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ABSTRACT
This study addressed students' perceptions regarding ludic activities and writing skills.
Within the framework of a non-experimental descriptive research, 60 university students
from the Universidad Técnica de Ambato participated. (19 men and 41 women). Data
collection was carried out through a survey comprising of 19 items on a Likert scale
(always, almost always, sometimes, almost never, and never) and three open questions.
Likewise, validation was carried out by experts and Cronbach's alpha coefficient with a
value of (0.797). The research was structured around three research questions. The results
revealed that students prefer ludic activities such as work in pairs/groups, games and
flashcards. This preference is attributed to the demonstrated ability of such strategies to
stimulate active participation, encourage collaborative learning, and facilitate effective
knowledge retention. In addition, the following strategies, such as planning, review and
editing, were the most preferred by the majority of students. It is worth noting that regular
writing practice and asking for feedback are not commonly considered primary strategies,
as students tend to choose to develop their writing skills independently and rely on their
own written production. Moreover, the findings indicated that students exhibit a
pronounced inclination towards the accuracy subskill such as spelling, punctuation,
vocabulary, grammar, and joining letters together, since they demonstrate greater mastery
or familiarity with this area. However, a small proportion of students choose to use the
communication of ideas such as text organization, appropriate use of style and register,
text features, word and sentence linking, and appropriate features, although this option is

slightly more complex compared to the first, due to their level of development.

Key words: Ludic activities, strategies, types of ludic activities, writing subskills.



RESUMEN
Este estudio abordd las percepciones de los estudiantes sobre las actividades ludicas y las
habilidades de escritura. En el marco de una investigacion descriptiva no experimental,
participaron 60 estudiantes universitarios de la “Universidad Técnica de Ambato” (19
hombres y 41 mujeres). La recogida de datos se llevé a cabo mediante una encuesta
compuesta por 19 items en una escala de Likert (siempre, casi siempre, a veces, casi hunca
y nunca) y tres preguntas abiertas. Asimismo, la validacion se realiz6 mediante expertos
y el coeficiente alfa de Cronbach con un valor de (0,797). La investigacién se estructurd
en torno a tres preguntas. Los resultados revelaron que los alumnos prefieren actividades
ludicas como el trabajo en parejas/grupos, los juegos y flashcards. Esta preferencia se
atribuye a la capacidad demostrada de tales estrategias para estimular la participacion
activa, fomentar el aprendizaje colaborativo y facilitar la retencion efectiva del
conocimiento. Ademas, las siguientes estrategias como planificacion, revision y edicion,
fueron las mas preferidas por la mayoria de los estudiantes. Vale la pena sefialar que la
practica regular de la escritura y la solicitud de retroalimentacion no se consideran
comunmente estrategias primarias, ya que los estudiantes tienden a optar por desarrollar
sus habilidades de escritura de forma independiente y confiar en su propia produccion
escrita. Ademas, los hallazgos indicaron que los estudiantes exhiben una marcada
inclinacion hacia la subhabilidad de precision como la ortografia, la puntuacion, el
vocabulario, la gramatica y la union de letras, ya que ellos demuestran mayor dominio o
familiaridad con esta area. Sin embargo, una pequefia proporcion de estudiantes opta por
utilizar la comunicacién de ideas como la organizacion del texto, el uso adecuado del
estilo y el registro, las caracteristicas del texto, el enlace de palabras y frases y los rasgos
apropiados, aunque esta opcion es ligeramente mas compleja respecto a la primera,

debido a su nivel de desarrollo.

Palabras clave: Actividades ludicas, estrategias, tipos de actividades ludicas,

subhabilidades de escritura

Xi



CHAPTER |

1.1 Research Background

The research conducted is supported by previous research that has contributed to
its development. These were collected from articles and journals from Scopus, Google
Academic and Scielo. The purpose of this research is to explore other research that
provides accurate information and is supported by a solid understanding of various

statements and thoughts from different authors.

According to Cuasapud and Maiguashca (2023), the benefits of the use of play
strategies such as reading and writing in elementary school students in Ecuador allow
children to develop in an effective way; For this, a deductive method and documentary
research focused on a qualitative approach for its development had to be used. The results
obtained in this investigation showed a deficit in the application since practically in the
year 2012 to 2019 the data by INEVAL showed 12% to 18.10%, giving way to take into
account the application of various strategies to build meaningful learning. As a result, it
was evidenced that ludic activities increase part of the sociocognitive skills in improving

students' reading and writing.

Maja (2022) carried out research that aimed to highlight the importance of interactive
approaches that can be used in foreign language teaching, making use of games and
effective tools for learning a second language. The methodology was carried out on the
basis of descriptive research highlighting the use and application of ludic activities in a
private university in Serbia and, in addition, the participation of 65 students was taken
into account. The results presented in the research were that students whose participation
was through ludic activities improved their linguistic competence. To conclude, it was
established to implement ludic activities in English as a part of revolutionizing the way

of teaching English as a second language.

Rojas et al. (2022) conducted exhaustive bibliographic research which was based on
collecting information from 23 sources retrieved from Scopus. Their main objective is to
collect, present and examine these sources with the purpose of facilitating researchers to
identify a wide range of theories applicable to the research variables. Also, to enable them
to identify in a simple manner a variety of playful reading programs that are being studied
and pre-implemented, aimed at fostering reading comprehension in both child and adult

populations. In addition, it highlights the various technologies or pedagogical approaches



employed by such programs. The study concluded that there is substantial support in
various studies for the notion that digital tools have the potential to improve reading
practices, while game-centered tools can contribute to the strengthening of language
skills.

Saavedra et al. (2023) developed some research which aimed to investigate the
efficiency of using ludic activities to develop English speaking skills. This research was
carried out in order to improve students' oral expression and their ability to communicate
their ideas more effectively. Seventeen second-year students participated in this research.
In addition, an action research method was employed, which involved the collection of
guantitative data on the topic of study. The results showed that there was a significant
improvement of the students since in the pre-test they obtained a score of 4.56 points
while in the post-test they drastically increased their score to 8.12 points. Therefore, it is

concluded that the ludic activities are effective in improving the students' speaking skills.

Aydin and Cakir (2022) conducted a study focusing on the effects of a learning
intervention incorporating games on the foreign language acquisition process. The
purpose of this study was to address this need by evaluating the effectiveness of a 10-
week intervention that employed games to enhance English language learning. For this
purpose, they used a mixed research approach that combined a controlled experiment with
semi-structured interviews. In the experimental group (consisting of 38 participants), a
language learning program that was based on the game, curriculum activity, discussion,
and reflection (PCaRD) framework was implemented. Meanwhile, the control group (also
with 38 participants) followed a conventional instructional approach. The results revealed
significant improvements in both groups' scores in terms of language learning. In
addition, the interviews showed that the participants had a positive attitude towards the

inclusion of commercial games in their language lessons.

On the other hand, according to Schillings et al. (2023), the key to the acquisition of
writing skills is based on feedback to improve writing skills. That is why, several studies
conducted have suggested that face-to-face dialogues on feedback are essential to achieve
the development of language skills. Through each intervention and through the
combination of teacher-student and student-student dialogue the results showed that the
interventions have a positive effect on student performance. Although it should be noted

that it will also require future research to verify that face-to-face dialogue is effective.



In research carried out in Indonesia, Iftanti (2016) stated that writing is perceived as
a rather challenging activity, as some students encounter difficulties in developing this
skill. However, to achieve substantial improvement in writing, it is essential that students
engage in writing journals articles. The purpose of his study focused on exploring
methods to enhance writing skills through the rigorous production of journal articles,
categorizing it as a process/cognitive approach. In this context, certain tips were
considered, such as observing the structure of an article, the writing style used in
magazines and the orientation of writing. These tips made it possible for English learners
to not only hone their writing skills, but also experience a significant increase in the value

of their work.

