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ABSTRACT 

 

At present, the English language has become almost a necessity for every person, 

academically, personally, and professionally, so that English is considered the main 

element of communication between very diverse cultures that share few or no 

features in common. Therefore, this research project investigates the relationship 

between drama and the speaking skill development in high school students at Unidad 

Educativa Archidona, Napo-Ecuador. The 40 students are in the third year of high 

school and they learn English as a foreign language. Since this research project was 

based on the quasi-experimental design, students were divided into two groups 

(experimental and control). The main research tools were a pre-test and a post test 

(KET) that were applied to both groups at the beginning and at the end of the quasi-

experiment in order to study the relationship between both variables and thus obtain 

more significant results. The process took about 12 days and the results were 

analyzed using the Wilcoxon test. In consequence, the results showed that there was 

a significant improvement in the speaking skill of the experimental group because 

drama stimulates and strengthens students’ oral expression to communicate 

effectively in English. That is why this research project considers highly relevant the 

role that drama techniques can play when used as a learning tool in English language 

teaching, of course within a classroom, because when these techniques are correctly 

applied, they facilitate the oral development of the student and help to improve their 

verbal communication with others.  
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CHAPTER I 

THEORETICAL FRAMEWORK 

 

1.1 Investigative Background 

This research project is based on the theoretical contributions made by various 

authors of theses and academic articles that relate to the variables of the topic. There 

are several similar researches both nationally and internationally, thus, after 

searching on Google Scholar, University repositories and digital magazines, the best 

works were taken into account in order to have strong foundations and solid 

arguments to support this project. 

At Lampung University in Indonesia, Lestardi (2018) in her research entitled 

“Developing students’ speaking through drama performance of SMK Negeri 1 

Metro” aims to find out the important distinction between the learner’s speaking skill 

before and after the implementation of drama in SMKN 1 METRO (State Vocational 

High School). Therefore, the researcher applied the quasi-experimental method with 

one group pre-test post-test design. This data analysis helped the researcher to 

conclude that teaching English through drama gave positive effects on student’s 

speaking skill because this technique helped learners to significantly improve this 

skill, especially to gain fluency.  

The research mentioned above is considered very relevant for this research project 

since it is directly related to both variables to be studied and it is very important to 

have an idea of the results obtained in other researches like this, which are positive 

since they show that drama benefits the speaking skill of English language learners.  

Furthermore, at Islamic University of North Sumatra in Indonesia, Supriya (2018) in 

her research topic “Improving Students’ Speaking Ability through Play Scripts” sets 

out as a primary objective, as its name suggests, to improve the speaking ability of 

ninth grade students from SMP Muhammadiyah 7 Medan through written Play 

Scripts. The researcher used Classroom Action Research design in order to define 

and interpret her own experience and problems faced in her daily teaching practice. 

Thus, this research consisted of two cycles of planning, action, observation, and 
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reflection; each cycle having four sessions. As a conclusion, student's speaking 

ability improved through written play script because they spoke in English with more 

confidence and enthusiasm. Hence, it created a pleasant atmosphere in the classroom, 

which decreased students’ boredom and made the learning process more effective. 

This research is very pertinent despite the fact that the population and the 

independent variable are different, since the researcher developed it at the 

educational institution in a very practical way, which finally allowed her to reflect on 

the results that actually were very positive. For this reason, it is encouraging to know 

that drama-related strategies can really have a successful effect on English language 

learners, contributing with improvements in the way they express themselves, in the 

way they feel and therefore, in the environment within their classroom. 

Similarly, at Universidad Central del Ecuador, Salguero (2017) in her research 

project under the topic “La dramatización como recurso didáctico en la expresión 

oral del idioma inglés en los estudiantes de décimo año de Educación General Básica 

de la Institución Educativa Juan Pío Montúfar, en el Período Académico 2016-2017” 

seeks to determine if teachers use dramatization techniques to improve the English 

oral skill of students and to describe how dramatization helps in this skill. In this 

case, the author conducted a field investigation because it took place in the 

educational institution where the author applied a questionnaire to both teachers and 

students in order to obtain real information. Accordingly, she concluded that teachers 

did use drama in English classes and that it gave students the chance to interact 

through verbal expressions and gestures, using their imagination and feeling happy 

and comfortable at the same time. It means that students not only learned English 

language but also enjoyed the learning process. 

