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ABSTRACT 

This research aims to analyze and describe the influence of the Project-Based Learning 

method through the sociocultural competency of all students in Fifth 01 of English at 

Universidad Técnica "Indoamérica", which were divided into seven groups of five. 

This research has a qualitative approach, non-experimental, descriptive, and was 

carried out virtually, through the ZOOM and Microsoft Teams platforms due to the 

current situation of the Covid-19 pandemic. The intervention process lasted 1 month. 

In order to fulfill the objective of this research an appropriate checklist instrument was 

created to be able to analyze the fundamental criteria in sociocultural competence, 

especially when the PBL method is applied, using the aforementioned instrument, 

observation data were obtained, which were analyzed representing a low percentage 

of development of group skills in sociocultural competencies, the reason was that it is 

not feasible to apply this topic virtually because there are many difficulties to work in 

groups in this way. 

 

Key words: Project Based Learning, sociocultural competence, developing skills in a 

group way, qualitative approach, non-experimental and descriptive. 

 

 

 

 



  

 xi 

   

 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

 

TÍTULO: PROJECT-BASED LEARNING AND SOCIOCULTURAL   

COMPETENCE 

AUTOR: Nathaly del Rocío Rosas Játiva 

TUTOR: Lic. Marbella Escalante Gamazo. Mg. 

DATE: February, 2022 

 

RESUMEN 

Esta investigación tiene como objetivo analizar y describir la influencia del método 

de Aprendizaje Basado en Proyectos a través de la competencia sociocultural de 

todos los estudiantes de Quinto 01 de Inglés de la Universidad Técnica 

“Indoamérica”, los cuales fueron divididos en siete grupos de cinco. Esta 

investigación tiene un enfoque cualitativo, no experimental, descriptivo, y se realizó 

de manera virtual, a través de las plataformas ZOOM y Microsoft Teams debido a 

la situación actual de la pandemia del Covid-19. El proceso de intervención duró 1 

mes. Para cumplir con el objetivo de esta investigación se elaboró un instrumento 

de lista de cotejo adecuado para poder analizar los criterios fundamentales en la 

competencia sociocultural, en especial cuando se aplica el método PBL, utilizando 

el instrumento antes mencionado se obtuvieron datos de observación, los cuales 

fueron analizados representando un bajo porcentaje de desarrollo de destrezas 

grupales en competencias socioculturales, la razón fue que no es factible aplicar 

este tema de manera virtual debido a que existen muchas dificultades para trabajar 

en grupos de esta manera. 

 

Palabras claves: Aprendizaje Basado en Proyectos, competencia sociocultural, 

desarrollo de habilidades de forma grupal, enfoque cualitativo, instrumento no 

experimental y descriptive.
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CHAPTER I 

THEORETICAL FRAMEWORK 

 

1.1. Investigative background 

Project-Based Learning has been recognized as a teaching method based on student 

motivation and participation, where students acquire their own knowledge on their 

own merits. The teacher is only a guide and observer of how the method is being 

applied. Myeong-Hee Shin (Hannam University) conducted research on all the effects 

of the PBL method on students. This application was carried out with 79 students who 

were divided into 13 groups. Once the teams were formed, they proceeded to carry out 

the seven steps for a good application of the method and distributed tasks to each 

student with the objective of presenting a video as the final product. Finally, it has 

been demonstrated that the PBL method has a positive effect, because it encourages 

students to improve their skills, especially in groups (Shin, 2018). 

 

This background has been essential as a guide for further research. Information has 

been sought on the positive effects of the method in the educational environment, for 

this reason, research was done with the objective of analyzing the influence of the 

Project-Based Learning method through the sociocultural competence of each student. 

This research was applied virtually through different platforms and applications due 

to society's current situation because of the Covid-19 pandemic (Teräs et al., 2020). 

 

     In the investigative background we are to highlight the importance of Project-

Based Learning and sociocultural competence, through the concepts of each variable 

to understand each part of the research topic:      

 

     Kokotsaki et al. (2016) mentioned that Project-Based Learning (PBL) is a type 

of guide based on the constructivist approach, the authors refer to the fact that it helps 

to develop learning and knowledge from various points of view, which also allows 

awareness of what is being learned and knowledge of it, depending on the context in 

which the learning activity is developed. In this research, Project-Based Learning is a 
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constructivist method that aims at learning focused on a study from different points of 

view, including the context of society and creating self-awareness. 

 

     Moreover, this method requires students to form groups in which they will solve 

a problem or topic of their choice, which will be a challenge that they will have to 

assume, as well as think about what activities they will perform, how they will divide 

the work, and give a solution in many cases must be based on several options of the 

topics of the curriculum. Solomon (2008) mentioned that the research (PBL), focuses 

on how students learn, often this work is group. For example, the students identify the 

problem they want to investigate, and they will do it through a project, and the group 

seeks a solution, based on an elaborate plan of how to identify it and the different 

activities that they can implement to solve this problem. 