Dastgeer and Afzal (2015) conducted a study which proposed to explore the
effectiveness of Problem Based Learning (PBL) in the development of English writing
skill through essay writing in secondary school students in the IMCBIP (Islamabad Model
College for Boys, Sector G-7/4 Islamabad, Pakistan). It compared the effectiveness of
PBL with the conventional lecture approach using a pre-test and post-test control group
experimental design with a total of 20 participants in each experimental and control
group. Data were analyzed using t tests and descriptive statistics. The results
demonstrated that PBL was found to be a more effective pedagogical strategy than the

conventional lecture method in improving high school students' English writing skills.

Ningsih (2016) led action research in the classroom setting with the purpose of
improving students' writing ability of madrasah students. The context of the study covered
second-grade students in MTs Almuna Samarinda. In addition, the instruments used in
the research were observation and a writing test. Initially, in the preliminary study, 50%
of the students obtained a minimum passing grade, while the other 50% did not achieve
such a grade. In the first cycle, 64% of the students achieved the minimum passing grade,
and 36% did not. Although the first cycle did not meet the success criterion (70), in the
second cycle, 79% of the students achieved the minimum passing grade, while 21% did
not. Therefore, the results of the study indicated that guided writing instruction was able
to effectively address the challenges faced at MTs Almuna Samarinda. That is why the

second cycle was considered successful, since it met the established criteria.

Hadi et al. (2021) conducted research aimed at developing descriptive writing skills
for the purpose of evaluating the effectiveness of the outdoor learning approach in

improving the writing skills of high school students. This approach involved conducting
3



learning activities outside of the traditional writing classroom setting. The research design
used was quantitative in nature and followed a pre-experimental design that included a
pre-test and a post-test assessment. In this study, a single class of ninth grade SMP IT
HARAPAN students was selected as participants. The collected data were subjected to
statistical analysis, which included the use of t-test. Consequently, it was concluded that
the t-test score significantly exceeded the t-table score, suggesting that outdoor learning

activities have the potential to facilitate the improvement of students' writing skills.

Based on previous research, a substantial contribution has been made to the field of
study by focusing on the benefits of ludic activities, highlighting their importance in the
academic environment and emphasizing the usefulness of digital tools to enrich the
learning process of students. These studies have not only explored the general benefits of
gamified activities but have also specifically examined the impact of implementing games
as a pedagogical strategy. In particular, key aspects have been addressed, such as the
feedback generated through these activities and the search for specific improvements in
skills, focusing especially on the development of writing skills. This approach has been
classified within a conceptual framework that emphasizes its process/cognitive nature,
recognizing the importance of the student's active participation in the learning process. In
furtherance, this research has shed light on how the integration of games and ludic
activities can be an effective strategy for stimulating student interest and fostering an

environment conducive to the development of specific skills, such as writing.

1.2 Theoretical foundation of the variables

Independent variable

Teaching methods and approaches

From the 19th century onwards, linguists and social scientists have driven the
development of methods and approaches aimed at revolutionizing the process of language
acquisition and learning among students. That is why Anthony (1963) mentioned that
methods and approaches are hierarchically structured but complement each other for their
correct development. On the other hand, pedagogical methods and approaches play a key
role in shaping education, ranging from conventional lecture-based teaching to modern,
interactive strategies that make use of technology and active learner participation. The
choice of a particular method or approach is often based on the subject matter, learning
objectives and the specific needs of the students. Maintaining a dynamic and adaptive



approach to teaching is essential to cater to the diverse learning styles and preferences of
today's students, which ultimately promotes a more engaging and productive educational

environment.

Moreover, teaching is defined as the effort to achieve desirable improvements in
people’s learning, skills, and behavior, with the goal of contributing to a higher quality of
life (Dorgu, 2015). On the other hand, Awotua-Efebo (2001) pointed out that teaching is
defined as an interaction between a teacher and a learner in which the teacher takes
responsibility for stimulating the desired change in learner behavior. Thus, English
language teaching is defined as the educational process through which the necessary skills
to understand, communicate and use the English language effectively are transmitted and
acquired. This includes teaching aspects such as grammar, vocabulary, pronunciation,
listening comprehension, speaking, reading and writing in English thanks to the teacher's
teaching. The main goal of English teaching is to enable students to communicate fluently

and understand English texts and conversations in a variety of contexts and situations.

Fundamentally, a method is essentially a broad strategy that dictates how
linguistic content is delivered. This suggests that within an approach, multiple methods
can be integrated, whereas an approach encompasses a collection of assumptions directly
linked to the mechanics of the teaching and learning process. Therefore, according to
Renau (2016), this topic is related to the activities and techniques used in the classroom
to support the students' learning process. Furthermore, both methods and approaches seek
to improve learning effectiveness and promote an enriching and attractive educational
environment for students. Likewise, Dorgu (2015) quoted that a teaching method refers
to any educational strategy employed for the purpose of promoting student learning and

satisfaction.
Total Physical Response (TPR)

Total physical response (TPR) is a language teaching method that was developed
by Dr. James J. Asher in 1960. Roda'l (2022) suggested that this approach employs a
holistic methodology, particularly aimed at young learners, emphasizing the integration
of speech with physical movements. This method is primarily geared toward the
acquisition of a second language, particularly for young learners and beginners. In a TPR
(Total Physical Response) class, the instructor provides instructions or directives in the
target language, and the students demonstrate their understanding by physically executing



the corresponding actions. This method is often used to teach vocabulary and basic
sentence structures. It is especially useful for students because it helps them develop a
solid foundation in a new language through a kinesthetic and immersive approach. For
instance, in TPR lesson, if a teacher says, "Stand up" the students will stand up. Then, if
the teacher says the command "Sit down" the students will sit down. This type of
instruction can help students match words and phrases with specific actions, making

language learning more effective, interactive and memorable.

When teaching English through the TPR methodology, the teacher is in charge of
establishing two phases that are modeling by the teacher, and then the respective
demonstration carried out by the student (Gusmuliana, 2018). In addition, the
communication or interaction between parents and children is a clear example of the
visual representation of this methodology since it constantly combines physical and
verbal aspects through the motor response. This is why Ummah (2016) in her research
highlighted that those children, when exposed to this method, acquired language quickly
when working with their body and brain together, thus using a well-known "mnemonic
strategy” TPR.

Similarly, TPR involves the execution of active movements by students within the
classroom context. For example, the instructor may employ songs, storytelling, or even
role-playing activities in which instructions are issued that guide students to perform
physical actions. In addition, according to Sariyati (2013), learners exposed to classes that
apply TPR experience a decrease in their stress levels and enjoy the process of learning

the target language.
Ludic activities

Diaz and Martinez (2014) characterized ludic activities as dynamic pedagogical
strategies that promote active student learning and involve them in non-routine tasks that
encourage reflection on their actions. Academics clarify that the incorporation of games
during instruction sessions cultivates a pleasant and stress-free environment, exerting a
positive impact on both the affective and cognitive dimensions of the students. This
transformative influence makes English classes dynamic and imparts to students the

adaptability requirement for language production.

Ludic activities are versatile and can be used for a wide variety of purposes, from

education and personal development to promoting emotional well-being and building

6



social relationships, as well as developing learning in education through games. The game
serves as a simple diversion and at the same time helps students to develop action skills,
decision making, interpretation and socialization (Ortiz et al., 2023). These activities are
characterized by their ludic and participatory nature, which makes them a valuable
resource for learning and personal growth. Educational games, for example, can
transform abstract concepts into concrete and memorable experiences, facilitating

understanding and knowledge retention.

According to Read (2015), the utilization of ludic activities within the educational
setting is contemplated with regard to the holistic development of the learner,
encompassing the intricacies of social, psychological, cognitive, metacognitive, affective,
and emotional dimensions that underlie children's motivation and academic
achievements. Therefore, it is imperative to recognize that the incorporation of ludic
activities is not solely oriented towards providing enjoyment for students; rather, its
purpose extends to fostering enhancements in their social, emotional, and cognitive
maturation. In addition, ludic games encourage relaxation, stress relief and social
relationship building, promoting cooperation and friendly competition among
participants. Whether solving puzzles, playing sports, exploring virtual worlds or simply

sharing laughter in a game, ludic activities enrich our lives in many ways.

