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ABSTRACT 

 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

THEME: STUDENTS PORTFOLIOS AND WRITING SKILL 

AUTHOR: Omar Israel Moyano Martínez 

TUTOR: Lcda. Mg. Sarah Iza 

DATE: July, 2021 

 

The present study titled “Students Portfolios and Writing Skill” is aimed to determine 

the main activities used in students’ portfolios to practice writing skill thought 

information comparison and data analysis during the health emergency due to the 

COVID-19 global pandemic. The population used to carry this research was a sample 

of parallels from first and second baccalaureate level of Colegio de Bachillerato 27 de 

Febrero during the school year 2019-2020 and a sample of classrooms from all levels 

of baccalaureate of the school year 2020-2021. Achieving the stated objectives was 

possible by gathering students’ interdisciplinary portfolios, teachers’ rubrics to assess 

portfolios, applying a questionary to students and an interview to all English language 

teachers at Colegio de Bachillerato 27 de Febrero. The results obtained through 

qualitative and quantitative analysis and comparison indicated that there wasn’t 

enough meaningful practice and improvement of writing skill by using 

interdisciplinary portfolios.  

 

 

Keywords: Interdisciplinary portfolios, writing skill, writing practice, activities 
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RESUMEN 

 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

TEMA: PORTAFOLIOS ESTUDIANTILES Y LA HABILIDAD DE ESCRITURA 

AUTOR: Omar Israel Moyano Martínez 

TUTORA: Lcda. Mg. Sarah Iza 

FECHA: Julio, 2021 

El presente estudio que lleva por título “Portafolios Estudiantiles y la Habilidad de la 

Escritura” está dirigido a determinar las actividades principales usadas en los 

portafolios de los estudiantes con el fin de practicar la escritura mediante comparación 

de información y análisis de datos durante la emergencia sanitaria provocada por la 

pandemia global de COVID-19. La población en la que llevó a cabo esta investigación 

fue una muestra de los paralelos de primero y segundo año de bachillerato del Colegio 

27 de Febrero durante el año lectivo 2019-2020 y una muestra de paralelos de todos 

los niveles de bachillerato del año lectivo 2020-2021. Alcanzar los objetivos 

planteados fue posible recolectando los portafolios interdisciplinarios de los 

estudiantes, las rubricas de los docentes, usadas para evaluar los portafolios y 

aplicando un cuestionario a los estudiantes y una entrevista a todos los docentes de 

Inglés del Colegio de Bachillerato 27 de Febrero. Los resultados obtenidos mediante 

el análisis y comparación cuali-cuantitativo indicaron que no hubo suficiente practica 

significativa y mejoramiento de la escritura usando los portafolios interdisciplinarios.   

 

 

Palabras clave: Portafolios interdisciplinarios, habilidad de escritura, práctica de 

escritura, actividades. 
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CHAPTER I. THEORETICAL FRAMEWORK 

 

1.1 Investigative Background 

The purpose of the investigative background is to analyze the interaction of the two 

variables which are, students’ portfolios and writing skill, in previous studies. Besides, 

it is necessary to mention the usage of similar topics from many professional areas 

were selected. 

(Tyas, 2020) in his research entitled “Promoting Students' Autonomous Learning 

Using Portfolio Assessment in EFL Writing Class” stablishes the importance of the 

implementation of portfolios as an assessment tool to promote students’ autonomy. 

This investigation was carried out with 30 participants from the third semester who 

were taking the Essay Writing Class. Students’ portfolios were collected as an “Essay 

Writing Module” to gather authentic evidence of students’ tasks. In addition, a 

checklist and a semi structured interview were used to have knowledge of students’ 

autonomy during the classes. It is important to mention that this study was applied 

during the second half of the semester at Colegio de Bachillerato 27 de Febrero. In 

fact, the results of the study demonstrated that students’ autonomous learning 

improved from 60% in the first part of the semester to 87% during the second half of 

the semester. The reason for that is learners’ agreement with the clearly stated criteria 

that motivated them to complete the portfolio assessment and get good scores.  

This study is relevant because it showed that students’ autonomy and encouragement 

has increased in the same academic period. This information represents an important 

support to carry out a study in Ecuadorian high schools where interdisciplinary 

students’ portfolios strategy has been used without precedents and the practice of 

productive skills is promoted. This research is valuable for the reason that the results 

indicated increase of students’ motivation and in our context due to the pandemic 

students’ desertion raised as consequence of demotivation.  

(Baas, Vermeulen, Castelijns, Martensb, & Mien, 2019) published a research work at 

Open Universiteit research portal titled “Portfolios as a tool for AfL and student 
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motivation: are they related?”. The purpose of this study was to investigate if the usage 

of portfolios is useful as Assessment for Learning and develop students’ motivation. 

This research required the participation of children from grade four to six. Seven 

schools across The Netherlands were involved in this study. Five schools with a total 

of 419 children were part of the experimental group. It means that those five schools 

actually used portfolios assessment. Contrary, two schools with 117 children 

constituted the control group so the schools did not used portfolios strategy. The results 

of the research indicate the use of students’ portfolios does not guarantee increased 

motivation for learning but, data collected do not disconfirm the effectiveness of 

portfolios to promote motivation. Moreover, the research indicates that learners’ 

knowledge of Assessment for Learning had a crucial role because a few students who 

knew how this way of assessment works had positive results.  

Although the results of the study are not really encouraging, there are relevant factors 

to consider to this current research. The methodology was explained to students and 

they were informed about the way of assessment and implementation of 

interdisciplinary portfolios as an assessment tool, information that was not shared with 

learners such as low teachers’ perception of portfolios as assessment for learning and 

difficulties to integrate this kind of assessment in the daily classroom practice could 

negatively affect the results and this is not the case in our context where teachers 

explain students those aspects at the beginning of the school year. 

(Alam, 2019) led an investigation in the Kingdom of Saudi Arabia at King Khalid 

University, with the title “Assessment Challenges & Impact of Formative Portfolio 

Assessment (FPA) on EFL Learners' Writing Performance: A Case Study on the 

Preparatory English Language Course.” The aim of the research was to examine the 

impact of formative portfolios assessment in English as Foreign Language Learners’ 

writing performance. The participants for this study were a total population of 40 

undergraduate entry-level EFL students at King Khalid University, 20 male and 20 

female. The participants took a diagnostic test that was a pre-designed essay-writing 

task. Then according to their results, they were placed into an experimental group and 

a control group with 20 participants in each group. After that, the portfolio assessment 

technique was applied to the experimental group. Students’ writing skill was measured 

using a rubric. At the end an Independent-sample T-test was used to verify differences 
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of students writing performance before using the portfolios assessment. In addition, an 

interview aimed to six students was conducted to qualitatively analyze the impact of 

portfolios assessment to improve writing skill. The statistical results of the study 

clearly refuse the null hypothesis so that portfolio assessment actually have an impact 

on writing skill performance. In fact, the qualitative results of the interview indicates 

that students consider useful the portfolios assessment to improve their writing skill 

for the reason that portfolios clearly demonstrate the importance of using them to 

improve students’ writing skill.  

Although the study was carried out on university students, the positive results suggest 

that students with a similar thinking maturity can take advantage too of the portfolios 

strategy. Moreover, learners’ ability to produce written texts was beneficed and 

considering that writing skill is the most practiced productive skill in our context it is 

important to analyze the interaction of both variables adding the interdisciplinary 

curriculum and effects of the global pandemic. 

(Taheri & Mashhadi Heidar, 2019) conducted a study with the title “Portfolio 

Assessment and EFL Learners' Writing Ability: Does Self-Regulation Have a Role to 

Play?” with the objective of determining the effectiveness that portfolio assessment 

has on Bachelor for Arts students’ paragraph writing ability. For this research, 60 

female participants who previously took the Oxford Placement Test were selected. 

They were randomly assigned to an experimental group and a control group with 30 

participants in each group. After that, students of each group took a questionnaire to 

create a high and low self-regulated learners with 15 participants in each group. A pre-

test was conducted to experimental and control group. Then, the experimental group 

worked with portfolio assessment in twelve sessions. Then, both groups took a writing 

post-test. The results revealed that there is a significance in the pre-test and post-test 

so that, portfolio assessment has a positive effect on the writing accuracy of Iranian 

students.          