 

     Hence, the importance of this method (PBL) in education, basically it helps to 

improve students' skills in an innovative way, since it is a constructivist method, that 

is, through research giving the student the opportunity to find a topic or problem 

appropriate, from this point the student is building their own knowledge. In addition, 

that they can have a great visionalistic approach that helps with strategies to apply it 

in a better way depending on the context. 

 

     To understand sociocultural competence in education and how to apply it. First, 

we must address all subtopics or topics directly related to our variable. In this case, we 

will investigate the concepts of communicative competence, sociocultural 

competence, cultural shock, and transcultural pragmatics. Since these topics are of 

great contribution to better understanding our variable.    

  

     Then, communicative competence analyzes the theories and concepts of 

linguistics and teaching psychology. As well as, method and student materials, which 

are the guidelines for teaching, learning, and evaluation for students that have been 

prioritized for the advancement and development of communication by Savignon 

(2017) argued that communicative competence is the application of a person's 

knowledge about language, whether in a grammatical or verbal way (communication), 



  

 3 

   

depending on the context in which they applies this competence. In this case, students 

can implement it in the classroom context.  

 

     The first comprehensive model of communicative competence, which was intended 

to serve both instructional and assessment purposes. 

Poolsawad et al. (2015) exposed that is important to mention four more 

competencies derived from communicative competence: 

1. Grammatical competence. 

2. Sociolinguistic competence. 

3. Discourse competence. 

4. Strategic competence. 

 

     Grammatical competence 

Language code domain (grammatical rules, morphology, semantics, pronunciation, 

spelling). 

 

Sociolinguistic competence 

 Adequacy of the message (form and meaning) to its production context depending 

on the participants, the situation, or the purpose of communicative exchange, always 

taking into account certain pragmatic rules, social adequacy, and linguistic production. 

 

Discourse competence 

Ability to create oral and written texts with coherence and cohesion. 

 

Strategic competence 

     Ability to overcome communication obstacles in conversational exchanges. 

 

     These four components are very important in communication competence as they 

are applicable, and they must be aware of these in order to improve communication 

competence. 

 

 



  

 4 

   

     Sociocultural competence, developed Vetrinskaya and Dmitrenko (2017) 

mentioned that is important if an adult native speaker has grown up without a social 

environment to communicate, they cannot develop the sociocultural competence. 

However, they have a broad knowledge of the language and how it would be possible 

to communicate or interact. In this research, was mentioned to first study how people 

develop from their native realm such as what their native language is if their language 

is fluent by analyzing these aspects a socially dysfunctional person can be considered, 

that is, they cannot communicate correctly with others. In addition, the application of 

communication depends on the context in which the student is developed in this case. 

 

     Linguistic competence, is the gift of every speaker and listener who acquires 

linguistic knowledge and the ability to communicate or form sentences through lexical, 

syntactic, and morphological variation by Muminova (2020) determined that all people 

with the ability to listen and speak can develop language skills and be able to learn 

their own language or a mother tongue that is, people, acquire this capacity from the 

moment they are born and develop it over time, expanding their lexicon, morphology, 

syntax, etc. Also, the union of these skills produce a more comprehensive and broader 

communication (Poolsawad et al., 2015). 

1.2.Theoretical framework 

1.2.1. Independent variable theoretical support 

 

Method 

 

This word is formed from two roots which are: meth which is “goal” and odos which 

is “way” Fagúndez et al. (2015). Its interpretation is that the way leads to a goal by 

said that is necessary to know and choose the right method to achieve our objectives 

and to be able to answer the questions How was the research developed? 
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Research method 

 

      Chung et al. 2015) described that research method is the name given to the 

procedures, guidelines, and methods used by researchers to gather information in the 

correct way.  So, is some kind of procedure that can be systematic with the objective 

of achieving something, or it can also be a procedure that is established for the same 

purpose.  

 

Research method, although it includes scientific methods, it is not reduced to them. 

On the contrary, the research method includes tasks such as the selection of the topic 

or the dissemination of results that, strictly speaking, are not part of scientific methods. 

Moreover, the research method is directly conditioned by the type of research being 

carried out, which means that scientific methods are only relevant for scientific and 

academic research, but not for applied technical or dissemination research (Chung et 

al., 2015). 

 

Types of methods 

 

Constantinou et al. (2017) said that is very important to know the type of methods, 

we will define the most recognized as a descriptive method, analytical method, 

comparative method, inductive method, and deductive method. 

 

     Descriptive method 

The descriptive method is to make a narrative exposition, which can be texts, 

graphs, data, etc. This must be detailed in a meticulous way where it exposes all the 

research.  

