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ABSTRACT

The current study analyzed students ' perspectives on extensive reading in the
reading comprehension. A total of 65 university students from the “Centro de
Idiomas” (23 males and 42 females) with a B1 level participated in a descriptive,
non-experimental investigation. Data was collected through a survey with 18
items on a Likert scale and 3 open-ended questions. It was validated by
Cronbach's Alpha coefficient (0.951) and validated by experts. Moreover, the
research was based on three research questions based on the objectives. The
results revealed that the types of reading most promoted in class were perceptive
reading and extensive reading. Perceptive reading allows them to recognize
different elements of a passage such as letters, symbols, punctuation marks. And
extensive reading allows them to read texts for pleasure. However, interactive
reading was the most used by the majority of students to improve reading
comprehension. The materials most used by students to develop extensive
reading were comics and graded readers. The literary genres that students
preferred were fiction and horror. There were some extensive reading strategies
that help with reading comprehension. Most students preferred to use activation
and use of prior knowledge and visualizing. However, summarizing was also
considered a useful strategy to improve reading comprehension since students

combine details from a text to express them in their own words.

Key words: Types of reading, extensive reading materials, strategies, reading

comprehension.
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RESUMEN

El presente estudio analizé las perspectivas de los estudiantes sobre la lectura
extensiva en la comprension lectora. Un total de 65 estudiantes universitarios
del “Centro de Idiomas” (23 hombres y 42 mujeres) con un nivel B1 participaron
en una investigacion descriptiva, no experimental. Los datos se recogieron
mediante una encuesta con 18 items en escala Likert y 3 preguntas abiertas. Fue
validado por el coeficiente Alfa de Cronbach (0,951) y fue validada por
expertos. Ademas, la investigacion se baso en tres preguntas de investigacion
basadas en los objetivos. Los resultados revelaron que los tipos de lectura mas
promovidos en clase fueron la lectura perceptiva y la lectura extensiva. La
lectura perceptiva les permite reconocer diferentes elementos de un pasaje como
letras, simbolos, signos de puntuacion. Y la lectura extensiva les permite leer
textos por placer. Sin embargo, la lectura interactiva fue la mas utilizada por la
mayoria de los alumnos para mejorar la comprension lectora. Los materiales
mas utilizados por los alumnos para desarrollar la lectura extensiva fueron los
cémics y las niveladoras graduadas. Los géneros literarios preferidos por los
alumnos fueron la ficcion y el terror. Hubo algunas estrategias de lectura
extensiva que ayudan a la comprensién lectora. La mayoria de los alumnos
prefirié utilizar la activacion y el uso de conocimientos previos y visualizar. Sin
embargo, resumir también se consider6 una estrategia Util para mejorar la
comprension lectora, ya que los alumnos combinan detalles de un texto para

expresarlos con sus propias palabras.

Palabras clave: Tipos de lectura, extensos materiales de lectura, estrategias,

comprension lectora.
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CHAPTER I. THEORETICAL FRAMEWORK

Research background
For this research study, information was collected from different academic
databases. The information collected is about extensive reading and how this helped

reading comprehension.

Phuoc (2022) conducted a research aiming to investigate how students perceive
extensive reading (ER) and its impact on enhancing reading comprehension. Extensive
reading is recognized as an effective method for fostering students' reading abilities.
Data was gathered from 36 master's degree students at a university in South Vietnam
using a Likert scale questionnaire and semi-structured interviews on the study's
themes. The questionnaire was individually administered to participants via a Google
Forms link. The study's findings confirm that students included ER in their reading
routines by engaging in free reading on various topics without feeling pressured by
reading tasks. ER activities were found to enhance reading skills and involuntarily
cultivate a habit of reading in individuals. The study's results indicate that ER enabled
students to better comprehend reading passages, make inferences, and predict

outcomes.

Pongsatornpipat (2022) carried out an investigation aimed at observing various
aspects of reading skills, including identifying the central theme of an article, acquiring
new vocabulary, and judging students' perceptions of extensive reading using weekly
online journals. The study involved 27 third-year students enrolled in English for
Social Workers 1 within the Faculty of Social Administration during the first semester
of the academic year 2021. The research tools utilized weekly online articles sourced
from reputable platforms like BBC, CNN, and National Geographic. The findings
revealed that: (1) Participants showed the ability to identify the main idea of texts
sourced from credible online materials relating to their areas of interest or study,
summarizing the written content effectively to grasp the central theme. (2) After
engaging in eight weeks of online reading activities, students expressed improved

reading speed and familiarity with various reading strategies.



Meinawati (2022) developed a research project with the objective of enhancing
reading comprehension skills through the exploration of a diverse variety of literary
texts. Employing a mixed-method approach, the study involved 5th-semester students
enrolled in extensive reading courses during the academic year 2020-2021 at
Universitas Bina Sarana Informatika Jakarta. This research encompassed both
qualitative and quantitative methodologies. Qualitative data were gathered through a
questionnaire, subsequently analyzed through transcription, coding, organization,
categorization, and deduction of conclusions. Meanwhile, the quantitative segment
involved the development of pre-tests and post-tests, with test data analyzed utilizing
at-test. The findings demonstrated that an extensive reading program involving literary
texts significantly contributed to enhancing English reading comprehension.
Additionally, students expressed a favorable view on the extensive reading program,
citing its capacity to stimulate interest in reading and foster beneficial reading habits.

Endris (2018) managed a study focused on presenting findings from two
consecutive investigations assessing the impacts of extensive reading on the reading
comprehension abilities and attitudes of Ethiopian students attending second-cycle
primary schools. This study followed a quasi-experimental design, employing both an
intervention group and a control group. The intervention group experienced extensive
reading sessions lasting 6 weeks in the first study and 12 weeks in the subsequent study.
Data collection involved the use of comprehension tests and surveys to measure
attitudes. The results suggested that initially, with a limited period and only reading-
based interventions, no evident differences surfaced between the intervention and
control groups in terms of reading comprehension and attitudes toward reading.
However, when the duration of the intervention was extended, the group exposed to
extensive reading showed notably superior performance compared to the control group

in both reading comprehension and positive attitudes toward reading.

Song (2020) conducted a research with the primary aim of investigating the
impact of an eight-week extensive reading (ER) program on the acquisition of

vocabulary and reading comprehension among young learners studying English as a



Foreign Language (EFL). This research adopted a quasi-experimental design. Among
the 29 participants whose vocabulary scores on the pretest were within the range of 50
to 110 out of 150 selected items, they were assigned to the experimental group. A
control group (CG) was also formed, comprising individuals with similar English
proficiency levels and of the same age support as the experimental group. However,
the participants in the control group did not experience any specific reading treatment
during the study period. The research instrument employed passages extracted from an
Australian assessment designed for young language learners. Results showed a small
improvement in the post-test scores for the experimental group, whereas the control
group's scores showed weakness. These findings suggest that extensive reading
significantly contributed to the enhancement of EFL learners' vocabulary acquisition.

However, its impact on their reading comprehension appeared to be relatively limited.

Asmara (2021) elaborated a study focused on the application of extensive
reading via LINE Webtoon to enhance students' reading comprehension skills.
Employing a descriptive qualitative approach, the research involved observing English
language learning activities conducted by the teacher in an online class attended by 36
high school students. Additionally, interviews were conducted with seven selected
students from the class. The observational aspect aimed at examining how extensive
reading using LINE Webtoon was implemented to foster reading comprehension,
while the interviews aimed to capture students' reactions to this implementation. Data
collection involved three main instruments: (1) observations conducted through a
checklist and field notes on worksheets over two sessions; (2) a questionnaire to select
students for interviews; and (3) the interviews themselves. Findings indicated that
employing extensive reading through LINE Webtoon positively impacted students'
abilities. The students expressed that reading texts supplemented with images
facilitated their understanding of the story context, even when encountering unfamiliar

vocabulary.

Alfiani (2020) developed an investigation aimed at enhancing students' interest
in learning English, particularly in improving their reading comprehension skills. This

study was carried out over a period of approximately two months at SMA PELITA



TIGA NO.3 in Jakarta, involving a total population of 120 students across four classes.
The research employed group random selection to choice research samples from the
population, specifically choosing XI IPS 2 as the control group and XI IPA 1 as the
experimental group, comprising 30 students from each class, totaling 60 students.
Employing a quasi-experimental approach, the research design involved a post-test
only with a control group design. Questionnaire instruments were utilized for data
collection purposes. The statistical analysis of the collected data was performed using
the T-test in SPSS, preceded by normality and homogeneity tests as prerequisites for
data analysis. The test results indicated a significant positive impact of employing
Extensive Reading on the reading comprehension abilities of eleventh-grade students
at SMA PELITA TIGA NO. 3 in Jakarta.