Furthermore, educational games can be adapted to the needs of students, allowing
for personalized and effective learning. In the same way, games promote important skills
such as problem-solving, decision making, communication and teamwork. In short, ludic
activities are a powerful tool that combines fun and learning, enriching our lives and
contributing to the integral development of people. According to UNICEF (2018), when
kids are engaged in stimulating activities, they learn better. These activities should be
hand in hand with their preferences as it will allow them to focus on ludic activity while
learning a second language. Fundamentally, the connection between individual
preferences and recreational activities not only maximizes pleasure in the learning

process, but also enhances the assimilation of knowledge more effectively.
Benefits of using ludic activities

Likewise, Ortiz et al. (2023) described that the benefits of using ludic activities in
education are significant and can be the following: these activities enhance students'
enthusiasm, encourage interaction and active participation, promote the development of



motor and sensory skills, involve collaborative work among students where they can find
motivation and fun by participating in these ludic activities and even students acquire the
language in a natural way.

Additionally, Nascimento (2017) outlined the benefits that ludic activities can
generate for students within an English instruction context, stating that these activities
can benefit students by giving opportunities to exercise the language in a more relaxed
and pleasant way. This facilitates children's creative use of restricted linguistic resources.
It encourages learning indirectly, taking advantage of children's innate inclination
towards play and fun. It is stimulating both mentally and emotionally, associated with a
feeling of joy. It constitutes a more inherent method of acquiring knowledge.

Types of ludic activities

There can be a wide variety of activities that can be called ludic. When considering
which ludic activities to implement, the teacher must be clear about what he/she wants to
achieve and where he/she wants to get to with the objectives and his/her students through
the proposed activity (Bernardo, 2009). To this end, creating a clear context for the
implementation of ludic activities is essential to inspire and maintain the interest of the
students. Simultaneously, it is crucial that students understand the rationale and objectives
of these activities, allowing them to recognize what they are learning while enjoying

engaging tasks that encompass reading, writing, listening, and speaking.

There are several types of ludic activities that can be used to promote learning and
participation in different educational contexts. According to Nascimento (2017), some of

these activities include:

e Pair/group work: This promotes interaction, cooperation and perception of
students which allows them to interact with each other. In addition, by putting it
into practice, they can share and exchange their ideas from different points of
view. Likewise, Nascimento (2017) mentioned that group work allows students
to learn from the exchange of ideas, and share different points of view and
experiences.

e Flashcards / illustrations: These are valuable resources as they promote visual
comprehension, contextualization, memorization and creativity, as well as
allowing practice, self-directed learning and immediate feedback. They give
stimulating visual aids and enable them to "grasp meaning” and to produce

“meaningful language” (Halliwell, 1992, p.4).
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Games: This goes beyond entertainment as it promotes motivation, active
interaction, repetitive practice, problem solving, collaboration, information
retention and most importantly, anxiety reduction, so they can significantly enrich
the learning process and acquire knowledge and skills. According to Read (2007),
games play a crucial role in English language instruction to students, by providing
different stimuli, interest, diversity, and motivation, which contributes to fostering
positive attitudes toward the language learning process. Likewise, the games are
attractive and entertaining, making it easier for students to use more spontaneous
and natural language.

Stories: These provide an enriching context for the acquisition of vocabulary,
grammatical structures and reading and listening skills, while stimulating the
imagination and critical thinking. Furthermore, stories “are based on the innate
ability to produce fantasy stories and imaginative play” (Read, 2007, p.114).
Projects: Through the participation of students, they have the possibility of
enhancing their involvement and creative capacity where they require

collaboration among themselves using their skills.

Pair/group work activities

Harmer (2015) argued that flexibility and adaptability are key to meeting the

changing needs of students and achieving pedagogical objectives. That is why he

highlights the importance of adapting class activities according to the specific objectives

to be developed in class.

Pair and group activities have been a fundamental part of learning; therefore, according

to Hazapos (2021), some pair activities include:

Roll the Ball: It can be used for practical short sentences following a pattern of
questions and answers. For example: 'Hello, how are you? etc.

Information Gap: This consists of giving a similar image with missing objects,
its objective is to describe the missing objects in order to practice prepositions and
qualifying adjectives.

Telephone Conversations: It allows to practice language by sitting back to back,
in a way that they do not need to use the phone, so this activity could awaken the
students' interest in expressing themselves, considering that it is a great challenge

but fun for them.

As for group activities stand out:



e Fill Words: This task is based on dividing into groups and each team is given 2
sentences with missing words, students must fill in those sentences, then read in
their group, and finally read aloud to the class their own revision.

e Interview: This task is based on speech skill training; however, it can be adapted
to the needs of the students. Each team should formulate one question for each
student and provide an answer to each of those questions.

e Dictionary Relay Race: Practically everyone in the team participates where one
student runs to the blackboard and consequently, he or she writes a word
depending on the class topic, then it is the turn of another student in the same
group to write another word. At the end, the winning team will be the one with
the most words and the best spelling.

e Tic-Tac-Toe: This activity involves all students in each team, its objective is to
organize images depending on the text provided and choose the words that relate
to the topic and at the end the students must order the words into noun, adjective,
adverb and verb.

Educational games

Andyani (2012) highlighted that games have become a versatile tool to offer
practice in all language skills, including listening comprehension, speaking, reading and
writing. Therefore, the ability to engage students in interactive and stimulating ways is
critical to improving these language skills. Additionally, they foster a deeper
understanding of the language and promote students' confidence in their ability to
communicate effectively in the target language. Games play a crucial role in developing
collaborative and competitive skills among students, thereby contributing to their ability
to work as a team.

Games should be considered and used as motivational tools since these games also
provide important advantages when it comes to stimulating students, improving their
lexical competence through their application. During the instructional process, students
become more proficient in the language they are learning. That is why the inclusion of
games in the educational context brings an element of joy and interest to the learning
process. Geng-Ersoy and Gol-Dede (2022) mentioned some games that they applied to

the development of writing skills.
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Ice cubes: This is an educational game designed to support the development of
grammatical skills, with the purpose of assisting the study group in creating
sentences appropriate to their level of proficiency.

Garden for writing: This educational game pursues the purpose of enhancing
and elevating the understanding inherent to the writing process, thus contributing
to the improvement of written skills.

Word track: This educational game aims to teach vocabulary to enrich students'
knowledge. Through this game it seeks to contribute to the development of
content, which is one of the essential facets of writing skills.

Wheel of fortune game: Wheel of Fortune is a popular television game, however
this game can be associated with improving writing, for example, it helps with the
recognition and understanding of words when reading or writing. Therefore, this
type of game can indirectly help the person improve writing skills both in their

vocabulary, spelling, and overall linguistic competence.

Digital platforms to promote interactive learning

Kahoot! According to Plump and LaRosa (2017), Kahoot! is a platform that can
be used by teachers to create game-based surveys, quizzes, and discussions. This
platform facilitates tracking student progress and provides analytical data that can
be used by educators to evaluate performance and adapt their teaching methods.
Additionally, it is a student response platform that engages students by creating
discussions, quizzes, and polls spontaneously, with similarities to interactive
games (Dellos, 2015).

Quizizz: According to Basuki and Hidayati (2019), this is a multiplayer gaming
application where students control the pace of activity, they are performing in
order to answer questions. In this platform, both time limits, leaderboard, and
points earned are presented. By making use of this platform, students not only
elevate their experience but also generate a feeling of empowerment by
performing assigned tasks more effectively (Irwansyah and Izzati, 2021).