 

Analytical method 

The analytical method is to make a general description of the data obtained in 

the research, through this analysis it is easy to visualize and understand the most 

important elements that the researcher wants to highlight.  
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     Comparative method 

The comparative method consists of having two elements to be able to contrast 

them. The elements to compare are: constants, variables, and relationships, it is 

done by observing the current research and previous research that may be similar. 

 

Inductive method 

The inductive method is the reasoning that induces a subject, in addition to 

analyzing broadly because from hypotheses can reach a conclusion, but this is not 

always guaranteed. It is also considered widely used in qualitative research. 

 

Deductive method 

It consists of making a generalized conclusion based on a hypothesis that the 

researcher can assume to be true. It is also considered widely used in quantitative 

research. 

 

The researcher should analyze which of these methodologies is appropriate for his 

research work, differentiating whether it is qualitative, quantitative or could be mixed.  

 

Method Project Based-Learning 

 

     The roots of Project-Based Learning extend back over a hundred years, to the 

work of educator and philosopher Tascı (2015) argued that Project-Based Learning is 

one of the oldest methods where jobs are found as an educator or a philosopher, who 

teach this method to achieve their learning objectives, to always be a guide for the 

student, to show them which is the way to do a correct job. That is, how should one 

start their project, find a topic which interests them so that in this way they will be 

curious and do a good job. Consequently, they will develop their communicative 

abilities throughout the research process. 

 

Pedagogy 

 

    Sciences (2016) affirmed that pedagogy comes from the terms paid which means 

“child”, and agogus which means “leader”. The term pedagogy refers to the teaching 
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and the subjects of their environment, that is, in the beginning of history, to the children 

and leaders, who were the ones who guided them in their learning. Pedagogy literally 

means the art and science of teaching children has an interesting and complex history 

that begins in the schools of Europe (Mcgarry, 2019). 

 

     Pedagogy is a model for the transmission of knowledge and skills. For example, 

a teacher to apply this model first select the topic to be treated in class then analyze 

what is the most appropriate method to apply with these students depending on age 

and type of learning, research on resources either technological or physical that could 

apply, this in order to achieve the objectives and the proper transmission of teaching 

and previous knowledge the teacher and the skills that develop students with this class.  

 

Skills to learn 

 

    In the study, the students begin to practice exercises of applied sociology, and 

work on competencies that will be important in their professional work as educators: 

know to analyze scientifically the social reality, write scientific reports, oral 

communication and collaborative learning by Imaz (2015) mentioned the importance 

of applying the Project-Based Learning method, the importance of implementing it in 

educational life is to design, evaluate and teach in a creative and innovative way in this 

way students can develop their skills as it will help us later with our dependent 

variable.  

 

     In this case, when students develop these competencies, they will have a better 

role with society professionally, we can emphasize at this point the influence of 

Project-Based Learning on sociocultural competence, since in this way we can analyze 

social reality, write documents in a formal way. In addition, to learning to work in 

groups collaboratively. The aim has been to observe an experience of innovation and 

educational improvement to work on the competencies of the subject with active and 

participatory methodologies.   
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Project-Based Learning 

 

Project-Based Learning is defined as a method or technique that helps learners 

achieve their objectives while developing their skill Bilgin et al. (2015). PBL is an 

approach where members must work collaboratively and is aimed at research. It is also 

known as a technique for members to learn collaboratively while actively participating 

(Loyens et al., 2015).  

 

  The teaching process must be conceived as progressive and in constant movement 

and is materialized through the design and development of pedagogical strategies, 

understanding pedagogy as the way in which the teacher has the ability to promote and 

monitor students' learning by introducing this method and mentioning that it is 

important for them to develop themselves according to Tascı (2015). They mentioned 

that Project-Based Learning must always be in constant progress and the result will be 

the development and design of the project, developing the competencies and abilities 

of the students, that is, educators are the entities that guide the students during the 

realization of their project in order to achieve the proposed objectives (Sindre et al., 

2018) 

 

  Setiawan and Takaoka (2020) argued that students should aim to master the 

subject in-depth and have the ability to share knowledge. Next, to achieve these 

objectives, there is a seven-step design that are the challenging problem or question, 

sustained inquiry, authenticity, student voice and choice, reflection, critique and 

revision, public product. 

 

1.2.2. Dependent variable theoretical support 

Competence 

 

   İsmail (2017) mentioned in this article that competence is, perhaps one of the 

most debatable terms ever coined in the “history of linguistics.” Moreover, this term 

cannot be delimited by Chomsky's theory that the human being has the capacity to 

develop and acquire linguistic competences. Savignon (2017) said that generative 
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grammar is like the theory of linguistic competence and creates a distinction of 

linguistic performance as a method of communication.  In other words, linguistic 

competence is not affected by any other external factor such as grammar and can be 

studied individually. 