Virgiyanti (2020) conducted a study exploring the efficacy of extensive reading
in enhancing students’ reading capabilities and fostering positive attitudes towards
reading. Employing a descriptive and qualitative research approach, this investigation
involved first-semester students enrolled at Ponorogo University. Data collection
methods encompassed classroom observation, questionnaires, and interviews. The
findings revealed the effectiveness of extensive reading as a pedagogical tool in
enhancing reading skills. Engaging in extensive reading notably contributed to the
expansion of students' vocabulary and improvement in their reading comprehension.
The methodology involved students writing weekly reading reports as part of their
extensive reading activities. Furthermore, the study demonstrated that extensive
reading facilitated students’ comprehension of new terminology across diverse
domains such as law, economics, health, and politics. Generally, extensive reading not
only encouraged students to engage with current issues but also played an essential

role in expanding their whole reading abilities.

Edy (2015) developed a research with the aim of assessing the effectiveness of
extensive reading in enhancing students' abilities and their achievement in reading
comprehension. The research also aimed to explore any potential interaction between
extensive reading and students' reading motivation. Employing a quasi-experimental

design, this study utilized pre-tests and post-tests as research instruments. The



participants included second-semester students from STAIN Curup, Bengkulu during
the academic year 2011-2012. Reading comprehension was assessed through an
objective test in the form of multiple-choice questions, the following conclusions: (1)
Students exposed to extensive reading activities attained higher scores compared to
those taught through conventional methods. (2) The study did not identify any

significant interaction between student motivation and extensive reading.

Al-Nafisah (2015) managed a study to investigate the impact of an extensive
reading program on the reading comprehension abilities of Saudi University students
studying English as a foreign language. The research involved 54 students from King
Saud University, divided equally into an experimental group and a control group, each
comprising 27 students. The research employed a pre-test and a post-test, administered
over a time of three months. The intervention designed by the researcher included an
extensive reading (ER) program and a reading comprehension test. The ER program
consisted of four units, each containing three lessons with made-to-order reading
activities catering to the individual interests and abilities of the students. The program
encompassed a variety of text types, including narrative, argumentative, descriptive,
scientific, and expository texts. The results demonstrated that the experimental group
exhibited superior performance in reading comprehension compared to the control
group. This affirmed the positive influence of extensive reading on enhancing the

reading comprehension skills of English as a foreign language (EFL) students.



1.2 Theoretical framework

Independent variable

Language

Language refers to the unique method of transmission a specific message to the
receiver. It represents a human-made and non-instinctive approach to sharing thoughts,
emotions, and wishes by employing intentionally created systems of symbols (Nath,
2010). Language is a structure utilizing a perceptible signal (such as a sound, a gesture,
or a mark on a superficial) to take significance or meaning (Weisler et al., 2000).
Husain (2015) mentioned that language is a complicated system that operates via
sounds, words, and structures. These components are interconnected, forming the

intricate entirety of what comprises language.

Language is perceived as a self-sustaining system, an independent code, and a
collection of regulations that speakers and writers employ as a tool within the minds
of those who listen and read (Rosenblatt, 2018). Language is recognized as a cognitive
ability exclusive to humans, as no other creature possesses the capability to actively
generate symbols with both form and significance, and subsequently position these
symbols into coherent sentences. This cognitive skill is attributed to a set of essential
characteristics in the human brain (Bouchard, 2013). Throughout history, language has
been extensively regarded as the defining feature that sets humans apart from other

species.

Humans have created distinct communication systems, enhancing the
functionality of communication. Nevertheless, the intricate complexity of language
and cognition has generated curiosity and a quest to comprehend and influence a
consensus on its origins. The source of human language is perceived as the singular
pathway, despite evidence demonstrating the diversity of the linguistic environment
among living beings and individuals (Correa, n.d.). In the early stages of learning a
language, speech primarily involves replicating memorized patterns (syntax).

Subsequently, individuals incorporate translations from their native language to



articulate their thoughts (A’zamjonovna & Murotovna, 2023).

Reading

Spratt et al. (2011) described that reading is one of the four language
competencies, which encompass reading, writing, listening, and speaking. It is
categorized as a receptive skill, requiring individuals to react to text rather than create
it. Floris and Divina (2015) established that reading plays a crucial role for students
learning English as a Foreign Language (EFL) as it assistances in enhancing their
English skills and understanding. Grabe et al. (2019), reading can be perceived as a
method of retrieving information from a written text and constructing a cohesive
understanding or explanation of that information. The exploration of EFL reading has
been ongoing for many years. For most individuals, reading is a normal activity that

forms a familiar aspect of our daily routines (Kaya, 2015).

Reading results in the transmission of thoughts and emotions conveyed by a
writer to a reader, leading to the reader's comprehension and interpretation of the
concepts expressed by the writer in written form (Roe et al., 2018). Reading involves
an interaction between the reader and the material, which merges the reader's
knowledge with social and contextual elements. Reading skills encompass an
individual's capacity to understand, interpret, and comprehend written content.
Capable reading skills allow a person to efficiently retain and assimilate information

from written works within a short period while reading (Sari et al., 2019).

Chamba and Ramirez (2021) argued that reading involves a gradual process
that fosters the advancement of advanced cognitive abilities. The fundamental
components of reading encompass interpreting the message, capturing its meaning,
inspecting it, and synthesizing the overall concept conveyed within a text. Reading
proficiency goes beyond converting written symbols into sounds; it also requires the
capability to attribute significance to those symbols, convert them into understandable
sounds, and do so within a reasonable timeframe to effectively communicate the
intended message (Di Tore et al., 2016). Reading encompasses deriving significance

from various smaller components within a text, including phonemes, morphemes,



words, and recognizing grammatical structures (Droop & Verhoeven, 2003). Reading
incorporates three interconnected components: the reader, the text, and the reading
task, all inserted within a broader socio-cultural framework. To comprehend a text
effectively, a reader needs various skills (e.g., attention, memory, inferencing),
motivation (e.g., reading objectives, curiosity), and a range of knowledge (e.g., subject-
specific knowledge, linguistic understanding). These aspects are shaped by the
particular texts involved and the nature of the reading activity in which the reader is
involved (Snow, 2002).

Comprehending text involves a multifaceted process that holds significance
beyond academic settings. This complexity includes linguistic aspects such as
vocabulary and grammar, together with recognized reading strategies aimed at
enhancing this skill. These strategies include ten methods:

1. Determine the objective of reading.
Employ grapheme rules and patterns to assist in a bottom-up reading approach.
Utilize varied silent reading techniques for faster comprehension.
Quickly skim through the text to identify main ideas.
Perform a focused scan of the text to locate specific information.
Apply semantic mapping or clustering techniques.
Guess when you're not sure.

Analyze unfamiliar vocabulary.

© © N o g b~ DN

Differentiate between explicit and implied meanings.

[EEN
o

. Take advantage of discourse markers to interpret relationships within the text
(Karami, 2008).

Reading involves the skill to infer the text's meaning. Comprehension
terminologies refer to the reader's capacity to utilize techniques or approaches
facilitating the understanding of written material. The assessment of an audience'’s
capability to interpret what they read is determined by the outcomes of their knowledge
(Fontenot, 2019).

Adams (2008) categorized four types of reading strategies:



(@) Skimming: This method involves rapid reading to grasp the text's structure and
primary message efficiently.

(b) Scanning: A reading skill permitting the identification of specific details, aimed at
retrieving precise information. It holds particular importance for improving reading
abilities.

(c) Prediction: Involves using information from images or titles to anticipate the story's
content. Titles can activate memories of previous texts, aiding in guessing the content
of a new text. During reading, readers anticipate future events or the author's
perspectives supporting a discussion.

(d) Questioning: Questions aid students in managing comprehension, sustaining
engagement, and curiosity during reading. Readers can employ questions before,
during, and after reading. This method involves readers asking questions to create
meaning, improve understanding, search for solutions, discover information, and gain

knowledge

Types of reading

There are numerous types of reading, among which two hold particular
importance: intensive reading and extensive reading. Intensive reading typically takes
place in a classroom environment, supervised by a teacher, using shorter texts to gather
specific information and details. This type of reading focuses on acquiring vocabulary,
highlighting new concepts, structures, discourse, characteristics, pronunciation, and
cultural perspectives (Hornby, 2008). On the contrary, Extensive reading helps as a
language teaching approach where students are encouraged to read substantial amounts
of text. The primary aim is to originate enjoyment from the texts for educational
purposes (Bamford et al., 2004).

The extensive and intensive reading methods concentrate on distinct facets of
reading. Nevertheless, both unquestionably help students in enhancing their reading
skills and comprehension. Studies indicate that employing these approaches results in
improved reading abilities among students. However, this doesn't suggest that favoring
one method should reduce from the other. On the contrary, both methods should
complement each other to maximize the advantages for the learner (Peel, 2015).



Fairbairn and Brown (2019) explained in their book "Language Assessment:
Principles and Classroom Practices™ the various types of reading that can be observed
within a classroom setting:

(1) Perceptive Reading: This form of reading entails identifying and perceiving
different components of the text, encompassing letters, words, punctuation, and
symbols. It operates at a fundamental level of recognition that doesn't demand
extensive logical processing but based on recognizing symbols. The progression of this
process starts from simpler elements and advances to more complex ones.