Padlet: It is a cost-free multimedia platform that enables real-time interaction
between students and teachers as well as among students, facilitating the active
participation of the entire class (Fuchs, 2014). The possibilities of using it in
educational environments are limitless, as it can play diverse roles, from a tool to

evaluate lessons to a means of soliciting creative ideas. That is why Zhi and Su
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(2015) highlighted some advantages of using this digital platform, among them
are: it provides an intuitive and simple interface, enabling instant collaboration,
allowing any student to observe what another classmate is writing in real time on
the wall, also expanding the ability to integrate multimedia content, facilitating
the inclusion of various types of information in Padlet, and mobile versatility by

being compatible with a wide variety of devices.

Dependent variable
English language

The English language, often described as a global lingua franca, occupies a
preeminent position in the world of communication and education. For this reason,
millions of people now speak English as a first or second language, making it a truly
global medium of expression. Potter (2022) stated that “English belongs to the Indo-
European family of languages and is therefore related to most other languages spoken in

Europe and western Asia from Iceland to India” (p. 1).

In reference to the above, English has become a global language and a
communication tool accessible to everyone today. Therefore, the study of English is
highly demanded in various educational institutions nationwide. Allowing its use
advantage of the second language as part of an effective communication with others.
Likewise, English holds a significant position within the educational systems of numerous
countries worldwide, and it has played a constructive role in fostering a sense of national
pride among people hailing from various English-speaking nations (Patel & Praveen,
2008).

On the other hand, Crystal (2003) exposed several advantages and aspects related
to the global influence of English. Some of its advantages are international
communication, access to educational resources, job opportunities, and ease of travel.
Using English provides access to a wide variety of academic resources and scientific
literature, which enriches the quality of education and broadens the horizon of knowledge.
In addition, English is the predominant language in many internationally renowned
educational institutions, which facilitates participation in global study programs and
interaction with students and professors from around the world. This exposure to cultural
diversity fosters open-mindedness and cross-cultural understanding. Moreover,
proficiency in English broadens career prospects, as many companies value English

proficiency in an increasingly globalized job market.
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English language skills.

To describe the language skills, have been broken down into four basic skills
which are part of effective learning since each of them reinforces the other, depending on
what is seeking to learn. These skills are the following: listening, speaking, reading, and
writing. According to Aydogan (2014), the four fundamental skills constitute a set of
skills that enable people to understand and generate oral language in order to achieve
effective communication. Each of these are part of the linguistic capabilities of the human
being. Therefore, Krashen (1981) explored how exposure to a language in meaningful
contexts contributes to the development of listening comprehension and reading as
receptive skills. While Harmer (2015) addressed both receptive and productive English
skills. Providing a focus on productive skills on teaching oral and written expression.
Receptive skills are characterized by combining listening and reading skills, while

productive skills focus on oral production (speaking) and written production (writing).

In fact, to have effective communication with our environment, whether in social
situations or specifically in a classroom, it is necessary for students to develop certain
skills and subskills so that they can be competent when communicating in expressing
themselves with language. Likewise, Thornbury (1999) advocated a communicative
approach to language teaching, focusing on interaction and meaningful communication
to achieve more effective learning. In such a way that, by acquiring and mastering these
skills, many of the people who try to be included in a society where the language is
different from their own, will allow them to be included in their culture and at the same

time will allow them to express themselves without any problem with the rest.

Scrivener (2010) highlighted the relevance of developing specific English
language skills and how these contribute to success in communication, and provides
perspectives on skills-centered teaching, addressing practical aspects of how teachers can
help students improve their ability to listen, speak, read and write in English. It should be
noted that if a person cannot master a specific skill, it does not mean that they are
incapable or impossible to communicate in their environment. A clear example of this is
deaf-mute people, although they cannot express themselves with some skills, they can
express themselves in another way. Lane (1992) noted that the linguistic progress of deaf
people generally focuses on sign language, a form of visual-gestural communication with
unique grammar and linguistic structures. What makes it perceptible to humans and at the

same time understandable when a person with this condition tries to communicate.
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On the other hand, the four language skills are the essential components of language

proficiency, and they are typically categorized as follows:

e Listening
This refers to the ability to process and understand spoken English through speeches, TV
or radio programs and even requires the ability to identify phrases, accents and
intonations. That is why, according to Samah (2016), listening is an important life skill.

This allows obtaining necessary information that helps language development.

e Speaking
Llerena (2021) provided a definition of speaking skill as the capacity to convey
information verbally in a manner comprehensible to the listener. Furthermore, speaking
skill is intricately linked to pragmatics, as the significance of a word hinges on the context

in which it is employed, as noted by Aguirre (2020).

e Reading
As per Kucukoglu (2018) stated, reading is a fundamental life skill acquired in childhood,
involving the capacity to comprehend and analyze English written texts.

e Writing
Written expression involves the ability to communicate through writing in English. This
includes the ability to write coherent and organized texts, for example essays, emails,
reports and other written documents. Therefore, it is essential for formal and academic

communication in English.

Productive skills

Jaramillo and Medina (2011) asserted that productive skills serve as vehicles for
conveying information and as means of articulating ideas in order to influence or persuade
others on a particular matter (p.11-30). Furthermore, productive skills refer to the
beginning of learning a foreign language, so that due to certain circumstances there comes
a point where the subconscious is presented to the person, then that is when the individual
is exposed to the language. Skills involve the communication of information generated
by a language user, whether through spoken or written means (Golkova and Hubackova,
2014). In other words, second language acquisition follows a series of steps, each focused
on the development of reading and listening skills. These stages benefit specific aspects
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of learning before progressing to writing and speaking, culminating in significant

improvement in communication in any environment.

Sreena and Illlankumaran (2018) clearly outlined the productive skills associated
with writing and speaking. The authors highlighte the importance of the English language
as an essential tool for interaction and communication with other people. Likewise, they
stress that English is not only a universal medium for transmitting, processing and
exchanging ideas (Majeed & llankumaran, 2022). These skills encompass the ability to
express oneself orally in various contexts, from formal to informal and from normal to
strong tone. In order for the speaker to express her ideas with confidence, a broad mindset
and modern thoughts are required. On the other hand, the ability to write is presented as
a way to develop clear and lucid perspectives in written texts. In this sense, evaluations
of productive skills can be carried out through summative and formative procedures

(Sreena and Illankumaran, 2018).

Importance of writing

According to Walsh (2010), the significance of writing extends to its widespread
utilization in both higher education and professional contexts. Additionally, Suleiman
(2000) emphasized the pivotal role of writing in language, asserting that any
comprehensive reading and language program should account for the multifaceted nature
of writing in teaching methods, assessment procedures, and language development (p.
155). This underscores the fundamental importance of writing as a skill in English as a
Foreign Language (EFL) education, providing students with a structured platform to
express their thoughts, ideas, and creativity in English. Writing enhances language
proficiency by reinforcing aspects such as grammar, vocabulary, and sentence structure.
Moreover, writing promotes critical thinking and problem-solving as students learn to

organize their thoughts coherently and convey complex information effectively.

On the other hand, Lamott (1994) discussed the importance of overcoming the
fear of bad writing. She encourages aspiring writers to embrace the messy first drafts,
emphasizing that writing skills develop through practice and revision. Therefore, the
importance of written expression is not only for effective communication, but also for
self-expression, critical thinking and success in various fields. Written expression is
considered as a valuable asset in both academic and professional settings. In the

professional realm, a significant amount of communication takes place in written form,
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including but not limited to proposals, memos, reports, job applications, initial interviews,
emails, and various types of correspondence. These written modes of communication are
essential components of the daily routines of both college students and accomplished

graduates in their careers.

Writing Skill

The ability to write is essential for those learning a language, as mastering it has
a significant impact on communication. Not only does it facilitate clear expression, but it
also becomes a persuasive tool to motivate the student to progress. To improve writing,
activities should be well structured and relevant to the classroom, providing an effective
framework for developing this skill. In this way, the student will be able to communicate
more effectively and function easily in different situations. Kellogg and Raulerson (2007)
highlighted the act of writing effectively poses a significant cognitive hurdle, as it
simultaneously assesses memory retention, linguistic skills, and cognitive aptitude. This
process not only involves the expression of ideas, but also puts pressure on the

individual's ability to organize and structure thoughts coherently.

