies For Social Studies (p.
25), by Walch, W., 2002,Walch Publishing. Copyright 2002 by Walch
Publishing.

This table has three sections: first, what | already know about the reading;
second, what | want to know about the reading; and third, what | learned

from the reading.



Table 2

SQR3 (Survey, question, read, recall, reflect)

2. SQR3 (Survey, question, read, recall, reflect) graphic organizer.

Q R R R
> Question Read Recall Reflect
Survey
Preview the Ask questions Read the Recall the Reflect on
reading. making text while more the meaning
predictions. taking important of what you
notes. points from have
the reading learned.
taking your
time.

Note. Taken from Content-area Reading Strategies For Social Studies (p.
28), by Walch, W., 2002,Walch Publishing. Copyright 2002 by Walch
Publishing.

This table has five sections: first, Survey (S); second, question (Q); third,
read (R), fourth, recall (R), and fifth, reflect (R).

3. Semantic web graphic
Graphic 1

Semantic web

Supporting
idea

Supporting
detail

Supporting
idea



Note. Taken from Content-area Reading Strategies For Social Studies (p.
33), by Walch, W., 2002,Walch Publishing. Copyright 2002 by Walch
Publishing.

This graphic resembles a spider’s web and can take different forms;

however, the main idea is in the central circle. The rest of the braches with
circles are the supporting ideas.
4. Outline

Graphic 2.

Outline

I Main idea
A. Supporting idea
1. Details
B. Supporting idea
1. Details

Note. Taken from Content-area Reading Strategies For Social Studies (p.
37), by Walch, W., 2002,Walch Publishing. Copyright 2002 by Walch
Publishing.

It is considered the most linear graphic. An outline is a type of structure
that presents the main ideas and supporting ideas in themes and sub-themes.
The outline graphic works in a step-by-step manner.

5. Structure note graphic organizer



Graphic 3.

Structure notes

A

Main idea

Detail

y

Detail

Detail

Note. Taken from Content-area Reading Strategies For Social Studies (p.
41), by Walch, W., 2002,Walch Publishing. Copyright 2002 by Walch

Causes

Effects

\ 4

\ 4

Publishing.

These graphics, as the semantic web, can take different forms. The
objective of this graphic is to present information logically and
systematically. This is according to the structure of the reading.

Know-Want to know-learned (KWL) strategy

Donna Ogle mentioned for the first time the Know-want to Know-Learned (KWL)
strategy in 1986. After a reading selection, the KWL strategy is used as a responding
process that encourages students to answer three questions (Swartz, 2021). The KWL
chart is a reading strategy that involves the three stages of reading comprehension.
Using this strategy, students work alone or in small groups. This kind of strategy can

motivate students.

The KWL strategy activates students’ prior knowledge when they answer the
following questions: What | know (K), what | want to learn (W), and what | learned
(L) (Strickland and Mandel, 2000). The KWL strategy uses a three-column chart to

10
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organize and answer three previous questions. The K goes to the first column, then the
W in the second column, and finally the L in the last column. Students follow three
steps to write ideas in each column, answering the questions raised in the heading's
row. It involves the reading process from pre-reading, during reading, until after

reading.

Ogle and Blachowicz (2008)) states that the key to engaging readers and good
comprehenders is the strategies they used during the three reading stages; before,
during, and after reading. These strategies engage readers consciously or
unconsciously. Ogle also mentions that strategies engage students to be active and
constructive readers that get and use information. Good readers have total control
during the reading process. They can construct their knowledge through reading, using
their comprehension. Readers know the written language, and strategies help them

understand this material.

Background knowledge or schema is a factor that KWL strategy prioritizes. Ogle
(1992) mentions that students need strategies to construct their meaning linking prior
knowledge to new information. The KWL strategy help students to be active
constructors of meaning. Past learning and experiences help students build new
knowledge. It means students support their understanding with previous information
acquired. Students have the knowledge learned in the previous course that affects how
they interpret and filter the new information (Ambrose et al., 2010). Background

knowledge influences how students assimilate their learning.

Marzano (2004) says that students acquire background knowledge through their ability
to process and store information and the number and frequency of their academic-
oriented experiences. The ability to process and store experiences and past learning
permits students to retain information in their memory. The frequency that students
interact with academic knowledge influences their opportunities to process
information and produce academic background knowledge. Students' ability of
information-processing defines their access to academic knowledge and affects their

academic achievement.

The KWL strategy prepares students’ brains to learn new information, connecting prior

knowledge to generate new ideas and making connections between this and new
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information (Carter, 2014). What students already know of the topic is the most
important indicator of how students are going to learn. For that reason, the first stage
of the KWL strategy is to pose students what they know and then link information.
During the development of the KWL strategy, students construct their knowledge as

they brainstorm, categorize, classify, and locate information from the reading passage.
Implementation of KWL strategy

According to Perez (2008), this is the process that teachers should follow to implement

the KWL strategy in the classroom:

First of all, teachers need to select the topic and reading material to generate the KWL

chart before the lesson.
Pre-reading stage

1. Ask students to draw the chart on their notebooks or give them an
impressed chart.

2. Explain to students how they have to use the chart. In this step, teachers
use the brainstorming technique to help students remember what they
know about the topic.

3. Show students the topic of the reading and ask, "What do you know
about...?". Then, students write down their responses in the K (know)
column.

4. Ask students to categorize their answers if it is possible.

5. Ask students, "What do you want to know about...?" and discuss the
possible answers based on the previous ideas of the first column.

6. Write down the answers in the second column.

7. Explain to students that these questions are the purpose of reading and

keep them focused.
During reading stage
1. Tell students to follow the questions and read the material selected.
After reading stage

1. Optional: Students brainstorm ideas that they remember from the
reading.
12



2. Students write the answers to questions listed in the W column in the last
column L.
3. Discuss with students if they have acquired additional knowledge from

the topic.
Guide reflection

1. Students match in groups to share their learned list from the KWL chart.
They discuss what item is important concerning the reading topic
(Bellanca, 2007).

Benefits and limitations of using KWL strategy

The KWL strategy helps the teachers engage students during the learning process,
activating their previous knowledge related to reading. The KWL strategy motivates
learners to take initiative in acquiring knowledge and use it to direct their learning
(Thurman and Fiorello, 2008). Connecting students' prior understanding of the subject
works as a guide for them during the reading process. According to Bellanca (2007),
there are three main benefits of using the KWL strategy.

First, it helps students’ brains link their knowledge of the reading topic with the new
one. Second, this strategy arouses the students’ interest, making questions related to
the topic. A good reader makes questions. The last benefit is that the KWL strategy
allows teachers and students to look back and assess the learning. The three steps of
the KWL strategy have a specific function during the reading stages. Firstly, students
recall what they already know. Later, they ask themselves what they would be
interested in knowing to write questions. Finally, students review what they learned
and motivate themselves to investigate the answers that they do not find in the reading

passage.

Thurman and Fiorello (2014) state that the main benefit of the KWL strategy is that
students take the initiative of using their past learning and their understanding to
acquire and guide their learning. When using the KWL strategy, students commit to
learning something about the new topic. So, students develop questions like what they
need to learn, and then unconsciously, they create a plan to achieve the commitment.
Consequently, students focus their attention on specific pieces of information from the

passage. Although the KWL strategy gives students the freedom to guide their
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learning, teachers are also able to guide students without encroaching too much during
the students’ learning process.

On the other hand, Kirch and Amoroso (2016) present some limitations of the KWL
strategy, which are not related to the strategy itself but in how teachers integrate it into
their lessons. For instance, the questions of the KWL strategy are presented as a
matching game, viewing the past learning as a static object in the students’ Knowledge.
In fact, students match the answers found in their reading passage with the questions
they wrote in the “What do you already know”. Teachers look for the students to
answer all the questions raised. Otherwise, the activity will be considered ineffective.
Furthermore, teachers do not review the K (Know) step. They assume that students
wrote something related to the topic. All in all, it is usual that students do not

understand what is the point of using the KWL strategy.

KWL strategy and its variations

KWL strategy can be used for other disciplines such as mathematics, social studies,
language, foreign languages, etc. (Keeley, 2008). This strategy is flexible in its
application, but it can also have variations in the design of its content. According to
Hathaway (2014), the teacher can add other categories to the chart:

e How to find out (H): with this category, the chart becomes a KWHL
chart. This third step involves students writing how they are going to
answer the questions of the W column. The teacher uses this extension
to analyze research documents.

o Still want to learn (S): this category engages students to explore more
about the topic. Adding this category, students create a KWLS chart. This
extension is useful to work with language art topics. Students search for
information independently.

The variations presented above are not the only ones that the KWL strategy offers.
Some examples of modifications of the KWL strategy are the KWF(know, want to,
and find out), KTL (known, think, and learned), KTF (Known, think, and find out),
and OWL (observed, wonder, and learned)(Keeley, 2008). As it is possible to see, the

KWL modifies its questions based on the reading material and the subject to be taught.
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Dependent Variable Theoretical Support

English language learning

English is the language of science, diplomacy, and foreign communication, and that is
why it is known as the lingua franca and global language. The importance of learning
English has led many countries to take it as a second language or to be taught as a
foreign language in schools. Students learn English for different purposes such as
academic needs (preparing for a career), occupational needs (working at the hospital,
restaurant, hospital, etc.), communication (interacting with foreign people) (Laurence,
2018). Based on that, what students learned influences what they learn, such as
business English, academic English, or standard English. The Common European

Framework of Reference (CEFR) measures language knowledge through its standards.

Learning a language involves learning its grammar, vocabulary, pronunciation, forms
and meanings, and parts of the speech. These variables are grouped into four skills:
listening, reading, writing, and speaking. Students must master these skills to become
proficient speakers. According to Tewfik (1994), the first skill learned is listening,
followed by speaking, and then students learn reading, and writing is the last skill
learned.. Usually, students first learn receptive skills such as listening and reading, and
then they learn productive skills such as speaking and writing. Learners follow this

process in language acquisition and language learning.

Receptive skills: reading and listening

Successful communication occurs when a speaker transmits a spoken or written
message, and for that process, it is necessary to encode and decode the message.
Listening and reading are receptive skills since they focus on developing skills like
understanding writing and spoken texts, decoding images, and connecting speech or
text with pictures (Surkamp and Viebrock, 2018). In other words, readers and listeners

take the information and interpret it with their knowledge of language to answer.

Communicate efficiently, the receptive and productive skills work together. Receptive
skills receive the message and decode it, then an answer for that message is encoded
by productive skills. Listening is an aural skill that works along with speaking for
efficient communication (Shastri, 2009). Learners need first to understand the meaning

of words through listening before producing oral communication. Likewise, reading is
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a receptive skill that works along with writing. Learners need to interpret symbols and
understand the meaning of words from writing texts before they write.

The support of technology has allowed students and professors to continue with
distance learning within online education. As online education continues, teachers
adapted the receptive skills to the new modality. For example, in some universities and
colleges, professors combine video programs, printed material, and original readings
that support the classes (Miller, Ives, and Moore, 2020). As it is possible to see in the
example, virtual modality combines receptive skills and productive skills for an
efficient education. Educators use both receptive and productive skills with

synchronous and asynchronous classes.

Reading skills

Learners need to learn four language skills to be proficient speakers. These skills are
listening, speaking, reading, and writing. Nevertheless, reading is the most important
skill to learn a language. This skill plays a relevant role during English language
learning because of the effective exposure to the language that reading offers (Shastri,
2009). Students learn grammar and vocabulary through the written language. Reading
improves students’ language acquisition since students improve their spelling, writing
and increase their vocabulary knowledge (Harmer, 2010). According to Harmer

(2001), these are some of the reading skills that students develop:

Identify the topic
Guessing and predicting
Skimming

Scanning

o~ w0 D

Reading for detail

6. Interpreting passages
The restrictions that the pandemic has generated permit students to have more access
to technology. This change has benefits as students use innovative technological tools
to develop their reading skills. During the epidemic, teachers try to keep the level of
reading skills. According to Kuhfeld et al. (2020) cited in Cheong et al., (2021), during

school shutdown because of coronavirus, teachers focus on the development of math
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and reading skills. Reading skills are fundamental at any moment, even when students
are reading to spend the time.

Reading sub-skills

Skimming and scanning are also reading sub-skills. Skimming is part of the pre-
reading stage, where students quickly read the text to get the main idea about it (Brown,
2019). Learners focus on looking for the main ideas of the text, so they purposely skip
the details of the reading. Most of the time, students only read the first sentences of
each paragraph to get the main ideas in a short time. On the other hand, scanning means
students read the text looking for specific information such as dates, names, or
numbers (Harmer, 2010). When readers are scanning a passage, they make it with a
specific question in their mind. They read the words that help them answer the

questions.

Top-down and bottom-up

Top-down and bottom-up are processes that readers use to comprehend written texts.
In bottom-up processing, readers recognize and understand linguistic signals such as
letters, morphemes, words, and phrases (Brown, 2019). During this process, readers
begin by recognizing symbols in written text, then identifying phonemes, combining
phonemes to create syllables, combining syllables to create words, using words to
write phrases, etc. In other words, readers identify and process elements of the written
text.

On the other hand, the top-down process is the strategies, knowledge, context, and
experiences that learners use to understand information (Phillips and Phillips, 2017).
This process starts with understanding the context and general meaning of the written
passage and ends with understanding the semantic and syntactic features. Both
processes, top-down and bottom-up, are necessary for students to become effective

readers.

Reading comprehension

The term comprehension derives from the Latin term comprenhendere, which means
“to take in the mind or seize” (Ferlazzo and Hull, 2018). Reading comprehension is

the students’ level of understanding of written texts. They process the text inside their
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minds to understand the meaning of the reading passage. Reading comprehension
requires that readers comprehend individual words and sentences they form, decoding
information until they have a meaningful understanding (Oakhill, Cain, and Elbro,

2015). Reading comprehension and reading strategies work together.

The objective of comprehension is to take information from the text, and reading
strategies such as the KWL that help learners achieve it. According to Brown (2001),

there are ten strategies for developing good reading comprehension:

Identify the purpose of the reading.

Use graphic rules and patterns.