The findings revealed positive implications of the usage of portfolios as an assessment 

tool to improve students writing skill. The information is relevant for this study 

because by using portfolios to assess students improve writing skill in terms of 

accuracy which a recurrent difficulty of Ecuadorian high school learners.  
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(Bader et al., 2019) published a research titled “Student perspectives on formative 

feedback as part of writing portfolios” with the aim of investigate the students’ 

perceptions of formative feedback as part of portfolio assessment. This research 

required 40 participants of English as a Foreign Language from two teacher education 

institutions. The participants worked with three different ways of provide feedback of 

their portfolios. First, the teacher will provide written feedback. Second, the feedback 

will be shared among students and finally a third way to give feedback was done by 

the teacher and students. After that, the researchers coded the learners’ reflection notes 

on their portfolios creating meaningful categories. The results indicated that students 

agree with the feedback obtained by the teacher and classmates and it is helpful to have 

another perspective. 

 The research is useful because it demonstrates students feel comfortable about being 

assessed on their portfolios and it is implicit that the usage of portfolios has not a 

negative effect on the process of learning and assessment. Considering some 

technological limitations in our public educative institutions, during the pandemic 

portfolios as assessment tool could be helpful for the public Ecuadorian the educative 

system.  

(Toba et al., 2019) in their research titled “The Current Issues of Indonesian EFL 

Students’ Writing Skills: Ability, Problem, and Reason in Writing Comparison and 

Contrast Essay” carried out at State Islamic Institute of Samarinda had the aim of 

investigate the current issues of Indonesian EFL students to produce written texts. The 

population involved in this research included a total of 52 students, 9 males and 43 

females with age from 19 to 23 years old from fifth semester of academic essay writing 

course. The study used qualitative and quantitative data obtained with a writing test of 

comparison and contrast essay, open-ended questionnaire and an interview to students. 

The results indicated allowed to categorize learners writing skill as good. However, 

there were specific cases of students who were affected by writing dislike, low writing 

motivation, writing anxiety and problems related to the writing aspect such as content, 

organization, grammar, vocabulary and mechanics. Writing aspects should be well 

integrated to improve this skill and the teacher should consider solutions to solve 

personal and academic difficulties presented by students to practice writing. 
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This research contributes to the current study by considering some students’ 

difficulties related to written text production. Most of investigations just consider 

academic problems of learners but, personal issues such as students’ motivation 

acquired relevance in our context. For this reason, it is important to analyze how 

motivation can impact students’ improvement of writing skill and if it is related with 

education desertion in our country. 

(Balta, 2018) carried out a study in Turkey with the title “The Relationships among 

Writing Skills, Writing Anxiety and Metacognitive Awareness.”. The aim of the 

research was to investigate the relation among learners’ argumentative text writings, 

writing anxiety and metacognitive awareness. The population in this study consisted 

of 375 students from eight grade in six middle schools in Sivas obtained from random 

sample technique. The process of data gathering was done by applying a Writing 

Anxiety Scale, a Metacognitive Awareness Scale and an Argumentative Essay Rubric 

developed for this study. The researcher used descriptive statistics, Spearman 

Correlation and Kruskall-Wallis Test to analyze the data. The results indicated that 

writing anxiety negatively affected students’ production of argumentative texts. 

Contrary, low levels of learners’ anxiety produced good argumentative texts. In 

addition, the metacognitive levels were high and it was a weak relation between 

students’ argumentative written texts and metacognitive awareness. 

This investigation is significant for the current research for the relation established 

between writing anxiety and written texts production. In fact, it is clearly demonstrated 

that anxiety had a negative effect in students writing skill but there are some relevant 

aspects in our context that could impact on the results, such as the implementation of 

an interdisciplinarity curriculum, personalized interactions between teacher and 

students and levels of anxiety which did not originate just from writing but also for 

external educative factors that our students present. 

Finally, (Saleh, 2019) published a study at Academia platform titled “Chat and Learn: 

Effectiveness of Using WhatsApp as Pedagogical Tool to Enhance EFL Learners’ 

reading and Writing Skills” with the aim of examine the pedagogical role of WhatsApp 

as mobile-assisted language learning application to develop motivation of Yemeni 

EFL learners to improve reading and writing skills. The population considered in this 

research were twenty undergraduate students belonging to the English language 
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department of Radfan College of education at University of Aden. The data was 

gathered using a pre-test and a post-test, researchers’ daily observations of students’ 

progress and a questionnaire applied to students at the end of the investigation. The 

results indicated that students improved reading comprehension and writing skills by 

practicing natural and contextualized language which is difficult to provide in the 

classroom. Learners’ vocabulary was expanded developing confidently, improving 

accuracy of writing texts and increasing students’ motivation. 

This research is useful for the current study because in Ecuadorian public educative 

context, WhatsApp application is widely used by teachers and students at the point 

that the creation of chat groups where both participate is promoted. Students also share 

activities and interact with English language teachers using this application, most of 

the times by written texts instead of using voice notes specially in English subject 

groups. It means that students are practicing writing skill using the target language in 

a natural way to interact with the teacher. So, teachers can take advantage of the 

restrictions caused by the pandemic and use this kind of technological tools to promote 

writing skill through similar applications practicing writing in daily casual 

conversations, in fact teachers can design activities which allow students to produce 

long texts and share with the teacher the result using WhatsApp. Those kinds of 

activities are helpful to keep evidence of students’ tasks and add screenshots of 

participation in the portfolios. 

 

1.2 Theoretical Framework 

1.2.1 Independent Variable Theoretical Support 

1.2.1.1 Language Teaching Approaches 

According to San Jose & Bahket &Ali Alsalhi (2017) to teach does not exist the only 

way that fulfills all learners’ needs. Learners’ needs vary from one classroom to 

another, and it is part of the teachers’ job to find out the way to suit the students’ 

educative needs. Applying an approach that works for everyone could be perfect, but 

not all approaches are acceptable to all students. Fruitful and meaningful learning 

occurs when the teacher uses learners’ preferred approaches. More than one approach 

works better for students in different classrooms. 
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The approach gives a realistic picture of what can be done to help the 

individual. It also recognizes that such strategies can bring about change in the 

individual. Such strategies will help the students perform their daily skills. 

(Journal & Ogbodo Adoga, 2019) 

It means that every approach helps teachers to understand students’ motivation and the 

strategies that could help learners to improve. It is also implicit that the strategies used 

to teach have to be adjusted according to an approach and the approach applied in the 

classroom covers students’ needs. 

According to Richards & Rodgers (2014) the approaches used to teach a language has 

been adjusted according to issues and circumstances that occurred in the society over 

the years. In fact, the born of a linguistic perspective of language acquisition 

contributed to create a new variety of approaches to language teaching emphasizing 

the theory and practice to be developed together with a specific method. As 

consequence, linguistic assumed a central role in many of the approaches used to teach 

a language and new materials took an important role in the classroom. There were new 

concepts of methodologies and didactics in the process of learning a foreign language. 

Richards & Rodgers (2014) affirm “Communicative Language Teaching makes use of 

activities that involve an "information gap" and "information transfer"; that is, learners 

work on the same activity, but each learner has different information needed to 

complete the activity.” (p. 32). 

Richards & Rodgers (2014) states “In Task-Based Language Teaching, learners work 

on specially designed tasks or tasks that reflect real-world uses of language, and in 

text-based approaches students work with authentic texts.” (p. 32)  

1.2.1.2 EFL Methodology 

Methodology 

“…the term method is best replaced by the term pedagogy. The former implies a static 

set of procedures, whereas the latter suggest the dynamic interplay between teachers, 

learners, and instructional materials during the process of teaching and learning” 

(Richards & Renandya, 2008, p. 6) 
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Cook (2002) states that teaching methods share some characteristics that are not 

usually discussed such as the emphasis on the production of spoken language rather 

than written language. Further, most methods avoid using the first language in the 

classroom. Mainly these characteristics make those methods become situational 

teaching perspectives taking in mind general aspects of language and context about 

using it. Finally, some methods carry out strategies that promote teaching skills 

passively such as listening and reading rather than active and productive skills such as 

writing and speaking. 