Furthermore, as underscored by McCutchen (1984) the creation of coherent text
that effectively conveys ideas demands a strong command of language. The capacity to
write proficiently relies on the ability to think lucidly about substantial subjects
(Nickerson et al., 1985). Therefore, writing is one which allows the development of
critical thinking and at the same time allows students to be able to write what they really
think. In addition, writing skills can be a tool that helps improve other skills that need
essential support. In this way, if it is proposed to put into practice the development of
writing, it is necessary to implement strategies that help improve student learning in what

corresponds to the EFL environment.
Writing subskills

The sub-skills of English writing encompass particular aptitudes essential for
generating a proficient and cohesive textual composition. Bachani (2015) remarked that
writing constitutes a fundamental element of proficient language use, and learners of
English as a foreign language are required to exhibit their capacity to engage in writing
activities to enhance their performance in English writing. Consequently, in order to attain

a commendable written output, it is essential to consider the crucial sub-skills. According
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to Spratt et al. (2011), writing subskills encompass the accuracy and communication of

our ideas. Likewise, the writing subskills identified for each of these are:

Accuracy

Swales and Feak (1994) emphasized that accuracy in writing involves not only correct

grammar and spelling, but also careful word selection, construction of clear sentences,

and accurate presentation of information; moreover, it is more important to perfect clarity

and accuracy in written expression.

Spelling: The ability to spell words correctly and accurately. Therefore, it
involves the correct use of letters to achieve effective written communication.
Joining letters together: The ability to connect letters fluidly and coherently
when writing, facilitating legibility and fluency in reading the entire text.
Writing legibly: The ability to produce text in a clear and legible manner,
ensuring that letters are well formed and joined together so that the reader can
easily understand the written content.

Punctuation: The ability to accurately use the different punctuation marks in
English, such as periods, commas, semi-colons, among others.

Vocabulary: The ability to understand and know how to use a set of words or
vocabulary appropriate for the English language.

Grammar: The ability to properly use the grammatical structure of the English
language, covering both the syntax and grammar of sentences.

Paragraph and sentence structure: The ability to arrange and order a paragraph

in a way that is lucid and cohesive.

Communication of our ideas

Text organization: The ability to organize written content clearly and logically,
using various forms of text such as letters or reports, among others.
Appropriate use of style and register: The ability to consciously select the most
appropriate tone and form of expression, adapting them to the context and
audience, for effective communication.

Characteristics of a text: The ability to have communicative effectiveness taking

into account coherence, cohesion, clarity and conciseness.
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e Joining words and sentences: The skill of grammatically combining words into
sentences, using connectors, and thus achieving a fluid and understandable text.

e Appropriate Features: The ability to adjust the content and tone of a text based
on its specific purpose, intended audience, and context, ensuring accurate and

relevant communication.
Strategies for writing skills

Paul and Criado (2020) asserted that a variety of strategies can be employed to

enhance writing skills. Several recommendations are as follows:

e Planning: Before beginning writing, it is beneficial to establish a clear
understanding of the message you want to convey. It is advisable to take into
account the structure that will be used, identify the essential points to address and
reflect on them before starting to write. Additionally, Flower and Hayes (1977)
mentioned that students can employ pre-written strategies, such as generating
ideas and organizing structured content, to improve the quality of their written
texts.

e Regular writing practice: The saying “practice makes perfect” also applies to
writing. Assigning a daily writing activity allows you to increase your skills such
as writing short sentences.

e Review and editing: Submit your work to various reviews with the aim of
ensuring clarity, conciseness and coherence in the written content. Do thorough
editing to correct any spelling or grammatical errors.

e Ask for feedback: Delegate the review of your work to a person you trust, asking
for frank and constructive feedback. Make a conscious effort to take their

suggestions into consideration in order to improve your writing skills.

Writing process
The process of writing entails a sequence of revisions that are crucial for the
proper refinement of a high-quality written piece. Harmer (2004) outlined four primary

components within this process aimed at fostering proficient writing.:

e Planning: Authors need to consider the fundamental aspects of their writing,
including its purpose, target audience, and structural content.

o Drafting: The initial piece of text, subject to future revisions and improvements.
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e Editing (evaluating and amending): Writers review their compositions to assess
the effectiveness of the content. They may reorganize information for better
coherence. Additionally, they can seek assistance from others to obtain feedback
and suggestions, leading to further revisions.

e Final Version: After the planning, drafting, editing, and reflective processes are
complete, authors can present their texts to their intended readership.

Sharma (2015) highlighted that writing proficiency demands thorough preparation
and precision. English stands in stark contrast to Spanish, as it necessitates meticulous
attention to even the minutest details when expressing thoughts in written form. This
includes selecting the right words for addressing the intended audience, adhering to
suitable writing styles, and, of course, maintaining the proper structural framework. It is
also crucial to keep in mind that students can learn to write, but this requires a lot of
practice. In this way, they will be able to understand how texts are composed until they

are correctly produced.
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1.3 Objectives:
GENERAL OBJECTIVE

To determine the impact of Ludic activities on writing skills.

SPECIFIC OBJECTIVES

e To analyze the types of Ludic activities that provide an improvement in students'
writing skills.

e To identify the different strategies that students use to cultivate their writing
skills.

e To recognize the different subskills used by students to develop their writing
skills.

Fulfillment objectives

The objectives were effectively met through data collection that successfully addressed
the three research questions. Introducing students to various forms of ludic activities
involved a thorough explanation of both the concept itself and the wide range of
associated practices. Through the survey, students were empowered to discern the types

of ludic activities most recurrent in their use.

Additionally, the questionnaire allowed a detailed analysis of the predominant strategies
among students in the writing process, with pair/group work, games and the use of

flashcards standing out as some of the most frequently adopted ludic practices.

Obtaining the students' perspectives was essential, especially in relation to their writing
skills, and consequently, this information played a fundamental role in identifying areas
that required reinforcement, such as the communication of our ideas and the selection of

appropriate tools for this purpose.

The survey incorporated three open-ended questions, thus allowing students to express
their opinions on the various forms of ludic activities, the strategies they mostly use, and

the subskills of greatest proficiency.
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CHAPTER I
METHODOLOGY

2.1 Materials
The research work was carried out based on technological and human resources.

Regarding technological resources, laptops and mobile devices are used. The main
objective was to determine the impact of ludic activities on writing skills through a
survey. Finally, the data was obtained through a survey conducted in Google Forms, and
then analyzed and examined through the Statistical Package for the Social Sciences
(SPSS).

Quantitative approach

In the current study, a quantitative approach was adopted that focused on numerical and
statistical measurement. This type of research involves the collection of data and its
subsequent analysis. According to the guidelines proposed by Kothari (2004),
quantitative research is used with the purpose of understanding phenomena through the
investigation of frequencies, correlations, cause-effect relationships, averages and
patterns. Furthermore, Creswell (2017) highlights the importance of a solid research
design in quantitative research. This involves the clear formulation of research questions,
the appropriate selection of samples, the application of appropriate statistical methods,
and the careful interpretation of the results. Consequently, this approach is appropriate
for addressing phenomena that can be expressed by numerical values or graphical

representations.