Use the silent reading technique for rapid comprehension.
Skim a reading passage looking for the main ideas.

Scan a reading passage looking for specific information.

Use mapping or clustering

N o o a s~ w Db e

Guess the meaning of a word, grammatical relationships, and content
messages.

8. Analyze vocabulary

9. Differentiate literal and implied meaning.

10. Understand discourse markers to process relationships.

The dairy use of strategies like graphic organizers, inductive learning, vocabulary, and
activating prior knowledge develop reading comprehension (Ferlazzo and Hull, 2018).
These strategies increase students’ understanding of the reading passages. As part of
the comprehension development, language learners should be aware of their strengths
and weaknesses. Understanding them, students can think in a strategy to compensate
and improve weaknesses. Furthermore, learners can develop their comprehension by

answering a set of speaking and writing prompts after reading.
Reading comprehension skills

Reading comprehension, as well as reading, has skills that the language learner has to
achieve. The comprehension needs the knowledge of context, situation, and
background to understand the reading. According to Shastri (2009), there are five skills

in reading comprehension:

18



1. Global comprehension: The readers understand the organization of the
text. It implies the theme, sub-themes, paragraph structures, and their
relationship.

2. Local comprehension: The readers understand individual points. They
are present in an explicit way in the reading. These individual points
include characters, peculiarities, events, cause, and effect, and compare
and contrast information.

3. Referential comprehension: The readers get factual information from
the reading. It concerns the different parts of the text, such as anaphora
and cataphora.

4. Inferential comprehension: The readers infer from the facts that they
read in the passage. The facts are explicit in the reading, and to
understand them, the reader needs to have a high level of cognitive skill.

5. Evaluative comprehension: The readers make judgments about the

author’s attitudes based on the textual evidence.

Reading stages

Teachers guide students through three stages. These stages are pre-reading, reading,
and post-reading, giving students instructions and activities to develop them. Argentar,
Gillies, and Rubenstein, Wise (2020), mention some characteristics of these three

stages:

During the pre-reading stage, teachers establish reading purpose, activate students’
prior knowledge, and give them the information and vocabulary necessary for
comprehension. Furthermore, teachers motivate students and build their confidence in

reading. It is during this stage that students choose a strategy.

During the reading stage, teachers guide students during the reading to facilitate their
comprehension. Through reading, students connect information with what they already
know providing the opportunity to develop fluency. Learners use strategies during this

stage.
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The last stage, also known as post-reading, allows teachers to check students' reading
comprehension and consolidate learning. Likewise, students summarize, evaluate,

integrate and apply the reading passage.

Students develop specific activities during each stage. In the first stage, students are
aware of the purpose of the reading. They activate their prior knowledge since they
read the topic. During the reading stage, students use their prior knowledge while
reading to increase it. They make connections between what they are reading and what
they already know for a better understanding. Finally, students complete the activities

based on the reading such as summarizing, evaluating, or synthesizing information.
Reading genders

There are different types of reading texts with their features that people use in their
daily life on the basis of their context and purposes. Gender is part of the reading
material with which readers are in contact. Gender gives readers a brief idea of what
the reading is about. According to Brown (2019), the genres of reading have three

main types:

1. Academic reading: general articles, reports, professional journals,
reference material, textbooks, essays, opinion writing, papers, and
theses.

2. Job-related reading: directions, memos, phone messages, project
reports, emails, manuals, schedules, and announcements.

3. Personal reading: comics, letters, advertisements, magazines, short

stories, novels, invitations, e-mails, and questionnaires.
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1.3 Objectives
General Objective

e To investigate the effects of using the KWL (Know, Want to know, learned)
Strategy in the improvement of students’ reading comprehension of fourth

semester A of Universidad Técnica de Ambato.
Specific Objectives

e To state theoretically the benefits of using the KWL (Know, Want to know,
learned) Strategy.

e To analyze the students’ reading comprehension results after applying the
KWL strategy.

e To determine the students’ attitudes toward the KWL strategy in the
improvement of the reading comprehension.
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CHAPTER Il. METHODOLOGY

2.1 Resources
The present research used human and technological resources. The human resources
were 45 students of fourth semester A of the “Pedagogia de los Idiomas Nacionales y
Extranjeros” major at Universidad Técnica de Ambato. Students consisted of 11 men
and 34 women. It was expected that the 45 students to have B1 English level.
Technological resources were necessary for the investigation because the process was
developed during the virtual modality. So, the researcher used mobile devices, the
internet, a computer to gather data and analyze it. Additionally, the researcher used

platforms to collect information like Google Classroom and Google forms.

2.2 Basic Method of Research

Quantitative and qualitative approaches

The present study had a mixed approach. According to Herndndez, Ferndndez, and
Baptista (2010), a mixed approach is the combination of the characteristics of the
quantitative and qualitative approaches. It was quantitative since the research focuses
on testing a hypothesis, making an experiment with treatment on an experimental
group. The experiment gave numerical data to analyze. Furthermore, the study was
qualitative because the researcher administered a survey to collect information about

students’ perceptions of the KWL strategy.

Bibliographic research

The project was bibliographic since the researcher gathered information from previous
research. Bibliographic research consisted of gathering the required information from
published materials like books, magazines, journals, and reports, which are found
online (Allen, 2017). It was necessary to make bibliographic research to support the
study and have more information about the variables involved in this investigation: the
KWL strategy (Independent variable) and the reading comprehension (dependent

variable).

Field research
The field research allowed the researcher to collect information concerning the study
from the natural environment where the experiment was applied. The researcher was

involved during the research and had direct contact with students from the fourth
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semester A of Pedagogia de los Idiomas Nacionales y Extranjeros at Universidad
Técnica de Ambato.

Quasi-experimental

The quasi-experimental design applied a treatment to an experimental group that was
not assigned randomly (Best and Kahn, 2006). This research had a quasi-experimental
design since the group for the experiment was not be chosen randomly, so there was
only a pre-designed group to judge the effects of the treatment. Students from the
fourth semester A took a pre-test to measure the dependent variable (reading
comprehension). Then, the researcher introduced a treatment (the KWL strategy).
Finally, students took the post-test to measure the dependent variable (reading
comprehension) after the treatment. The results of the pre-test and post-test were

compared to determine the effects of the treatment in the experimental group.

First, the researcher used the “PET” (Preliminary English Test) retrieved from
“Cambridge” for the experimental research of this study. The tests were administered
to 45 students from fourth semester A. It has 25 questions, so the results of each test
were evaluated on 25 points. After administering the test, the researcher made and
apply a set of lesson plans during the treatment. The treatment lasted four weeks.
During this time, students used the KWL strategy to improve their reading
comprehension. Finally, students took a post-test that collected information to

compare dates between the pre-test and post-test.

2.3 Type of research
Exploratory research
Exploratory research was used when the objective or theme of investigation has not
been studied or there was little research on this (Herndndez, Fernandez, and Baptista,
2010). The KWL strategy had been studied in other educational contexts abroad.
Though some investigations in Ecuador about the KWL strategy, there was no research

exclusively about the KWL strategy in reading comprehension.
Population and sample

The present research was developed in Pedagogia de los Idiomas Nacionales y
Extranjeors major from Universidad Técnica de Ambato. The sample used in the
experiment were 45 students of fourth semester A, 34 of them were women and 11

were men.
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Table 3

Population
Population Experimental Total Percentage
group
Male 11 11 24%
Female 34 34 76%
Total 45 45 100%

Note. This table shows the population used for the experiment. The experimental group
had 45 students of fourth semester A from PINE major.

2.4 Techniques and instruments
The techniques applied to the present research were the test technique and survey. The
test technique used as instruments two tests called PET (Preliminary English Test)
taken from Cambridge. As the research focused on reading comprehension, the
researcher took the reading paper from the PET. The test focused on looking for the
main idea, scanning for specific information, reading comprehension, and reading for
detail. Furthermore, the PET has 25 questions divided into four parts, and it lasted 40
minutes. Additionally, the researcher customized the test according to the
requirements of the reading comprehension skills. In consequence, the section of
vocabulary was not part of the final test used. On the other hand, the survey technique
used a questionnaire as an instrument. The questionnaire had seven questions. The
survey aimed to collect information about students’ attitudes towards the KWL
strategy. It was relevant to apply it, because the researcher wanted to know whether
the strategy, according to students’ point of view, was useful for them or not. The
instrument was validated by two professors. The survey lasted 5 minutes. All things
considered, the data collected in the pre and post-test allowed the researcher to

compare results and draw conclusions.

Furthermore, the experiment lasted four weeks. Students received six meetings with
four treatments. The researcher administered the pre-test during the first session. Next,
she created four lesson plans according to the KWL strategy. For that reason, the
researcher used the lesson plan for the ordinary strategy. It has three sections, which
are pre-activity, main activity, and post-activity. This lesson plan template was taken
from an article entitled “Trying K-W-L Strategy on Teaching Reading Comprehension
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to Passive Students in Vietnam” that used the same strategy as the present study. The
template was presented as a “Lesson plan for Ordinary strategy”, designed by the
researcher Tran Dieu (2015). Although the lesson plan had a specific process to follow,
it did not have a section to write the objectives and additional information. For that
case, the researcher customized the lesson by adding more parts like objective,
teachers’ name, level, number of students, and date. The treatments were applied once
or twice per week with a duration of 60 minutes. Due to the pandemic, the classes were
through the zoom platform. As a result, all the activities were developed virtually using

Google classroom.

During the pre-activity, the teacher provided students with some key ideas of the
reading topic using brainstorming. The students brainstormed using platforms like
Google Jamboard, Wooclap, and Mentimeter. They wrote one idea related to the topic.
Then, the students developed the K (Know) and W (What) steps in the link to the
Google Form provided by the teacher. First, students wrote “what do you know?”.
Second, they listed at least four questions in the W step. Next, students read the passage
and answer five reading comprehension questions in the main activity section. Then,
the teacher and students together reviewed the answers to the questions. Last, they
developed the L (Learned) step. Students looked for answers to the question they wrote
in the W step. All these stages used readings, google classroom, platforms like quizzes,
quizalize, and Quizlet. After the treatment, the researcher administered a post-test and

survey.

2.5 Hypotheses
Null hypothesis (H)

The KWL (Know, Want to Know, Learned) strategy does not influence on Reading
comprehension skills of students of fourth semester A from “Pedagogia de Los

Idiomas Nacionales y Extranjeros”.
Alternative hypothesis (H,)

The KWL (Know, Want to Know, Learned) strategy influences on Reading
comprehension skills of students of fourth semester A from “Pedagogia de Los

Idiomas Nacionales y Extranjeros”.
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Variable identification
The KWL (Know, Want to Know, Learned) strategy (Independent Variable)

Reading comprehension (Dependent variable)
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CHAPTER I1l. RESULTS AND DISCUSSION

3.1 Analysis and discussion of the results

This chapter discussed and analyzed the data collected from the pre-test, post-test and
survey used to develop the research study. First, the results obtained from the
application of the pre-test and post-test PET (Preliminary English Test) taken from
Cambridge were analyzed through tables, graphics, and interpretation of data. In that
way, the pre-test and post-test measured the ability if students are able to read for the
main idea, reading for specific information and detailed comprehension, scanning for
specific information, and reading for detail comprehension. Subsequently, both results
of the pre-test and post-test were analyzed together to make a comparison of the final
average between them. Second, the researcher presented the seven questions in the
survey. The survey aimed to know the students’ attitudes toward the KWL strategy.
Next, the hypothesis was tested to show whether the KWL strategy influenced
students’ reading comprehension skills using SPSS Software. In consequence, the
researcher used the T-Student. In conclusion, this section collected information on 45
students who were exposed to the treatment using the KWL as a strategy to improve
their reading comprehension.
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3.1.1 Pre-test results
Table 4

Reading comprehension skills Pre-test results

Expected
Part Skills Pre-test Percentage Average
1  Reading for main idea. 3.38 26% 5
2  Reading for specific information and detailed
_ 0.78 6% 5
comprehension.
3 Scanning for specific information. 6.38 49% 10
4 Reading for detailed comprehension, reading
2.51 19% 5

for gist, inference, and global meaning.

Total 13.04 100% 25

Source: Students of fourth A from Universidad Técnica de Ambato
Author: Crespo, M. (2022)

Figure 1

Reading Comprehension Skills Pre-test results

mPre-test = Percentage  m Expected Average
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26% " 6% 49% 19%
0 -

Reading for main idea.  Reading for specific Scanning for specific =~ Reading for detailed

information and detailed information . comprehension.
comprehension.
1 2 3 4

Note. Results obtained after the application of the pre-test, PET exam, taken from
Cambridge.
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Analysis and interpretation

Table 4 and its graphic present the results of the pre-test that was administered to
students of fourth semester A before the treatment. The test used was a standardized
test taken from Cambridge. This test evaluated whether students were able to read for
the main idea, read for specific information and detailed comprehension, scan for
specific information, read for gist, inference, and global meaning. The expected
average from the pre-test was 25. However, the final average was 13.01. It is 11.99
points below the expected average. Consequently, the results from table 2 showed a

lower average in comparison with the expected.

In the graphic is possible to observe a general average of the results that the 45 students
from the fourth semester A were expected to reach in each section. The first part tested
reading for the main idea, and its expected average was 5. Students achieved a total of
3. 30 points, which are 26% of the total. Meanwhile, the second part evaluated reading
for specific information and detailed comprehension, and its expected average was 5.
Students reached a total of 0.70, which is 6%, and it was considered the lowest
punctuation from the graphic. Furthermore, the third part tested scanning for specific
information, and its expected average was 10. In this part, students reached a score of
6.38, which is 49%. Finally, the fourth part of the pre-test measured reading for
detailed comprehension, gist, inference, and global meaning. The expected average for
this part was 5. Students got a total of 2.51, which is the 19%.