Davini (2013) states that methods and teaching strategies have the same purpose inside 

the classroom. The methodology is used to give general guidelines to facilitate the 

learning process, also the method suggests that according to the context and students’ 

situation, some adaptations must be included. 

EFL (English as Foreign Language) 

Nowadays, the English language becomes a great impact on the world. “English is by 

far the most widely used. As a mother tongue, it ranks second only to Chinese, which 

is effectively six mutually unintelligible dialects little used outside China. On the other 

hand, the 300 million native speakers of English are to be found in every continent, 

and an equally widely distributed body of second language speakers, who use English 

for their day-to-day needs, totals over 250 million” (Broughton, Brumfit, Flavell, Hill, 

& Pincas, 2002, p. 1). 

English as Foreign Language awakes a motivation in students to learn this language. 

It means that there are personal reasons to learn the English language and most people 

are interested in the language’s culture. “English tends to have an instrumental 

motivation for learning the foreign language. The teaching of modern languages in 

schools has an educational function, and the older learner who deliberately sets out to 

learn English has a clear instrumental intention: he wants to visit England, to be able 

to communicate with English-speaking tourists or friends, to be able to read English 

in books and newspapers” (Broughton, Brumfit, Flavell, Hill, & Pincas, 2002, p. 7) 
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1.2.1.3 Students Portfolios 

Students Portfolios is a strategy that helps educators during the learning-teaching 

process. Sambandam (2005) states: “A portfolio is a collection of written accounts of 

events and activities experienced by an individual, kept in the form of a journal. The 

portfolio is used not only as a document of evidence but also as an effective learning 

tool.” 

It means that a portfolio is evidence of students’ activities done during the school year 

and can be used to measure learners’ improvement. By having a compilation of the 

students’ activities teachers can also use portfolios as an evaluation tool. 

 

According to Valdez Pierce & O'Malley (1992) portfolios have been used mainly to 

improve students’ writing and reading skills. The usage of portfolios allows learners 

to develop ownership and promotes self-evaluation. In addition, the teacher can 

encourage the instruction because the application of portfolios allows teachers’ 

autonomy. 

Learning activities are made by students during the creation of their portfolios. 

Beetham & Sharpe (2007) stated that according to a pedagogical context the learning 

activities include some important aspects such as the context, the pedagogy, and the 

task. Further, learning activities involves the completion of a series of task to reach 

learning outcomes previously designed.  

About interdisciplinarity of education is based and the different subjects, Dewey 

(1994) claims stated that  

We cannot establish a hierarchy of values among studies. It is futile to attempt 

to arrange them in order, beginning with one having least worth and going on 

to that of maximum value. In so far as any study has a unique and irreplaceable 

function in experience, in so far as it marks a characteristic enrichment of life, 

it’s worth is intrinsic or incomparable. Since education is not a means to living, 

but is identical with the operation of living a life which is fruitful and inherently 

significant, the only ultimate value which can be set up is just the process of 
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living itself. And this is not an end to which studies and activities are 

subordinate means; it is the whole of which they are ingredients. (p. 248) 

It is important to mention the interdisciplinarity and the relation it has with the strategy 

of portfolios. Jones (2009) mentions that: “The definition of interdisciplinary 

integrates team-teaching as a technique in which teachers from multiple disciplines 

work with each other to design a curriculum, instruct the class, and grade teams of 

students for time periods that can possibly extend to more than one year” 

Additionally, Royal Lybeck, (2016) claims that: “Dewey, like contemporary advocates 

of interdisciplinarity, appears to have a faith in the inherent good of live-and-let-live 

problem-solving. Yet, as Bourdieusian scholars have noted, certain disciplines do have 

greater power than others; so how can we hold powerful disciplines to account if there 

is no standard upon which one discipline is supposed to be related to another? The 

denial of any form of strong interdisciplinarity means: the market of ideas will run its 

course; science is what scientists do; no truth exists independently of the prevailing 

configuration within siloed, or problem-oriented, scholarly networks.” 

Integrating the interdisciplinarity to students’ portfolios strategy, a collection of 

written tasks produced by learners including several subjects results in 

interdisciplinary students’ portfolios. Those types of portfolios are the ones that will 

be collected from learners in this research. 

 

1.2.2 Dependent Variable Theoretical Support 

1.2.2.1 Basic Language Skills 

 “Competence requires that the individual possesses a repertoire of communication 

skills, has a predisposition towards communicating with others and has the opportunity 

to communicate” (Hargie, 1997, p. 13)  

The English language has four basic skills which are usually classified as productive 

and receptive skills. “The four and fundamental language skills, viz.  LSRW 

(Listening, Speaking, Reading and Writing) may be further classified into two parts. 

Speaking and writing are called productive skills because while using these skills a 
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learner/user is not only active but also produces sounds in speaking and symbols 

(letters, etc.) in writing, on the other hand, listening and reading are considered 

receptive skills because here a learner is generally passive and received information 

either through listening or reading” (Husain, 2015) 

1.2.2.2 Productive Skills 

Golkova & Hubackovab (2014) states that “When learning a foreign language, 

receptive skills usually come first and should be followed by practical application of 

productive ones. If a learning process lacks one of them, the final outcome will not be 

complete”  

“…productive language skills, also described as active skills. More energy is needed 

to ́produce  ́any outcome of those types.  Both types of language skills make an integral 

part of the learning process at any stage of its development.” (Golkova & Hubackovab, 

2014) 

When one starts learning a foreign language, he surely and subconsciously is exposed 

to both categories of language skills. As mentioned before, productive skills - also 

called active skills - mean the transmission of information that a language user 

produces in either spoken or written form” (Golkova & Hubackovab, 2014) 

1.2.2.3 Writing Skill 

Writing is a complex process that includes several mental processes to organize ideas 

about what is going to be composed. It means that greats have the option to select the 

topic, the tenses, and also the level of analysis that will be included in the writing. So 

that, writing skill is adaptable to a variety of methods and strategies to improve the 

result. In fact, writing is developed with a purpose and meanwhile, the purpose is 

achieved, our ability in this skill will improve. (Flower & Hayes, 1981) 

“Writing requires composing, which implies the ability either to tell or retell pieces of 

information in the form of narratives or description, or to transform information into 

new texts, as in expository or argumentative writing. Therefore, it is best viewed as a 

continuum of activities that range from the more mechanical or formal aspects of 

writing down on the one end to the more complex act of composing on the other end.” 

(Hadley Omaggio, 1993) 
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1.3 Objectives 

1.3.1 General Objective 

 

• To determine the main activities used in students’ portfolios to practice 

writing skill thought information comparison and data analysis. 

 

1.3.2 Specific Objectives 

 

• To analyze by applying a survey, the knowledge about students’ portfolios 

strategy to practice writing skill. 

 

• To compare writing learning activities and the learning outcomes obtained 

from the students’ interdisciplinary portfolios in the 2020-2021 school year. 

 

• To describe the main learning activities compiled in students’ portfolios to 

improve writing skill. 

 

Description of the fulfillment of objectives 

Considering the health emergency some students were not able to work in an e-

portfolio so that learners had to go to the educative institution to make their portfolios 

in the classrooms with teachers’ assistance. In fact, students’ desertion increased due 

to health emergency. For this reason, there was an initiative of MINEDUC which 

consists on hire provisional teachers to help students to rejoin the classes. Those 

teachers were every day at the institution and also traveled to students’ homes to 

provide support to complete the Fichas Pedagógicas (Annex 2) and create their 

portfolios. It is necessary to mention that students who attended those classes did not 

have technology access so that the researcher went to the educative institution and 

provide students a device with an internet connection to answer the survey.  

It is important to mention that the health emergency protocol was applied during the 

second period of the school year 2019-2020. It means that students used 

interdisciplinary portfolios only in the second period and those portfolios’ grades were 
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considered with an exam to obtain the final grade of the second partial. In addition, 

students from the third level of baccalaureate worked on a project that supplied the 

grade of interdisciplinary portfolios, so that although learners completed the portfolios, 

they weren’t used as a final assessment. 