 

     Competence, in the field of education, refers to the ability that a person involved 

in this environment has acquired in certain training. For example, a student develops 

skills, nurtures the knowledge, acquires experiences, confidence, and responsibility. 

(Safina, 2014). 

 

Society 

 

     The term "society" has become more and more common, and is now used by 

politicians, political marketers, and business people in general. This is why 

information society studies became established at a very late stage, just before the turn 

of the millennium, with one of its first tasks being to carry out a satisfactory “logical 

systematization” in regard to the subject explored. All this could be the basis for 

serious professional discussions and debates, and for the result to inform current higher 

education curricula (Vandyck, 2017). 

 

Culture 

 

     Arizpe (2015) mentioned that the term “culture” has been polysemous for a long 

time. Originally it stems from cultivation as in “agriculture”, although Cicero already 

used culture Mentis figuratively to refer to philosophy. For centuries, it meant 

producing or developing something, such as “the culture of barley” or “the culture of 

the arts”, and is still employed in this sense as in “culture of bacteria”. The term was 

expanded to differentiate different senses such as training or taste, over time giving 

meaning to the qualities of each person in terms of education, knowledge, and customs 

that have been acquired over time and according to a place of birth. Currently, we 

define culture by the customs, traditions, and education of a person. 
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Culture is a term with some definitions. Celik and Yunus (2019) argued that in 

1952, some anthropologists analyzed different definitions and concepts of culture, 

compiling a total of 164 different authors. 

 

In this case, we will highlight three different definitions: 

 Culture is a complex system made up of society, knowledge, art, belief, 

morals, law, and customs, that is, any habit that human beings can learn, 

acquire and take as their own to create a repetition or custom (Hodkinson, 

2017).  

 Culture is related to the activities carried out by people who belong to a 

social circle, it can be transmitted from generation to generation as 

experiences, or it can be acquired by oneself and shared with the community 

creating customs (Grigorieva et al., 2019). 

 Culture is known as a society of assumptions, with family values that guide 

the lives of its members, as well as politics, religion, etc. Each member is 

different, but acquires certain behavior that is analyzed in different ways by 

its members or other people, depending on their customs (Randall et al., 

2019) 

 

According to these definitions, we can say that in general terms that culture is 

formed by the society in which human beings develop, whether it is a family or social 

nucleus, which are the customs, experiences, knowledge that can be shared with other 

members. 

 

    Artiles and Kozleski (2007) argued that the history of education and its link to 

larger ideological struggles that have shaped differential access and opportunities for 

various groups in society (ethnicity, social class) and cultural practices or processes 

tend to be neglected in inclusion work (Kalambouka, Farrell, Dyson, and Kaplan, 

2005). 

 

Sociocultural competence 

Sociocultural competence is a complex phenomenon. It is composed of linguistic-

cultural, sociolinguistic, and cultural components. 
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     Linguistic-cultural 

     A broad lexicon with sociocultural semantics. 

     Sociolinguistic 

     Knowledge of the characteristics of language through time, for example: gender, 

generations, ethnicity, age, social class, etc. 

Cultural component.  

Knowledge of particular data from different countries, traditions, cultures, etc. 

 

     Sociocultural competence is very complex and contains several components 

with    different categories by Safonova (2017) believed that a sociocultural education 

can be described by means of a foreign language, and its objective is sociocultural 

competence. 

 

1.2. Objectives 

1.2.1. General objective 

 To analyze the influence of Project-Based Learning through students' 

sociocultural competence. 

1.2.2. Specific objectives 

 To define the main elements of Project-Based Learning and sociocultural 

competence of students from level Fifth 01, at Universidad Técnica 

"Indoamérica" 

 To determine the level of development of the students' sociocultural 

competence. 

 To describe the influence of Project-Based Learning and students’ 

sociocultural competence. 

 

To achieve the objectives set out in this research, it is important to have relevant 

information about the variables to expose it to the students and introduce them to the 

topic through explanation.  
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To define the main elements of Project-Based Learning, and sociocultural 

competence, the researcher reviewed some papers, books, and thesis which provide 

the information. 

To determine the level of development of students’ sociocultural competence, a 

checklist was created based on a rubric that evaluates the sociocultural competence of 

students by applying the PBL (Project Based-Learning) method, which contains the 

appropriate criteria to meet the objective. Then, groups were formed, observed and 

their level was determined by as previously mentioned instrument. 