These results showed that students have difficulties developing activities that include
reading comprehension and its skills. In fact, students had more problems in the second
part of the pre-test. This part evaluated students’ skills in reading for specific
information and detailed comprehension. With this in mind, it is possible to suggest
that students lack reading comprehension skills to solve reading comprehension
questions. This problem was possible to observe also in the fourth part of the test,
where students’ final average is lower. Although the results are not enough to be
considered good, students had an acceptable average on reading for the main idea

section.
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3.1.2 Post-test results
Table 5

Reading comprehension skills Post-test results

Expected
Part Skills Post-test Percentage Average
1  Reading for main idea. 3.73 23% 5
2  Reading for specific information and
detailed comprehension. 293 1% >
3 Scanning for specific information. 7.02 43% 10
4  Reading for detailed comprehension,
reading for gist, inference, and global 2.53 16% 5
meaning.
Total 16.19 100% 25

Source: Students of fourth A from Universidad Técnica de Ambato
Author: Crespo, M. (2022)

Figure 2

Reading Comprehension Skills Post-test results

= Post-test Percentage ® Expected Average
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Note. Results obtained after the application of the post-test, PET exam, taken from
Cambridge.
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Analysis and interpretation

Table and graphic 5 demonstrate the results obtained from the post-test administered
to the experimental group. The post-test was applied after the treatment, and their
results showed whether the KWL strategy had affected students reading
comprehension. As well as the pre-test, the post-test was taken from Cambridge, and
it was a standardized test. Consequently, the same skills of reading comprehension
were evaluated. The test had four parts, and each one had its average. The final score

after adding the results was 16.19 over 25 points.

The first skill evaluated was reading for the main idea. Based on the table and graphic,
students got an average of 3.73, which is 23% over 5, which was the average expected.
Meanwhile, the second part tested students’ skills in reading for specific information
and detailed comprehension. The grade that students obtained in this part are 2.93,
which is 18% over 5 points. On the other hand, the third part that measured students’
skills on scanning for specific information has an average of 7.02, which is the 43%
over 10 points. Finally, the third part of the test tested students’ ability to read for
detailed comprehension. In this last section, the average score was 2.53, which is 16%

over 5 points.

The results demonstrated that the KWL strategy affected the students’ reading
comprehension. Although the first and the fourth part of the exam keep almost the
same average, the averages of the second and third sections showed improvement.
With this in mind, results showed that students are able to read for specific information,
detailed comprehension, and scan for specific information. So, students were able to
identify keywords or the answer they look for after giving a quick look to the reading
passage. Additionally, students were able to answer reading comprehension questions
that asked them to understand the writer’s purpose and opinion. Similarly, students

improved their ability to connect ideas and details from the reading passage.
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3.1.3 Pre-test and Post-test results
Table 6

Pre-test and post-test results

Expected
Part Skills Pre-test Percentage Post-test Percentage Average
1  Reading for main idea. 3.38 26% 3.73 23% 5
2 Reading for specific
information and detailed 0.78 6% 2.93 18% 5
comprehension.
3  Scanning for specific
) i 6.38 49% 7.02 43% 10
information.
4  Reading for detailed
2.51 19% 2.53 16% 5

comprehension.
Total 13.04 100% 16.22 100% 25

Source: Students of fourth A from Universidad Técnica de Ambato
Author: Crespo, M. (2022)

Figure 3

Pre-test and post-test results

= Pre-test Post-test m Expected Average
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Note. Comparison of the results obtained after the application of the pre-test and
post-test, PET exam, taken from Cambridge.
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Analysis and interpretation

This section showed a comparative analysis between the pre-test and post-test results.
Based on the previous table, it was possible to observe that the use of the KWL (Know,
Want to Know, Learned) strategy had an impact on the development of the students’
reading comprehension skills. Especially, reading for specific information and detailed

comprehension, and scanning for specific information.

According to the table, the first part of the test “reading for main idea” showed that
students obtained an average of 3.38 in the pre-test and an average of 3.73 over 5
points. The difference between both scores is 0.35. Meanwhile, in the second part
“reading for specific information and detailed comprehension”, the result of the pre-
test was 0.78, and the post-test was 2.93. The difference between both averages is 2,15.
On the other hand, in the section that evaluated “scanning for specific information”,
students obtained an average of 6.38 during the pre-test and an average of 7.2 during
the post-test with a difference of 0.82. Furthermore, in the last section that focused on
tested reading for detailed comprehension, students obtained an initial average of 2.41
and a final average of 2.53. It means that the averages have a difference of 0.02. After
applying the KWL strategy to improve students’ reading comprehension skills,
students obtained final averages of 13.04 and 16.22 with a difference of 3.18 points.

In conclusion, the second section that evaluated reading for specific information and
detailed comprehension had more impact on the KWL strategy than the rest of the
sections of the test. It showed that students improved by 2.15 points. In the pre-test,
the second part had the lowest average of the test with 0.78. However, the post-test
showed an average of 2.15 points. In other words, during the pre-test, students obtained
a lower average than was less than 1 point. Parts 1, 2, and 4 also improved their
averages. Nevertheless, section 4 was the one with the least impact. The students

almost keep the same average, since the difference between both averages is 0.04.
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3.1.4 Pre-test and Post-test average
Table 7

Pre-test and post-test average

Results Pre-test Post-test Difference Expected
Average
Average 13.04 16.22 3.18 25

Source: Students of fourth A from Universidad Técnica de Ambato
Author Crespo, M. (2022)

Figure 4

Pre-test and post-test average

® Pre-test = Post-test
18
16.22
16
14 13.04
12

10

o N b~ OO ©

Average

Note. Comparison of the final averages of the results obtained after the application of
the pre-test and post-test.

Analysis and interpretation

According to the table and graph, the final average of the pre-test is 13.01 over 25
points, and the final average achieved in the post-test is 16.19 over 25 points. As a
result of the application, it is possible to observe an increase of 3.18 points. This
demonstrated that the KWL strategy as a strategy to improve the students’ reading
comprehension skills worked. Consequently, students who were exposed to the
strategy were able to improve their abilities through activities that involved
brainstorming, linking previous knowledge, writing questions, and answering
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questions about the reading passage. In conclusion, the use of the KWL strategy had a

positive impact on the development of students reading comprehension skills.

3.1.5 Survey

Table 8

Student’s attitude towards the KWL strategy

Statements

Strongly
Agree

Frequency

Agree

Undecided

Disagree

Strongly
Disagree

Total

The KWL strategy helps you
to organize your ideas
according to the stage you
were in (pre-reading, reading,
and post-reading).

The KWL strategy motivates
you to participate actively
during the reading process.
Brainstorming was useful to
understand  the  reading
passage.

The KWL strategy helps you
to activate your background
knowledge.

The KWL strategy allows
you to link your past learning
with the new information
from the reading passage.
Your level of understanding
and process information
improved through using the
KWL strategy.

You are interested in using
the KWL strategy.

18

18

20

16

17

16

11

40%

40%

44%

36%

38%

36%

24%

23

23

23

26

22

23

27

51%

51%

51%

58%

49%

51%

60%

4

6 13%

7 16%

9%

4%

4%

4%

9%

0

0%

4%

0%

2%

4%

0%

0%

0%

0%

0%

0%

0%

0%

45

45

45

45

45

45

45

100%

100%

100%

100%

100%

100%

100%

Note. Results obtained after the application of the questionnaire.

Analysis and interpretation

Table 8 showed the results from the survey with seven statements. Each statement has

five options, which are strongly agreed, agree, undecided, disagree, and strongly

disagree. So, students selected the best option according to their opinion. The first

sentence states that the KWL strategy helped students to organize their ideas according

to the stage they were in (pre-reading, reading, and post-reading). Of 45 students 18
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which corresponds to 40% strongly agree with the statement. Meanwhile, 23 students,
which is 51%, agree with the idea. Additionally, 4 students, which corresponds to the
9%, were undecided about the idea. Finally, none of the students disagree or strongly

disagree with the statement.

On the other hand, the second sentence states that “the KWL strategy motivates
students to participate actively. Of 45 students, 18 students that correspond to 40%
strongly agree with the statement. Meanwhile, 23 students that represent 51%, agree
with the idea. Furthermore, 2 students, which correspond to 4% answered undecided.
As well as the previous results, 2 students, which is 4%, disagree with the statement.

Finally, no one of the students strongly disagrees with the idea.

Following the table, 23 students which represent 51% agree with the idea that
brainstorming was useful to understand the reading passage. Furthermore, 20 students,
which correspond 44% strongly agree with the previous statement. Additionally, 2
students or the 4% were undecided about whether brainstorming was useful. Finally,

none of the students disagree or strongly disagree with the statement.

The fourth statement claims that the KWL strategy helps students to activate their
background knowledge. In this section, the majority of the students agree with 26
students which represent 58% of the total. Additionally, 16 students, which
corresponds to 36% strongly agree. Furthermore, 2 students or 4% of the total selected
the undecided option. Moreover, 1 student, which represents 2% disagreed with the

statement. Finally, nobody chose the last option that strongly disagrees.

The fifth statement states that the KWL strategy allowed students to link their past
learning with the new information from the reading passage. Of 45 students 17 which
corresponds to 38% strongly agree with the statement. Meanwhile, 22 students, which
is 49%, agree with the idea. Additionally, 4 students, which correspond to the 9% were
undecided about the statement. Furthermore, 2 students which represent 4% disagree.

Finally, none of the students strongly disagree with the statement.

Regarding the sixth statement that refers to the level of understanding and process
information improved using the KWL strategy, 16 students, which represent 36%,

strongly agree. Meanwhile, 23 students that represent 51%, agree with the idea.
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Furthermore, 6 students, which correspond to 13%, answered undecided. Finally, no
one of the students disagrees and strongly disagrees with the idea.

The seventh statement claims that students are interested in using the KWL strategy.
In this section, the majority of the students agree with 27 students which represent 60%
of the total. Additionally, 11 students which correspond to 24% strongly agree.
Furthermore, 7 students, or 16% of the total selected the undecided option. Finally,

none of the students disagree or strongly disagree with the statement.

Based on the results of the table, most of the students agree with the statements of the
survey. Students agree that the KWL strategy helped them to brainstorm and organize
ideas according to the stage they were in. In fact, each stage of the KWL strategy is
developed during pre-reading, reading, and post-reading. In consequence, students'
level of understanding improved after following the process of the KWL strategy.
Although most of the answers selected remain in strongly agree and agree, a small
group of students disagree with some statements. For instance, 5 students thought that
the strategy did not motivate and help them to link their background knowledge with
the new information from the reading. Additionally, 8 students were undecided about
whether the strategy engaged them and allowed students to link their previous
knowledge with the new. However, the rest of the students, who were more than half,
agree with the idea. Students participated actively when the teacher used the KWL
strategy. Finally, 38 students strongly agree and agree that they were interested in
using the KWL strategy. So, it is possible to assume that some of them use the strategy

during their learning process.
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3.2 Verification of hypotheses

The verification of the hypothesis is carried out to test whether the null hypothesis is
rejected or accepted. This process is done using the SPSS Statistical Software and the

results obtained from the pre-test and post-test.
Null hypothesis (H)

The KWL (Know, Want to Know, Learned) strategy does not influence on Reading
comprehension skills of students of fourth semester A from ‘“Pedagogia de LoOS

Idiomas Nacionales y Extranjeros” (PINE).
Alternative hypothesis (H,)

The KWL (Know, Want to Know, Learned) strategy influences on Reading
comprehension skills of students of fourth semester A from “Pedagogia de LoS

Idiomas Nacionales y Extranjeros” (PINE).
Table 9

Test of normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Pre-test 117 45 ,140 972 45 344
Post-test 127 45 ,067 ,958 45 ,103

a. Lilliefors Significance Correction

Note. Results obtained from SPSS software.

The test of normality is used to determine the normality of the test, which means to
know whether the sample is regular or the opposite. The sample of the experiment is
< 50, for that reason, the researcher used the Shapiro-Wilk. The Shapiro-Wilk stands
that if the p-value is > 0.05 the sample is regular. However, whether the p-value is <
0.05 the sample is not regular. In this case, the p-value of the pre-test is 0.344 and the

p-value is 0.103. In consequence, the sample of this study is regular.
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Table 10

T-Student test — Paired Samples Statistics

Paired Samples Statistics

Mean N Std. Deviation  Std. Error Mean
Pair1  Pre-test 13,0444 45 3,55448 ,52987
Post-test 16,2222 45 5,04024 , 75135

Note. Results obtained from SPSS software.

Regarding table 10, it helps readers to understand the difference between the means of
the pre-test and the post-test- The mean of the pre-test is 13,0444 and the mean of the
post-test is 16,2222. With that in mind, the post-test has a significant mean score in

comparison with the pre-test.
Table 11

T-Student test

Paired Differences Significance
95% Confidence
Interval of the
Difference
Std. Std. Error One- Two-

Mean Deviation  Mean Lower Upper t df  Sidedp Sidedp

Pair Pre-test- -3,17778  4,98310 74284 -4,67487 -1,68069 -4,278 44 <001

1

Post-test

<,001

Note. Results obtained from SPSS software.

Table 11 reveals the difference between the pre-test and post-test is 3.17778. In
consequence, this result allows determining whether the hypotheses null or alternative
are rejected or accepted. A hypothesis is rejected when the p-value is > 0.05, and it is
accepted when the p-value is > 0.05. The p-value in the table is <,001. As a
consequence, it is possible to affirm that the null hypothesis is rejected and the
alternative hypothesis is accepted. All in all, the use of the KWL (Know, Want to
Know, Learned) strategy influences on Reading comprehension skills of students of

fourth semester A from “Pedagogia de Los Idiomas Nacionales y Extranjeros”.
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3.3 Discussion
The results gathered during the experiment reveal that the use of the KWL strategy
developed the reading comprehension skills of students of fourth semester A of PINE.
In fact, the results demonstrate that students improved their abilities in reading
comprehension like reading for specific information, main idea, detailed
comprehension, gist, inference, global meaning, and scanning for specific information.
A similar study of the KWL strategy on reading comprehension developed by Suhaimi
(2020) found a significant improvement after using the strategy. However, Suhaimi’s
focused on analytical exposition texts, while the present research used no-fictional
texts. Furthermore, the present research was developed in a virtual environment that is
different from the research of Suhaimi. In consequence, students worked in a virtual
environment that affects the teaching process and change the materials used during the
treatments for virtual tools and platforms. Although the learning environments and
forms of interaction were different in these investigations, the results obtained are
similar. This shows that the strategy is flexible and works for both virtual and face-to-

face environments.