The analysis of students’ knowledge about students’ portfolios strategy will be 

achieved through the survey aimed at students. The same is elaborated in the Google 

Forms platform. The researcher will send the link to the questionnaire to the teachers 

and they will send the link in the WhatsApp groups with students. Once students from 

all levels of baccalaureate completed the survey, the items will be grouped considering 

and three aspects related to the information obtained in each item, the context 

questions, questions related to the independent variable, and questions related to the 

dependent variable. Consequently, questions from six to nine correspond to the 

independent variable which is students’ portfolios. It means that those questions will 

be helpful to gather specific information about the elaboration of students’ portfolios, 

tasks included in the portfolio, and the elaboration of e-portfolios. On the other hand, 

questions from ten to fifteen are related to the independent variable that is writing skill. 

Those questions are essential to analyze how learners relate students’ portfolios with 

the English language. In addition, the questions will provide data about students’ 

awareness of the use of students’ portfolios as a strategy of assessment and work 

evidence.  

Accomplishing the objective of comparing students’ learning activities and learning 

outcomes will be possible by collecting the students’ interdisciplinary portfolios and 

the rubric used to assess their portfolios. To achieve this purpose, the researcher will 

go to the Colegio de Bachillerato 27 de Febrero on the days which English language 

teachers planned to attend the institution to check students’ portfolios. The rubrics will 

be collected at the end of the school year once teachers finish “juntas de curso”, so that 

the investigator will attend to the institution if necessary or contact English language 

teachers through a smartphone. As the learning outcomes are the same during the 

global health emergency the quality of student’s activities will vary and the researcher 

will identify those variations reflected on the rubrics and written works. Consequently, 

after doing a comparative analysis of interdisciplinary portfolios and the rubric used 

to assess them called “Rúbrica para evaluación: Portafolio del Estudiante” by 
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MINEDUC. This activity will consider the criteria “Portafolio”, “Contenido” and 

“Presentación” for the general comparison of the portfolios from the two academic 

periods. Once the rubrics will be collected, an average of each indicator is going to be 

obtained by using Excel tables to facilitate the comparison and analysis of both school 

years. Finally, the criteria established for each indicator in the rubric to assess students’ 

interdisciplinary portfolios and fichas pedagogicas (Annex 2) will be used to compare 

and determine the achievement of learning outcomes. 

Describing how learning activities used in the interdisciplinary portfolios improve 

students’ writing skill will be done by collecting the students’ portfolios used in two 

consecutive academic periods. The researcher is going to classify students’ written 

activities considering the complexity and the opportunity to practice writing that the 

task includes. In addition, a deep analysis of all writing tasks considering aspects such 

as content, communicative achievement, organization, and language will be done to 

establish the activities where students had better performance and improvement during 

the two academic periods. For this purpose, the Cambridge English Writing 

Assessment Scale to B1 level will be applied, using the criteria of the rubric which is 

mentioned before. It is important to mention that the description will be done based on 

the learning activities planned in the fichas pedagógicas (Annex 2) collected of three 

levels of baccalaureate, further individual students’ performance won’t be considered. 

Once the specific objectives which are, analyze by applying a survey, the knowledge 

about students’ portfolios strategy that have the learners, compare learning activities 

and the learning outcomes obtained from the students’ interdisciplinary portfolios in 

the 2020-2021 school year, and describe how learning activities applied in students’ 

portfolios improve writing skills based on students’ results will be completed, it will 

be determined the main activities used in students’ portfolios that showed 

improvement of writing skill. The researcher will consider just activities designed to 

practice writing and discriminating task where students won’t make a deep analysis. 

In addition, the activities which indicate that students will keep their quality of writing 

texts and the writing activities where students demonstrate low progress will be 

considered too. In fact, there will be three types of main writing activities according to 

student’s performance showed in learners’ interdisciplinary portfolios. 
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CHAPTER II. METHODOLOGY 

 

2.1 Resources 

Technological 

• Laptop 

• Internet connection 

• Smartphones 

• Online platforms (Facebook, Google Forms, One Drive, Zoom) 

• WhatsApp 

• Facebook Messenger 

• E-books 

Humans 

• Research Tutor 

• Review Tutors 

• English language teachers from Colegio de Bachillerato 27 de Febrero 

• Students from Colegio de Bachillerato 27 de Febrero 

• Researcher 

 

Physic 

• Classrooms of Colegio de Bachillerato 27 de Febrero 

• Teachers’ room of Colegio de Bachillerato 27 de Febrero 
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2.2 Methods  

2.2.1 Basic Methods of Research 

Quantitative 

This research used a quantitative approach because through gathering and analyzing 

the numeric data of students’ portfolios grades, it was possible to determine students’ 

performance of English language writing skill. This information is essential to identify 

the improvement that students had in the mentioned English language skill. In addition, 

the grades collected allow classifying the learning activities that provide better results 

and students improvement.  

 

Qualitative 

Further, the present research is also qualitative because the learning activities were 

analyzed considering criteria about the usage of grammar and vocabulary, cohesion, 

coherence, and organization. Additionally, the aim of this research is to compare the 

students’ portfolios and report the activities used by students that had better results 

according to the rubric used to evaluate students’ interdisciplinary portfolios.  

 

2.2.2 Research modality 

Field Research 

Field research is done in a realistic environment where a holistic perspective can be 

obtained from the researcher, gathering natural data (Xia et al., 2017). This was field 

research because the researcher went to the place where the natural interactions of 

English language teachers and students let to collect information of both variables in 

a non-laboratory designed educative environment. 

 

2.2.3 Level or type of research 

Descriptive research 

According to, Kemp (2018) “As descriptive analysis enables objective, comprehensive 

and informative sensory data to be obtained, it acts as a versatile source of product 
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information”. This research work was descriptive for the reason that it gives the 

opportunity to set the context of the study and objectively report the conditions in 

which the variables are interacting. Since there is a new educative context without 

precedents affected by the health emergency caused by COVID-19.  

Bibliographic research 

Nowadays complete bibliographic research includes using academic search engines 

where the most relevant publications related to a specific topic are presented freely 

(Gusenbauer, 2019). This study was bibliographic because it allows the analysis of 

relevant academic publications about both variables, students’ portfolios and writing 

skill, and how they interact to improve students learning of English as a foreign 

language. 

Exploratory research 

Explanatory research opens the path to future studies about a topic that is not clear and 

sets the bases for investigators to consider different research techniques or methods 

(Stolowy & Paugam, 2018). The present study was exploratory for the reason that it 

was one of the first studies done in a recently educative context affected by a global 

pandemic and it provided some considerations to future researches. 

 

2.2.4 Instruments 

Students’ survey 

In order to understand students’ knowledge of portfolios as a strategy to assess and 

work evidence, a survey was applied to learners of all baccalaureate levels at Colegio 

de Bachillerato 27 de Febrero. The aim of the survey was to gather information about 

student’s previous knowledge and usage of Portfolios and writing skill of students at 

Colegio de Bachillerato 27 de Febrero. The survey consisted of fifteen questions with 

multiple choice questions using a Likert scale and open text questions regarding 

knowledge of students’ portfolios strategy and writing skill practice and their identity 

as students. The survey was validated by experts from Universidad Técnica de Ambato 

through a validation document (Annex 8). Seven questions (6, 7, 8, 9, 13, 14, and 15) 

have a 4 Likert scale intended to measure frequency. Moreover, question one is just 
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asking for the name of the student to avoid repetition of data but questions from 2 to 5 

were context questions that help to set the background of the students. Items 10, 11, 

and 12 were questions related to the independent variable that is students’ portfolios 

but item 12 was designed to select more than one option to know all the types of written 

texts students produce.  