(2) Selective Reading: This category of reading focuses on lexical, grammatical, and
oral aspects within very concise texts. The stimuli for this type of reading typically
include short paragraphs, charts, and simple tables.

(3) Interactive Reading: Interactive reading involves texts of around a page's length,
requiring the reader to engage with the text at a psycholinguistic level. Reading in this
context involves a process of negotiating meaning by integrating the reader's
interpretation scheme into the text. The primary objective of interactive reading is to
identify relevant aspects of syntax and morphology within the text, making the
processing more specific.

(4) Extensive Reading: This reading type involves comprehending longer texts, such
as books, graded readings, essays, technical documents, and other materials usually
read outside the classroom. Extensive reading emphasizes the student's overall

comprehension of the text.

Extensive reading

The fundamental principle supporting extensive reading is Krashen's
comprehension hypothesis. This hypothesis asserts that language acquisition and
literacy development occur when we comprehend messages—meaning, when we
understand what we hear and read, receiving what is termed as “comprehensible input.”
(Krashen, 2003). The theoretical significance of ER is derived from implicit learning.
Ellis (2008), implicit learning means gaining knowledge without conscious awareness.
Extensive Reading (ER) is a language teaching method that requires learners to
autonomously engage in reading substantial written materials that are both simple and

engaging, providing diverse reading objectives (Bamford & Day, 2010).
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Extensive Reading involves reading extensively to achieve a broad
comprehension of the material. Its aim is to cultivate effective reading habits, enhance
vocabulary and language structure knowledge, and foster an attraction for reading
(Richards & Schmidt, 2002). Engaging in extensive reading helps learners become
independent and certain in their reading abilities (Day & Bamford, 1998). Extensive
reading typically includes quickly reading substantial amounts of material or longer
texts, such as entire books, aiming for overall comprehension. The emphasis is usually
on understanding the content rather than focusing primarily on language aspects
(Renandya & Jacobs, 2002).

The goal of extensive reading is to prepare students to read comfortably and
easily in the target language for pleasure without relying on the teacher's guidance. ER
involves reading plenty material that supports with the learners' language proficiency
level (Grabe & Stoller, 2002).

Extensive reading holds significant importance in language acquisition, serving
as a valuable provider of "comprehensible input” through engaging and stress-free
materials. Additionally, the continuous exposure to easy word recognition and
interpreting symbols can improve learners' overall language skills (Alburqueque,
2012). This involves a teaching and learning method where learners read an infinite
collection of materials from diverse sources that match their language proficiency level
(Renandya & Jacobs, 2016). In recent years, extensive reading has become
increasingly popular due to extensive research highlighting its impactful benefits on

language learning, particularly in an EFL setting like Algeria (Benettayeb, 2010).

This method is an exercise that students can engage in beyond the classroom.
Additionally, it serves as a means for students to maintain contact with English outside
of formal class time. Moreover, it offers significant reinforcement of language and
structures previously taught in the classroom. Engaging in extensive reading implies
reading for overall language enhancement and enjoyment on subjects that captivate the

student's interest (Benettayeb, 2010). Considering the significance of extensive reading

11



in students' future requirements is essential. Doing so improves student motivation and
generates interest in courses, training approaches, and reading. Moreover, it
significantly contributes to students' comprehension of texts. Students have the
freedom to dedicate time to extensive reading beyond classroom hours, enjoying
materials like novels, magazines, illustrated stories, among others, without any

obligatory pressure (Asmara, 2021).

Waring and McLean (2015) defined four components of extensive reading:
fluent comprehension, high reading speed, reading large amounts of text and focus on
meaning of text. The aim of extensive reading is to enhance reading comfort, reinforce
previous knowledge, grasp language elements, and gain a clearer understanding of
their communicative interconnections. This allows them to process language at a
quicker step and enhance their reading comprehension. Students can also cultivate their
reading abilities by engaging in speed reading exercises aimed at improving both
comprehension and overall reading speed. In opposition, intensive reading relates to
classroom activities conducted under the guidance of a teacher. It involves meticulous
work that students may undertake while preparing for an examination. Intensive
reading tends to be more focused, less relaxed, and often driven not by enjoyment but
by the detection of academic objectives. It is also associated with additional
advancement in language learning and is intended to permit students to develop

specific receptive skills and strategies.

Extensive reading typically does not involve evaluating students to assess their
comprehension. Instead, it aims to enhance students' reading speed, fluency, and
confidence in English. Nevertheless, many institutions order formal reading
assessments. Consequently, several methods are employed to ensure students'
comprehension:

(1) Books reports, summaries, presentations and posters
(2) Giving grades

(3) Measuring reading speed

(4) Informal monitoring

(5) Informal oral comprehension checks while, or after, reading a book (Umam,

12



2013).

Extensive reading involves reading extensive quantities of material with the
objective of achieving an overall understanding of the content. Readers prioritize
comprehending the context of the text rather than focusing on individual words or
sentences. It can be observed as a communicative, meaning-centered approach to
reading, contrasting with instruction that emphasizes discrete skills or translation-
oriented methods (Bamford & Day 1997).

Extensive reading refers to private reading activities conducted outside
classroom hours. It involves a set of inquiries designed to enable students to assess
their understanding of what they have read. Students may respond to these questions
either in written form or orally. Guided extensive reading can be facilitated by offering
additional reading materials categorized into two types: progressive and plateau
readers.

(1) Progressive readers: entail the introduction of new vocabulary to students. The
texts provide explanations for the words in appendices, and these introduced words are
repeated throughout the text to aid in expanding the students' vocabulary as they
progress through the reading.

(2) Plateau readers: do not introduce new vocabulary, this aim is to reinforce
vocabulary already learned by students. These readers are structured with a fixed set
of vocabulary, intended to consolidate previously acquired language skills (Setiyadi
et., 2018).

Jacobs (2014) identified several options for materials suitable for extensive
reading: (1) Online resources: These materials typically include audio components and
require dependable hardware and internet connectivity. (2) Graded Readers:
Personalized books for language learners across different skill levels, characterized by
simplified language and compelling narratives. (3) Novels: Considered a valuable tool
for enhancing reading abilities. (4) Comics: Use a combination of text and visuals to
narrate stories. (5) Newspapers: You can select newspapers with topics that interest

you. (6) Books: Explore novels, short stories, and children's literature in your target
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language as excellent reading choices.

Online resources: have become a predominant information for students. The
increase of digital educational platforms such as blogs, Online Discussion Forums
(ODF), Wikis, and Learning Management Systems (LMS) has generated a growing
demand for materials available and clear in digital formats (Azmuddin et al., 2020).

Graded readers: are books created for individuals learning English as a foreign
language, encompassing a variety of fiction and non-fiction works. These books are
divided into distinct levels of linguistic complexity, ranging from Stage 1 to Stage 6,
where Stage 1 represents the simplest level. The classification criteria include elements
like grammatical difficulty, vocabulary utilization, informational depth, and cultural
context (Kara, 2019).

Graphic novels: offer English language learners a systematic reading
encounter, allowing them to understand, enjoyment, and gain visions from the visual
components that accompany the written text while actively participating in reading
(Kennedy & Chinokul, 2020).

Comic strips: play a crucial role in enriching the learning experience, serving
as a powerful tool to increase students' grasp of reading material. Scholars use this
format to assist students in enhancing their reading comprehension by conveying
information through storytelling and visuals. Comic strips present numerous benefits,
such as assisting students in comprehending text, fostering the development of ideas,

and burning students' interest in reading (Rengur & Sugirin, 2019).

Newspapers, whether in print or digital versions, play a substantial role in our
everyday routines. They are appreciated for their reliability and easy accessibility,
while also being reasonable for their audience. These aspects contribute to the
sustained application of newspapers and their continued high demand among the public
(Banditvilai, 2020).
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Book: is no more limited to its physical presence. Instead, it's defined by its
actions and capabilities. It can take various forms, such as electronic visuals or audio
formats like talking books. A book isn't a simple object; rather, it represents a textual

structure, helping as a method of communication (Cope, 2001).

Ebook: refers to the electronic representation of a book, derived from the term
‘electronic book." In terms of computer engineering, describing digital books involves

highlighting the software employed in their creation (Garrish, 2011).

Literary genres

The use of “genre” is a relatively new occurrence, historically speaking,
indicating the rise of branded "category fiction™ during the 20th century. Selecting a
genre stands as one of the most crucial choices a writer faces, a decision that isn't
always straightforward. Beginning writers are often uncertain even about whether to

write poetry or drama, fiction or screenplays (Rain, 2007).

Fiction literature: often seeks to explore the essence of what is real. It
resolutely admits the existence of a reality beyond mere appearances, researching into
the connection between appearance and truth. Its aim is to examine the distinction
between what appears to be and what truly is. The outcomes of such examinations can
vary extensively, suggesting feelings of desolation, joy, revelation, and more. Fiction
rarely presents an 'objective’ reality that can be universally or permanently accepted.
Instead, it concentrates on the 'subjective’ reality, offering personal perspectives on
various facets of reality. Fiction helps as a powerful tool for developing reading
comprehension skills by engaging readers in diverse narratives, expanding vocabulary,
fostering critical thinking, promoting empathy, and providing insights into different
cultures and contexts. In addition, it was the literary genre most used by students.
(Luhar, 2016).