The previous research also has great importance since it has the same variables of the 

present research project and was carried out in the same country with high school 

students and teachers. Consequently, the results indicate that teachers of Institución 

Educativa Juan Pío Montúfar use drama during their English lessons, which gives 

students motivation to learn and to use this language to express themselves orally. 

This shows evidence that drama gives good results in high school students’ speaking 

skills in Ecuador. 
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On the other hand, at University of Baghdad in Iraq, Krebt (2017) in the research 

article “The Effectiveness of Role Play Techniques in Teaching Speaking for EFL 

College Students”, sets as main objective to investigate the effect of role-playing as a 

teaching tool on Iraqi EFL students from University of Baghdad. For this purpose, 40 

college students were randomly chosen and divided into two groups (experimental 

and control). The researcher applied a speaking pre-test to both groups. Then, the 

control group was instructed in the traditional way while the experimental group was 

taught speaking skill by using role-playing techniques. After some language lessons, 

the researcher applied a speaking post-test to both groups again. Based on the results, 

the author concludes that role play strategies provided students with a kind of 

fascinating setting in which to excel. This increased learning and promoted 

engagement during English lessons. 

It is vital to take into account the previous article that was carried out in Iraq because 

it was experimental and it was applied to college students who learn English as a 

foreign language. Besides, the conclusions reflect positive results after the 

application of role-playing strategies with the experimental group, which supports 

the present project’s purpose. 

Furthermore, at Sookmyung Women's University in South Korea, the study carried 

out by Lee and Kang (2017) with the topic “The Effect of Drama on Students’ 

Anxiety of Speaking in English” aims to analyze the language anxiety levels of 27 

college students and to investigate the impact of drama activities on their speaking 

anxiety levels along with possible factors that lead to their anxiety. The researchers 

applied a questionnaire and a reflective journal through which the following results 

were obtained: although many students were anxious while speaking English in the 

classroom at the beginning, their anxiety was reduced to a low level by using drama 

practices. In conclusion, students shared positive opinions about the use of drama to 

improve oral skills.  

This last article is especially significant because it is closely linked to the subject of 

this project. Moreover, it presents evidence that drama also helps reduce the anxiety 

level in college students when speaking in English. Another positive aspect that gives 

the necessary guideline to this research project so that it develops in the best way. 
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1.2 Objectives 

 

1.2.1 General Objective 

It was possible to achieve the objective of analyzing the relationship between 

drama and the speaking skill because a group of students in the third year of high 

school at Unidad Educativa Archidona were exposed to different drama 

techniques to improve their speaking skill. Accordingly, it was possible to prove 

that there is such relationship through a quasi-experiment that was carried out 

within the educational institution. 

   

1.2.2 Specific Objectives  

 

 The objective of establishing theoretical support about the use of drama in 

English learning was met because several articles and previous studies related 

to this were found. Therefore, those investigations contained important 

theories, concepts, and definitions regarding the use of drama in the English 

language speaking skill development and this gave support to the present 

research project. 

 

 The objective of diagnosing students’ speaking proficiency level of English 

language was reached since a mock KET test was applied to the students at 

the beginning of the quasi-experiment. This permitted to know their initial 

level of English and their difficulties in order to proceed accordingly with the 

application of drama. Thus through the pre-test, it was found that most 

students had a low level of speaking proficiency and that they had more 

difficulty in pronunciation. 

 

 The objective of evaluating the influence of drama on the speaking skill 

development was accomplished through the statistical analysis by means of 

the Wilcoxon test. It allowed to calculate such influence and according to the 

p-value obtained, it suggests that drama has a significant and positive 

influence on the speaking skill development of English learners. 
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CHAPTER II 

METHODOLOGY 

 

2.1 Resources 

 

Table 1 

Resources 

 

Institutional Human Material Economic  

Universidad Técnica 

de Ambato 

Facultad de Ciencias 

Humanas y de la 

Educación 

Unidad Educativa 

Archidona 

Libraries 

 

Researcher 

Research tutor 

Authorities and professors  

from Universidad Técnica 

de Ambato 

Authorities and professors 

from Unidad Educativa 

Archidona 

Students from Unidad 

Educativa Archidona 

Office supplies 

(sheets, folders, 

pens, markers, 

highlighters, 

books) 

 

Technological 

material 

(computer, flash 

memory) 

 

Transportation 

 

Printed material 

 

Source: General information 

Author: Piedra, S. (2019) 

 

2.2 Methods  

The research methodology stipulated in the project profile was fulfilled successfully 

since both quantitative and qualitative approaches were used in this research project. 