English language teachers’ interview 

In order to establish the context of the current educative situation considering the 

global health emergency, an interview was aimed at English language teachers at 

Colegio de Bachillerato 27 de Febrero (Annex 9). The purpose of the interview was to 

collect information about the performance of the students' written work, the impact 

that the use of interdisciplinary portfolios has had, and the social and educational 

context of the Colegio de Bachillerato 27 de Febrero according to the teachers’ 

perspective. The interview previously validated by experts from Universidad Técnica 

de Ambato through a validation document (Annex 11), consisted of six questions. All 

items from the interview were designed as open questions to have a clear explanation 

about the usage of interdisciplinary students’ portfolios and practice of writing skill 

avoiding misunderstanding related to the use of the English language. The interview 

was designed to get relevant information on the current practice of productive English 

language skills, the quality of written tasks produced by students, and external 

educative factors that could affect the elaboration of interdisciplinary portfolios and 

texts production. In addition, the interview was applied face to face with all the 

teachers in the educative institution keeping an audio record of the interviews.  

 

2.2.5 Population and Sample 

This study was carried out with students from first and second baccalaureate levels of 

the school year 2019-2020 at Colegio de Bachillerato 27 de Febrero. During the school 

year 2020-2021 students from all levels of baccalaureate were considered. The 

population was heterogeneous for the reason that there were some important 

differences to consider in English language learning such as ethnicity and age. 
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Table 1. Population considered for the survey 

 First 

Baccalaureate 

20 students 

Second 

Baccalaureate 

17 students 

Third 

Baccalaureate 

26 students 

TOTAL 

63 

students 

Men 10 3 17 30 

Women 10 14 9 33 

Shuar 5 11 16 32 

Mestizo 15 5 10 30 

Other 0 1 0 1 

          Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

          Prepared by: Moyano O. (2021) 

In addition, all English language teachers at Colegio de Bachillerato 27 de Febrero 

were considered participants in an interview. There were three teachers who have the 

“Inglés” subject and one Teacher also has the “Lengua Aplicada” subject that is 

“Inglés” subject specialized to the professional profile of the technique baccalaureate.    

Table 2. Population considered from the interview 

Participants Levels designated 

Teacher A 1st and 3rd Baccalaureate 

Teacher B 1st, 2nd and 3rd Baccalaureate 

Teacher C 1st, 2nd and 3rd Baccalaureate 

       Source: Teachers’ interview at Colegio de Bachillerato 27 de Febrero 

       Prepared by: Moyano O. (2021) 
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CHAPTER III.  RESULTS AND DISCUSSION 

3.1 Analysis and discussion of the results 

3.1.1 Survey aimed to students 

Item 2. Año de bachillerato: 

Table 3. Students’ baccalaureate level 

Frequency Students Percentage 

1ero de 

bachillerato 

20 37,7% 

2do de 

bachillerato 

17 32,1% 

3ero de 

bachillerato 

26 49,1% 

Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

Figure 2. Students’ baccalaureate level 

 
Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 

 

37.7%

32.1%

49.1%

1ero de bachillerato 2do de bachillerato 3ero de bachillerato
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Analysis and Interpretation 

The data obtained shows that 20 students that represent 37,7% were from the first 

baccalaureate level, 17 students that correspond 32.1% were from the second 

baccalaureate level and 26 students which represent 49.1% were from the third 

baccalaureate level. 

It is evident that students from the third baccalaureate level are more engaged with the 

educative process due to their near obtaining of the degree. Contrary, in the first and 

second levels of baccalaureate students’ desertion is evident during the health 

emergency.  

 

Item 4. Edad: 

Table 4. Students’ age 

Frequency Students Percentage 

15 años 12 19% 

16 años 14 22,2% 

17 años 15 23,8% 

18 años 10 15,9% 

19 años 6 9,5% 

20 años 5 7,9% 

22 años 1 1,6% 
           Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

           Prepared by: Moyano O. (2021) 
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Figure 3. Students’ age 

 
      Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

      Prepared by: Moyano O. (2021) 

 

Analysis and Interpretation 

According to the data gathered, 12 students that represent 19% were 15 years old, 14 

students that correspond to 22,2% were 16 years old, 15 students that represent 23,8% 

were 17 years old, 10 students which represent 15,9% were 18 years old, 6 students 

which correspond to 9,5% were 19 years old, 5 students that correspond to 7,9% were 

20 years old and one student that represents 1,6% were 22 years old.  

As detailed, there is a high percentage of students who are studying although according 

to their age they should have finished baccalaureate at least one year ago when the 

pandemic started or two years ago when there wasn’t pandemic. It indicates that the 

adaptations in the educative system due to the health emergency encouraged some 

students to rejoin the classes. Consequently, there are 12 students that represent 19% 

of the total, who have rejoined the baccalaureate program and could affect the results 

of the research for the lack of continuity of the learning process and inexperience of 

the new study methodology.   

 

19.0%

22.2%

23.8%

15.9%

9.5%

7.9%

1.6%

15 años 16 años 17 años 18 años 19 años 20 años 22 años
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Item 5. ¿A qué etnia considera que usted pertenece? 

Table 5. Students’ ethnic 

Frequency Students Percentage 

Mestizo 30 47,6% 

Shuar 32 50,8% 

Otra 1 1,6% 

     Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

                       Prepared by: Moyano O. (2021) 

Figure 4. Students’ ethnic  

 
   Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

        Prepared by: Moyano O. (2021) 

Analysis and Interpretation 

The data collected indicates that 30 students which represent 47,6% identified 

themselves as mestizo, 33 students corresponding to 50,8% identified themselves as 

Shuar and one student corresponding to 1,6% identifies as extranjero. 

The data demonstrate that most of the students at Colegio de Bachillerato 27 de 

Febrero are Shuar so that there is an influence of Spanish and Shuar languages and 

culture in English language learning. In addition, some Shuar students have a good 

proficiency neither Spanish nor Shuar language so it difficult the L3 learning.  

Hammarberg (2001) stated: 

Other factors include proficiency (i.e. L2 influence is favored if the learner has a high 

level of competence in the L2 and if the L2 has been acquired and used in natural 

situations), and recency (i.e. an L2 is activated more easily if the speaker has used it 

recently and thus maintained easy access to it). (p. 23) 

47.6%

50.8%

1.6%

Mestizo Shuar Otra
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Item 10. ¿Qué habilidad del idioma inglés practica más? 

Table 6. Most practiced English language skill of students  

Frequency Students Percentage 

Hablar 7 11,1% 

Leer 16 25,4% 

Escribir 24 38,1% 

Escuchar 16 25,4% 

      Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

           Prepared by: Moyano O. (2021) 

 

Figure 5. Most practiced English language skill of students 

 
Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

     Prepared by: Moyano O. (2021) 

Analysis and Interpretation 

The data gathered shows that 7 students which correspond to 11,1% claimed that the 

English language skill they most practice is speaking, 16 students which represent 

25,4% stated that the main English language skill they practice is reading, 24 students 

that represent 38,1% indicates that writing is the English language skill they most 

practice and 16 students which represent 25,4% said that they mainly practice listening 

skill. 

It is evident that most a great number of students consider that writing skill is more 

practiced because of the usage of students’ portfolios no matter if they are physic or 

electronic. In fact, it can be stated that writing is by far the main productive skill 

performed during the health emergency. 

 

11.1%

25.4%

38.1%

25.4%

Hablar Leer Escribir Escuchar
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Item 11. ¿Cuánto tiempo dedica a escribir en inglés cada semana? 

Table 7. Time spent to practice writing skill 

Frequency Students Percentage 

0 – 30 minutos 38 60,3% 

30 minutos – 1 hora 18 28,6% 

1 - 2 horas 6 9,5% 

Más de 2 horas 1 1,6% 

Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

     Prepared by: Moyano O. (2021) 

 

Figure 6. Time spent to practice writing skill 

 
     Source: Student’s survey at Colegio de Bachillerato 27 de Febrero 

     Prepared by: Moyano O. (2021) 

Analysis and interpretation 

The data collected indicates that 38 students that represent 60,3% spend a maximum 

of 30 minutes writing in the English language, 18 students which correspond to 28,6% 

spend between 30 minutes and 1-hour writing in the English language, 6 students that 

represent 9,5% spend between 1 and 2 hours writing in English language and one 

student that corresponds to 1,6% spend more than two hours writing in English. 

The results show that students are not practicing an adequate amount of time writing 

skill so that a low improvement can be expected. In addition, as the main productive 

skill practiced during the pandemic, writing is not properly promoted considering it 

gives the opportunity to students to produce the English language.   