     To describe the influence of Project-Based Learning and students’ sociocultural 

competence, groups were formed, the observation technique was applied, and was 

obtained the data in the instrument. 
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CHAPTER II 

METHODOLOGY 

2.1. Resources  

     The resources used to carry out this research were human, institutional and 

material resources. The human resources such as a research tutor, two experts who 

validated the instrument, the researcher student, and students of the course Fifth 01 as 

a research application population. Besides, the institutional resources were the 

Universidad Técnica de Ambato, Facultad de Ciencias Humanas y la Educación, 

Carrera Pedagogía de los Idiomas Nacional y Extranjeros, Univerisdad Técnica 

"Indoamerica", and virtual libraries. Finally, in material resources, technological tools 

were used such as laptop, cell phone, internet connection, virtual books, as well as 

applications such as Power Point Presentation, ZOOM, Google, Teams, WhatsApp, 

YouTube, Google Forms, Word, and checklist (Wiley et al., 2014). 

2.2.Methods  

2.2.1 Research approach  

 

     This research had a qualitative approach, with a transversal and non-experimental 

design and descriptive type because the investigation of Project-Based Learning and 

sociocultural competence have these characteristics by Kuronboyevna (2020) said the 

project had a qualitative approach because it analyzed the influence of the sociocultural 

competence when the students applied the method PBL and worked in groups. Second, 

it observed how the students communicated, interacted, and founded a solution to the 

problem project. On the other hand, data collection was through a checklist based on 

a rubric to evaluate the sociocultural competence, especially for the method PBL, this 

checklist was validated by three language experts are the tutor and the two evaluators. 

Also, these results can be generalized or the development of new theories because 

projects based on learning and sociocultural competencies can be measured and 

analyzed. 
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2.2.2. Field based research  

 

     This investigative work was applied with the students from the course Fifth "01", 

of Universidad Técnica “Indoámerica”, this was not be applied face to face because of 

the virus Covid-19, the study was carried on through the ZOOM and Teams Microsoft 

platforms as well as technological resources based on the internet connection. 

Therefore, these resources were allowed us to share the information, check the 

progress, and analyze how students developed their projects based on their learning 

and sociocultural competencies (Adebisi and Oyeleke, 2018). 

 

Bibliographic and documentary 

 

2.2.3. Level or type of research 

 

     In the research work, the evidence of the study is considered, which can be 

descriptive or qualitative, in this case, the study was descriptive according to its 

methodology, design, feasibility, and application to the sample. In addition, was the 

type descriptive because it analyzes the two variables, the dependent variable, and the 

independent variable, in order to analyze how the English language influenced the 

communicative development of the students at Universidad Técnica “Indoámerica” 

(Abreu, 2014). 

 

2.2.4. Techniques and instruments  

 

     The research work was applied the observation technique and a checklist as an 

instrument by Dreyer (2016). Then, through the observation technique, it was possible 

to observe how students performed. For example, communication, interaction, finding 

solutions to their problem, group work, applying the PBL method. On the other hand, 

the checklist instrument was used to evaluate the different criteria on sociocultural 

competence. It is to say, the team had that expose the end product in the class, explain 
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their issue and solution, how they came to that conclusion and how they worked as a 

group (Phungsuk et al., 2017) 

 

Observation 

 

     In this case, the observation technique was applied to analyze how the activities 

are developed in each group and their behavior as a group by Wolffsohn et al. (2017). 

Then, it was analyzed that each group works differently since some groups adapted 

and cooperated in the designated activities, and in other cases, the students did not 

perform any activity, because it was very easy to get distracted. One thing the groups 

had in common was that they had a leader, and that was the person who designated 

how they would work to find information about their project topic or problem.  

 

     On the other hand, not all of them developed the skills visualized in the PBL 

method, since working in a virtual group (ZOOM) creates a barrier of shyness, limits 

and does not allow students to open up and collaborate by Joia (2021). For example, 

when students were executing their research, the internet connection was lost, and they 

could not conclude their research, when they asked about their opinion about 

something to a student in the group, their bad connection did not allow them to hear 

their argument clearly, other students did not connect, etc. Finally, the PBL method is 

very successful in developing collaborative skills in a physical way. 

 

Checklist 

 

     According to the dependent variable that is sociocultural competence, a checklist 

document was created based on a rubric that analyzes different criteria that allows us 

to evaluate the way of working in the project in a group way by Gehlbach and Artino 

(2018). On the other hand, this instrument was validated by the teachers of the 

qualifying pair, which allowed us to generate a result for each group, is to say, we have 

seven groups made up of five students, which gives a total of thirty-five students.   
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CHAPTER III 

RESULTS AND DISCUSSION 

3.1. Analysis and discussion of the results  

     This qualitative research analyzed the data obtained of the five most relevant 

criteria for sociocultural competence in the application of the Project Based-Learning 

method through the checklist. In addition, the observation technique for the thirty-five 

students who were divided into seven groups of five people each, of the course Fifth 

01, at Universidad Técnica "Indoamérica". Finally, this application process was 

carried out through virtual classes with the ZOOM and Teams Microsoft platforms, 

due to Covid-19. 