Firstly, the qualitative approach was implemented because students in the third year 

of high school at Unidad Educativa Archidona were studied within their natural 

context, which enabled to observe and analyze their reality in terms of both variables. 

Therefore, this research was conducted in a very orderly manner so that the needs or 

difficulties that appeared in the course of it were solved satisfactorily and in a 

feasible way without meandering from the target objective. Secondly, the 

quantitative approach was employed because this research was focused on a quasi-

experiment through which students from UEA were applied a pre-test and post-test 

in order to see how both variables behaved. Moreover, they were surveyed at the end 
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of the quasi-experiment in order to know their opinion about the subject of study and 

their experience. Likewise, some data collection strategies and statistical methods 

were applied in order to verify the feasibility of the hypothesis and to explain in deep 

the relationship between drama and the speaking skill, whereby the final results were 

interpreted through the use of tables and graphs, in accordance with students’ reality. 

On the other hand, this research project was based on field, bibliographic, and quasi-

experimental mode of research, according to what was stated in the project proposal. 

Firstly, it is field research because it was done precisely in the place of the scene 

(Unidad Educativa Archidona, Napo Province) with all the students from the third 

year of high school in order to obtain information from them about the variables of 

this project and to study how the use of drama in English lessons affected students’ 

speaking skill. Secondly, it is bibliographic or documentary research because it 

relays on other authors’ findings regarding the subject studied. Consequently, after a 

deep analysis and a selection process, some relevant information was found in 

papers, books, magazines, and newspapers. This allowed to know the status of the 

subject being investigated, to obtain a strong foundation necessary for the 

development of this project and to plan better the work to be done later. Thirdly, it is 

quasi-experimental research since it was carried out with two groups of students 

without any pre-selection, in order to test if the independent variable (drama) had any 

effect on the dependent variable (speaking skill) or not. This process involved three 

phases, however, it was mainly framed by a pre-test in order to evaluate the initial 

English-speaking levels of the participants and a post-test as the main research tool to 

evaluate the effectiveness of this strategy and thus obtain a more significant result. 

Additionally, two types of research were followed up in accordance with the degree 

project proposal, too. The exploratory research was carried out since it was 

necessary first to have a superficial idea of the subject and an overview about the 

reality of the students. This enabled the hypothesis to be formulated and then to 

continue with a more rigorous investigation. Besides, the correlational research was 

used to measure the degree of relationship between the dependent variable and the 

independent variable. Therefore, it allowed to define the effect that the use of drama 

had in the speaking skill of students from UEA, that is, if the independent variable 

influences the dependent variable. 
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2.2.1 Data processing plan 
 

This research project considered a group of 40 legally enrolled students in the third 

year of high school at Unidad Educativa Archidona, in the province of Napo 

(Ecuador). First of all, since this research project was based on the quasi-

experimental design, students were divided into two equal groups (experimental and 

control) and the ‘speaking section’ of the Key English Test (KET) from Cambridge 

University was used to measure students’ basic knowledge of speaking. That is to 

say that a mock pre-test (KET) was applied to both groups in order to know if 

students were able to communicate in simple and everyday situations. It should be 

considered that this exam is taken in pairs and consists of two parts. Therefore, in the 

first part the examiner asked each student questions about their personal information, 

daily life, interests, likes, and dislikes. In the second part, the examiner gave a card to 

each student, one card contained information about a topic and the other card 

contained some prompts to ask questions about the same topic. Consequently, one 

student asked questions and the other student answered them by using the cards. 