60.3%

28.6%

9.5%

1.6%

0 - 30 minutos 30 minutos - 1 hora 1 - 2 horas Más de 2 horas
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3.1.2 Interview aimed to English language teachers at Colegio de Bachillerato 27 

de Febrero 

Question 1. ¿De qué manera ha afectado a los estudiantes la pandemia y esta nueva 

forma de trabajo mayormente asincrónico, en lo emocional y en el desarrollo de los 

aprendizajes? (For full interview see annex 9) 

Analysis and Interpretation 

First, because of the pandemic, students have been emotionally affected in a negative 

way. Teacher A mentions that students suffer anxiety and stress due to the lack of 

guidance by the teacher. Further, teacher C mentions that also teachers worked 

unstably for the communication with students, and of course this situation affects more 

to learners who do not have the electronic devices to ask teachers and clear doubts. 

Second, teacher B claimed that the English language practice has significantly 

decreased and students can be exposed to the target language. Finally, all interviewed 

teachers could not mention positive facts in terms of emotions or learning. 

 

Question 2. ¿Qué cambios se debieron realizar en la planificación de actividades, 

considerando la implementación de las fichas pedagógicas y portafolios 

interdisciplinarios? (For full interview see annex 9) 

Analysis and interpretation 

Teacher C said that although the contents were simple and general, they were related 

to other subjects but it wasn´t a good sequence of English language contents. For that 

reason, the planning of Fichas Pedagógicas had to be adapted to students’ 

technological limitations. Teacher A showed agreement adding that the planning was 

difficult because of the use of the same English language book for all baccalaureate 

levels. Not well-done portfolios were also mentioned. On the other hand, Teacher B 

indicated that the inclusion of audios in the planning is important but it requires 

internet connection and electronic devices which are tools that most students do not 

have.   
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Question 3. ¿Según su experiencia como docente de inglés, qué habilidades de este 

idioma han presentado mayor dificultad a la hora de incluirlas en las fichas 

pedagógicas y cuáles se han visto potenciadas? (For full interview see annex 9) 

Analysis and interpretation 

The answers of the three interviewed teachers agreed that speaking and listening skills 

can be practiced because of the lack of tools. In addition, teacher C mentioned that 

lack of interaction with students makes it difficult to improve those skills although 

there were attempts to motive students to produce the target language orally. Teacher 

B also claimed that providing reading comprehension tracing is not possible. Teacher 

A and teacher C agreed that reading skill were promoted but in a limited way for the 

use of translation tools and English language dictionaries. Contrary, teacher A said 

that writing skill has been practiced together with reading but it was not a deep 

knowledge of those skills. Finally, teacher C stated, “no ha sido un aprendizaje en base 

al entendimiento como normalmente se hace en clases” (full interview links are 

presented in Appendix) emphasizing that students perform their tasks mechanically 

without an appropriate comprehension.  

 

Question 4. ¿Cómo describiría la calidad de los trabajos escritos que se producen en 

estos tiempos de pandemia, en comparación con aquellos que se producían en la 

educación presencial? (For full interview see annex 9) 

Analysis and interpretation 

Teacher B and teacher C talked agreed about the aspects considered to assess written 

texts during the health emergency mentioning that it wasn’t a deep criterion to check 

students’ written texts. All teachers also recognized that during the presential 

education aspects such as redaction, grammar, orthography, and calligraphy were 

assessed but the quality of written texts has decreased a lot to the point that students 

were required to repeat tasks because of the calligraphy. In addition, there is no good 

connections of ideas, and teacher A stated that students also copy their tasks. Teacher 

A claimed that the interactions in the classroom helped to produce better works. 
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Question 5. ¿Según su criterio, como han aportado los portafolios interdisciplinarios 

en el proceso de aprendizaje del inglés en sus estudiantes? (For full interview see annex 

9) 

Analysis and interpretation 

The input that interdisciplinary portfolios provide students in the pandemic context 

helped to develop punctuality, responsibility, and compliment. Further, teacher A 

added that using interdisciplinary portfolios in a presential way is helpful to provide 

adequate feedback so that students can improve their tasks. It is not the case of e-

portfolios where the teacher can’t properly check and explain to students how to 

improve their activities. Teacher C said that portfolios because of being 

interdisciplinary, frame students in the same perspective with all subjects. However, 

the English language is better benefited by learning the language together with the 

culture so it is not necessary to relate English learning with other subjects. So that, in 

this context the interdisciplinary portfolios have not had a good impact on English 

language learning, teacher A mentioned that students who couldn't be provided with 

feedback or constant monitoring due to technological limitations deserted the 

institution. 

 

3.1.3 Portfolios comparison 

This research did not consider students’ interdisciplinary portfolios of the third 

baccalaureate level of the school year 2019-2020 for the reason that those portfolios 

were used as compilation tool, not with assessment purposes because this grade was 

replaced by the grade of the Proyecto de Grado. This situation was changed in the 

school year 2020-2021 and the grade of the Proyecto de Grado was combined with the 

grade obtained by assessing students’ interdisciplinary portfolios. 

 

Table 8. Comparison of portfolio indicator of rubric to assess students’ portfolios of 

school years 2019-2020 and 2020-2021 which assesses the presentation of the 

portfolio according to the institutional schedule. 
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Portfolio indicator 

STUDENTS' PORTFOLIOS ASSESSMENT 

  INDICATOR 

  

Portfolio 

2019-2020 

Portfolio 

2020-2021 

1st level of baccalaureate 1.00 1.90 

2nd level of baccalaureate 1.00 2.11 

3rd level of baccalaureate  2.13 

 Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

              Prepared by: Moyano O. (2021) 

 

Figure 7. Comparison of portfolio indicator of rubric to assess students’ portfolios of 

school years 2019-2020 and 2020-2021 which assesses the presentation of the 

portfolio according to the institutional schedule. 

Portfolio indicator 

 
       Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

       Prepared by: Moyano O. (2021) 

 

 

Analysis and Interpretation 

The results gathered indicate that all levels of the 2019-2020 sample obtained the 

maximum score of the portfolio indicator. The sample got an average of 1 point in this 

indicator. In contrast, the results obtained show that the average of score in portfolio 

indicator in the school year 2020-2021 was 1.90 points in the first level of 

baccalaureate. In the second level of baccalaureate, the average of score obtained was 
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2.11 points. Finally, in the third level of baccalaureate, the average of score was 2.13 

points. 

Portfolio was the first indicator of the rubric to assess students’ interdisciplinary 

portfolios and it evaluated the delivery of tasks according to the planned schedule. In 

the academic period 2019-2020 this aspect had a maximum score of 1 point. It means 

that based on the results, students from the first and second levels of baccalaureate 

presented the portfolio in the schedule stablished by teachers in the fichas pedagógicas 

and during working hours. On the other hand, in the 2020-2021 period teachers could 

assess this indicator considering that some students completed and sent the activities 

of the fichas pedagógicas in class hours, that is from 7:00 to 13:00. Meanwhile, other 

students sent their activities in non-working hours or during the weekends. In fact, this 

is the indicator of the rubric that had more variation of score, there were a few students 

who got 3 points so that punctuality was better assessed in the recent school year. 

 

Table 9. Comparison of participation indicator of rubric to assess students’ portfolios 

of school years 2019-2020 and 2020-2021 which assesses responsibility and 

enthusiasm by performing tasks. 

Participation indicator 

STUDENTS' PORTFOLIOS ASSESSMENT 

  INDICATOR 

  

Participation 

2019-2020 

Participation 

2020-2021 

1st level of baccalaureate 3 1.00 

2nd level of baccalaureate 3 0.98 

3rd level of baccalaureate  0.99 

Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

       Prepared by: Moyano O. (2021) 

 

Figure 8. Comparison of participation indicator of rubric to assess students’ 

portfolios of school years 2019-2020 and 2020-2021 which assesses responsibility 

and enthusiasm by performing tasks. 
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Participation indicator 

 
Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

       Prepared by: Moyano O. (2021) 

 

Analysis and Interpretation 

The data collected of participation indicator demonstrate that all levels of 

baccalaureate considered for the sample of the school year 2019-2020, had the 

maximum score of 3 points in the participation indicator of the rubric. Contrary, during 

the school year 2020-2021 the first level of baccalaureate obtained 1 point, the average 

for the second level of baccalaureate was 0.98 points and the third level of 

baccalaureate reached an average of 0.99 points. 