 

3.1.1. Checklist results 

Table 1. Students’ willingness to perform tasks 

STUDENTS’ WILLINGNESS TO PERFORM TASKS 

Alternatives Frequency Percentage 

Yes 3 groups 43% 

No 4 groups 57% 

Total 7 groups 100% 

Table.1. It shows that students do not have willingness to perform tasks. 

 

Figure 1.         Students’ willingness to perform tasks 

 

         Fig.1. It shows that students do not have willingness to perform tasks. 

43%

57%

Yes No
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Analysis and interpretation 

 

     According to the results of figure 1, 4 groups of students do not have the 

willingness to perform tasks, which represent 57%. While 3 groups of the students 

have the willingness to perform task,s which represent 43%. 

 

 As PBL is based on working in groups, it means the leaders of each group assigned 

tasks to each group but did not perform this activity. It can be concluded that students 

easily lose concentration through online classes. In addition, many students did not do 

their homework because they do not have technological devices or internet connection. 

 

Table 2. Students’ ability to interact and dialogue with others 

STUDENTS’ ABILITY TO INTERACT AND DIALOGUE WITH OTHERS 

Alternatives Frequency Percentage 

Yes 5 groups 71% 

No 2 groups 29% 

Total 7 groups 100% 

Table.2. It shows that students do not have the ability to interact and dialogue with others. 

 

Figure 2.         Students’ ability to interact and dialogue with others 

 

     Fig.2. It shows that students do not have the ability to interact and dialogue with others. 

 

29%

71%

Yes No
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Analysis and interpretation 

 

     According to figure 2, 5 groups of students do not have the ability to interact and 

dialogue with others, which represent 71%. While, 2 groups of students have the ability 

to interact and dialogue with others, which represent 29%. 

 

     Moreover, PBL is based on working in groups, and therefore it is important to 

have a dialogue and interaction. In this case, due to the online classes, the students did 

not participate among themselves, since their cameras and microphones were not 

turned on. 

Table 3. Students’ ability to adapt their behavior to facilitate and improve 

relationships 

STUDENTS’ ABILITY TO ADAPT THEIR BEHAVIOR TO FACILITATE 

AND IMPROVE RELATIONSHIPS 

Alternatives Frequency Percentage 

Yes 5 groups 71% 

No 2 groups 29% 

Total 7 groups 100% 

Table.3. It shows that students do not have the ability to adapt their behavior to facilitate and improve 

relationships. 

 

Figure 3.        Students’ ability to adapt their behavior to facilitate and improve 

relationships 

 

      Fig.3. It shows that students do not have the ability to adapt their behavior to facilitate 

and improve relationships. 

29%

71%

Yes No
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Analysis and interpretation 

 

     According to figure 3, 5 groups of students do not have the ability to adapt their 

behavior to facilitate and improve relationships, which represent 71%. While, 2 groups 

of students have the ability to adapt their behavior to facilitate and improve 

relationships, which represent 29%. 

 

     Then PBL is based on working in a group manner, however, the students' 

thinking was almost always individual, as they argued that they did not know anyone 

and did not have a good relationship to create a bond and, therefore, their behavior. 

Table 4. Students’ responsibility to ensure the completion of the task by the 

team 

STUDENTS’ RESPONSIBILITY TO ENSURE THE COMPLETION OF 

THE TASK BY THE TEAM 

Alternatives Frequency Percentage 

Yes 5 groups 71% 

No 2 groups 29% 

Total 7 groups 100% 

Table.4. It shows that students are not responsibility to ensure the completion of the task by the 

team 

 

Figure 4.       Students’ responsibility to ensure the completion of the task by the 

team 

 

   Fig.4. It shows that students are not responsibility to ensure the completion of the task by 

the team. 

29%

71%

Yes No
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Analysis and interpretation 

 

     According to figure 4, 5 groups of students are not responsibility to ensure the 

completion of the task by the team, which represent 71%. While, 2 groups of students 

are responsibility to ensure the completion of the task by the team, which represent 

29%. 

 

     In other words, PBL is based on working in groups, so the students did not show 

responsibility for the part of their work; they expected the leader to solve and perform 

all the team's tasks.   

Table 5. Students’ ability to direct or manage the team’s work 

STUDENTS’ ABILITY TO DIRECT OR MANAGE THE TEAM’S WORK 

Alternatives Frequency Percentage 

Yes 3 groups 43% 

No 4 groups 57% 

Total 7 groups 100% 

Table.5. It shows that students do not have the ability to direct or manage the team’s work 

 

Figure 5.       Students’ ability to direct or manage the team’s work 

 

                  Fig.5. It shows that students do not have the ability to direct or manage the team’s work 

 

 

 

43%

57%

Yes No
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Analysis and interpretation 

 

     According to figure 5, 4 groups of students do not have the ability to direct or 

manage the team’s work, which represent 57%. While, 3 groups of students have the 

ability to direct or manage the team’s work, which represent 43%.  