After that, the examiner again handed a card to each student but in this case the roles 

were changed. Hence, A2 Level Assessment Scales were used to decide which marks 

to give to each student according to their individual performance. Therefore, four 

aspects were taken into account: grammar and vocabulary, pronunciation, interactive 

communication, and the global achievement; each of them was worth 5 points; it 

means that the total points awarded provided a score out of 20 points.  

Then, drama was implemented with the experimental group during 12 English 

lessons while the students that belonged to the control group continued with the 

traditional way of learning English. Thus, the experimental group experienced 

different drama techniques such as dramatizations, representations, improvisations, 

mimics, role-play games, imitations, monologues, and dialogues. Although students 

felt intimidated at first, little by little they developed the different activities with 

greater spontaneity because drama enabled the construction of imaginary 

environments and roles, which ended up becoming a real positive experience for 

students. All these activities were developed over 12 days, forty-five minutes per 

day, four days a week.  
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After this process, a mock post-test (KET) was applied again to both groups. 

However, the post-test was not equal to the pre-test in terms of content but in terms 

of difficulty, in order to avoid being repetitive. Therefore, it was possible to assess 

the students' progress in the speaking skill. Additionally, at the end of the quasi-

experiment, a survey was administered only to students from the experimental group. 

This was done in order to have an idea of their perception about English language 

learning, especially the speaking skill, through the use of drama and to know whether 

they used this technique in the classroom before. It should be noted that this 

instrument was designed by the author. Furthermore, the survey was validated by 

three experts prior its application and a Cronbach's alpha test was performed on it to 

measure its reliability, where the value obtained (0,922) was satisfactory. 

Finally, with the data obtained from the pre- and post-tests as well as the survey, the 

tabulation and graphing of the information was carried out. Then, once the statistical 

and mathematical calculations were finished in SPSS, the analysis and interpretation 

of results were conducted in order to verify the hypothesis and to draw definite 

conclusions and recommendations about the subjects under investigation. 
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CHAPTER III 

RESULTS AND DISCUSSION 

 

3.1 Analysis and discussion of the results 

The current research project used a quasi-experimental statistical technique to 

measure the effect that one variable had on another. Therefore, comparison of means 

of results of the pre- and post-tests were developed through the Wilcoxon test. In 

addition, a survey was conducted on students from the experimental group as a 

research technique to analyze their perspectives about the subject under 

investigation. 

 

Table 2 

Pre-test scores from the control group 

 

Student Grammar and 

Vocabulary 

Pronunciation Interactive 

Communication 

Global 

Achievement 

TOTAL 

1 2 2 2 2 8 

2 3 2 3 3 11 

3 2 2 3 2 9 

4 2 2 2 2 8 

5 2 1 1 1 5 

6 2 2 3 2 9 

7 3 2 3 3 11 

8 2 2 3 2 9 

9 2 3 2 3 10 

10 3 3 3 3 12 

11 2 3 3 3 11 

12 3 2 3 3 11 

13 2 3 3 3 11 

14 1 2 2 2 7 

15 2 2 2 2 8 

16 3 2 3 3 11 

17 2 2 3 2 9 

18 3 2 3 3 11 

19 3 2 2 2 9 

20 3 3 4 3 13 

X 2,35 2,2 2,65 2,45 9,65 

Source: Pre-test – Control Group 

Author: Piedra, S. (2019) 
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Table 3 

Post-test scores from the control group 

 

Student Grammar and 

Vocabulary 

Pronunciation Interactive 

Communication 

Global 

Achievement 

TOTAL 

1 3 2 2 2 9 

2 3 3 3 3 12 

3 2 2 2 2 8 

4 3 2 3 2 10 

5 2 2 1 2 7 

6 3 2 3 3 11 

7 3 2 2 2 9 

8 2 2 2 2 8 

9 2 3 3 3 11 

10 3 2 3 3 11 

11 2 3 2 3 10 

12 3 2 3 3 11 

13 3 3 3 3 12 

14 1 2 1 2 6 

15 3 2 2 2 9 

16 3 3 3 3 12 

17 2 2 3 3 10 

18 3 3 4 3 13 

19 3 3 3 3 12 

20 4 3 4 4 15 

X 2,65 2,4 2,6 2,65 10,3 

Source: Post-test – Control Group 

Author: Piedra, S. (2019) 
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Table 4 