Horror literature: has the ability to blow into a range of adverse emotions.
While fear and anxiety are frequently the primary emotions targeted in horror,

numerous stories also strive to incite a profound sense of disgust by representing
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violations of the physical body or to instigate moral repugnance by showing sadistic,
antisocial violence directed at the main characters. Horror literature allows students to
improve their comprehension skills by researching into complex narratives,
interpreting implicit meanings. The study of a variety of literary genres exposes
students to different types of content, structures, and contexts, which together
contribute to their overall improvement in reading comprehension, critical thinking,
and interpretive skills. Horror literature can contribute significantly to improving
reading comprehension in several ways:

(1) Engagement and motivation

(2) Inference and critical thinking

(3) Vocabulary expansion

(4) Understanding emotions and perspectives

(5) Cultural and historical context (Clasen, 2018).

Dramatic literature: is the record of the attempts of playwrights to express and
communicate their thoughts on human aspirations, dreams, values, emotions,
perceptions, and encounters, along with humanity's connection to society. It recognizes
drama as a form of art tangled with society. The written words themselves and the
eventual theater where the play will be theatrical are recognized as separate things from
the essence of the play (Betti, 2015).

Romance literature: is a genre of fiction that primarily focuses on love,
relationships, and emotional connections between characters. It often revolves around
the development of romantic relationships, representing themes of affection, passion,

intimacy, and the complexities of love (Ramsdell, 2012).

Mystery literature: is a genre of fiction that revolves around solving a puzzle,
typically a crime or a mysterious event. It engages readers by presenting a problem,
often involving a mysterious occurrence, and follows characters as they investigate,

gather clues, and attempt to solve the mystery (Brax, 2008).
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Dependent variable framework

Communicative language competences

Communicative competence refers to the capability to understand and show
suitable social behaviors, requiring active involvement from the student in this process
(Canale & Swain, 1980; Celce et al., 1995; Hymes, 1972). Language development
involves gaining the skill to apply language suitably across various contexts. Someone
who learns the phonology, morphology, syntax, and semantics of a language has
achieved linguistic competence (Gleason et al.,, 2022). Any act of verbal
communication is composed of six elements: (1) a context (the co-text, that is, the other
verbal signs in the same message, and the world in which the message takes place), (2)
an addresser (a sender, or enunciator), (3) an addressee (a receiver, or enunciate), (4) a
contact between an addresser and addressee, (5) a common code and (6) a message
(Hebert, 2011).

The concept of communicative competence has used significant influence in
disciplines beyond linguistics, extending into the education, sociology, and psychology
(Lillis, 2005). Habermas (as cited in Lillis, 2005), the concept of communicative
competence aligns closely with Chomsky's linguistic competence, focusing on
formulating an ideal speaking scenario rather than constructing a sociolinguistic
framework that involves descriptions of present situations and expressions. Canale and
Swain built upon Hymes' work to develop the theory of communicative competence.

(1) Grammatical competence: includes understanding sentence-level meanings,
word structure, sentence structure, and pronunciation.

(2) Sociolinguistic competence: involves knowledge of social norms regarding
politeness, appropriateness, and speech coherence, including cultural rules of
communication.

(3) Strategic competence: involves the strategies, both verbal and non-verbal,
employed by a speaker to reach their intended communication goals (Canale & Swain,
1980).

Communicative competence refers to how effectively one behaves in a specific
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situation. When an individual consistently demonstrates suitable and efficient
communication, they are generally seen as a capable communicator (Spitzberg, 2013).

Language skills

Koneru (2008) explained that language skills involve the ability to both
understand and use language effectively, either orally or in written form, with the
primary aim of conveying meaning. Teaching speaking skills might be seen as
straightforward initially, as it is considered a natural and simple process when students
have initial knowledge. Language abilities are categorized into receptive skills,
involving listening and reading, and productive skills, encompassing speaking and
writing. Language abilities are categorized into auditory and graphic skills. Auditory
skills concern to listening and speaking, whereas graphic skills center around reading
and writing (Al-Jawi, 2010).

Language skills encompass a set of abilities allowing individuals to effectively
use a language for communication. These abilities encompass both receptive skills,
like understanding through listening and reading, and productive skills, such as
speaking and writing. They are crucial for communication as they permit
comprehension of messages and appropriate responses. Studies indicate that students
proficient in reading and listening tend to excel academically and enhance their
language development (Fowler & Scarborough, 2007). Moreover, language skills are
vital for success in academics and contribute significantly to the acquisition of reading
and writing abilities. Also, they permit children to engage and communicate effectively
with others (Riad et al., 2023).

Grammar and syntax encompass the regulations and configurations leading
language practice. Proficiency in these areas supports individuals in expressing
meaning with precision and effectiveness. Typically acquired through exposure to the
language and frequent practice, these skills facilitate accurate communication (Rice et
al., 2004).
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Receptive skills

Receptive skills involve the methods through which individuals derive meaning
from spoken or written language. There are predominant principles concerning this
type of comprehension that are applicable to both reading and listening (A-Jawi, 2010).
Furthermore, enhancing receptive skills involves improving the abilities to listen and
read proficiently. A student who possesses practiced listening skills and is a meticulous
reader can develop their receptive skills through curiosity, enthusiasm for learning, and
the detection of knowledge, in that way reaching their full potential in this area (Sreena
& Llankumaran, 2018).

These abilities are often referred to as passive skills, distinct from the active
skills of speaking and writing. When acquiring a new language, learners typically start
by comprehending receptively before progressing to expressive use. The correlation
between receptive and productive skills is complex, with a range of abilities naturally

complementing one another (Teaching English, 2008).

Reading comprehension

Snow (2002) defined reading comprehension as the act of both extracting and
constructing meaning while engaging and interacting with written language. Reading
comprehension refers to the procedure of interpreting the significance of a coherent
piece of text. It holds significant weight in second or foreign language assessments and
evaluations, playing a crucial role in the academic and career paths of numerous
students (Sadeghi et al., 2012).

It constitutes a multifaceted and complex process involving various
components. This process involves extensive interactions between readers and their
contextual knowledge, strategies used, together with factors inherent to the text, such
as text type comprehension and interest in the content (Klingner et al., 2015). Reading
comprehension enables readers to establish relations between their current knowledge
and either similar or new content, facilitating their understanding (Granda & Ramirez,
2020). Understanding written text is among the most difficult human activities,

demanding the composition of numerous linguistic and cognitive functions. This
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includes, but is not restricted to, skills like word recognition, working memory,
drawing inferences, monitoring comprehension, vocabulary, and using previous
knowledge (Perfetti et al., 2005).

Reading comprehension involves a sequence of steps, including grasping
explanations, recognizing and linking concepts, and structuring pertinent information
to transform ideas into new knowledge. Various levels of reading comprehension exist:
(1) Literal comprehension level: This level involves seeking straightforward answers
explicitly stated in the text.

(2) Inferential comprehension level: the reader distinguishes connections between
meanings, deducing implicit ideas.

(3) Critical comprehension level: At this stage, the reader is capable of assessing the
text, evaluating and forming arguments to either accept or refute its content (lbarra,
2020).

Several efficient methods exist to verify one's comprehension of a text. These
strategies include:
(1) Activating and use of prior knowledge: In this strategy, students activate their prior
knowledge and apply it to help them understand what they are reading. This knowledge
involves people's encounters with the world together with their ideas about how written
text functions, encompassing aspects like recognizing words, understanding print
concepts, interpreting word meanings, and comprehending the structure of the text
(Anderson & Pearson, 1984).
(2) Generating and asking questions: This strategy helps readers combine
information, identify key concepts, and summarize details. Asking relevant questions
allows proficient readers to focus on the text's most significant information (Wood et
al., 1995).
(3) Making inferences: Readers evaluate or infer from the information presented in a
text. With this strategy, authors might not consistently offer complete details regarding
a subject, location, individual, or event. Rather, they provide details allowing readers
to make inferences by assimilating information in the text with their existing
knowledge (Anderson et al., 1983).
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(4) Predicting: In this strategy, students are able to gain meaning from a text by
making educated deductions. Proficient readers use prediction by connecting their
prior knowledge to new information in the text to comprehend its meaning. Prior to
reading, individuals might use their knowledge about an author to predict the text's
subject matter. Additionally, the title of a text can activate recollections of similar
content, allowing them to anticipate the content of a new text (Gillet & Temple, 1994).
(5) Summarizing: Readers combine details from a text to express in their own words
the essence of the text's content. Summarization stands as a crucial strategy allowing
readers to quickly retain the text's substance. Within this method, readers can grasp the
structure of the text, comprehend its key elements, and distinguish the interconnections
among various viewpoints. Proficient summarization of informative texts involves
abbreviating processes in scientific procedures, outlining the progression of an artistic
movement, or delineating essential events to significant historical occurrences (Honig
et al., 2000).