Descriptive research

The study adopted a descriptive research approach with the purpose of analyzing and
presenting the data and results, with the primary objective of evaluating and offering a
thorough representation of the study topic through the students' perspectives. This method
facilitates a more comprehensive understanding of the student's perspective, while
providing more accurate data. In addition, it provides a valuable tool for exploring in
detail the underlying elements that influence the student's perspective, thus contributing
to a more complete appreciation of the student's experience and opinions. On the other
hand, researchers who engage in descriptive studies typically acquire data through
techniques such as surveys, observations, content analysis, and content coding. Its

purpose is to condense and structure the information collected to offer a clear and
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exhaustive overview of the research object. Furthermore, according to Manjunatha (2019)
argued that the descriptive methodology places emphasis on detailing "what™" is being
investigated instead of focusing on explaining the reason "why" it is taking place. That is
why, as certain techniques become available, such as surveys, observations, interviews or
questionnaires, among others. It is essential that researchers precisely define the
population of interest and determine the aspects they intend to analyze in order to

successfully carry out descriptive research.
Instruments

To carry out this study, the creation of a survey was required, which obtained a
coefficient of 0,797 of consistency and reliability and was applied to 60 students. This
survey was divided into three sections. These questions were: What type of ludic activities
are used in the English as a foreign language classroom? What are the different strategies
that students use to develop their writing skills? What are the different subskills that

students use to write?

The survey included 19 items using a Likert scale and 3 open questions. The first
section focused on the types of ludic activities that English learners usually use; it
contained 5 items and 1 open question. The second section corresponded to the strategies
that students use to develop the ability to write with 4 selection items and 1 open question.
The last section focused on the subskills that students mostly use when writing; it had 10
items and 1 open question. On the other hand, the application of surveys allowed to have
a comprehensive perspective in obtaining empirical data, which is why it addresses
various aspects related to its design and its application, to be then analyzed and discussed,
highlighting the importance of the application of surveys in descriptive research
(Lavrakas, 2008). In the same way, Babbie (2020) points out that surveys represent a
fundamental instrument for data collection, emphasizing the acquisition of direct

information by participants.

Population

A total of 60 students of Pedagogia de los Idiomas Nacionales y Extranjeros
Program at Universidad Técnica de Ambato participated in this study, 41 women and 19
men, 57 of them identified as mestizos and 3 as indigenous, with ages between 18 and 25

years old. The selection of participants was based on their English language proficiency.
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Table 1.

Population
Population Participants Percentage
Male 19 31,67%
Female 41 68,33%
Total 60 100%

Note: students surveyed.

Procedure

The research was carefully and gradually developed, following a procedure to
ensure a complete exploration of the topic. The first fundamental step consisted of
carrying out an exhaustive bibliographic review on ludic activities and writing skills,
including essays, books and academic sources. This literature review was not limited to
a single source, as various platforms such as Google Scholar, Scielo, Taylor and E-book

were comprehensively examined in order to gather a wide variety of perspectives.

After the literature review, the next critical step consisted of the formulation of a
questionnaire designed to investigate the impact of ludic activities on the development of
written skills. The specific objectives identified were transformed into three research
questions. Likewise, with the intention of encouraging the participation of participants in
the study, three open questions were incorporated. These open-ended questions were
designed to explore unexplored areas, giving participants the opportunity to contribute
novel and meaningful ideas. Throughout the process of developing the questionnaire,
multiple revisions and adjustments were carried out with the objective of ensuring the

clarity and understandability of the questions.

It was then subjected to a validation process to verify its reliability and validity.
A pilot test was carried out with a group of ten participants belonging to the eighth
semester. Responses collected during the pilot phase were carefully reviewed, and
appropriate changes were made to optimize the effectiveness of the measurement
instrument. The data derived from the pilot test were entered into the Statistical Package
for the Social Sciences (SPSS) program for execution and appropriate validation

processes, with the use of statistical measures, such as Cronbach's alpha coefficient.

Consequently, the research moved to the data collection stage, which involved
applying the survey to students of the fourth and seventh semester academic levels.
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Nevertheless, prior to the implementation of the survey, a preliminary introduction was
carried out aimed at ensuring the adequate familiarization of the students with the
recreational activities. By providing students with the necessary knowledge in relation to
the research topic, this introduction facilitated their participation in data collection

through the survey carefully designed in Google forms.

The structure of the survey was divided into sections covering both general
information and areas in reference to the research questions. Participants were encouraged
to provide responses, expressing their individual perspectives and knowledge derived
from their experiences with ludic activities and writing skills. Subsequently, the data
collected through the survey was subjected to rigorous analysis using SPSS statistical
software. In contrast, the qualitative data derived from the open-ended questions were

analyzed manually.

Finally, unequivocal conclusions were drawn, and highly relevant
recommendations were elaborated. These results not only enriched the existing body of
knowledge on ludic activities and writing skills, but also generated substantial
implications for educational practitioners and researchers. The thorough investigation
procedure, which included an exhaustive literature review, survey design and
implementation, validation, and data collection and analysis, ensured the robustness of

the study, further enhancing its credibility.

Research Questions
1. What type of ludic activities are used in the English as a foreign language
classroom?
2. What are the different strategies that students use to develop their writing skills?

3. What are the different subskills that students use to write?
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CHAPTER 11
RESULTS AND DISCUSSION

3.1 Analysis and discussion of the research

This chapter presents the data that were subjected to analysis.

1. What type of ludic activities are used in the English as a foreign language
classroom?
2. What are the different strategies that students use to develop their writing skills?

3. What are the different subskills that students use to write?

Table 2.

Type of ludic activities

Item Mean
I enjoy the activities that promote interaction and cooperation with my classmates. 3,76
Visual materials help me understand my learning better. 4,28
My teacher implements activities in *'"Kahoot, Quizizz, and Padlet” to promote 3,81
motivation and thus significantly enrich the learning process.
| write stories to learn vocabulary and stimulate critical thinking. 2,76
| like to develop projects in class because it makes me develop my creativity. 341

Note: The following scales were used to derive the measures: 1. Always, 2. Almost always, 3. Sometimes, 4. Almost never, and 5. Never.

Analysis and interpretation

Research question: What type of ludic activities are used in the English as a foreign

language classroom?

The mean results indicate that students exhibit a stronger inclination towards
visual learning, demonstrating a more effective comprehension when utilizing visual
materials. Additionally, the activities that teachers implement when teaching their class,
practically their attractiveness on platforms such as Kahoot, Quizzes and Padlet allow
students to get involved and at the same time be competitive among themselves, which is
why the results reflect a mean of 3,81. In difference to the above, developing project
development appears less viable due to a mean of 3,41 provided by participants.

Interestingly, developing stories as a method to foster critical thinking might seem
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plausible for classroom teaching; according to students' responses, the likelihood of its

feasibility is reduced, as reflected by a mean of 2,76.

In accordance with the results, it can be assumed that the majority of students
prefer to use visual materials such as flashcards to achieve better learning, while the least
chosen by students is the development of stories. A possible reason for this is that these
are relatively complex to develop since it requires creative expression skills, organization

of ideas and even knowledge of essential elements for writing stories.

Table 3.

Strategies to develop writing skills

Item Mean

Before writing, | always have some ideas to write about. 3,83
My teacher assigns writing activities to practice either in the classroom or at home. 3,59
When | finish writing, I review and edit to ensure the clarity of my written content. 4,07
My teacher provides feedback after | write a paragraph. 3,56

Note: The following scales were used to derive the measures: 1. Always, 2. Almost always, 3. Sometimes, 4. Almost never, and 5. Never.

Analysis and interpretation

Research question: What are the different strategies that students use to develop their

writing skills?

The study revealed that, when concluding writing, students prefer to use the
review and editing strategy before submitting their texts, evidenced by a mean of 4,07.
Another strategy that students prefer before starting to write is to have clear ideas about
what they will write in the text, this could be attributed to the fact that many teachers
suggest brainstorming on the topic before writing, which is why a mean of 3,83 is
obtained for this item. On the other hand, it is curious that, although on many occasions
teachers think that assigning writing activities in the classroom can be productive for
students, the mean shows the opposite. Possibly this is because students prefer to use
another strategy, this is evidenced by the mean of 3,59. In addition, the data indicate that
the strategy in which the teacher plays a crucial role in providing feedback after writing
a paragraph is less common, this is due to a lack of focus on the importance of immediate

feedback, as evidenced by its mean of 3,56 points.