Regarding the results, the researcher found that through the use of brainstorming,
students agree that the KWL strategy helps them to activate previous knowledge to
gain new knowledge. Furthermore, the strategy motivated students to participate
actively. It is in line with the findings of Retriansyah, Ivone, and Tresnadewi (2020)
that also reported that the KWL strategy is appropriate for activating students’ previous
knowledge and encouraging students and teachers to interact. However, the sample of
the experimental group is different, 45 and 30 students respectively. The number of
the sample affects the result, since the smaller the number of students, the more likely
it is that everyone will be able to participate. Furthermore, the results of this research
are more up-to-date than those presented in the other one. Finally, it is relevant to
mention that the findings of the research of Retriansyah, Ivone, and Tresnadewi as well
as the present investigation found that the KWL strategy is effective in improving the

students’ reading comprehension.
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CHAPTER IV. CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

After the implementation of the KWL strategy as a treatment, the researcher collected

and analyzed data. The data obtained came from students of fourth semester A from

Pedagogia de los Idiomas Nacionales y Extranjeros major at Universidad Técnica de

Ambato. As the result of the previous research, in this section the conclusions are

presented:

After the research, it was possible to demonstrate the effects of the KWL
strategy on the improvement of students’ reading comprehension of fourth
semester A of Pedagogia de Los Idiomas Nacionales y Extranjeros major. This
was proved after the analysis of the results of the experiment and the
verification of the hypothesis. The results of the experiment showed that
students improve from 13.04 to 16.22 points over 25. Additionally, the null
hypothesis was rejected allowing us to verify that the alternative hypothesis
was true. Consequently, the KWL (Know, Want to Know, Learned) strategy
had a strong influence on the development of reading comprehension skills
during the teaching process.

After the theoretical research, it is possible to conclude that there are three main
benefits of using the KWL (Know, Want to Know, Learned) strategy. First,
students are able to link their prior knowledge with the new information,
focusing students’ attention on the activity. Second, students guide their
learning, taking the initiative to look for the knowledge they need to learn.
Third, this strategy allows also teachers to be guides during the learning
process. They can evaluate and give feedback to students after the activity and
discuss knowledge during the barnstorming step.

The results collected after the application of the KWL (Know, Want to Know,
Learned) strategy showed an improvement in students reading comprehension.
The post-test gathered the information, which is 16.22 points over 25. The
difference between those averages is 8,78, which is lower than the difference
of the pre-test. Students demonstrated an important improvement in the second

part of the test because the initial score is 0.78, and the final average after the
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treatment is 2. 93. The results evidenced a significant improvement in students’
reading comprehension.

The survey applied to know students’ attitudes toward the KWL strategy
indicate positive answers from the majority of students. They strongly agree
that the brainstorming step of the strategy was useful to understand the passage.
Furthermore, it helps them to organize their information during the reading
stages. Additionally, the WKL strategy permits students to link their prior
knowledge with the new information from the reading passage. Finally, the
most important fact is that students agree that they are interested in using the
KWL strategy.
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4.2 Recommendations

For improving the effects of using the KWL (Know, Want to Know, Learned)
strategy on students’ reading comprehension during the English language, it is
recommended to apply this strategy frequently. The teacher could adapt and
implement the strategy for a lesson that students learn reading or develop
reading activities. Since the strategy allows students to link new information
with their background, facilitating their learning.

Teachers should take into consideration the benefits of using the KWL strategy
during their lessons. The strategy is useful for students to brainstorm and
discuss their learned knowledge. Furthermore, it gives students more autonomy
to guide their learning and allows teachers to assess and give feedback to
students.

Teachers should analyze the results obtained after the application of the KWL
strategy. This allows them to know the effectiveness of the strategy. With this
in mind, teachers could know whether they can continue using the same
strategy or if it needs adaptations and changes to improve the students’ learning
process.

It is necessary to apply a survey or ask students if they like the strategy the
teacher is using for their learning. This allows teachers to know whether the

strategy is not only useful but also appropriate for student learning.
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Annex 2: Pre-test and Post-test
PRE TEST

Theme: KWL (Know, Want to know, Learned) strategy and Reading comprehension
Objective:

e The objective of the post-test is to measure the reading comprehension skills
of students from fourth A before applying the KWL (Know, Want to know,
Learned) strategy.

Source of the pre-test:

The present test was adapted from the Practice test of Preliminary English Test (PET)
by Louise Hashemi and Barbara Thomas, 2010. This test is part of the Cambridge

standardized tests.
Level to evaluate:

The test aims to evaluate students’ Bl level according to the Common European

Framework of Reference (CEFR).

Instructions

The test has four parts that add a total of 25 multiple-choice questions.
Each answer worth one mark. The test is graded over 25 points.

You have 40 minutes to complete the it.

Read carefully each questions and answer it. Don't cheat, this test measures your
reading comprehension.

PART 1
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Questions 1-5

Look at the text in each question. What does it say? Select the correct letter A, B

or C. ( /5 marks)

Claire

Tom needs to get the
coneert tickets. If you
don't want to go, can you
tell hiom? If he doesn't
hear from you, he'll buy

you one.,

TRIP CANCELLED ON
THURSDAY. GO TO OFFICE
FOR REFUND

Mum

The computer store can
deliver your new computer
tomorrow or you can collect
it. They close at 5.20 today,
s0 can you tell them which
you prefer?

Luke

Take bicycles for repair to
side entrance of shop.
Front entrance for
sales only.

( /1 mark)
A Tom wants Claire to get a concert
ticket for him.
B. Tom can’t go to the concert and
wants Claire to use his ticket.
C. Tom will get Claire a ticket
unless she tells him not to.

( /1 mark)
A You can get the money you paid

for Thursday’s trip from the office.

B. If you haven’t paid for
Thursday’s trip, you should go to the office.
C. The trip which was cancelled will

now take place on Thursday.

( /2 mark)
A. Luke is offering to collect the
computer from the shop for his mother.
B. Luke’s mother needs to collect
her computer from the shop by 5.30 today.
C. Luke’s mother should decide
today if she can fetch her computer from the

shop.

( /1 mark)
A Use either entrance if you want to
buy a bicycle.
B. Use the side entrance if your

bicycle needs mending.
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C. Use the side entrance if the front entrance is closed.

Bella thinks
( /1 mark)
5 MmN
O R B O =
A. she has found Stefan’s hat.
Stefan
I can’t find my hat. It's a B. Stefan has taken her hat.
bit like yours so maybe .
you picked it up by C. Stefan has lost his homework.

mistake when we were
doing our homework
together last night.
Bella

PART 2

Questions 6-10
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The people below all want to watch a TV programme. Read the descriptions of

the eight TV programmes. Decide which programme would be the most suitable

for the following people.

For questions 6-10, select the correct letter (A—H). ( /5 marks)

10

( /1 mark)

Ivan and Anna like to keep up to date with what'’s happening in the world
and enjoy seeing interviews with politicians and other people. They prefer
to watch programmes which last about 30 minutes.

( /1 mark)

Fatima likes watching comedy programmes which last about half an hour.
She enjoys watching a series where she can follow what the characters
are doing from one episode to another.

( /1 mark)

Rosa enjoys pop music and films and wants to watch interviews with
popular celebrities, She likes programmes which are a mixture of
interviews and live music.

( /1 mark)

Grace is interested in travelling and she likes watching documentaries
about different parts of the world. She especially enjoys programmes
which show animals and birds.

( /2 mark)

William is keen on general knowledge and likes watching quizzes to
see how many questions he can answer. He prefers those which have
questions on lots of different subjects.
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. Find out about the life of jazz musician, Bert Randall, in this hourlong
documentary which shows him performing live concerts during his life. There
are interviews with members of his family and people he worked with.

This is the weekly chance to try to get a better score than the celebrities in the
studio, who range from pop musicians to politicians. As usual Billie Flannagan
spends a half hour asking the two teams the questions. They need to be experts
in a wide range of topics from music to animals to international news.

Find out about the latest news, both international and local, with Aaron Willis
every day between 6.00 and 6.30 in the evening. His interviews with those in
the news, whether they are politicians or journalists, always get to the point of
a story.

Every Saturday evening between 8.30 and 9.30, Kevin Connery presents an
hour of fun and entertainment. As usual in the new series, there is music and
chat with well-known stars from the world of film, music or comedy. Each
guest is interviewed and then one of them performs their latest song live.

. There are three half-hour episodes of the popular soap South Street on our TVs
every week. There’s lots going on this week when Cathy returns from her trip
round the world to find Felicity has moved into her flat and all Cathy’s things
have disappeared. She is not pleased and shows her feelings.

. Robert Burroughs first visited the Amazon rainforest 40 years ago. Since then,
he has travelled all around the world showing us amazing scenery, animals and
different ways of living. Now he returns with a series about the Amazon and
we see again the amazing wildlife of this beautiful area.

. On the Way is a short comedy film made 30 years ago. The actors were
unknown at the time but they have since become famous. The main character,

Zak, decides to travel to India but he takes a variety of animals with him on the
journey. They soon become a problem.

. Joel and Charlie return for another series of The Shop. They work in a
supermarket where things seem to go wrong every day. This series should be
as funny as the last, with a new manager in the shop and some unexpected

events in each 30-minute programme.
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PART 3

Questions 11-20
Look at the sentences below about a hotel.

Read the text to decide if each sentence is correct or incorrect. (/10 marks)

THE ICEHOTEL

For many years the Arctic was a popular destination in the summer season to see the land of the
midnight sun but in winter the few inhabitants had the snow and ice to themselves. By the end
of the 1980s it was decided that the dark and cold winter should be seen as an advantage. In the
winter of 1990 the French artist Jannot Derit was invited to have the opening of an exhibition in
a specially built igloo (a building made of snow) in the little town of Jukkasjarvi on the frozen
Torne River. The building, named Arctic Hall, attracted many interested visitors to the area. One
night a group of foreign guests decided it would be a good idea to sleep in the Arctic Hall. The
following morning the brave group were very pleased with their experience and the idea of an
ice hotel was born. Today it is world famous.

As soon as winter begins, a team of snow builders,
architects and artists from all over the world come to
Jukkasjarvi and they make the hotel for that year. As
one part is completed, it opens to visitors and overnight
guests, while the other parts are still being built. The
first part is completed in December and each week after
that a new part opens, until January 7th when the hotel
is completed. As the ICEHOTEL is built under the open
sky, using the natural materials of the winter season,
the finishing date depends on nature and therefore
there are sometimes changes to the plan. In the spring,
as the weather gets warmer, the hotel melts.

Inside the hotel, the temperature is never colder than -5 °C to -8 °C, however cold it may be
outside. Winter outer clothes such as warm overalls, hats and gloves are included in the cost of
guests’ stay at the hotel. In addition to this, it is a good idea for guests to bring sweaters and
a scarf as well as plenty of woollen socks and to choose footwear that is larger than normal to
allow space for thick socks.

If you are planning to come to the hotel, you can buy warm sweaters, woollen socks and much
more on the ICEHOTEL website. You can order these and the equipment you will need at the
same time as you book your visit. The items will be delivered to your room when you check in.

The hotel is in the village of Jukkasjarvi, 200 km above the Arctic Circle but only 15 km from
Kiruna airport and 17 km from Kiruna train station. Transport by bus can be arranged from the
airport or train station to the ICEHOTEL.
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11. During the 1980s, few tourists used to go to the Arctic in summer. ( /1 mark)

A. Correct

B. Incorrect
12. People came in large numbers to Jukkasjarvi to see the Arctic Hall. (/1 mark)

A. Correct
B. Incorrect

13. The artist encouraged people to sleep in the Arctic Hall. ( /1 mark)

A. Correct

B. Incorrect
14. Each winter, guests come and sleep in the hotel before it is finished. (/1 mark)

A. Correct

B. Incorrect
15. Progress when building the hotel is influenced by the weather. ( /1 mark)

A. Correct

B. Incorrect
16. The temperature inside the hotel changes according to the temperature outside. ( /1 mark)

A. Correct

B. Incorrect
17. Some clothes are provided by the hotel. ( /1 mark)

A. Correct
B. Incorrect

18. Guests should buy boots which fit as tightly as possible. ( /1 mark)

A. Correct

B. Incorrect
19. Items ordered through the ICEHOTEL shop will be delivered to your home. ( /1 mark)

A. Correct
B. Incorrect
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20. It is possible to take a train from the airport to the IceHotel. ( /1 mark)

A. Correct

B. Incorrect
PART 4
Questions 21-25
Read the text and questions below.

For each question, select the correct letter A, B, C or D. (/5 marks)

Moonshine

The band Moonshine released their third CD last week. ‘“Here again’ is a follow-up to “The Waves’. There have
been a few changes since the last CD, with Tom Wilcott on bass guitar replacing Simon McVee, who left the
band last year, and the arrival of Tom Simpson on drums.

It is clear from the first song on the CD, which is a dance tune, that the band is no longer going to concentrate
on slow songs. The second tune is also a dance tune and is even louder and heavier. Most later tracks are in the
band’s more usual slow style. These two tracks will certainly come as a surprise to many fans. Either of them
could easily become a hit single though, because they are excellent.

Singer Rob Letchford gets a chance to really show how good he is, reaching each note perfectly. Fans should
be grateful he recorded the songs for the album before he had trouble with his throat. This has resulted in the
band having to cancel their next tour. (Anyone who has bought tickets need not worry as all the concerts will
be rearranged as soon as Rob has recovered.)

On this CD, Moonshine show they can produce perfect music in a variety of styles, from the slow ones we are
familiar with to the ones that will keep your feet tapping. I did feel, though, that they put their best songs at the
beginning and the last few tracks were not of quite the same quality. Despite this, ‘Here again’ is certain to be
a big hit and bring more success to this band.

21. What is the writer trying to do? ( /1 mark)

A. make suggestions about how a band could improve.
B. offer his opinion of a band’s new CD
C. give information about the members of a band

D. explain why a CD has been so successful
22. What does the writer say about the two songs at the beginning of the CD? ( /1 mark)

A. They are unlike the songs the band normally performs.
B. They are similar to other songs on the CD.

C. They may not be enjoyed as much as other songs on the CD.
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23.

24.