(6) Visualizing: Students can create a mental image of a text to understand reading.
Creating mental images is crucial, especially in the context of narrative texts. When
readers engage with narratives, visualizing the settings, characters, or sequences of
events facilitates a clearer comprehension of the story. Moreover, this visualization
technique isn't exclusive to narrative texts; it's also valuable when reading explanatory
texts. Readers can visualize procedural steps, developmental stages, or construct
mental images supporting in the recall of abstract concepts or important details
(Gambrell & Bales, 1986).

(7) Comprehension monitoring: In this strategy, students have the ability to know
when they understand what they read, that they do not perceive, and apply appropriate

strategies to improve their understanding (Pourhosein & Sabouri, 2016).

Learners studying English as a foreign language might encounter multiple
challenges when it comes to comprehending written text. These challenges include
coping with unfamiliar words and the need for routine memorization, uninteresting
material, diminished interest and motivation, anxiety, difficulty in drawing inferences
from the text, and limited time for additional practice beyond the classroom (Ebadi &
Ashrafabadi, 2022).
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1.2 Objectives:

General objective

To identify the effectiveness of extensive reading in reading comprehension.

Specific objectives

To explore the different types of reading that are promoted in the classroom.

To analyze the materials that learners frequently use to develop the extensive reading.
To determine the extensive reading strategies that learners use to improve their reading
comprehension.

1.3 Fulfillment objectives

All objectives were achieved by collecting data through a survey, effectively
addressing the three research questions. It was crucial to introduce students to several
reading types within the classroom. This required familiarizing them with the idea and
examples of each type of reading. Particularly, the class emphasized perceptive and
extensive reading as most promoted.

Furthermore, the survey facilitated the analysis of the materials used by
students to develop extensive reading. The study indicated that a majority of students
preferred comics and graded readers for extensive reading.

The survey facilitated knowledge of the extensive reading strategies that
students use to improve reading comprehension. Notably, the activation and use of
prior knowledge and visualizing were considered excellent strategies to improve
reading comprehension.

Finally, students were given the opportunity to share their perspectives about
different types of reading, materials for extensive reading, and strategies to enhance

comprehension through three open-ended questions.
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CHAPTER 11
Methodology
Resources and materials

2.1 Materials

To conduct this research, Google Scholar's technological tools were employed.
Students used laptops and cell phones to complete the survey. Subsequently, data was
gathered via Google Forms and analyzed using SPSS (Statistical Package for Social

Science) software.

2.2 Methods
Research approach
Mixed approach

The current study employed a combination of qualitative and quantitative
methods. This study adopted a qualitative approach by conducting a survey that
gathered participants' insights, experiences, beliefs, and behaviors regarding extensive
reading and its impact on their reading comprehension, together with the collection
and analysis of quantitative survey data. Qualitative research encompasses a range of
methods and employs an interpretive, naturalistic approach. In this approach,
researchers examine phenomena within their authentic settings, aiming to interpret
them in the context of the meanings individuals attribute to them. Qualitative research
entails the deliberate collection and utilization of diverse empirical materials, including
case studies, personal experiences, introspective accounts, life histories, interviews,
observations, historical records, interactive elements, and visual texts (Denzin &
Lincoln, 2005). Quantitative techniques play a crucial role in precisely quantifying the
degree and diversity of shifts within the data under examination. Consequently, the
quantitative approach yields concrete data that can be subsequently utilized (Smith &
Hasan, 2020).

Modality
Bibliographic research

The study was bibliographic in nature as it was based on information collected
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from previous research sources such as scientific articles and books. Consequently, all
this gathered information will be linked to the two variables “Extensive Reading and
Reading Comprehension”. Hart (2018) mentioned that bibliographic research entails
the examination and interpretation of existing publications, which entails a systematic
examination of academic journals, books, reports, and other references to discover
relevant studies, theories, and concepts connected to the research topic. This type of
research establishes a foundation for crafting theories, pinpointing research

deficiencies, and shaping the structure of empirical investigations.

Type of research
Descriptive

The study used a descriptive research methodology to examine and clarify the
data and conclusions. This approach was based on the distribution of a survey and
meticulous interpretation of the responses, taking into account the distinctive
characteristics of the students. Manjunatha (2019) argued that descriptive methodology
is focus on detailing "what" is being studied rather than the explanation of "why" it is
happening. Through the collection of data and the description of the subject's attributes,
researchers can enhance their comprehension of its essential qualities. Researchers
possess a range of methods at their disposal, including surveys, questionnaires,
interviews, and observation, to gather data when employing the descriptive approach.
It is imperative for researchers to precisely define the target population, identify the

specific aspects they aim to assess, and execute a successful descriptive study.

Techniques/ tools

The instrument used was a survey, in order to analyze the effectiveness of
extensive reading on the reading comprehension of 65 students of “Centro de Idiomas”
from Universidad Tecnica de Ambato. The survey was divided into three main sections
that correspond to the research questions: What types of reading are most promoted in
the classroom? What materials do students use most to develop the extensive reading?
What extensive reading strategies do learners use to improve reading comprehension?
The term "survey" is most commonly employed to denote a technique for gathering

information from a subset of individuals (Scheuren, 2004).

24



Population

The population with which the research was carried out were students of
“Centro de Idiomas” from Universidad Técnica de Ambato. The total number of
participants was 65. These were 23 men and 42 women and most of them were
mestizos. Most of the students were between 21-25, but there were also some between
18-20 years old. Their level of English was B1.

Table 1

Population
Population Participants Percentage
Female 42 64,7%
Male 23 35,3%
Total 65 100%

Survey participants

Procedure

The research was conducted meticulously and methodically, following to a
clearly outlined procedure to guarantee a thorough examination of the topic. The
critical initial step involved a comprehensive examination of the pertinent literature
concerning Extensive Reading and Reading Comprehension. Meticulous attempts
were assumed to collect pertinent data from a range of sources, including books,
publications, and academic databases like Redalyc, ResearchGate, Google Scholar,

Taylor and Francis, and others.

The investigation proceeded by creating a survey that included 18 items
evaluated using a Likert scale, in addition to three open-ended questions. This survey
was constructed in accordance with the theoretical framework related to Extensive
reading and Reading comprehension, aligned with the three research questions. Then,
the operationalization of variables was made (see annex 1). For the independent
variable, the following dimensions were considered: types of reading promoted in the
classroom and materials to develop the extensive reading. While for the dependent

variable, the following dimension was considered: extensive reading strategies to
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improve reading comprehension.

The survey was carefully organized, it undertook validation procedures to
evaluate its reliability and accuracy. A pilot test involved ten eighth-semester
participants who filled out the survey and offered valuable feedback. Their responses
were thoroughly examined during this pilot, leading to necessary improvements for
better clarity and efficacy of the survey. The information gathered from this pilot was
manually entered into the Statistical Package for the Social Sciences (SPSS) software
to perform validation checks, using statistical methods like Cronbach's alpha
coefficient. The survey instrument demonstrated strong internal consistency and
reliability with a substantial coefficient value of 0.951.

The survey (see annex 3) and the process of operationalization experienced
validation by three teachers. Once validated, the research progressed to the data
collection stage, involving the distribution of the survey among the B1 level students
at the "Centro de Idiomas". Before administering the survey, an initial intervention was
carried out to familiarize students with extensive reading. This intervention aimed to

identify the impact of extensive reading on enhancing reading comprehension skills.

To facilitate the survey administration process, the survey link was shared with
the teacher of each course. The survey was carefully structured into sections
encompassing both general information data and sections aligned with the research
questions. Participants were encouraged to respond honestly by providing their
perspectives and visions based on their experiences of extensive reading and reading
comprehension. Once the data were collected, they were subjected to rigorous analysis
using SPSS software. Quantitative data were analyzed using appropriate statistical
techniques, such as calculating means and constructing data tables, while qualitative
data from the open-ended questions were analyzed manually, using SPSS to identify

patterns, themes, and key ideas.

Valuable conclusions were derived and practical recommendations formulated
based on the analyzed data. These findings added profundity to the current

understanding of extensive reading and its relation to reading comprehension. This
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study comprised comprehensive literature review, surveying, validation, meticulous
data collection, and analysis, ensuring the study's rigor and strength. These efforts
reinforced the credibility and significance of the research.

Research questions

- What types of reading are most promoted in the classroom?

-What materials do students use most to develop the extensive reading?

- What extensive reading strategies do learners use to improve reading comprehension?
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CHAPTER 11
RESULTS AND DISCUSSION

3.1 Analysis and discussion of the results

This chapter shows the data analyzed in order to answer the three questions
based on the objectives of the study and the results obtained after the survey will be
presented. The data was processed through SPSS to obtain the mean and to be able to
tabulate the results of the open-ended questions.
1. What types of reading are most promoted in the classroom?

2. What materials do students use most to develop the extensive reading?

3. What extensive reading strategies do learners use to improve reading

comprehension?

Table 2

Types of reading promoted in the classroom.

ltem Mean

When I read, | recognize different elements in a passage for 4.03

example: letters, words, punctuation, and symbols.