Pre-test scores from the experimental group 

 

Student Grammar and 

Vocabulary 

Pronunciation Interactive 

Communication 

Global 

Achievement 

TOTAL 

1 2 2 1 2 7 

2 3 3 3 3 12 

3 2 3 3 3 11 

4 2 1 2 2 7 

5 3 4 3 3 13 

6 3 3 3 3 12 

7 3 2 2 2 9 

8 1 1 2 2 6 

9 2 3 3 3 11 

10 2 4 2 3 11 

11 2 2 3 2 9 

12 2 2 2 2 8 

13 3 2 3 3 11 

14 3 3 3 3 12 

15 2 1 2 2 7 

16 2 3 3 3 11 

17 3 3 2 3 11 

18 2 3 3 3 11 

19 2 2 2 2 8 

20 2 1 2 2 7 

X 2,3 2,4 2,45 2,55 9,7 

Source: Pre-test – Experimental Group 

Author: Piedra, S. (2019) 
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Table 5 

Post-test scores from the experimental group 

 

Student Grammar and 

Vocabulary 

Pronunciation Interactive 

Communication 

Global 

Achievement 

TOTAL 

1 3 3 3 3 12 

2 4 3 4 4 15 

3 3 3 4 3 13 

4 3 2 3 3 11 

5 4 4 4 4 16 

6 4 3 3 3 13 

7 4 3 4 4 15 

8 2 1 2 2 7 

9 3 3 3 3 12 

10 3 2 3 3 11 

11 3 2 3 3 11 

12 3 2 2 2 9 

13 3 3 4 3 13 

14 3 4 4 4 15 

15 3 3 2 3 11 

16 3 3 4 3 13 

17 3 3 3 3 12 

18 3 3 3 3 12 

19 3 2 3 3 11 

20 3 3 4 3 13 

X 3,15 2,75 3,25 3,1 12,25 

Source: Post-test – Experimental Group 

Author: Piedra, S. (2019) 
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     Graphic 1. Students’ individual scores obtained in the pre- and post-test (control group) 

    Source: Pre-test and post-test – Control Group 

    Author: Piedra, S. (2019) 

 

 

     Graphic 2. Students’ individual scores obtained in the pre- and post-test (experimental group) 

     Source: Pre-test and post-test – Experimental Group 

     Author: Piedra, S. (2019) 
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Analysis and interpretation 

Graphic 1 shows individual grades obtained by the students from both groups. It can 

be noted that the majority of students from the control group increased their scores, 

but unfortunately six students decreased their scores. On the other hand, all students 

from the experimental group improved their scores, except for just one student who 

maintained the punctuation. In general, the experimental group obtained higher 

scores than the control group. The lowest grade from the control and experimental 

groups in the pre-test was 5/20 points, while the highest score from the control and 

experimental groups in the post-test was 16/20 points. Therefore, it is possible to 

observe better results in the experimental group in comparison with the control 

group’s scores.  

 

Table 6 

Averages or media obtained in each parameter in the pre- and the post-test (control 

and experimental groups) 

 

Parameter Control Group Experimental Group 

Pre-test Post-test Pre-test Post-test 

Grammar and Vocabulary 2,35 2,65 2,3 3,15 

Pronunciation 2,2 2,4 2,4 2,75 

Interactive Communication 2,65 2,6 2,45 3,25 

Global Achievement 2,45 2,65 2,55 3,1 

Source: Pre- and post-test - Control and Experimental groups 

Author: Piedra, S. (2019) 

 

 



15 

 

 
Graphic 3. Comparison of averages obtained in: grammar and vocabulary, pronunciation, interactive 

communication, and global achievement in the pre- and post-test from both groups 

Source: Pre- and post-test - Control and Experimental groups 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

 

Table 6 and graphic 2 show a comparison between the average scores obtained by 

the control and experimental group in the pre- and post-test. The averages belong to 

four parameters: grammar and vocabulary, pronunciation, interactive 

communication, and global achievement. According to graphic 2, the control and 

experimental group have similar average scores in the pre-test. However, there are 

some differences in the average scores in the post-test. Therefore, when comparing 

the post-test average scores, it can be seen that the experimental group obtained 

higher scores in each parameter in contrast with the control group.  