25.

D.

They are too loud and heavy.

What does the writer tell us about Rob Letchford? ( /1 mark)

A

He was not at his best when he recorded the CD.

B. He is unable to do any more performances.
C.
D. He will not appear at some performances with the band.

He has become unwell since making the CD.

What conclusion does the writer come to about the CD? ( /1 mark)

A
B.
C.
D.

He enjoyed the slow songs in particular.
He prefers some of their earlier CDs.
He thinks some of the songs may become annoying.

He feels the songs at the end are less good

Which of the following did a fan say about the CD? ( /1 mark)

A

I’'m so pleased the band have made a CD with all their best hits. I love their
music, so | know all these songs and can sing along to them.

This CD is better than the last one because it’s got some dance tunes on it as
well as some lovely slow tunes.

I saw the band perform this CD recently at a concert so | went and bought it
immediately.

The members of this band haven’t changed since they started and this CD

shows how they have learnt to produce an amazing sound together.
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Answer key

PART 1

1C 2A 3C 4B 5B

PART 2

6C 7H 8D 9F 10B

PART 3

11B 12A 13B 14A 15A 16B 17A 18B 19B 20B
PART 4

21B 22A 23C 24D 25B

Note. Adapted from Objective PET (p. 3), by Hashemi, L,. and Thomas, B., 2010,
Cambridge, United Kingdom: Cambridge University Press. Copyright 2010 by

Cambridge University Press.
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POST-TEST
Theme: KWL (Know, Want to know, Learned) strategy and Reading comprehension
Objective:

e The objective of the pre-test is to measure the reading comprehension students
of students from fourth A after applying the KWL (Know, Want to know,
Learned) strategy.

Source of the pre-test:

The present test was adapted from the Cambridge Preliminary English Test 4 by
Cambridge University, 2003. This test is part of the Cambridge standardized tests.

Level to evaluate:

The test aims to evaluate students’ B1 level according to the Common European
Framework of Reference (CEFR).

Instructions

The test has four parts that add a total of 25 multiple-choice questions.
Each answer worth one mark. The test is graded over 25 points.

You have 40 minutes to complete the test.

Read carefully each questions and answer. Don't cheat, this test measures your reading

comprehension.

PART 1
62



Questions 1-5

Look at the text in each question.

What does it say?

Mark the letter next to the correct explanation A, B, or C.

CYCLISTS

When this entrance is
R locked use side gate i

£25
RESERVES ANY

PICTURE
IN THE GALLERY

It's raining in Manchester, so
am visiting museums. Here
for the day with Ellen, who's
at a college interview right
now. Driving home together
tonight,

Love Annette

(/5 marks)

( /1 mark)
A. Lock your cycle near this gate

before entering.

B. Cyclists should use a different
entrance.

C. If the side gate is locked, go

through the cycle entrance.

( /1 mark)
A. We will keep any picture for you
if you give us $25.
B. Some of the pictures in the gallery
are reserved.

C. It costs $25 to show your picture.

( /2 mark)
A. Ellen and Annette are spending the day
together sightseeing.
B. Annette is writing this card while Ellen
attends an interview.
C. Ellen is staying overnight in Manchester,

but Annette isn’t.
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SPORTS HALL

Final five minutes of

bookings must be used to
put equipment away

John wants Helga to

To: Helga From: John

Wolfgang's coming over next
weckend so we're hiring a

river boat. Why naot join us?
We need you to translate
and you could help cook!

( /1 mark)

A. Bookings now include an extra five
minutes for equipment to be put away.

B. You have five minutes after bookings
have finished to return any sports equipment
used.

C. The hall must be cleared of equipment in

the five minutes before bookings end.

( /1 mark)

A. Find a boat for hire on the river.
B. Do all the cooking on the holiday.

C. Help those on board to communicate.
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PART 2
Questions 6-10
The people bellow all want to move to a new home.
On the opposite page there are descriptions of eight different homes.
Decide which home (letters A-H) would be the most suitable for each of the
following people (numbers 6-10).

For each of these numbers mark the correct letter. (/5 marks)

( /1 mark)

Anna is 18 and she wants to do computer studies so that she can
work in an office. She would like to study in London but is worried
about finding accommodation.

( /1 mark)

Peter is 19 and wants to be a sports teacher. He is very good at
sport, especially running. He wants to go to a college outside
London.

( /2 mark)

Maria used to teach in a secondary school but now wants to teach
at primary level. She wants to do a part-time course in London.

( /2 mark)

Stephen works in the computer industry and wants to go back to
college for a year to do a diploma in advanced computer studies.
He lives in London and wants to study there.

( /2 mark)

Ali wants to do computer studies in London. He would like to do a
full-time course which includes some time working in industry.
In his spare time he plays football.
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Looking for a new home?

A.

Tidmarsh- This six-bedroom, nineteenth-century house, just outside the village
of Tidmarsh, is a very pleasant family home with two sitting rooms and a
dining room. There is a garage and a garden with a swimming pool. Quick sale
wanted.

Brettisham- This elegant one-bedroom house near the river consists of an
unusually large living room, bright kitchen and bathroom. It has gas central
heating, a small garden which is easy to look after, and a garage. Reasonable
monthly rent for a town centre property.

Lower Farleigh- For sale: this newly-built one-bedroom town house has a large
lounge, kitchen bathroom, garage and a private garden at the back that needs
some work. It is very close to the shopping centre and within five minutes’
walk of the bus station with connections to London and Birmingham.
Corbridge- A lovely, furnished apartment away from the noise of the city
centre, with a balcony looking down on beautiful lawns, flowers and, beyond
them, the River Thames. The accommodation includes two bedrooms, a living
room and a kitchen/dining room. Cars may be parked in the road. Available to
rent immediately.

Dinton- A beautiful small cottage for sale in a pretty village with lovely views
over farms and hills. The accommodation includes two bedrooms, kitchen,
living, room and study/office. Enjoy the quiet of the countryside and still
benefit from good connections with all major cities as the railway station is
very close.

Winchcombe- For sale: an interesting old country farmhouse with two
reception rooms, comfortable kitchen and three bedrooms. Next to the house
there are some old buildings which could be used to store equipment or keep
animals, and a field which could be turned into a garden with tennis court or
swimming.

Saxford- A spacious new two-bedroom apartment will become available for
rent when the owner moves abroad in three months’ time. It has views of the
park and canal although it is only one street away from the main shopping area.
No private parking facilities are included but there is usually space to park in

the street outside.
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H. Beckington- For immediate rent: an attractive, large nineteenth-century town
house with ten bedrooms. At the end of the garden, there is an old building,
originally used for horses, which could be used as a garage or turned into office
accommodation.

PART 3

Questions 11-20
Look at the sentences below about the island of Petulia.
Read the text and decide if each sentence is correct or incorrect. (/10 marks)

If it is correct, select A. If it is not correct, select B.

THE ISLAND OF PETULIA

Geography

Petulia Island is only 5.5 kilometres long and 1.5 kilometres at its widest point. It
lies in the middle of Lake Donika, and is 3,900 metres above sea level. Petulia has
had a small number of inhabitants for over four centuries. It now has a population
of 1,500 people. It has no roads, no cars or bicycles, and no electricity. The sun is
extremely hot during the day but temperatures at night regularly fall well below
freezing. The water of Lake Donika is 10 degrees Celsius all year round.

The past

Until recently, the island was separate from the outside world. Before the
introduction of motorboats in the 1970s, travelling from Petulia to the nearest port
could take over 20 hours. This journey was therefore made only once a year in order
to buy salt. Motorboats have now cut the journey time to three hours, bringing new
trade and tourists to Petulia.

Farming

Petulia is divided into six farming areas. Each farmer owns one piece of land in each
of the six areas and grows vegetables, potatoes and cereal. Every year, farmers leave
a different piece of land unplanted to allow the earth to rest. Cows and sheep are
kept here during this time to improve the soil. The food grown by each farmer is
shared by everyone: none is for sale. Petulia’s farming year is divided into wet and
dry seasons. The wet season is the busiest time. All land is dug by hand, using
spades. In the dry season between July and August, the islanders have time to build
new houses, repair stone walls and make clothes. Men knit traditional clothes from
wool that is prepared by the women.

Education

Petulia has a well-equipped primary and secondary school. There is a good-sized
sports field, but instead of playing football the boys usually choose to knit, like their
fathers, while the girls make wool. Walking along the rough tracks of the island,
tourists often see small children on their way to and from school.

Visitors

Petulia has a tourist industry but the people have kept their traditional customs.
They recently voted against a hotel development plan, so there will be no hotels on
the island. Instead, tourists are placed with a family as guests. The money earned
by each family is, like all money on the island, equally divided. During the dry
season, many islanders entertain tourists late into the cold nights with pipe music
and dances.
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11. People have lived on the island for more than 400 years. ( /1 mark)

A. Correct

B. Incorrect

12. There is a big difference between day-time and night-time temperatureson (/1 mark)

the islanders the island.

A. Correct

B. Incorrect
13. The islanders have sold their salt to other countries since the 1970s. (/1 mark)

A. Correct

B. Incorrect
14. It takes three hours to reach Petulia from the nearest port. ( /1 mark)

A. Correct
B. Incorrect

15. Some farmers have more pieces of land to look after others. ( /1 mark)

A. Correct

B. Incorrect
16. The animals are moved onto different land every year. ( /1 mark)

A. Correct

B. Incorrect
17. Boys often play football on the school field. ( /1 mark)

A. Correct

B. Incorrect
18. Both adults and children help to make the islanders’ clothes. ( /1 mark)

A. Correct

B. Incorrect
19. It is likely that there will be a tourist hotel on the island soon. ( /1 mark)

A. Correct
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B. Incorrect

20. Tourists pay to stay with families. (/1 mark)

A. Correct

B. Incorrect

PART 4

Questions 21-25
Read the text and questions bellow.

For each question, select the letter next to the correct answer A, B, Cor D. (/5 marks)

The shoemaker

Bill Bird is a shoemaker who cannot make shoes fast enough for his growing
number of customers — and he charges more than £300 for a pair! Customers travel
hundreds of kilometres to his London shoe clinic or to his workshop in the
countryside to have their feet measured. He makes shoes for people with feet of
unusual sizes: very large, very small, very broad or very narrow. The shoes are at
least as fashionable as those found in ordinary shops.

Mr Bird says: ‘My problem is that I cannot find skilled workers. Young people all
seem to prefer to work with computers these days. We will lose the necessary skills
soon because there are fewer and fewer shoemakers nowadays. I am 45, and now |
want to teach young people everything I know about making shoes. It’s a good job,
and a lot of people want to buy beautiful shoes specially made for them.’

He started in the business 19 years ago and now he employs three other people. His
customers pay about £500 for their first pair of shoes. He says: ‘Our customers
come because they want comfortable shoes which are exactly the right size.” Extra
pairs of shoes cost between £320 and £450, as it takes one employee a whole week
to make just one shoe.

21. What is the writer trying to do in the text? ( /1 mark)

A. Describe where Mr. Bird finds his staff
B. Encourage people to wear comfortable shoes

C. Advertise a job selling expensive shoes
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22.

23.

24,

D. Show Mr. Bird’s worries about his trade
What readers find out from this text? ( /1 mark)

A. How many customers Mr. Bird has
B. How to make shoes like Mr. Bird
C. How to get to Mr. Bird’s London shop

D. How much Mr. Bird’s shoes cost

What is Mr. Bird’s opinion of young people? ( /1 mark)

A. They want too much money.
B. They are difficult to train.

C. They prefer other jobs.

D. They don’t work hard enough.

Which advertisement would Mr. Bird put in a newspaper? (' /1 mark)

A. Wanted-experienced shoemakers to work in large shoe company in London.
Good rates of pay.

B. Wanted-young people to train as shoemakers. Must be able to use a computer.

C. Wanted-young people to train as shoemakers. Good job with small company.

D. Wanted-country workshop needs people for unskilled jobs working with shoes.
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Answer Key

PART 1

1B 2A 3B 4C 5C

PART 2

6D 7B 8A 9E 10F

PART 3

11A 12A 13B 14A 15B 16A 17B 18A 19B 20A
PART 4

21D 22D 23C 24B 25C

Note. Adapted from Cambridge Preliminary English Test 4 (p. 26), by Cambridge,
2003, Cambridge, United Kingdom: Cambridge University Press. Copyright 2003
by Cambridge University Press.
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Annex 3: Survey

UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

THEME: KWL (KNOW, WANT TO KNOW, LEARNED) STRATEGY AND
READING COMPREHENSION

CONTENT VALIDITY INSTRUMENT

AUTHOR: Crespo Catota Magaly Elizabeth
C.1: 055032045-1
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

Dear Dra. Mayorie Chimbo

| am writing to you to request a review of the survey to collect data for the
research study: KWL (Know, Want to know, Learned) strategy and Reading
comprehension, which will help to determine its validity. It is a fundamental
requirement to qualify for the Bachelor's degree in Pedagogia de los Idiomas

Nacionales y Extranjeros mencion Inglés.

Your participation is essential since it will consist of analyzing and evaluating the
relevance of each item of the survey. This is doing to judge the aspects and their
concordance with the objectives, variables, dimensions, and indicators of the research
study. Any suggestion or modification that you consider necessary will be welcome

for its validity.

Cordially,

Crespo Catota Magaly Elizabeth
C.1. 0502923147
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

Dear Mg. Dorys Cumbe

| am writing to you to request a review of the survey to collect data for the
research study: KWL (Know, Want to know, Learned) strategy and Reading
comprehension, which will help to determine its validity. It is a fundamental
requirement to qualify for the Bachelor's degree in Pedagogia de los Idiomas

Nacionales y Extranjeros mencion Inglés.

Your participation is essential since it will consist of analyzing and evaluating the
relevance of each item of the survey. This is doing to judge the aspects and their
concordance with the objectives, variables, dimensions, and indicators of the research
study. Any suggestion or modification that you consider necessary will be welcome

for its validity.

Cordially,

Crespo Catota Magaly Elizabeth
C.1. 0502923147
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

GENERAL INSTRUCTIONS FOR THE EXPERT.