The participation indicator is scored by the legal representant of each student, it means 

that this section of the rubric has to be provided by students. This document includes 

the representant’s signature and the table with the details of the indicator and the score. 

(annex 1) Once this document is delivered to teachers, they upload the rubric. During 

the school year 2019-2020, this indicator had 3 points as the maximum score because 

the learning process at home was monitored by parents or the legal representant. In the 

school year 2020-2021, the score of this indicator was reduced from 3 points to 1 point. 

But the criteria were conserved so that students could obtain 1 point, 0.75, 0.5, and 0 

points as a minimum. A comparative analysis of this indicator is not suitable for this 

research for the reason that parents assessed students so that the data could be affected 

by personal interests. 
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Table 10. Comparison of content indicator of rubric to assess students’ portfolios of 

school years 2019-2020 and 2020-2021 which assesses the presentation of work 

evidences per week developed correctly. 

Content Indicator 

STUDENTS' PORTFOLIOS ASSESSMENT 

  INDICATOR 

  

Content 

2019-2020 

Content 

2020-2021 

1st level of baccalaureate 4.17 3.95 

2nd level of baccalaureate 3.86 4.06 

3rd level of baccalaureate  3.83 

   Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

          Prepared by: Moyano O. (2021) 

 

Figure 9. Comparison of content indicator of rubric to assess students’ portfolios of 

school years 2019-2020 and 2020-2021 which assesses the presentation of work 

evidences per week developed correctly. 

Content Indicator 

 
Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

       Prepared by: Moyano O. (2021) 
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Analysis and Interpretation 

The information gathered of content indicator of the school year 2019-2020 indicates 

that the first level of baccalaureate obtained an average of 4.17 points and the second 

level obtained an average of 3.86 points. However, in the school year 2020-2021, the 

first level of baccalaureate obtained an average of 3.95 points, the second level score 

average was 4.06 points and the third level had an average of 3.83 points. The 

maximum score for this indicator was 5 points in both school years. 

This indicator assesses the evidence presentation of students’ tasks. It means that the 

teacher had to check students’ activities and provided feedback if necessary or made 

students improve the activities because the learning outcome of the week stated in the 

ficha pedagógica was not accomplished. Students’ tasks difficulty was reduced 

considering the limited access to technology, isolation decreed by government, and 

complicated interaction between teacher and students. Consequently, in the school 

year 2019-2020, students had good scores in this indicator, presenting more than two 

tasks’ evidence peer week of English language subject. There were few cases of 

students who presented just one evidence per week, demonstrating constancy of the 

learners’ commitment. Although in the school year 2020-2021 the score for this 

indicator did not change, the score variation of this indicator decreased at the point that 

some students got 2 points indicating that students are presenting just one evidence of 

their tasks in any week. It is clearly showed that students’ motivation and commitment 

has been reduced in comparison with the past school year and it is reflected in the 

tasks’ delivery and students’ desertion. 

 

Table 11. Comparison of the presentation indicator of the rubric to assess students’ 

portfolios of school years 2019-2020 and 2020-2021 which assesses neatness, 

cleanliness, cover page and information of the student and subject. 
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Presentation indicator 

STUDENTS' PORTFOLIOS ASSESSMENT 

  INDICATOR 

  

Presentation 

2019-2020 

Presentation 

2020-2021 

1st level of baccalaureate 0.88 1.00 

2nd level of baccalaureate 0.87 0.97 

3rd level of baccalaureate  0.93 

  Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

         Prepared by: Moyano O. (2021) 

 

Figure 10. Comparison of presentation indicator of rubric to assess students’ 

portfolios of school years 2019-2020 and 2020-2021 which assesses neatness, 

cleanliness, cover page and information of the student and subject. 

Presentation indicator 

 
        Source: Teachers’ rubric at Colegio de Bachillerato 27 de Febrero 

        Prepared by: Moyano O. (2021) 
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an average of 0.93 points in the presentation indicator. The maximum score of this 

indicator for both school years was 1 point.  

Presentation indicator assesses students’ cleaning and organization of tasks and the 

presentation of portfolios which must include a cover page and information such as 

level, date, number of the project, week, subject, and teacher. All that information and 

organization of the interdisciplinary portfolios were not achieved at all in the school 

year 2019-2020. Students’ portfolios missed some information required and the tasks 

were not easy to read and visualize so that there were a lot of scores whit 0.75 points 

in this indicator. Contrary, in the school year 2020-2021 about half of the students did 

not include at least one item of the required information but the visualization and 

calligraphy of portfolios improved comparing with the past school year although there 

were some exceptions as teacher A mentions in the question 4 during the interview. 

 

3.1.4 Analysis of the quality of written activities  

The quality of students’ written activities included in the interdisciplinary portfolios 

in the school years 2019-2020 and 2020-2021 was analyzed considering the criteria of 

the Cambridge English Writing Assessment Scale of B1 level which is the level that 

baccalaureate students acquire according to the national curriculum established by 

MINEDUC. It is relevant to mention that there was not an official rubric to assess 

students’ written tasks provided by MINEDUC or the coursebook. The rubric used 

included criteria corresponding to indicators of language, organization, 

communicative achievement, and content.  

Language 

The grammar usage of written works included in the interdisciplinary portfolios of the 

school year 2019-2020 was reduced and limited, it means that many topics included in 

the National Curriculum of Education were not included in the fichas pedagógicas. 

There were tenses and grammatical rules that students couldn’t learn. Instead, reflexive 

activities were applied to include in students’ portfolios. For this reason, vocabulary 

was expanded in the activities, using reading texts with specific topics and complex 

words to motive students to look for the meaning and use. Promoting independent 

learning was the main factor so that the written activities show how students use the 
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new vocabulary with basic grammar rules learned in previous levels when there wasn’t 

a health emergency. On the other hand, the grammar learned in the school year 2020-

2021 was focused on reinforcing the knowledge learned during presential education. 

The usage of first and zero conditional and practice of tenses correspondent to 

beginners’ levels such as present simple and simple past was included in the fichas 

pedagógicas in an indirect way. It means that the activities usually provided readings 

where students have to understand the new vocabulary and usage of the tenses first. 

Long texts production was unusual in the fichas pedagogicas so that students couldn’t 

improve writing skill properly. Consequently, vocabulary practice surpassed grammar 

learning. Finally, it was evidenced in written activities that students do not change the 

order between the adjective and the pronoun which is a common mistake considering 

the L1 and in the context of this research also L2 interference. 

Organization 

The cohesion of written productions was good, considering that students used simple 

sentences with basic connectors such as “and” and “or”. The meaning of the texts was 

consistent, it is easy to understand students’ ideas although the organization of the 

ideas can improve. In fact, students tend to repeat basic words and verbs to answer 

questions, express opinions, and argue answers. In the school year 2020-2021 usually 

long texts produced by students can be interpreted as a brainstorming activity where 

there are many ideas about a topic without and order and coherence. In addition, it is 

evident that some sentences are just translated because they lose meaning and there 

are Spanish structures in the written works. 

Communicative Achievement 

Considering the appropriateness of students’ writings in the school year 2019-2020, 

the level of formality is adequate to the purpose of the activities assigned in the fichas 

pedagógicas. The writing style is influenced by the coursebook used so that students 

keep an academically formal use of the English language as a consequence of being 

the English language book provided by MINEDUC the main source to learn the target 

language. Contrary, in the school year 2020-2021, the appropriateness in the written 

tasks was reduced for the constant usage of translation tools. The writing style seems 

to be neutral and, in some cases, informal due to the inaccuracy of translation tools 

when using the pronoun “you”. 
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Content 

During the school year 2019-2020, students’ tasks actually fully answered the 

questions and provided enough information to consider the questions completely 

answered including tenses, vocabulary, or specific information. There wasn’t any 

presence of irrelevant information in students’ written activities. In the following 

school year 2020-2021, students maintain the content of writings with relevant 

information but it was because most of the activities didn’t give the opportunity to 

freely use the English language. There was reduced usage of the target language 

activities where students didn´t make a major effort to discriminate relevant 

information from irrelevant information to include in their written tasks. 