 

Moreover, PBL is based on working in groups, so a leader was appointed who has 

the ability to manage a group. However, not all leaders had the ability to control a 

group and assign tasks. 

 

Table 6. Students sociocultural competence 

STUDENTS SOCIOCULTURAL COMPETENCE 

Criteria Yes No Total 

Students’ willingness to perform tasks 43% 57% 100% 

Students’ ability to interact and dialogue with others 29% 71% 100% 

Students’ ability to adapt their behavior to facilitate and 

improve relationships 

29% 71% 100% 

Students’ responsibility to ensure the completion of the 

task by the team 

29% 71% 100% 

Students’ ability to direct or manage the team’s work 43% 57% 100% 

Table.6. It shows student’s sociocultural competence 
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Figure 6.        Student’s sociocultural competence  

Fig.6. It shows student’s sociocultural competence 

 

Analysis and interpretation 

 

     According to Figure 6, in the checklist, it was analyzed that the three main 

problems were: students did not have the ability to interact and dialogue with others, 

students did not have the ability to adapt their behavior to facilitate and improve 

relationships, and students did not have responsibility to ensure the completion of the 

task by the team, each problem aforementioned representing the same percentage that 

is 71%. While, that the same criteria were observed as being used in a low percentage 

of 29%. 

 

 That is the data obtained with the checklist were almost similar because the 

treatment was group-based, a checklist was used for each group, obtaining seven 

instruments with the information. However, it could be observed that the groups did 

not have a good level of sociocultural competence, which prevents them from having 

communication, collaboration, interaction with the other participants in their group, 

and consecuently, the skills that PBL pretends to develope were not achived of 

students.  
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

4.1. Conclusions 

The objective of this research was to analyze the influence of Project-Based 

Learning on the students' sociocultural competence. After the results were obtained, 

the following conclusions and recommendations were made: 

 

 It can be concluded to define the main elements of Project-Based Learning 

are a challenging problem or question, sustained inquiry, authenticity, 

student voice and choice, reflection, critique and revision, public product. 

This is supported by Setiawan and Takaoka (2020) Project-Based Learning 

allows students to have guidelines, such as these steps, which help them 

master their project topic and share correct information. On the other hand, 

sociocultural competence has the next main elements: linguistic-cultural, 

sociolinguistic, and cultural components. As a result, Degil et al. (2015)  

argued that these elements were important for explaining the concepts to the 

students because they were able to expand their knowledge about these 

variables and then develop their work. 

 

 According to the data obtained in the checklist instrument, we have the next 

criteria as students’ ability to interact and dialogue with others, students’ 

ability to adapt their behavior to facilitate and improve relationships, and 

student's responsibility to ensure the completion of the task by the team, 

these had a result of 71% no and 29% yes.  Now, students’ willingness to 

perform tasks, and student's ability to direct or manage the team’s work, had 

a result of 57% no and 43% yes. We can conclude that students have a low 

level of development in sociocultural competence, analyzing what were the 

main problems in this application. The issue that was presented during this 

research was that they could not work in groups through virtual classes 

(ZOOM, Teams), because they do not have technological materials such as 

computers, cell phones, internet connection, etc. by Joia (2021). Another 

difficulty that could be observed is that students show shyness because they 
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do not know their classmates personally and find it difficult to relate with 

them, among other issues.   

 

 There was no influence of Project-Based Learning on student’s 

sociocultural competence because according to the information found this 

method is widely applied to develop group skills but in a physical way, this 

can be confirmed by Loyens et al. (2015). In fact, it is important to mention 

that no studies have been conducted applying the method in a virtual way. 

Besides, sociocultural competence also had no influence on the students 

because there are many barriers that prevent developing them by this means, 

it is better to observe it physically and monitor that they are fulfilled. 

 

4.2. Recommendations  

It is important to explain the basic concepts of the subject to be applied, in 

this case, Project-Based Learning and sociocultural competence, because in 

this way students can clarify doubts, expand their knowledge, and know 

how to work and present a correct product. 

 

 To determine the level of development of students' sociocultural 

competence, according to the authors mentioned in this research, it is 

influential that students can work under their own responsibility, thus 

developing skills and abilities, giving them opportunities, facilities, and 

advantages. For example, not assign them a topic at random, it is better that 

they choose the problem they consider interesting, in order to show interest. 