26



The research results indicate that significantly students prefer to revise and edit
their writing rather than ask for feedback from their teachers. However, it should be taken
into account that on the basis of feedback, teachers should emphasize this strategy.
Table 4.

Different subskills that students use to write

Item Mean
When | write, | use appropriate words to have effective communication. 3,80
When | write paragraphs, | use the grammatical structure correctly to write sentences. 3,83
When | write paragraphs, I include punctuation marks such as periods, commas, semi- 4,19
colons so that my writing makes sense and is understandable.
When | write paragraphs, | use the vocabulary | know to write appropriately. 4,07
When | write paragraphs, | properly organize and order my ideas to effectively convey what | 3,94
am trying to express.
When | write paragraphs, | am able to organize the written content clearly and logically. 3,81
When | write paragraphs, | am able to select the appropriate context for effective 3,70
communication. Appropriate use of style and register.
When | write paragraphs, | pay attention to the coherence and cohesion of what | am trying to 3,81
express.
When | write paragraphs, | use connectors to achieve understandable text. Joining words and 3,87
sentences.
When | write paragraphs, | adapt my content and tone to ensure relevant 3,72

communication.

Note: The following scales were used to derive the measures: 1. Always, 2. Almost always, 3. Sometimes, 4. Almost never, and 5. Never.

Analysis and interpretation
Research question: What are the different subskills that students use to write?

According to the data obtained, most participants report a high level of proficiency
in key aspects of written composition. In particular, the highest scores are observed in
statements related to the appropriate use of punctuation, with a mean of 4,19 points. This
suggests a positive perception and confidence in students' ability to apply grammatical
rules and use punctuation marks effectively. In addition, appropriate vocabulary use
obtained a significant mean of 4,07 points indicating an awareness and successful
application of appropriate vocabulary in the writing process by the students. However, it
is important to note that, despite these high scores, there are areas where self-assessment
is slightly more moderate. For example, when adapting content and tone to achieve
relevant communication this obtained a mean of 3,72 and being able to select text for

effective communication the mean obtained was 3,70 respectively of the other, suggesting
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that some participants may perceive some difficulty in adapting their style and tone for

more contextually appropriate communication.

Overall, these results reflect a strong bias toward the subskill of precision over
communication of ideas, so there is a need to review and adjust pedagogical practices to

foster a more appropriate balance between precision and clear communication of ideas.
Table 5.

Open-ended questions

Question 1 Answers Total
Pair/group work 23
What types of ludic Flashcards 13
activities do you use Games 20
the most to improve Stories
your writing skills? Projects
Total 60
Question 2 Answers Total
Planning 30
What types of Regular writing practice 11
strategies do you use  “Review and editing 13
for.-‘/?%” writing Ask for feedback 6
activities?
Total 60
Question 3 Answers Total
What type of writing
subskills do you think _Accuracy 40
you use most in Communicating our ideas 20
classes? Total 60

Note: Qualitative findings derived from the open-ended questions.

Analysis and interpretation

Table 5 shows the results of the open-ended questions used to support the research

questions.

The first open-ended question, "What type of ludic activities are used in the
English as a foreign language classroom?". The results reveal that the types of pair/group
work and games are the most frequent. This suggests that this approach is essential, since
it allows individualization, adaptation and collaborative work of activities in the EFL

classroom. Each learner has a unique learning style and different levels of language
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proficiency. Therefore, it is essential to select games that match each learner's proficiency
level and address specific learning needs. On the other hand, some students responded
that flashcards also arouse some interest in them; however, this may be due to the
monotony that these types of activities present, the lack of interactivity and the absence

of challenges in which to awaken the real interest of the students.

The second open-ended question, "What are the different strategies that students
use to develop their writing skills?" According to the results presented, planning is one
of the strategies most opted by students when writing, their preference may be due to the
fact that this implies an initial phase of organization before starting to write. Another
strategy that students found useful for the development of writing was the revision and
editing of their texts by themselves. This may be in order to improve the overall quality
of the written text, clarification of ideas, reinforcement of self-confidence, and
encouraging autonomy towards a positive approach. In addition, some students indicated
that regular writing practice is a strategy where they can develop expressive skills,
improve their grammar and spelling, and even foster creativity with different literary

styles, genres and forms of expression.

The third open-ended question, “What are the different subskills that students use
to write?” Based on the data obtained the accuracy subskill was the most chosen one in
comparison to the communication of ideas subskill. This interest in precision could be
explained by the more concrete and structured nature of grammar, spelling and
punctuation rules. As the students delve into writing, they find a kind of tangible guide to
rely on, thus facilitating their familiarization with elements such as vocabulary and
paragraph and sentence structure. In contrast, the communication of ideas may be
perceived as more challenging due to its more abstract and subjective nature. This means
that students must deal with aspects that go beyond the correct use of vocabulary, such as
the organization of text, the appropriate use of style and register, the characteristics of a
text, and coherence in the linking of words and sentences. It is essential to note that while
accuracy is essential, effective writing requires a balance between this accuracy and the

ability to communicate ideas clearly.

Discussion
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The discussion of the results answers the three basic questions of the research,
with the purpose of fulfilling the objectives of the object of study with respect to the
variables that are the ludic activities and writing skills.

Question 1: What type of ludic activities are used in the English as a foreign language

classroom?

After the corresponding analysis, it was found that most students opt for
pair/group work (roll, the ball, information gap, telephone conversations, fill words,
interview, dictionary relay race, and tic-tac-toe), games (ice cube, garden for writing,
word track and wheel of fortune game) and the use of flashcards as a fundamental part of
learning. As mentioned by Nascimento (2017), working in pairs/groups helps foster
interaction, cooperation and diverse perspectives among students. This strategy facilitates
the exchange of ideas and experiences, promoting a richer learning environment. On the
other hand, Read (2007) emphasized that games go beyond entertainment, these are
directed towards motivation, active interaction and problem solving, which contribute to
the reduction of anxiety and enrich the learning process through diverse stimuli,
promoting positive attitudes towards language acquisition. In this sense, Hazapos (2021)
stated that pair work can be: roll the ball, information gap, telephone conversation, and
for group work such as: fill words, interview, dictionary relay race, and tic-tac-toe. In
addition, research results showed that also by making use of flashcards and illustrations
students can improve information retention and strengthen visual association with key
concepts. Halliwell (1992) suggested that the use of flashcards and illustrations enhances
visual comprehension, contextualization, and creativity, while providing opportunities for

self-directed learning and immediate feedback.

Question 2: What are the different strategies that students use to develop their writing
skills?

The results of the study indicated that most of the students choose to plan, review
and edit their content to ensure clarity in what they write. Planning was one of the
strategies chosen by the students, since before writing they have some ideas about what
they want to express. Flower and Hayes (1977) highlighted in their model of writing
processing the relevance of planning before writing where students have the ability to use
pre-established writing strategies, such as idea generation and content structuring, to
improve the quality of their written texts. Similarly, revision and editing are part of their
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choice; therefore, Paul and Criado (2020) in their research found that when using this
strategy, it is necessary to take into account that the work must go through several
revisions in order to ensure clarity, conciseness and coherence in the written content. Its
purpose is exhaustive editing to correct possible spelling or grammatical errors. In
addition, regular practice and feedback are part of a small choice; however, it is evident
that few choose these strategies because they may depend on certain factors such as
nervousness or lack of confidence in addressing the teacher. Finally, the diversity of
strategies students uses to develop their writing skills ranges from planning to revising

and editing, depending on individual orientation and preferences.

Question 3: What are the different subskills that students use to write?