 

3.1.5 Categorization of writing activities 

The writing activities of fichas pedagógicas (Annex 2) were categorized considering 

the activities which adjust to the Cambridge English Writing Assessment Scale to B1 

level in at least one indicator. (See annex 6) 

High improvement writing activities 

Those activities include answer questions and paragraph writing for the reason that 

they give students the opportunity to create written texts with limited restrictions about 

the use of vocabulary and grammar. In means that students’ grammar and vocabulary, 

cohesion, coherence, and organization can be easily assessed. Although these tasks are 

not common in the fichas pedagógicas, learners can express their ideas by creating 

written texts and providing arguments using previous knowledge or content provided 

by the teacher about a specific topic. Writing skill is properly practiced by students in 

these two kinds of activities. 

Regular improvement writing activities 

Some activities that provide learners a constant practice of writing skill considering 

some limitations such as usage of grammar and vocabulary and topic delimitation are 

transcribing activities and ordering sentences to form paragraphs. By completing these 

tasks students can practice specific parts of writing like the structure of sentences and 

organization of ideas. Transcribing long texts is helpful to identify parts of written 
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texts as main sentences, supporting ideas, conclusions, and introduction. Writing is 

practiced indirectly and analyzing deeply the transcriptions to identify the parts of the 

texts are part of the independent learning that usage of portfolios motive. 

Low improvement writing activities 

The fichas pedagógicas (Annex 2) also include activities that can be labeled as 

complementary writing skill practice. Completing those tasks students practice the 

basics of writing. Unscrambling words to form sentences is designed to reinforce the 

structure of English language sentences, which means do not get confused about the 

order that is subject, verb, and complement. Another common mistake that is tried to 

avoid is the confusion of the order of the noun and the adjective. For this purpose, 

completing sentences activities are helpful. Finally, translating activities make 

students improve their ability to produce long texts by translating into Spanish some 

texts written in the English language, this way students are exposed to examples of 

written texts and students can identify how to structure a text by translating it.   
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CHAPTER IV. CONCLUSIONS AND RECOMMENDATIONS 

 

4.1 Conclusions 

After analyzing the data obtained for the present research the following conclusions 

can be stated. 

• The main activities used in students’ interdisciplinary portfolios to practice the 

writing skill of students at Colegio de Bachillerato 27 de Febrero are paragraph 

writing, answering questions, transcribing activities, sentence ordering to form 

paragraphs, unscrambling words to form sentences, completing sentences 

tasks, and texts translation tasks. It means that although writing skill was the 

most practiced English language productive skill, the activities did not allow a 

deep practice of written texts production. Moreover, students’ texts presented 

a lack of organization, content, and use of language concluding that the main 

activities designed to improve students writing skill did not have positive 

results although teachers used a methodology based on students’ 

interdisciplinary portfolios.  

 

• The survey applied to students demonstrated that students from all levels of 

baccalaureate at Colegio de Bachillerato 27 de Febrero are familiarized with 

the use of portfolios strategy including the usage as assessment, and 

compilatory tool. However, learners were not conscious that students’ 

portfolios promote motivation, autonomous learning and self-assessment to 

improve writing skill.  

 

• By comparing students’ written works in the interdisciplinary portfolios and 

fichas pedagógicas, it can be concluded that writing learning activities during 

the school year 2019-2020 were not fully designed to achieve the learning 

outcomes using the portfolios strategy. Contrary, in the school year 2020-2021, 

the writing learning activities of fichas pedagogicas were improved and 

adapted to reach the learning outcomes considering the limitation of 

technological resources. Unfortunately, the appropriate design was not enough 
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to get positive results for the reason that there were students’ desertion, new 

students’ incorporation, first language interference, and second language 

interference to native students who use Spanish and Shuar language. 

 

• The learning activities designed to improve students’ writing skill were useful 

for the reason that they gave the opportunity to practice this skill covering 

different aspects of writing from the basic creation of sentences to the 

production of long reflexive and argumentative texts. Further, writing subskills 

were practiced independently in simple and complex activities although 

complex writing activities were not frequent in the fichas pedagogicas. In 

addition, there is evidence of learners’ improvement, corrections, and 

development of complex writing skill tasks in students’ portfolios.  

 

 

4.2 Recommendations 

Considering the conclusions previously mentioned, the following recommendations 

can be suggested. 

• It is recommended to include longer text production frequently in the fichas 

pedagógicas adding a variety of texts types to avoid monotony and 

contextualizing the use of language to the current situation due to the pandemic 

to ensure students’ commitment to the practice of writing. Getting students’ 

portfolios with a huge variety of written texts.  

 

• It seems to be useful to provide to students at the beginning of the school year, 

an explanation about the methodology based on interdisciplinary portfolios 

which will be used in the school year. Emphasizing the appropriate usage of 

portfolios to promote self-assessment and autonomous learning through 

written texts production. 

 

 

• It recommends teachers adapt the activities of fichas pedagogicas considering 

not just technological limitations but students’ issues to domain Spanish 
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language. Designing written tasks with content that engage learners and 

highlighting the importance of doing the activities to complete the portfolios.  

 

• It is recommended to use a rubric to assess written texts and include the rubric 

in students’ interdisciplinary portfolios. This way the teacher can show 

students’ individual improvement based on the criteria of the rubric instead of 

making students do significant writing activities but unknowing the importance 

of those tasks to practice writing skill. 
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Annexes 

Annex 1. Rubrics of participation indicator provided by legal representants  

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 
 



59 
 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Annex 2. Fichas pedagógicas gathered at Colegio de Bachillerato 27 de Febrero  

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 



63 
 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 



69 
 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 

 

Annex 3. Students’ portfolios rubrics from school year 2019-2020 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: Statistical analysis of the researcher 

Prepared by: Moyano O. (2021) 

 
 

Annex 4. Students’ portfolios rubrics from school year 2020-2021 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 

 

 
Source: English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Source: English language teachers at Colegio de Bachillerato 27 de Febrero 
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Source: Statistical analysis of the researcher 
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Annex 5. Students’ Portfolios 

 

 
Source: Students and English language teachers at Colegio de Bachillerato 27 de Febrero 

Prepared by: Moyano O. (2021) 
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Annex 6. Cambridge English Writing Assessment Scale to B1 level 

 
Source: Cambridge B1 Preliminary for schools 

Prepared by: Moyano O. (2021)  
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Annex 7. Students’ online questionnaire 
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Source: Google Forms Platform 

Prepared by: Moyano O. (2021) 
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Annex 8. Validation documents of students’ online questionnaire 

 
Source: Teachers from Pedagogía de los Idiomas Nacionales y Extranjeros career 

Prepared by: Moyano O. (2021) 
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Source: Teachers from Pedagogía de los Idiomas Nacionales y Extranjeros career 

Prepared by: Moyano O. (2021) 

 

 

Annex 9. Link to interview of English language teachers at Colegio de Bachillerato 

27 de Febrero. 

https://utaedu-

my.sharepoint.com/:f:/g/personal/omoyano2027_uta_edu_ec/Et9_Tyhf6pxImtcVqbd

yQcQBKrsWOIbIHU5rcKZUmx9R3g?e=beRNlT 
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https://utaedu-my.sharepoint.com/:f:/g/personal/omoyano2027_uta_edu_ec/Et9_Tyhf6pxImtcVqbdyQcQBKrsWOIbIHU5rcKZUmx9R3g?e=beRNlT
https://utaedu-my.sharepoint.com/:f:/g/personal/omoyano2027_uta_edu_ec/Et9_Tyhf6pxImtcVqbdyQcQBKrsWOIbIHU5rcKZUmx9R3g?e=beRNlT
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Annex 10. Validation documents of English language teachers’ interview 

 
Source: Teachers from Pedagogía de los Idiomas Nacionales y Extranjeros career 

Prepared by: Moyano O. (2021) 
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Annex 11. Urkund analysis 

 

 
Source: Urkund 

Prepared by: Moyano O. (2021) 
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