Determine if each of the items of the instrument establishes a relationship with

the research variables.

There is an evaluation table in which you can express your opinion about each

of the items that make up the instrument.

There is a general evaluation of the instrument, where you can point out all

those aspects that you consider important to improve the content.

Make all pertinent observations based on the objectives to be achieved.
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

EXPERT’S GENERAL INFORMATION:

Full Name: Elsa Mayorie Chimbo Caceres

Profession: English Professor

Workplace: Universidad Técnica de Ambato

Degrees

Undergraduate: Licenciada en Ciencias de la Educacion, en la especialidad de inglés
Institution: Universidad Técnica de Ambato

Year: 1998

Postgraduate: Master Universitario en Educacion Bilingie
Institution: Universidad Internacional de la Rioja

Year: 2018
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

EXPERT’S GENERAL INFORMATION:

Full Name: Dorys Maribel Cumbe Coraizaca

Profession: English Professor

Workplace: Universidad Técnica de Ambato

Degrees

Undergraduate: Licenciada en Ciencias de la Educacion mencion Inglés
Institution: UNIVERSIDAD TECNICA DE AMBATO

Year: 2005

Postgraduate: Magister en Ciencias de la Educacion
Institution: PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR

Year: 2015
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GENERAL INFORMATION OF THE RESEARCH WORK
THEME: KWL (KNOW, WANT TO KNOW, LEARNED) STRATEGY AND
READING COMPREHENSION.

THE PROBLEM:
The problem to be addressed through this study is the lack of reading comprehension

skills since students do not read frequently.

GENERAL OBJECTIVE
To investigate the effects of using the KWL (Know, Want to know, learned) Strategy
in the improvement of students’ reading comprehension of fourth semester A of

Universidad Técnica de Ambato.

SPECIFIC OBJECTIVES
e To evaluate students’ initial level of reading comprehension skills.
e To analyze the students’ reading comprehension results after applying the
KWL strategy.
e To determine the students’ attitudes toward the KWL strategy in the

improvement of reading comprehension.

GENERAL OBJECTIVE OF THE SURVEY

To collect information concerning to the attitudes of fourth semester A toward the
KWL strategy in the reading comprehension development at Universidad Técnica de
Ambato.

VARIABLES
Independent: The KWL (Know, Want to know, Learned) strategy

Dependent: Reading comprehension

POPULATION AND SAMPLE:
The population of the research is the students from Pedagogia de los Idiomas
Nacionales y Extranjeros at the Universidad Técnica de Ambato. The sample is
students from the fourth semester A.
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TECHNIQUES TO COLLECT DATA:
The present research will apply the test and survey techniques to collect data. The
questionnaire for the survey has seven questions to know the students’ attitudes

towards the KWL strategy in improving the reading comprehension skills after

applying it.
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INSTRUMENT OPERATIONALIZATION MATRIX

INDEPENDENT VARIABLE: The KWL (Know, Want to know, Learned) strategy

Variable Definition Dimensions Indicators Items Techniques and
Instruments
The KWL | The KWL strategy is a three- Reading process The KWL strategy was helpful to | Technique: survey
(Know, Want | responding process that is Pre-reading organize your ideas according to the
to know, used after a reading selection Reading stages Reading stage you were in (pre-reading, reading,
Learned) and it motivates learners to Post-reading and post-reading).
strategy answer questions (Swartz,

2021). The KWL chart is a
reading strategy that involves
the three reading stages of
reading comprehension.
Using this strategy, students
work alone or in small groups.
This kind of strategy can
motivate students. The KWL
strategy activates students’
prior knowledge while they
are answering the following
guestions: What | know (K),
what | want to learn (W), and
what | learned (L) (Strickland
and Mandel, 2000).

Students’ prior
knowledge

Link information
Information-processing
Past learning
Background knowledge
Brainstorming

The KWL strategy motivates you to
participate actively during the reading
process.

The KWL strategy helps you to
activate your background knowledge.

Brainstorming was  useful to
understand the reading passage.

The KWL strategy helps you to link
past learning with new information
from the reading passage.

You are interested in using the KWL
strategy.
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DEPENDENT VARIABLE: Reading comprehension

Variables Definition Dimensions Indicators Items Techniques and
Instruments
Reading The term  comprehension Level of Technique: survey
comprehension | derives from the Latin term Reading understanding Your level of understanding

comprenhendere that means “to
take in the mind or seize”
(Ferlazzo and Hull, 2018).
Reading comprehension is
known as the students’ level of
understanding of written texts.
They are able to process the
text inside of their minds to
understand the meaning of the
reading passage. Reading
comprehension requires that
readers comprehend individual
words and sentences they form,
decoding information until
they have a meaningful
understanding (Oakhill, Cain,
and Elbro, 2015).

comprehension

Decoding

Process information
Skills
Identify the main idea

Interpret
Understand

and  process  information
improved through using the
KWL strategy.

You think the KWL strategy is
an interesting strategy that was
useful to interpret and
understand a reading passage.
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS
SURVEY

VALIDATION CHART

THEME: KWL (KNOW, WANT TO KNOW, LEARNED) STRATEGY AND
READING COMPREHENSION.

Instructions: Select the option that you consider pertinent to each item

SA: Strongly Agree

A: Agree
U: Undecided
D: Disagree
SD: Strongly Disagree
ITEM TA|A|U|D

SD

. The KWL strategy helps you to organize your ideas according
to the stage you were in (pre-reading, reading, and post-
reading).

. The KWL strategy motivates you to participate actively during
the reading process.

Brainstorming was useful to understand the reading passage.

. The KWL strategy helps you to activate your background
knowledge.

. The KWL strategy allows you to link your past learning with
the new information from the reading passage.

. Your level of understanding and process information improved
through using the KWL strategy.

. You are interested in using the KWL strategy.

THANK YOU FOR YOUR VALUABLE COLLABORATION
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS
INSTRUMENT VALIDATION

Theme: KWL (KNOW, WANT TO KNOW, LEARNED) STRATEGY AND
READING COMPREHENSION.

Objective: To collect information concerning to the attitudes of fourth semester A
toward the KWL strategy in the reading comprehension development at Universidad
Técnica de Ambato.
Instructions: Please select the answer you consider appropriate for each item.

R: Relevant

NR: Not Relevant

EXPERT’S NAME: Dra. Elsa Mayorie Chimbo Caceres

Objective | Variable | Dimension | Indicator | Drafting | OBSERVATION

ITEM | R NR R NR | R NR R NR R NR

1 v v v v v

2 v v v v v

3 v v v v v

4 v v v v v

5 v v v v v

6 v v v v v

7 v v v v v
Source: Crespo, M. (2021).
Final Resolution:

Approved v Disapproved

Source: Crespo, M. (2021).

81




UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS
INSTRUMENT VALIDATION

Theme: KWL (KNOW, WANT TO KNOW, LEARNED) STRATEGY AND
READING COMPREHENSION.

Objective: To collect information concerning to the attitudes of fourth semester A
toward the KWL strategy in the reading comprehension development at Universidad
Técnica de Ambato.
Instructions: Please select the answer you consider appropriate for each item.

R: Relevant

NR: Not Relevant

EXPERT’S NAME: Mg. Dorys Maribel Cumbe Coraizaca

Objective | Variable | Dimension | Indicator | Drafting | OBSERVATION

ITEM | R NR R NR | R NR R NR R NR

1 v v v v v

2 v v v v v

3 v v v v v

4 v v v v v

5 v v v v v

6 v v v v v

7 v v v v v
Source: Crespo, M. (2021).
Final Resolution:

Approved v Disapproved

Source: Crespo, M. (2021).
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

EVIDENCE OF EXPERT JUDGMENT

I, Dra. Elsa Mayorie Chimbo Caceres with identity card number: 1802696458, certify
that I make the expert judgment of this instrument designed by the Student: Crespo
Catota Magaly Elizabeth, with identity card number: 055032045-1 for undergraduate
research titled “The KWL (Know, Want to know, Learned) Strategy and Reading
Comprehension”, a fundamental requirement to qualify for the Bachelor's degree in
Pedagogia de los Idiomas Nacionales y Extrajeros mencion Inglés at Universidad

Técnica de Ambato.

Ecuador, December 21th, 2021.

Sincerely,

X Pionado electednicamente poc:
ELSA MAYORIE
¢~ CHIMBO CACERES

Dra. Elsa Mayorie Chimbo Caceres, Mg.
I.D. 1802696458
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UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

EVIDENCE OF EXPERT JUDGMENT

I, Mg. Dorys Maribel Cumbe Coraizaca with identity card number: 1803694569,
certify that I make the expert judgment of this instrument designed by the Student:
Crespo Catota Magaly Elizabeth, with identity card number: 055032045-1 for
undergraduate research titled “The KWL (Know, Want to know, Learned) Strategy and
Reading Comprehension”, a fundamental requirement to qualify for the Bachelor's
degree in Pedagogia de los Idiomas Nacionales y Extrajeros mencion Inglés at

Universidad Técnica de Ambato.

Ecuador, Diciembre 16, 2021

SlIlCCI'ely, DORYS MAR[BEL Firmado digitalmente por

DORYS MARIBEL CUMBE

CUMBE CORAIZACA
ha: A A
CORAIZACA i)esc‘oo‘zo;n 1216221153

Lic. Dorys Cumbe, Mg.
ID. 1803694569
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Annex 4: Lesson Plans

Lesson plan 1 for KWL strategy

Teacher’s name: Crespo Magaly

Date: December 17", 2021

Course: 4 semester A

No. of students: 45

Learning objective:

Students will be able to make inferences or predictions about the content of newspaper

and magazines articles from headings, titles, or headlines.

Topic:

Read about Sherlock Holmes.

Step Time Teacher instructions Students activities
Introduction 2 min - The teacher asks students to join Google - Students click on the link and join Google classroom.
classroom. - Students ask questions or solve doubts.
- The teacher explains to students how the google - Students write a short presentation of themselves in the
classroom is going to be used. google classroom. They should include their name, age,
3 min - The teacher asks students to write a short place where they live, and one expectation for the class.
presentation in the google classroom.
Pre-Activity KW step: Activate students’ background knowledge | KW step: Activate students’ background knowledge relating to
relating to the topic and discover what they know and | the topic and discover what they know and what to know.
2 min what to know.
- The teacher asks students to look at the pictures - Students brainstorming. They look at the pictures and
and title of the reading “Fictional Detective & title of the reading “Fictional Detective & Real forensics”
2 min Real forensics” on page 72 of the book. on page 72 of the book.
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2 min

4 min

1 min

The teacher asks students to access the link of
Wooclap and read the question.

The teacher asks students to write their name and
an idea, answering the question.

The teacher allows students to discuss their ideas
and write them individually in a google form,
answering the question “What I already know
about “Fictional Detective & Real forensics”?
The teacher asks students to list at least 4
questions about what they want to know from the
text.

The teacher asks students to copy or save the

questions they write.

Students access the link of Wooclap and read the
question.
Students write their name and an idea, answering the
question.
Students discuss their ideas and write them individually
in a google form, answering the question “What I already

know about “Fictional Detective & Real forensics™?

Students write at least 4 questions about what they want
to know from the text.

Students copy the questions and paste them into a word

document or save it in any place.

Main-Activity

5 min

7 min

2 min

3 min

The teacher asks students to read the text in
silence.

The teacher asks students to answer the reading
comprehension questions in Quizizz.

The teacher asks for help if there is a problem
with the platform.

The teacher asks students to go back to the article

and identify two examples of Sherlock Holmes

Students read the text in silence.

Students answer the reading comprehension questions
based on the text in Quizizz.

Students ask for help if there is a problem with the
platform.

Students go back to the article and identify two
examples of Sherlock Holmes being ahead of his time

and one example of his influence on forensic scientists.
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being ahead of his time and one example of his

influence on forensic scientists.

Post-Activity

10 min

1 min

L step: What students learn from the reading.

- The teacher asks students to write the answers for
the questions in the “What I want to know?”
section in the “What I have learned?” section.
They write the answers only for the questions they
find an answer to. | there is no answer, they leave
the questions without an answer.

- Teacher asks students to check the vocabulary for

the next reading in Quizlet.

L step: What students learn from the reading.

- Students are going to write the answers for the questions
in the “What I want to know?” section in the “What I
have learned?” section. They write the answers only for
the questions they find an answer to. | there is no answer,
they leave the questions without an answer.

- Students check the vocabulary for the next reading in
Quizlet.

Materials

Google classroom link: https://classroom.google.com/c/MzAONzY 1MzAxNjl4?cjc=2kebg34

Code: 2kebg34

Wooclap: https://app.wooclap.com/events/XEPOLC/questions/61a833571224f811f3577018

Quizizz:https://quizizz.com/admin/quiz/61a012344e43b6001e01b99e

Quizlet: https://quizlet.com/_apn4dmr?x=1gqt&i=1miOou

Source: Trying K-W-L Strategy on Teaching Reading Comprehension to Passive Students in Vietham (2015)
Author: Crespo, M. (2022)
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https://classroom.google.com/c/MzA0NzY1MzAxNjI4?cjc=2kebg34
https://app.wooclap.com/events/XEPOLC/questions/61a833571224f811f3577018
https://quizizz.com/admin/quiz/61a012344e43b6001e01b99e
https://quizlet.com/_apn4mr?x=1qqt&i=1mi0ou

Google Classroom
Instruction: Please, open the link and use the code to access to the platform.
Link to the platform:

https://classroom.google.com/c/MzAONzY 1MzAxNjl4?cjc=2kebg34

= Shieginon & = @
4th Semester
Tha KWL strategy
Zkebg3d I ‘
Cigy =f toooorrow pdf
=

Source: Google classroom
Author: Crespo, M. (2022)

Pre-activity
Activity 1: Brainstorming

Instruction: Read the question posted in Wooclap "What do | already know about
fictional detectives or real forensics? ". Then select one of the two available options
for which you have more information. Write at least one idea. Don't forget to write

your first and last name before writing your idea.