The results indicate that the various writing subskills place a strong emphasis on
students' improvement of accuracy rather than on the ability to communicate ideas. In
fact, most students prefer accuracy, as they find it practically easier to apply spelling,
punctuation, vocabulary, grammar, and sentence structure. According to Swales and Feak
(1994), authors of "Academic Writing for Graduate Students,” accuracy in writing
involves not only correct grammar and spelling, but also careful word choice, clear
sentence construction, and accurate presentation of information, which are crucial for
effective academic communication. In particular, Swales and Feak also mentioned that it
IS more important to hone clarity and accuracy in written expression than to focus
exclusively on communicating ideas. Although some students also make use of the of
communicating ideas, this is not the most common in the development of writing.
Therefore, effective integration of these subskills contributes to the holistic development
of writing skills, as supported by research and theory in the field of writing and language
teaching.
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CHAPTER IV
CONCLUSION AND RECOMMENDATIONS

4.1 Conclusions
After the survey results were analyzed and processed, the following conclusions were
reached:

Types of ludic activities can be implemented in the EFL classroom with the aim
of significantly boosting writing skills. These range from games to taking advantage of
interactive platforms. That is why a large number of students prefer to participate in
activities that include games (ice cube, garden for writing, word track and wheel of
fortune game) and pair/group work (roll, the ball, information gap, telephone
conversations, fill words, interview, dictionary relay race, and tic-tac-toe). Although, a
small number of students prefer to use flashcards. Nevertheless, it is remarkable that only
a few students use activities such as stories and projects to develop their writing skills.
Therefore, the most effective activities for the development of second language

acquisition in the classroom are games and work in groups or pairs.

It is evident that students deploy a variety of individual strategies to improve their
English writing skills. Planning, revision, and editing emerge as fundamental elements,
which many students favor to optimize their writing skills. This variety points to the need
for writing instruction to promote student autonomy and foster metacognitive awareness
for effective progress. Another strategy employed by some students involves regular
practice, which facilitates gradual growth through the exploration of various topics and
writing styles, thus strengthening confidence in their language skills. Moreover, they are
committed to perfecting grammar, vocabulary, and fluency in expressing ideas. In general
terms, students' preferred strategies constitute only a foundation in their learning process,
urging educators to consider the integration of these three strategies, widely favored by

students, to enhance the development of their writing skills.

Moreover, writing skills include accuracy subskills such as spelling, vocabulary,
paragraph structure, and grammatical revision. The identification of these subskills allows
a more detailed understanding of the elements that contribute to the writing process,
highlighting the importance of addressing each component specifically in the educational
setting. As a consequence, it is noticeable that a considerable percentage of students
perceive accuracy as a sub-skill that they master more easily in contrast to communicating
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their ideas. This is because it is composed of more subskills that can be complex in certain
aspects that cannot be easily mastered. For that reason, less than half of the respondents

show a preference for the communication subskill.

4.2 Recommendations

Systematically incorporate an equitable diversity of ludic activities in the
pedagogical strategies of educators, taking into account the preferences and learning
modalities inherent to students. The integration of games, collaborative work and the
application of flashcards can have a positive impact on student participation and
motivation, thus generating a more stimulating learning context conducive to cognitive

development.

Based on the diversity of pedagogical strategies discerned, it is recommended that
educators promote students' autonomy in the cultivation of their writing skills. Instruction
in planning, revision, and editing is an essential measure to empower students in the
autonomous management of their writing process, thus fostering efficiency and
substantial improvement in their writing skills. In furtherance of this, it is recommended
that teachers incorporate structured feedback sessions, providing constructive comments
that contribute to the individualized development of each student, identifying areas of
strength and opportunities for improvement in a targeted manner. This will facilitate
significant progress in writing, allowing students not only to internalize knowledge, but

also to reflexively apply advanced techniques and strategies in textual production.

Given the identification of various subskills in writing development, it is
recommended that educators target their pedagogical approach specifically to each
discerned component. The implementation of activities and exercises designed with
precision and communication of ideas can more effectively enhance students' writing
skills. Although there is evidence of greater student dominance in one subskill, it is
strongly recommended that teachers focus more on the subskill of lesser dominance, such
as communication and its components, to achieve a balance in the overall development
of writing subskills by raising the skill level in those aspects that require greater attention
and development, thus optimizing the students' overall ability to express themselves in

writing.
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ANNEXES

Annex 1

Reliability Statistics

Cronbach's Alpha N of Items
7197 19

Note: Reliability statistics with Cronbach’s Alfa of the 19 questions with Likert scale.
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Annex 2

UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

SURVEY: LUDIC ACTIVITIES AND WRITING SKILLS
Dear students:

The survey will utilize the information provided for a study titled "Ludic Activities and

Writing Skills" This survey's data collection will be treated with absolute confidentially.
Thank you for willingly and freely participating in this study.
I have read the previous paragraph and am prepared to willingly participate in the survey.
YES( ) NO( )
Section 1: Personal Information
Gender
Female
Male
Other
Age
18-20 years old
21-24 years old
25 + years old
Ethnicity
Mestizo
Afro-Ecuadorian

Indigenous
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Other

Native Language
Spanish

English

Quichua

Other

For the following statements, choose one of the options:
5. Always

4. Almost always
3. Sometimes

2. Almost never

1. Never

Section 2: Types of Ludic activities.

1. I enjoy the activities that promote interaction and cooperation with my classmates.

(Pair/group work).

5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

2. Visual materials help me understand my learning better. (Flashcards / ilustrations)
5. Always

4. Almost always

3. Sometimes
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2. Almost never
1. Never

3. My teacher implements activities in "Kahoot, Quizzes, and Padlet” to promote

motivation and thus significantly enrich the learning process. (Games).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

4. | write stories to learn vocabulary and stimulate critical thinking. (Stories).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

5. I like to develop projects in class because it makes me develop my creativity.
(Projects).

5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

6. What types of ludic activities do you use the most to improve your writing skills?

(For example: Pair/group work, Flashcards/illustrations, Games, Stories, Projects)

45



Section 3: Strategies to develop writing skills.

7. Before writing, | always have some ideas to write about. (Planning).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

8. My teacher assigns writing activities to practice either in the classroom or at home.

(Regular practice writing).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

9. When 1 finish writing, | review and edit to ensure the clarity of my written content.

(Review and editing).

5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

10. My teacher provides feedback after | write a paragraph. (Ask for feedback).
5. Always

4. Almost always
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3. Sometimes
2. Almost never
1. Never

11. What types of strategies do you use for your writing activities? (For example,

Planning, Regular writing practice, Review and editing, Ask for feedback).

Section 4: Students use for writing sub-skills.

12. When | write, | use appropriate words to have effective communication. Spelling

(Accuracy).

5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

13. When | write, | use the grammatical structure correctly to write sentences. Grammar

(Accuracy).

5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

14. When | write, | include punctuation marks such as periods, commas, semi-colons so

that my writing makes sense and is understandable. Punctuation. (Accuracy).
5. Always

4. Almost always
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3. Sometimes
2. Almost never
1. Never

15. When | write, | use the vocabulary | know to write appropriately. Vocabulary.
(Accuracy).

5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

16. When | write paragraphs, | properly organize and order my ideas to effectively

convey what I am trying to express. Paragraph and Sentence Structure (Accuracy).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

17. When | write, | stand out for my ability to organize written content in a clear and

logical manner. Text organization (Communicationg our ideas).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

18. When | write, | am able to select the appropriate context for effective

communication. Appropriate use of style and register. (Communicationg our ideas)
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5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

19. When | write, | pay attention to the coherence and cohesion of what | am trying to
express. Characteristics of a text (Communicationg our ideas).

5. Always

4. Almost always
3. Sometimes

2. Almost never
1. Never

20. When | write, | use connectors to achieve understandable text. Joining words and

sentences. (Communicating our ideas).
5. Always

4. Almost always

3. Sometimes

2. Almost never

1. Never

21. When | write, | adapt my content and tone to ensure relevant communication.

Appropriate Features (Communicating our ideas).
5. Always

4. Almost always

3. Sometimes

2. Almost never
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1. Never

22. What type of writing subskills do you think you use most in classes? For example:

(Accuracy or Communicating our ideas).
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