I prefer to read things I like (for pleasure) than to read academic 3.86

texts for example: Harry Potter.

When | read, | interpret the text based on my experience for example: 3.66

anecdotes, recipes, descriptions.

When I read, | focus on grammatical aspects for example: tenses, 3.57

prepositions, pronouns.

I like to read academic texts for example: The TKT Teaching 2.94

Knowledge Test Course.

Note: The following scales were used to derive the measures: 5. Always, 4.

Frequently, 3. Occasionally, 2. Rarely, and 1. Never.

28



Analysis and Interpretation
Research question: What types of reading are most promoted in the classroom?

The study findings showed that the predominant type of reading encouraged in
the classroom was perceptive reading, permitting students to identify various elements
inside a passage, including letters or punctuation. This type of reading gathered a mean
score of 4.03. The next type of reading that is promoted in class was extensive reading,
this refers to reading for pleasure. The goal of extensive reading is to prepare students
to read comfortably and easily in the target language for pleasure without relying on
teacher guidance, its mean score was 3.86. On the other hand, the type of reading that
is least encouraged in class was intensive reading, which takes place in a classroom,
supervised by a teacher, using academic texts to gather specific information and details.
Its mean score was 2.94.

Based on the results it can be inferred that two types of reading are the most
promoted in class: perceptive and extensive reading, so these should continue to be
used frequently, while intensive reading was the least promoted, therefore it should be
reinforced by using more academic reading.

Table 3

Extensive reading materials.
Item Mean
I like to read comics in my free time, for example: Spider-Man 3.60
| use books at my level to understand easily, for example: Who was 3.42
Nancy?

I use online materials such as (En-Central.com, Online Reading for ~ 3.31

Fluency) to improve my reading comprehension.

I use novels when | want to learn about different topics of my interest, 3.28
for example: Historical: El nombre de la rosa.

| prefer books that have large amounts of text, for example: El sefior de 3.15

los anillos.

I read newspapers to relax, for example: USA TODAY. 3.02

Note: The following scales were used to derive the measures: 5. Always, 4.

Frequently, 3. Occasionally, 2. Rarely, and 1. Never.
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Analysis and interpretation
Research question: What materials do students use most to develop the extensive
reading?

The research findings indicated the main materials chosen for extensive
reading. Initially, it was found that comics were the most commonly chosen material
for extensive reading among students, scoring a mean of 3.60. Then, another resource
included due to technological advances are online materials aimed at enhancing
reading comprehension, like Online Reading for Fluency, which scored a mean of 3.31.
On the contrary, newspapers emerged as the least chosen material among students,
given that not everyone enjoys reading them, gathering a score mean of 3.02. In
conclusion, according to the results it can be concluded that students prefer comics as
their first option for extensive reading rather than newspapers.

Based on the results it can be inferred that students enjoy reading for pleasure
rather than academic reading. Additionally, students have a preference for certain
extensive reading materials such as comics and graded readers. However, newspapers

are the least used material and should be incorporated to increase fluency in reading

skills.

Table 4

Extensive reading strategies to improve reading comprehension.
Item Mean
When I already know something about a topic, it’s easier for me to 3.91

understand what I’m reading.

| create a mental image of a text to understand the reading. 3.85
I know how to recognize when | learn something | have read. 3.66
I guess what a text is about by just looking at the title. 3.58
| ask questions about a passage to recognize the main ideas or summarize  3.43
information.

| summarize the text and | put in my own words. 3.43
When I read, I guess to draw conclusions. 3.34

Note: The following scales were used to derive the measures: 5. Always, 4.
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Frequently, 3. Occasionally, 2. Rarely, and 1. Never.

Analysis and Interpretation
Research question: What extensive reading strategies do learners use to improve
reading comprehension?

The study revealed the most popular extensive reading strategies among
students to improve reading comprehension. Firstly, the activation and use of prior
knowledge was the strategy most used by students with a mean of 3.91. This strategy
helps them activate their prior knowledge and apply it to understand what they are
reading. Contrary to the most used strategy, there were students who preferred to use
predict as a strategy with a mean of 3.58. Finally, the strategy least used by students
was making inferences with a mean of 3.34.

According to the results, students use all strategies to improve reading
comprehension. However, making inferences was the least used strategy. A variety of

readings should be incorporated in which all strategies are applied.

Table 5
Open-ended questions.
Question 1 Answer Total
Interactive 20
Extensive 14
What type of reading texts do you use  Selective 14
the most to improve the reading Perceptive 7
comprehension? Selective, Perceptive,  |ntensive 2
Interactive, Extensive or Intensive. Other answers 8
Total 65
Question 2 Answer Total
Fiction 24
Horror 20
What literary genres do you like to read Romance 12
in your free time? For example: Mystery 6
Fiction, mystery, horror... Drama 1
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Other answers 2

Total 65
Question 3 Answer Total

Summarizing 42

Asking questions 7
What strategies do you use the mostto  Making inferences 4
improve your reading comprehension?  Asking questions 7
For example: Summarizing, Predicting, Visualizing 1
Making inferences, Asking questions... QOther answers 1

Total 65

Note: Qualitative findings derived from the open-ended questions.

Analysis and Interpretation
Table 5 shows the results of the open-ended questions used to reinforce the research
questions:

The first open-ended question, “What types of reading texts do you use the
most to improve the reading comprehension? Selective, Perceptive, Interactive,
Extensive or Intensive.” The results helped to explore which type of reading is most
useful to improve students' reading comprehension. The first with a higher percentage
of 30.8% of participants was interactive reading. This reading allows students to
interact with the text based on their experiences. The following obtained 21.5% that
belongs to extensive reading and equally to selective reading. Extensive reading allows
reading for pleasure, while selective reading allows students to focus on grammatical
aspects. Then, 10.8% was obtained in perceptive reading. This allows to recognize the
different elements in a passage. Intensive reading was the answer that had the lowest
percentage at 3%, focusing on reading academic books. And finally 12.3% corresponds
to other answers. A large part of the students use interactive reading to improve reading
comprehension. However, they do not prefer to use intensive reading as they find it

boring because of the academic readings.

The second open-ended question, “What literary genres do you like to read in

your free time? For example: Fiction, mystery, horror...” Firstly, the fiction genre was
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the students' favorite for extensive reading with a percentage of 37%. In second place
was the horror genre with a percentage of 30.8%. Romantic genre follows with a
percentage of 18.4%. Additionally, the mystery genre follows with a percentage of
9.2%. However, drama genres were the least used with 1.5%. Finally, other responses
had a percentage of 3%. In general, students like to read for pleasure, with a preference
for two literary genres: fiction and horror, while drama is read the least by students

because it is considered too conflictive.

Lastly, the third open-ended question, “What strategies do you use the most to
improve your reading comprehension? For example: Summarizing, Predicting,
Making inferences, Asking questions....” The results determined what strategies
students use most to improve their reading comprehension. First, the strategy that
obtained a high percentage and is frequently used by students was summarizing with a
percentage of 64.7%. Then it is followed by predicting with a percentage of 15.3%.
Asking questions was the third most used strategy with a percentage of 10.8%.
However, making inferences was the strategy least used by students with a percentage
of 6.1%. And finally there was 1.5% for both visualizing and other responses. This
indicates that students are familiar with traditional strategies, thus showing their
preference for the summarizing strategy; on the other hand, visualization is the strategy

least used by students.

Discussion

The three research questions presented below were designed to identify the
effectiveness of extensive reading in reading comprehension.

Question 1: What types of reading are most promoted in the classroom?

After the analysis, it was found that two types of reading, perceptive and
extensive, were the most promoted in class and also used to improve the reading
comprehension by the majority of students. In this regard, Fairbairn and Brown (2019)
explained that perceptive reading involves the recognition and understanding of
various elements of text, such as letters, words, punctuation marks and symbols.
Perceptive reading serves as a foundational skill that supports and improves reading

comprehension by encouraging a meticulous analysis of text elements, thereby aiding
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in a deeper understanding of the material being read. Therefore, the analysis showed

that the majority of students use perceptive reading to improve reading comprehension.

Likewise, Grabe and Stoller (2002) argued that the aim of extensive reading is
to prepare students to read comfortably and naturally in the desired language purely
for enjoyment without depending on the teacher's direction. Extensive reading contains
consuming a large quantity of material that aligns with the learners' language
proficiency level. Additionally, extensive reading supports and enhances reading
comprehension by providing exposure to diverse texts, expanding vocabulary,
improving fluency, enhancing comprehension skills, and fostering a deeper
understanding of various subjects and contexts. Therefore, it was the second most
chosen by students because it allows them to choose to read something according to

their interests.

Question 2: What materials do students use most to develop the extensive reading?
The results of the study indicated that most students prefer to use comics and
graded readers as materials to develop extensive reading. In this respect, Rengur and
Sugirin (2019) characterized that comic strips are essential in enhancing the learning
process, serving as a strong tool to improve students' understanding of reading
material. Academics employ this style to aid students in improving their reading
comprehension by bringing information through a combination of storytelling and
visuals. Based on the results of the analysis it can be shown that comics are the most
used material by students because it offers several advantages, such as helping students
to understand the text, encouraging the development of ideas and igniting students'

enthusiasm for reading.