Link of the activity:
https://app.wooclap.com/events/ XEPOLC/questions/61a8335712241811f3577018
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https://classroom.google.com/c/MzA0NzY1MzAxNjI4?cjc=2kebg34
https://app.wooclap.com/events/XEPOLC/questions/61a833571224f811f3577018

| WETTI BoNenE»H

W (eapemmm. ® 4 Q Cawvnnamsie O Visuswese  [T] Coccss w mgi

What do | already know about fictional detectives or real forensics? G)

+ ASS citegery

é 00 - ®O

Source: Wooclap
Author: Crespo, M. (2022)

Activity 2: KWL Strategy-K step and W step

Instructions: Read the following questions, then, following the steps of KWL strategy

answer the questions. When you complete all the questions send your answers.

Link of the activity: https://forms.gle/85MFDBe3s7zyWm5k6
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FYITO3T3

Fictional Detective & Real forensics

Read the following questions, then, following the steps of KWL strategy answer the

guestions. When you complete all the questions send the your answers
Acceder a ( para guardar el progreso. Mas informa

{ OITCO ¢icdrron co’

Tu dire n de €o ele r

Nan

Source: Google forms
Author: Crespo, M. (2022)

Main-activity
Activity 3: Fictional Detective & Real forensics
Instructions: Read the following text.

Link of the activity:
https://drive.google.com/file/d/1eSx0OqgjdxBe8Tu8w85cZKNOYyOmVgQigO/view?

usp=sharing
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https://drive.google.com/file/d/1eSxOqjdxBe8Tu8w85cZKNOYyOmVgQiqO/view?usp=sharing
https://drive.google.com/file/d/1eSxOqjdxBe8Tu8w85cZKNOYyOmVgQiqO/view?usp=sharing

A woman wisks ino a detective's office. The delective takes ane look
ut har and says, *1 seo that you work at the factory in Smithfield.” The
woman s amezed as e axplains that he hay figured & out from the
mud on har shoe and the color of har dress. Bid we in 1he sudience
o aren't aurprined. The detective in Sharlook Molmes, and his remarkable
skills have been sntertaining us snce 1892, first in the books by
Sir Arthur Conan Doyle, and in mavies and teevision shown ayer mnos,
Everybody loves Shwriock Holmes. But what you may not resdze inthat  Conan Doyle wiss wiso ahoad of his time
even though he (s a fictions charmcte:, he played & big rose in the res when It came 1o typewriser analysis, in the
hintory of forensic nckance, 1801 story A Case of kienity, Sherock
Back when Conan Doyle started weilting, animinals were usualy v Molimes solves » case bocause he i able
arreoted bocaune they were oaught red-handed or bocauss they ware to (dentily the specdic machine that a
accused by s winess But because clties wam gotting busier and more  typewritien letter carmw from. The amazing
crowded, crime was noreasing Conan Doyl studied medona, and thing is that Conan Doyle wrote this story
o he bedeved that applying rgorous sclentitic methods 1o schving onmes three years belors the fiest trrw that

could help authorties wentify more criminaly. So he wrote stanes In n N bar anatysis was used |6 court —and
which his Sherock Holmes chavactar used the latest techigues, And Mlmywub-lmmf-‘alqu
n sorma arean, Gonan Doyle wos wiry ahead of has tima using it offcmlly.

One way that Conan Doyde predicted real forennics wans in his Sharlock Molrmen and hin crestor dein't just

F

charmcter's use of fingerprnts. At that time, sorme police depanments predict new developments; thay actually
wmod o muthod for idendifying ariminals that involved measurng twelve  «  influenced fommaio sclentists, The French

characterstion of the body, like the length of the arm or the distance dotective Edmond Locard, who started the
batween the mou®h and noss. Other departments used fingerprinting. fest forensios tab in the 1900s, was such
Conan Doyle had Sherfock use fingerprnt analysis in the stoey The A big fan that ha asked his police scence
» Sign of the Four In 1890, and he made the right choke. London's studenty to rend the storles 1o understand
policn fome bogan uing fngerpdnt entificstion in 1601 « Ihe mpartance of praserving a crime scens.
>>
[ 72 IO

> Much of what Shardock Holmes could do was not realistic —even the bast
detectives can't just look at & person and gusss what ha or she ate for breakiast.
But Conan Doyfe and ey hero pradictad forensics in surpnising ways. And 88 you
have to da is tum on the TV to see that cur fascination with Sherlock Holmes, and
w withf ic sciance in g l, is stll gong strong more than 100 years later

Source: StartUp 5 (2019)
Author: Person Education (2019)

Activity 4: Quizizz

Instruction: Open the link to Quizizz. Then, read each reading comprehension

question carefully to select or write the answer that you think is correct.
Link to the activity:

https://quizizz.com/admin/quiz/61a012344e43b6001e01b99e
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Source: Quizizz
Author: Crespo, M. (2022)

Post-activity
Activity 5: KWL Strategy-L step

Instructions: After you have finished your reading activities, review the questions in
the "What do you want to know?" section. Next, look in your reading passage for the
answers to these questions and write them in the "What did you learn from the text
titled Fictional Detective & Real forensics?" section. Write only the answers you find
in the reading passage. If you cannot find answers to some questions, leave the

questions unanswered.

Link to the activity: https://forms.gle/iw3CPY9hSiWf3fvZ6
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Fictional Detective & Real torensics: L stage

Read the following question, then, answer the guestion. When you complete all the
guestions send the your answers

Acceder a Google para guardar el progreso. Mas informacion
\..'\'\
Tu respuesta
W cIrnirT 1 [ | L \l T
Tu respuesta

Source: Google classroom
Author: Crespo, M. (2022)

Activity 6: Quizlet

Instructions: Hi! Here is the link to vocabulary for the next class. Check the

vocabulary.

Link to the activity: https://quizlet.com/_apn4mr?x=1qqt&i=1miOou
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Quizlet inico Explicaciones  Tubiblioteca v

A day in the life of a fashion designer

= Live
. Fichas

(. Aprender a bridal gown
‘/ Escribir
@) Ortografia
& Frobar
% Combinar
®@ Gravedad

Source: Quizlet
Author: Crespo, M. (2022)
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Lesson plan 2 for KWL strategy

Teacher’s name:

Crespo Magaly

Date: December 23, 2021

Course: 4" semester

No. of students: 45

Learning objecti

Ve:

Students will be able to identify types of supporting details in a simple academic text,

in order to answer specific questions.

Topic:

Read about a fashion designer.

Step Time Teachers’ instructions Students activities
Pre-Activity KW step: Activate students’ background knowledge | KW step: Activate students’ background knowledge relating to
relating to the topic and discover what they know and | the topic and discover what they know and what to know.
what to know.
- The teacher asks students to look at the pictures - Students brainstorming. Students look at the pictures and
2 min and title of the reading “A day in the life of a title of the reading “A day in the life of a fashion
fashion designer” on page 84 of the book. designer” on page 84 of the book.
- The teacher asks students to access the link of - Students enter the link of Google Jam Board and answer
3 min Google Jam Board and answers the question the teacher’s question “How do you think she spends her
“How do you think she spends her day?”. day?”.
- The teacher asks students to write their names on - Students write their names on a stick note with an idea
3 min a stick note with an idea about this topic and put about this topic and put it on the Jam Board.

it on the Jam Board.
- The teacher asks students to discuss their ideas

and write them individually in a google form,

Students discuss their ideas and write them individually
in a google form, answering the question “What I already

know about “A day in the life of a fashion designer”
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4 min answering the question “What I already know Students list at least 4 questions about what they want to
about “A day in the life of a fashion designer”? know from the text.
- The teacher asks students to list at least 4
questions about what they want to know from the
text.
Main-Activity |5 min - The teacher asks students to read the text in Students read the text in silence.
silence.

5 min - The teacher asks students to answer the reading Students answer the reading comprehension questions
comprehension questions based on the text in based on the text in Quizalize.

6 min Quizalize. Students ask for help or if there is a problem with the

- The teacher allows students to ask for help or if platform.
there is a problem with the platform. Students with the help of the teacher check the answers
- The teacher and students check the answers to the to the questions.
questions.
Post-Activity L step: What students learn from the reading. L step: What students learn from the reading.

10 min - The teacher asks students to write the answers for Students are going to write the answers for the questions
the questions in the “What I want to know?” in the “What I want to know?” section in the “What I
section in the “What I have learned?” section. have learned?” section. They write the answers only for
They write the answers only for the questions they the questions they find an answer to. | there is no answer,
find an answer to. | there is no answer, they leave they leave the questions without an answer.

1 min the questions without an answer.
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Materials

The teacher asks students to check the vocabulary

for the next reading in Quizlet.

Students to check the vocabulary for the next reading in
Quizlet.

Jam board: https://jamboard.google.com/d/1K2SxUv6AU800q0OV2S3cWfbU1QrHIQOGdkX-z2vJ5gchA/edit?usp=sharing

Quizalize: https://app.quizalize.com/view/quiz/a-day-in-the-life-of-a-fashion-designer-4d0e98e7-ab30-4f7e-91ea-056750f10916

Quizlet: https://quizlet.com/_ao5dxI?x=1qqt&i=1miOou

Source: Trying K-W-L Strategy on Teaching Reading Comprehension to Passive Students in Vietnam (2015)
Author: Crespo, M. (2022)
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Pre-activity
Activity 1: Brainstorming

Instruction: Hi guys! Today we're going to work on the new reading activity. As you
know, the first step is brainstorming. So, open the link to Google Jam Board. Then,
write your name on a stick note and proceed to write an idea answering the question

"How do you think she spends her day?". Finally, put the stick note on the Board.

Link of the activity:
https://jamboard.google.com/d/1K2SxUv6AU800q0OV2S3cWfbU10QrHIQOGdkX-
z2vJ5gchA/edit?usp=sharing

O @ jevirsars gaoghe sy 1Lt Al DOm0 0 The ] Cr i 22z Sger, s Go«~onaE»@
& e . A LA OMAUN B Commgen o * 4 O Camnrnin. (3 Mae vmtses U] Comnmnioe g
How do you thing 2he apends her gay? | b [ i '
(-3

Source: Google Jam Board
Author: Crespo, M. (2022)

Activity 2: KWL strategy-K step and W step

Instructions: Let's continue with the following activity. Open the link to Google

Forms and read the questions. Next, listen to your teacher and follow her instructions.

Note: In this class, we're going to work only with one Google form, so be careful and
don't close the link until the class has finished and you have sent me your answers.

Link of the activity: https://forms.gle/dDuRUX5RUEPfxp147
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A day in the life of a fashion designer

Read the following questions, then, following the steps of KWL strategy answer the
questions. When vou complete all the guestions, send the your answers.

Correo electronico *

Tu direccion de correo electronico

First and lost nome

Tu respuesta
Source: Google forms

Author: Crespo, M. (2022)

Main-activity

Activity 3: A day in the life of a fashion designer.
Instructions: Read the following text.

Link of the activity:
https://drive.google.com/file/d/16 HOhXAG6W2inEDKIt4UQfUXB-
HDJ71504/view?usp=sharing
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she absorbed both of het parents' inteceats, After 100 | ipentd an o Of Twi seadnng after kinch avery day, it wan
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London whare womaen go to have bridal gowns

Kayha clines v the and she and the falom go fome
and other specinl-event dresses designed and oo ndvind b - 4

v made, We asked Clarissa what a day |s like tor 7530 | go bame, ot drnes. witeh 4 Mtk TV, and go (o bed, I'm
someane with such an unusual profession, 40 B0 after ik Og day. L apend my e Derg creathve, moking
DHALARE (8, UNed WOIKING WAt pacpike. | Wonkdn't e this ifs
for anything!

Source: StartUp 5 (2019)
Author: Person Education (2019)

Activity 4: Quizalize

Instruction: After reading the passage, open the link to Quizalize and answer the

reading comprehension activities.
Link to the activity:

https://app.quizalize.com/view/quiz/a-day-in-the-life-of-a-fashion-designer-
4d0e98e7-ab30-4f7e-91ea-056750f10916
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Source: Quizalize
Author: Crespo, M. (2022)

Post-activity
Activity 5: KWL Strategy-L step

Instructions: Let's continue with the following activity. Open the link to Google

Forms and read the questions. Next, listen to your teacher and follow her instructions.

Note: In this class, we're going to work only with one Google form, so be careful and

don't close the link until the class has finished and you have sent me your answers.

Link of the activity: https://forms.gle/dDuURUx5RUEPfxp147
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A day in the life of a fashion designer

Read the following questions, then, following the steps of KWL strategy answer the
questions. When vou complete all the guestions, send the your answers.

Correo electronico *

u direccion de correo electronico

First and lost nome

Source: Google forms
Author: Crespo, M. (2022)

Activity 6: Quizlet

Instructions: Hi! Here is the link to vocabulary for the next class. Check the
vocabulary.

Link to the activity: https://quizlet.com/ ao5dxI?x=1gqt&i=1miOou
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Why do we love sugar so much?

EGD O CLALE

? Live

B Fichas

€ Aprender addiction
£ Escrivie

) Ortogratia

& rrobar

% Combinar
1110 =

s
~a

*@ Gravedad

Source: Quizlet
Author: Crespo, M. (2022)

103



Lesson plan 3 for KWL strategy

Teacher’s name: Crespo Magaly

Date: December 23, 2021

Course: 4" semester A

No. of students: 45

Learning objective: Topic:
Students will be able to identify the main idea of paragraphs. Sweet Love
Step Time Teachers’ instructions Students activities
Pre-Activity KW step: Activate students’ background knowledge relating | KW step: Activate students’ background knowledge
to the topic and discover what they know and what to know. | relating to the topic and discover what they know and what
- The teacher asks students to look at the picture and | to know.
title of the reading “Why do we love sugar so much?”. - Students brainstorming. Students look at the pictures
- The teacher asks students to access the link of and title of the reading “Why do we love sugar so
7 min Mentimenter and write at least one idea about the much?”.
reading topic. - Students enter to the link of Mentimenter and write
7 min - The teacher asks students to discuss their ideas and ideas about “Why do we love sugar so much?”.
write them individually in a google form, answering - Students discuss their ideas and write them
the question “What I already know about sugar?”’ individually in a google form, answering the
- The teacher asks students to list at least 4 questions question “What I already know about “A day in the
about what they want to know from the reading. life of a fashion designer”?
- Students write at least 4 questions about what they
want to know from the reading.
Main-Activity | 5 min - The teacher asks students to read the text in silence. - Students read the text in silence.
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5 min - The teacher asks students to answer the reading Students answer the reading comprehension
comprehension questions based on the text in questions based on the text in Quizalize.
10 min Quizalize. Students ask for help or if there is a problem with the
- The teacher allows students to ask for help or if there platform.
IS a problem with the platform. Students with the help of the teacher check the
- The teacher and students check the answers of the answers of the questions.
questions.
Post-Activity L step: What students learned from the reading. L step: What students learned from the reading.
10 min - The teacher asks students to write the answers for the Students are going to write the answers for the

questions in the “What I want to know?” section in the
“What I have learned?” section. They write the
answers only for the questions they find an answer to.
| there is no answer, they leave the questions without

an answer.

questions in the “What do you want to know?”
section in the “What I have learned?” section. They
write the answers only for the questions they find an
answer to. | there is no answer, they leave the

questions without an answer.