Furthermore, the pre-test average scores of the control and experimental group do not 

reach 3 points in any parameter. Nonetheless, the post-test results of the experimental 

group are higher than 3 points out of 5, in three parameters (grammar and 

vocabulary, interactive communication, and global achievement). These results 

suggest there could possibly be the treatment (drama lessons) applied to the 

experimental group causing an increase in students’ scores.  
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Table 7 

Total average scores obtained in the pre- and post-test (control and experimental 

group) 

Control Group Experimental Group 

Pre-test Post-test Pre-test Post-test 

9,65 10,3 9,7 12,25 

Source: Pre- and post-test – Control and Experimental Groups 

Author: Piedra, S. (2019) 

 

 
      Graphic 4. Comparison of total average scores obtained in the pre- and post-test in both groups 

      Source: Pre- and post-test – Control and Experimental Groups 

      Author: Piedra, S. (2019) 

 

Analysis and interpretation 

Table 7 and graphic 3 contain KET total average scores from both groups in the pre- 

and post-test. Students from the control group were able to increase their overall 

achievement from 9,65 to 10,3 points out of 20. On the other hand, students from the 

experimental group obtained a total average score of 9,7 out of 20 points in the pre-

test, similar to the control group. However, they improved the average score to 

12,25/20 in the post-test. This demonstrates a better performance by the experimental 

group in contrast with the control group, perhaps due to the application of drama.  
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Students’ survey 

Question 1: Do you like to speak in English? 

 

Table 8 

Tabulation Question 1 

Alternative Frequency Percentage 

Strongly Agree 4 20% 

Agree 5 25% 

Neutral 7 35% 

Disagree 4 20% 

Strongly Disagree 0 0% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 5. Graphic representation Question 1 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

After analyzing question No. 1, the following data was obtained: 20% of students 

strongly agreed and 25% of students agreed that they like speaking in English; 35% 

of students neither like nor dislike speaking in English; and 20% of students 

disagreed with this. According to these results, it is clear that several students are 

indifferent regarding the oral ability in the English language, maybe because there is 

lack of motivation. However, many students accepted they like speaking in English.   
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Question 2: Are you able to communicate your opinions orally in English without 

difficulty? 

 

Table 9 

Tabulation Question 2 

Alternative Frequency Percentage 

Strongly Agree 2 10% 

Agree 7 35% 

Neutral 8 40% 

Disagree 3 15% 

Strongly Disagree 0 0% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 6. Graphic representation Question 2 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

The results of question No. 2 show that 40% of students are neither able nor unable 

to communicate their opinions orally in English without difficulty, 10% of students 

strongly agreed and 35% of students agreed with that, while 15% of students 

disagreed. Hence, based on these results, it is easy to mention that even though many 

students do not care about oral communication in English, the majority of students 

consider they are capable of expressing themselves by using this foreign language.  
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Agree; 

35%
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Question 3: Do you spend time on strengthening the speaking skill in the classroom? 

 

Table 10 

Tabulation Question 3 

Alternative Frequency Percentage 

Strongly Agree 5 25% 

Agree 7 35% 

Neutral 5 25% 

Disagree 2 10% 

Strongly Disagree 1 5% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 7. Graphic representation Question 3 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 
 

Analysis and interpretation 

The results of question No. 3 show that 25% of students strongly agreed and 35% of 

students agreed that they spend time on strengthening the speaking skill in the 

classroom; 25% of students were indifferent; 10% of students disagreed and 5% of 

students strongly disagreed with that. According to these results, the vast majority of 

students recognized they spend time on reinforcing the speaking skill inside the 

classroom, which means they have speaking practice during English lessons. 
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Question 4: Did you use drama to develop the speaking skill during classes last 

month? 