Kara (2019), graded readers are specially books designed for people learning
English as a non-native language, including a mix of fiction and non-fiction content.
They are categorized into different levels of language complexity, starting from Stage
1, which denotes the easiest level, up to Stage 6. These levels are determined based on
factors such as grammatical complexity, vocabulary usage, depth of information, and

cultural context. This material was the second most used by students to develop
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extensive reading because graded readers introduce students to new words in context
in which students encounter a variety of vocabulary that gradually expands their word
bank and comprehension skills. This increases engagement and motivation, leading to
a more enjoyable reading experience that encourages continued practice and improved

comprehension.

Question 3: What extensive reading strategies do learners use to improve reading
comprehension?

Upon analysis, it was found that two strategies, activating and use of prior
knowledge and visualizing, were the most used by students to improve reading
comprehension. Anderson and Pearson (1984) defined that activating and use of prior
knowledge involves students utilizing their existing understanding to aid in
comprehending the text they are reading. This knowledge includes individuals'
experiences with the world and their perceptions of how written text operates,
including recognizing words, comprehending print concepts, interpreting word
meanings, and understanding the text's structure. In addition, this strategy is the most
commonly used in the classroom as it helps make connections, improves
understanding, supports prediction, increases engagement, encourages critical
thinking.

Gambrell and Bales (1986) explained that visualizing involves students
forming mental pictures of a text to help in comprehension. This skill is particularly
important when dealing with storytelling. When readers interact with stories,
imagining the locations, characters, or series of occurrences helps in better grasping
the narrative. Additionally, this visualization method isn't restricted to just stories; it's
also beneficial when engaging with informative texts. Readers can visualize steps in a
process, stages of development, or create mental images that assist in recalling complex
ideas or significant details. In addition, it was the second most used strategy by students
to improve reading comprehension because it allows them to form mental images,

which increases attention and concentration.
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CHAPTER IV

CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

Based on the findings, it can be concluded that students frequently use two
types of readings in class: perceptive reading which allows them to recognize different
elements of a passage such as letters, symbols, punctuation. And extensive reading,
allows them to read texts for pleasure. However, it should be considered that extensive
reading often take place outside of class. Intensive reading was the least chosen by the
students and taking into account that this is frequently used in class. Additionally,
students gave their opinion on which type of reading they use the most to improve
reading comprehension. Notably, the majority of students argued that interactive

reading is more useful as it allows them to interact with the text.

In addition, there were a variety of reading materials that students applied for
extensive reading such as: comics, books, newspapers, graded readers, online
materials, novels. Therefore, comics and graded readers were the ones preferred by the
students, having a preference for two types of literary genres: fiction and horror. It can
also be concluded that most students do not like newspapers as an extensive reading
option. A small group of students preferred the drama genre, taking into account the

different ages and gender of each student.

The existence of various reading strategies such as: summarizing, predicting,
activating and use of prior knowledge, generating and asking questions, making
inferences, visualizing and comprehension monitoring allows students to improve
reading comprehension. The predominant strategies were activation and use of prior
knowledge and visualization. Additionally, the students were able to argue through an
open question that summarizing is the best strategy because it is easy to apply and is

the most used in class.
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4.2 Recommendations

Teachers can vary the types of reading to develop fluency. Extensive reading
allows them to read something they are passionate about, therefore, the teacher can
give students a few minutes to read something and at the end of the time each student
could summarize what they read so that they all have different stories, because this
type of reading helps students improve their reading comprehension without realizing
it. Additionally, interactive reading should be included as it helps them to have a good
reading comprehension since students interact with the text. In addition, intensive
reading should be incorporated by varying the academic topics. Therefore, it is
recommended to use all five types of reading in class so that students become familiar

with each of them.

It is advisable to use different extensive reading materials, for example:
newspapers, books, novels since these materials were the least used by students. The
teacher can increase different material each class so that students feel confident reading
all extensive reading materials. Additionally, the teacher can assign a literary genre,

for example: fiction, romance, mystery, different terrors to avoid student boredom.

It is advisable to introduce students to new strategies that allow them to develop
their critical thinking to improve reading comprehension. Because the majority of
students chose activation and use of prior knowledge and visualization as the most used
strategies to improve reading comprehension. However, making inferences was the

least known strategy for students.
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Annex 2

OPERATIONALIZATION OF VARIABLES

Objective: To identify the effectiveness of extensive reading in reading
comprehension.
Instructions: For the following statements, select one of the options:
Operationalization of variables
Independent Variable
Reading Dimensions | Indicators | Questions
Reading is a process of interaction - Perceptive 1
between the reader and the material reading
in  which all the schematic - Selective 2
knowledge being interacted with all Types of reading
the reader's social and contextual Reading -Interactive 3
factors (Sari et al., 2019). reading
- Extensive 4
There are types of reading: reading
perceptive reading, selective reading, - Intensive 5
interactive  reading,  extensive .
reading
reading and intensive reading.
- Online 7
Extensive reading pl rucial role in )
tensive reading plays a crucial role material
language learning, as it can be a great Extensive | - Comics 8
source of “comprehensible input”, the reading - Graded 9
material is interesting and it is delivered .
materials | readers
in a relaxed, tension free learning 10
environment. Besides, the extra
Newspapers 11
exposure to constant automatic word - Novels 12
r nition an ing of symbol
ecognition and decoding of symbols - Books

can enhance learners’ general language

competence (Alburqueque, 2012).
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In addition, Jacobs (2014) identified

some ideas of materials for extensive

reading: online material,

graded readers, newspapers, novels,

books.

comics,

Operationalization of variables: Dependent Variable

Reading Comprehension Dimensions Indicators Questions
Reading comprehension involves - Activating 14
much more than readers’ and use of prior
responses to text. It is a knowledge
multicomponent, highly complex
process that involves many - Generating
interactions between readers and Extensive and asking 15
what they bring to the text reading questions
(previous  knowledge, strategy strategies to
use) as well as variables related to improve - Making 16
the text itself (interest in text, reading inferences
understanding of text types) comprehension
(Klingner et al, 2015). - Predicting 17
Additionally, there are a variety of
effective strategies for checking - Summarizing 18
that the text has been understood.

These strategies are the following: - Visualizing 19
activating and use of prior
knowledge, generating and asking Comprehension 20

guestions, making inferences,
predicting, summarizing,
visualizing, comprehension
monitoring (Pourhosein &

Sabouri, 2016).

monitoring
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Annex 3

Cronbach’s Alpha validation

Reliability Statistics

Cronbach’s Alpha

N of Items

951

18

Note: Reliability statistics with Cronbach’s Alpha of the 18 questions with Likert

scale.

Item-Total Statistics

Scale Mean | Scale Corrected | Cronbach’s
if ltem Variance if | Item-Total | Alpha if
Deleted Item Correlation | Item
Deleted Deleted

When | read, | recognize different 51.0000 388.500 .842 946

elements in a passage for example:

letters, words, punctuation, and

symbols.

When | read, | focus on grammatical 51.0000 396.500 707 949

aspects for example: tenses,

prepositions, pronouns.

When | read, | interpret the text based 51.0000 399.000 .665 949

on my experience for example:

anecdotes, recipes, descriptions.

| prefer to read things I like (for 51.0000 389.500 .825 947

pleasure) than to read academic texts

for example: Harry Potter.

I like to read academic texts for 51.0000 397.500 .690 949

example: The TKT Teaching

Knowledge Test Course.

I use online materials such as (EN- 51.0000 388.000 .851 946

Central.com, Online Reading for

Fluency) to improve my reading
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comprehension.

| like to read comics in my free time,

for example: Spider-Man.

51.0000

400.500

.640

950

| use books at my level to understand
easily, for example: Who was Nancy?

51.0000

427.500

.206

957

| read newspapers to relax, for
example: USA TODAY.

51.0000

396.000

715

948

| use novels when | want to learn
about different topics of my interest,
for example: Historical: EI nombre de

la rosa.

51.0000

408.500

.508

.952

| prefer books that have large
amounts of text, for example: El

sefor de los anillos.

51.0000

423.500

.269

.956

When | already know something
about a topic, it's easier for me to

understand what I'm reading.

51.0000

398.500

673

949

| ask questions about a passage to
recognize the main ideas or

summarize information.

51.0000

396.000

715

948

When | read, | guess to draw

conclusions.

51.0000

389.500

825

947

| guess what a text is about by just
looking at the title.

51.0000

386.000

.885

946

| summarize the text and | put in my

own words.

51.0000

384.500

911

945

| create a mental image of a text to

understand the reading.

51.0000

386.000

.885

946

I know how to recognize when I learn

something | have read.