Materials

Mentimenter: https://www.menti.com/ef36zwcsdr

Code: 5125 7699

Google forms: https://forms.gle/fkXkvriGRHbUJdmMH9A
Reading: https://drive.google.com/file/d/1D0o80NoDDseOQGvX1-Wcd-kQ9c5SPwGt-/view?usp=sharing
Quizalize: https://app.quizalize.com/view/quiz/why-do-we-love-sugar-so-much-5bbff808-f8e6-4dbe-b9ef-dc1778d25251

Quizlet: https://quizlet.com/_aujgwp?x=19qt&i=1miOou

Source: Trying K-W-L Strategy on Teaching Reading Comprehension to Passive Students in Vietnam (2015)

Author: Crespo, M. (2022)
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https://quizlet.com/_aujqwp?x=1qqt&i=1mi0ou

Pre-activity
Activity 1: Brainstorming

Instruction: Hi guys! Today we're going to work on the new reading activity. As you
know, the first step is brainstorming. So, open the link to Memtimenter. Then, write
your name and proceed to write at least an idea answering the question "Why do we

love sugar so much?".

Link of the activity: https://www.menti.com/ef36zwcsdr

Why do we love sugar so
much?

Source: Mentimeter
Author: Crespo, M. (2022)

Activity 2: KWL Strategy-K step and W step

Instructions: Let's continue with the following activity. Open the link to Google

Forms and read the questions. Next, listen to your teacher and follow her instructions.

Note: In this class, we're going to work only with one Google form, so be careful and

don't close the link until the class has finished and you have sent me your answers.

Link of the activity: https://forms.gle/4de9nhBvxzkR4F7n6
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Why do we love sugar so much?

Read the guestions and answer them.

1. Answer what do you know about why do we love sugar?.

2. Write 4 questions about what do you want to know from the reading.

3. Write what you learned from the text. In this last question, write the answers for the
guestions you listed in the “what do you want 1o know?" section. it doesn't matter if you
didn't find answers to all the questions. Just write the answers you found.

Correo electrénico *

Tu direccion de correo electronico

First and last name =

Tu respuesta

Source: Google forms
Author: Crespo, M. (2022)

Main-activity

Activity 3: Why do we love sugar so much?
Instructions: Read the following text.

Link of the activity:

https://drive.google.com/file/d/1Do80NoDDseOQGvX1-Wcd-kQ9c55PwGt-

/view?usp=sharing
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« Why do we love sugar so much?

Many scientists believe our love of sugar
may actually be an addiction. When we
eat or drink sugary foods, the sugar enters
5 our blood and affects parts of our brain
that make us feel good. Then the good
feeling goes away, leaving us wanting
more. All tasty foods do this, but sugar
has a particularly strong effect. In this way,
10 itis in fact an addictive drug, one that
doctors recommend we all cut down on.

“It seems like every time | study an lliness and
trace a path to the first cause, | find my way back
to sugar,” says scientist Richard Johnson. One-third

15 of adults worldwide have high blood pressure.' and up
to 347 million have diabetes * Why? “Sugar, we believe, is
one of the culprits, if not the major culprit,” says Johnson

Our bodies are designed 1o survive on very little sugar. Early humans
often had very little food, s0 our bodies learned to be very efficient

0 in storing sugar as fat. In this way, we had energy stored for when
there was no food. But today, most people have more than enough.
So the very thing that once saved us may now be killing us.

So what is the solution? It's obvious that we need to eat less sugar
The trouble i, in today's world, it's extremely difficult to avoid. From

% breakfast cereals to after-dinner desserts, our foods are increasingly
filled with it. Some manufacturers even use sugar to replace taste in
foods that are advertised as low in fat.

But there are those who are fighting back against sugar. Many
schools are replacing sugary desserts with healthier options like fruit.

% Other schools are growing their own food in gardens, or building
facilities hke walking tracks so students and others in the community
can exercise. The battle has not yet been lost

1A pEen wath Mgh Mlood pressurs fa bood
Frirweng theoug™ e af her 200y AT hghes Than sarms Many believe the lalipop was
Prevsese. which tan lead 02 2 rumber of Saeesn first invented in the Middle

3 Diabetes 4 & Medicdl tssditen = wesh (omeone Wit Ages. The largest loiipop

RO REIRM A TN wreated in modern tmes

weighed 3,176 klograrm.

Source: Reading Explorer 2 (2015)
Author: Maclntyre, P., and Bohlke, D. (2015)

Activity 4: Quizalize

Instruction: After reading the passage, open the link to Quizalize and answer the
reading comprehension questions.

Link to the activity:

https://app.quizalize.com/view/quiz/why-do-we-love-sugar-so-much-5bbff808-f8e6-
4dbe-b9ef-dc1778d25251
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Source: Quizalize
Author: Crespo, M. (2022)

Post-activity
Activity 5: KWL Strategy-L step

Instructions: Open the link. Then read the questions. Next, listen to your teacher and
follow her instructions. When you complete both steps, copy the questions you listed
in step W and save them.

Link of the activity: https://forms.gle/4de9nhBvxzkR4F7n6
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Why do we love sugar so much?

Read the guestions and answer them.

1. Answer what do you know about why do we love sugar?.

2. Write 4 questions about what do you want to know from the reading.

3. Write what you learned from the text. In this last question, write the answers for the
guestions you listed in the “what do you want to know?" section. it doesn't matter if you
didn't find answers to all the questions. Just write the answers you found.

Correo electrénico *

Tu direccion de correo electronico

First and last name =

Tu respuesta

Source: Google forms
Author: Crespo, M. (2022)

Activity 6: Quizlet

Instructions: Hi! Here is the link to vocabulary for the next class. Check the

vocabulary.

Link to the activity: https://quizlet.com/ _aujgwp?x=1qgt&i=1miQou
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Source: Quizlet
Author: Crespo, M. (2022)
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Lesson plan 4 for KWL strategy

Teacher’s name: Crespo Magaly

Date: January 7", 2022

Course: 4" semester

No. of students: 45

Learning objective:

Students will be able to identify key information in an extended text or article.

Topic:

Read about the a high-tech city.

Teachers’ instructions

Students activities

Step Time
Pre-Activity
2 min
3 min
3 min

KW step: Activate students’ background knowledge
relating to the topic and discover what they know and

what to know.

The teacher asks students to look at the pictures
and title of the reading “City of tomorrow” on
page 96 of the book.

The teacher asks students to access the link of
Wooclap and answer the question “What do you
think the "city of tomorrow" is like?”.

The teacher asks students to share their ideas and
write them individually in a google form,
answering the question “What I already know
about City of Tomorrow?”

The teacher asks students to list at least 4
questions about what they want to know from the

reading.

KW step: Activate students’ background knowledge relating to

the topic and discover what they know and what to know.

Students brainstorming. Students look at the pictures and
title of the reading “City of tomorrow” on page 96 of the
book.

Students enter the link of Wooclap am Board and answer
the teacher’s question “What do you think the "city of
tomorrow" is like?”’

Students write one idea that answers the question.
Students share their ideas and write them individually in a
google form, answering the question “What I already know
about City of Tomorrow?”

Students list at least 4 questions about what they want to

know from the text.
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Main-Activity |5 min - The teacher asks students read the text. Students read the text in silence.
- The teacher asks students to answer the reading Students answer the reading comprehension questions
7 min comprehension questions based on the text in based on the text in Quizizz.
Quizizz. Students ask for help or if there is a problem with the
5 min - Theteacher tells students to ask for help or if there platform.
is a problem with the platform. Students with the help of the teacher check the answers of
- The teacher and students check the answers of the the questions.
questions.
Post-Activity L step: What students learn from the reading. L step: What students learned from the reading.
10 min - The teacher asks students to write the answers for Students are going to write the answers for the questions

the questions in the “What I want to know?”
section in the “What I have learned?” section.
They write the answers only for the questions they
find an answer to. | there is no answer, they leave

the questions without an answer.

in the “What do you want to know?” section in the “What
I have learned?” section. They write the answers only for
the questions they find an answer to. | there is no answer,

they leave the questions without an answer.

Materials

Wooclap: www.wooclap.com/NSHGEA

Quizizz: https://quizizz.com/admin/quiz/61d0ecd753d905001de2e435/city-of-tomorrow

Source: Trying K-W-L Strategy on Teaching Reading Comprehension to Passive Students in Vietnam (2015)
Author: Crespo, M. (2022)
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Pre-activity
Activity 1: Brainstorming

Instruction: Hi guys! Today we're going to work on the new reading activity. As you
know, the first step is brainstorming. So, open the link to Wooclap. Then, write your
name and proceed to write one idea answering the question "What do you think the
"city of tomorrow" is like? ". Finally, send your answer.

Link of the activity: www.wooclap.com/NSHGEA

& mpAC=tmzUe
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Source: Wooclap
Author: Crespo, M. (2022)

Activity 2: KWL strategy-K step and W step

Instructions: Let's continue with the following activity. Open the link to Google

Forms and read the questions. Next, listen to your teacher and follow her instructions
to answer the three questions of the KWL strategy.

Link of the activity: https://forms.gle/ncqlrENEYCPoz9EDS8
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Cit_\-' of tomorrow.

Read the following questions, then, following the steps of KWL strategy answer the
questions. When you complete all the guesticns, send your answers.

1. Answer what do you know about why do we |love sugar?.

2. Write 4 questions about what do you want to know from the reading.

3. Write what you l2arned from the text. In this last question, write the answers for the
guestions you listed in the "what do you want to know?" section. it doesn't matter if you
didn't find answers to all the questions. Just write the answers you found.

Correo electronico

Tu direccion de correo electrénico

Firze and last name *

Tu respuesta

Source: Google forms
Author: Crespo, M. (2022)

Main-activity

Activity 3: City of tomorrow.
Instructions: Read the following text.
Link of the activity:

https://drive.google.com/file/d/1r9eie6ReFInlJONa 7Yj|-
WoukFtulEhP/view?usp=sharing
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NS The first part of CTiech's plan Is to replace most of

u M U [ﬂm@”@m the exiating structures with new housing, commercial

bulldings. and streets, and to bulld a revolutonary

1 New transportistion systam,
An you would expect, all of tha new bulldings wii be high
tech and energy efficlant. Thay will also be modular, That
maans that sach tuikiing will be constructed from pre-
mada sections, similar 1o bullding blocks. This

1 ravolutonary approach means that if mom space is
needed, it will be easy to add ancther room.
The city's residents will share a large group of sell-drving
vehicles, 8o fewer paople will have to own thelr own cars,
And, as a cheaper alternativa to the cams, driverkss buses

2 will run on all of the main streets, There will also be a large
network of tunnels benaath the city used by robots to
remove and sort trash and deliver mall and packages. This
wil keep sarvice and delvery vehicles off the city streets,
making traffic sghter. GiTtach belaves that the efficlant traffi

o system will allow the strests to be namower and the
sidewniin wider, making the city better for psdestrians.
Croating an efficient city requires more than bukdings
and rosds. The real key 1o Gromvilles succoss will be
the sensors built into every structure, These sansors wil

W gather data that can be used 1o improve sarvices. For
nxamphe, sensorm whl monitor how much waste paople
are producing, and how much water and slectricity they
usa, which means that the oity will always know when
and where more service is needed, For axample, the trash

W colectors won't waste time plcking up empty bins and will
0 whene the most trash |s found, For residents, this wil

maan no walting for services,
>>

2 The streats and sidewalis will also have sensors and camaras that will monitor car and
traffic. Imagine that a large group of people gathars at a bus atop. That information wit be gathered
A0 by the aystem so additional buses can be added, And when the tratfic sensors detect heavy traffic,
the city's driveriess cars will automaticslly take a ditferant route,
Aot of cithes are employing srmart technologlos these diys, but Greenvile will be unigue because of
Its afficiont traMic system and the firge amount of data about the residents. This plan is designed for
growth, and there's no doubt that CITtech will comn up with mote axciting ideay for Frnproving the
an lives of ressdents. Keep your oye on Greenvile —you may want 1o move them pretty soon,

Source: StartUp 5 (2019)
Author: Person Education (2019)

Activity 4: Quizizz

Instruction: After reading the passage, open the link to Quizalize and answer the
reading comprehension questions.

Link to the activity:

https://quizizz.com/admin/quiz/61d0ecd753d905001de2e435
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Source: Quizizz
Author: Crespo, M. (2022)

Post-activity
Activity 5: KWL Strategy-L step

Instructions: Open the link. Then read the questions. Next, listen to your teacher and
follow her instructions. When you complete both steps, copy the questions you listed

in step W and save them.

Link of the activity: https://forms.gle/ncglrENEYCP0z9EDS
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City of tomorrow.

Read the following questions, then, following the steps of KWL strategy answer the
questions. When you complete all the questions, send your answers.

1. Answer what do you know about why do we love sugar?.

2. Write 4 questions about what do you want to know from the reading.

3. Write what you learned from the text. In this last question, write the answers for the
questions you listed in the "what do you want to know?" section. it doesn't matter if you
didn't find answers to all the questions. Just write the answers you found.

Correo electronico ™

Tu direccion de correo electrénico

Firze and last name *

Tu respuesta

Source: Google forms
Author: Crespo, M. (2022)
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