 

 It is advisable to apply this method and competition in a physical way 

because this way there is more influence because the teacher can guide, 

monitor, clarify doubts, etc. In addition, the student feels in a more 

welcoming environment. 
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Annex N°2. Checklist instrument validation 
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Annex N°3. Checklist  
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Annex N°4. Lesson Plan 

Universidad Técnica de Ambato 

Facultad de Ciencias Humanas y de la Educación 

Pedagogía de los Idiomas Nacionales y Extranjeros 

LESSON PLAN: PBL 

General information 

Teacher’s name: N a t h a l y  R o s a s  

Topic: Future forms for plans  

 

Date: 2 6 /1 1 / 20 2 1  

Age: 20 years old 

Level: A1 

     Total duration of the unit (in hours): 4 hours 

 

  Core competence 

  Language skill, Team work, Organization, Critical thinking, Involvement and participation, Taking perspectives, Sociocultural regulation 

   

GENERAL OBJECTIVE 

  Talk about future plans using future tense.  

SPECIFIC OBJECTIVES 

Students will be able to:  

 Students will learn about future forms grammar for plans. 

 Students will learn to identify the seven steps for applying the method PBL. 

 Students will present a final product that is collage. 
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STAGE

S 

TEACHER’S ACTIVITIES STUDENT’S 

ACTIVITIES 

SKILLS MATERIA

L S 

TIM

E 

Stage 0  Teacher presents the project (basic 

concepts, steps for good PBL) 

 Teacher gives instructions for the 

students to create groups and choose the 

theme or problem for work in the 

project.  

 Teacher explains that students will 

create a presentation collage of the 

problem or theme chosen for the group. 

 

 Teacher mentions that students will be 

assessed through the checklist based on 

a rubric to evaluate the sociocultural 

competence. 

 Students will pay 

attention.  

 

 Students create groups. 

 

 

Listening 

Speaking 

Genially 

presentation 

60 

minutes 

Stage 1  Teacher explains steps to make a 

Project-Based Learning. 

 Teacher explains the organization 

and schedules for developing each 

step. 

 Teacher will request students to read the 

concepts and analyze them same. 

 

 Students pay 

attention to the 

teacher and take 

notes. 

 

 Students read the 

requirements.  

 

 Students pay 

Listening  

Writing 

reading 

 Zoom  

On line 

book 

Websites 

and 

applications 

60 

minutes 
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 Teacher will give the list of 

requirements of what needs to be 

included in their collage. The 

requirements will be (theme or 

problem, short description), accord 

with their theme or problem. 

attention to the 

reading of the 

checklist for 

evaluation to the 

students. 

 

Stage 2 
 Teacher requests students to get together 

in their groups and decide the roles they 

will be doing.  

 

 Teacher request students to decide the 
theme or problem they will use and the 

design of their collage.  

 

 Teacher gives time to research the 
information on the web and questions to 

the teacher or their partners. 

 

 Teacher monitors the class to make sure 

that   they work in groups of five and that 

everyone is involve in putting their effort 

into the collage.  

 Students form 

groups. 

 Students decide on 

roles. 

 Students research the 

information  

 Students select the 

theme or problem 

and the design of the 

collage. 

 Students present a 

draft. 

 

 Speaking      

            Critical    

 Thinking 

Breakout 

rooms        ,  

Laptops 

Internet 

connection 

 

60 
minutes 

 



  

 38 

   

Annexes: 
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EXAMPLE COLLAGE 
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Annex N° 5. Checklist results 

N° Indicators Yes No 

    

1 Students’ willingness to perform tasks. 3 

groups 

4 

groups 

2 Students’ attitude to undertake or complete a task or parts of it 
individually. 

5 

groups 

2 

groups 

3 Students’ interest to contribute to the achievement of the task. 3 

groups 

4 

groups 

4 Students’ ability to interact and dialogue with others. 2 

groups 

5 

groups 

5 Students’ ability to act according to the rules and with respectful 
treatment. 

6 

groups 

1 

groups 

6 Students’ attitude towards the contributions of others. 4 

groups 

3 

groups 

7 Students’ ability to adapt their behavior to facilitate and improve 
relationships. 

2 

groups 

5 

groups 

8 Students’ ability to reach a resolution or compromise. 2 

groups 

5 

groups 

9 Students’ ability to recognize his strengths and weaknesses. 3 

groups 

4 

groups 

10 Students’ ability to recognize the strengths and weaknesses of others. 3 

groups 

4 

groups 

11 Students’ responsibility to ensure the completion of the task by the 
team. 

2 

groups 

5 

groups 

12 Students’ attitude towards the help of others. 3 

groups 

4 

groups 

13 Students’ ability to direct or manage the team’s work. 3 

groups 

4 

groups 
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Annex N°6. Photographies ZOOM  
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Annex N°7. Urkund report 
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