51.0000

385.500

.894

945
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Annex 4

Survey

Link for the survey: https://docs.google.com/forms/d/e/1IFAIpQLSe0EcZwWZ-
tpJVVHbD4jFN5Y 2heZZOtOMLnNrtigJATd0G6w22Tg/viewform?usp=sf_link

Extensive reading and Reading Etrvcey (Evew)
comprehension

50


https://docs.google.com/forms/d/e/1FAIpQLSe0EcZwZ-tpJVvHb4jFN5Y2heZZOtOMLnrtigJATd0G6w22Tg/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLSe0EcZwZ-tpJVvHb4jFN5Y2heZZOtOMLnrtigJATd0G6w22Tg/viewform?usp=sf_link

T 7€ Ve FEW— AT e * TR T

Peu mr t3wwi o P RrTe—s=r2y

E Mdeary T, 4 T = 3 3
Sty ey, T Newwr Semw

10 Ll | wogede BTt sements 0 b putiege B peatew wReL
T PATLAT 302 D s Pereg@es ety

TEEED 87 ORI OMEwIes SeTETEN B o ME DO e wetat
e ' O mtters

) & M iy
() ¢ Fenawsy fuommweerr)
3 xmemmeh wamzraene
) 3 Pevirienns

1 N res

0

T W | el F Iiah g s s,
Pt Netentiee readey)

Curens wa ™ ST W0 8 IUEENA FUNEI SN G0 e TeToa
n P Rethes

() 4 S o
() & Fapenty Seenerernn
L) Semwwewwhy | wvoretne
() 3 Sasty i e

() ) e ey

5 U | e, | Mgret B teet SRt O Ty eapenancy Ry seamee
W N W e O (e e readieg)

B e e e N
e e Aeches e

(3 St (nempe)
() & Bunanny | honsmtan o
) 3 Soumemaly oussemntmmns
()3 Wy e et

O) ) e )

40 rete T wad gt | 1A (R geanret s 1) et sCadwni et b
et ey e (Eateasies meding

Frafans war (0nat Ghn T PuAlen Jus U H) G eer Taelen s a0RTE S R

5w e i o e e THTT =1 e Tewr
R

W Godla e At aalbit il por marpe T e e e e
Cotm ety cetes e THT Lachas ntansiee)

% Sy e
[ Tty Swcam—
(0 3 Semmenely awsswene:
() 2w ea e

0 1 v

51

WG gy of ruatnng Yt 3 W ume T Ml B T e reaing ®
P [} -

VO WPOe 0 evion de DT (PR QUe SOn iy ST pIra e

P gees Ll '}

O ]



e

1 PN DOl WAL el OR SMOTE T T, T aedmpie £ 3N e e

i (Beces

T2 ru riTe g mawe— pwees e e s [ R L L)
et (Aewe |

L #: =
(3 4 N mevpret

e 4 Froguerty IF 3 o 1

Rty (1o vex) | Deeew Shamey) ) an oo (5 "

[ Txasesrely | sassasarenie|

1 1 aze cone At 20ct 83 EN Cectra Com, Onéne Reaaog or Francp B ) § Podyionwe

INgrtes Ty wadog Cotpwienion Ontine meterad) o .

UtRzs maeges e s 00mn EN Certral ooy Ondng Rescing for Saency!

DA T TE ot lecSo.

) 5 S (senpee TR ey gatmn D0 sy St B vl s e e Pur anmngle Bt
e ol g

) 4 Fremeety (Fecsarmeswrne

ad Lt hreae Mt B GArE ee @ % temo Kbe” For menpe Fenon

) 1 Ccammannly lusssassirere) rstera weeu

() 2 Sy s oz m

) 1 e pmen
- g L

T1 R Tt s e T T et e Alet (Camie sy

We JuTTe e T 9T W f B SO0 S wvhe
aterteten

O ¥ Seas pempe
() 4 tmmamty Semaveym—a——y
U1 ) s emerety o meeanrevee’
) 1 Sy pon e

3 hute bmns o Ty e 1 U ttant emrts B SvETUR WO e
ST (et teaders)

UBEB0 M0ee 8 T See pe s etlente o D Gdal gt ameghe Ot w s
R S

R
() 4 Py Sanvavsemaen
L1 eemeerehy ore—rve—
) 1 ey ien e

C) 1 e e

& 1 maC TewTpRpeT 5 wan N eeETowe US4 TODLY (Rewspapery
LAO DeOGEC0S D% WaE TR DO e TRE UTA TIDAT Pwitdese)
)+ e yemww

() & Fmnmery Ssearereunts)

1 Smammeiy camereee

O 1=z

) S e

1 Live mmww afve | i d 5 BT OSSNt NGTT 3T Wy st ;
eprpe ==mys § oo o 3w eeel)

TR0 G2 3 YOS DUSN0D Srert IONOCH Dem0E TS 39 W Therda Sor
o Mtles Lot e b s (oselasy

(& S e
) & Pty (wesa—
) Tmseaeety cn e
() 1 hewy pan s

O 1 N

52



Lo 193 Fefrweg rtpwwry e e of Ve catere

TR AT 1P AT e MR TITE SN0 T G e

§ Laes Tempe, o 3 L] 3

b e di DR

1 W | arwRsy 0w IowEING 1000T 4 TOGC. TR eemer &3 e s ewrtng
whet P repong it pree ap

TR0 ¥9 M YN TEEE 3T ST TR enIta T PG e © e evty
e d ey

10 s il BDSE & Sailage 1o It 0Qad 11 1N ORas O Sunmards
nti W) w8 asking

Frromt it Srogard b Sid)oe Lt SRS 00N WETODOR I8 10RAE TR S
RTINS (Gometie  Saet (reguntan)

1 A (werore;

() 4 Frqunty (hecuresname)
()1 Dotmtnmyly ((Gatanmeinms)
) & oy (1w gy

O 1 N e

3 Wen | et | quest to 0w conciuniond (Making Inferences) ¢

CLmnzo Mo 20TAN0 DI SaCw [
) 8 Woe (e

(_) 4 Fregeunnty Auciartememe

) 3 Osommly (scassndrimnm)

) 7 Wwrely (1w

C0 1 e (urva)

& peman wul o el u wad By adl ey o) e Tle PredsSey)

ADTNE 8 Gt o8 a0 AT a0 a0 ew o s (Predecin)

T 5umoma 30 T et el | Bt oy gwn wanty (Ressnariieg)

Bltiim s w T [ ONge el S (e palatsad | Bessstter)

% Meoms

/
) & Pty Sucuarepmermy
) 1 Crreeanely |mseasarmenint
L) 2 Mewyien=a

) ) Ve e

53

& ) 2wt 5 et wmage of 3 et 1

Dot ata MaQet arla e 2 Wil Gah - -laa

) % e e

| 3 Fenmeey Sezseteeene

(-

C101 zssemey mmmmeure

T T By e e

) 1 e o

T e e wCaTIe W | e e
ey

W E VR L T P 2 e o0 Naiees 80 CENgTe——
L M ——

4 FeTer, e T

) (aree ooV e

0 1Ry b e

1 S s

1 SN Pt W) S e S N SO Fas SRONY e b
SR b TG Pek g Ve Mee et Ay S

At SR WP SITH TR DS S 4 caSpenRt el P e
By Ptm s b R S et



Annex 5

Urkund report

turnitin )
Recibo digital

Este recibo confirma quesu trabajo ha sido recbido por Turnimn, A continuacsdn podrd ver
ia informacion del recibo con respecto a su entrega.

La primera pagina de tws entrogas se muestra abajo.

Autor de ls entrega YOMAIRA ESTEFANIA TORRES BUSTOS
Tiulo del sjorcicin:. Tesls Yomaira Estefania Torres Bustos
Tiule de s entrega. Tesls Yomaira Estefania Torres Busins
Numbre del wchan TORRES_ESTEFANIA_TESIS.pdf
Tamann del aschay  215.36K .
Tetal paginas: 29
Total de palabiras: 8,260
Tutal de caracteres. 50,599
Focha de srtrega: - 22.dic-2023 04:303. m. {UTC.0500}
lSentificador de lg entre_. 2264030531

R i R L T

- m——

Be o e b 0 B Mo —
— Bt A s il ® e
——————

-~

S SLGTWLA @ W S 1) AAs L08R LABy ey

- W a— P — L~ - - -
—-— - ———
A —— i — - -
T MARG * M SWRG O WV W * Pd S ——
e e

B e L )
SRR ' S ORI MRS PR R S 0 S
-

- —
. EOBT TP — ——— ) W— —
—— AL 84T B Al e B
——
. — -
S —— LG T A e - e
- — - — - — - —
— T ———— - —— -
—) e e ——— g - - — -

54



Tesis Yomaira Estefania Torres Bustos

IO DE OMOGINALIDAL

& O O

INDICE DE SIMILITUD FUENTES DE INTERNET PUBLICACIONES TRABAJOS DEL
ESTUDLANTE
FUESTES PRIMARIAS
scholarufs.ac.za:8080 < 1
Fuents de Intermet %

Exclur otas ASTVG Saciuir conodencas Apegaco
Exciur bibliografia Al

55



		2024-01-18T16:22:49-0500


		2024-01-19T21:53:32-0500


		2024-01-23T15:40:42-0500