 

Table 11 

Tabulation Question 4 

Alternative Frequency Percentage 

Strongly Agree 11 55% 

Agree 3 15% 

Neutral 5 25% 

Disagree 1 5% 

Strongly Disagree 0 0% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 8. Graphic representation Question 4 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

After analyzing question No. 4, the following data was obtained: 55% of students 

strongly agreed and 15% of students agreed that they used drama to develop the 

speaking skill during classes last month; 25% of students were indifferent to that; and 

just 5% of students disagreed with that. As these results show, the majority of 

students admitted they used drama to develop the speaking skill during English 

lessons while the quasi-experiment was performed. 
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Agree; 15%
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Question 5: Did you use drama techniques that help students to develop the speaking 

skill last month? 

 

Table 12 

Tabulation Question 5 

Alternative Frequency Percentage 

Strongly Agree 10 50% 

Agree 8 40% 

Neutral 2 10% 

Disagree 0 0% 

Strongly Disagree 0 0% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 

Graphic 9. Graphic representation Question 5 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

After analyzing question No. 5, the following results were obtained: 50% of students 

strongly agreed and 40% of students agreed that they used drama techniques to 

develop the speaking skill last month; and just 10% of students had a neutral opinion 

on that. These results clearly confirm that the quasi-experiment was carried out with 

this group of students because the majority of them accepted that they used drama 

techniques inside the classroom in order to improve their speaking skill over the 

previous month. 
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Question 6: Have you had speaking practice inside the classroom before? 

Table 13 

Tabulation Question 6 

Alternative Frequency Percentage 

Strongly Agree 5 25% 

Agree 4 20% 

Neutral 6 30% 

Disagree 3 15% 

Strongly Disagree 2 10% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 10. Graphic representation Question 6  
Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019)  

 

Analysis and interpretation 

After analyzing question No. 6, the following data was obtained: 25% of students 

strongly agreed and 20% of students agreed that they have had speaking practice 

inside the classroom before; 30% of students were indifferent to that; 15% of 

students disagreed and 10% strongly disagreed with that. As these results show, most 

students considered they have not had speaking practice inside the classroom before. 

It reflects that maybe the English teacher do not use effective and catching speaking 

activities in order to motivate students to communicate among them in class.  

Strongly Agree; 25%

Agree; 20%Neutral; 30%

Disagree; 15%

Strongly Disagree; 10%
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Question 7: Has your teacher used drama before in order to enhance the speaking 

skill? 

 

Table 14 

Tabulation Question 7 

Alternative Frequency Percentage 

Strongly Agree 9 45% 

Agree 5 25% 

Neutral 5 25% 

Disagree 1 5% 

Strongly Disagree 0 0% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 11. Graphic representation Question 7 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

After analyzing question No. 7: 45% of students strongly agreed and 25% of students 

agreed that their teacher has used drama before in order to enhance the speaking 

skill; 25% of students had a neutral opinion; and 5% of students disagreed with that. 

These results clearly demonstrate that the English teacher has used drama during 

English lessons, so that students were already familiar with the use of this technique 

in order to enhance the speaking skill. 
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Question 8: Has drama helped you to improve your speaking skill? 

 

Table 15 

Tabulation Question 8 

Alternative Frequency Percentage 

Strongly Agree 9 45% 

Agree 8 40% 

Neutral 1 5% 

Disagree 1 5% 

Strongly Disagree 1 5% 

TOTAL 20 100% 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

 
Graphic 12. Graphic representation Question 8 

Source: Survey addressed to students at Unidad Educativa Archidona 

Author: Piedra, S. (2019) 

 

Analysis and interpretation 

After analyzing question No. 8, the following results were obtained: 45% of students 

strongly agreed and 40% of students agreed that drama has helped them to improve 

their speaking skill, 5% of students had a neutral opinion; other 5% of students 

disagreed and the other 5% of students strongly disagreed with that. Accordingly, the 

majority of students are aware of the fact that drama has helped them to improve 

their speaking skill. 
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Survey Validation 

Table 16 shows Cronbach's alpha coefficient, which was calculated in SPSS program 

in order to verify the consistency and reliability of the 8 items. The values of each 

response were assigned according to the Likert scales in the following way; strongly 

disagree (1), disagree (2), neutral (3), agree (4), and strongly agree (5). Thus, the 

Cronbach’s alpha coefficient value obtained was 0,922 which validates the survey 

because CA values range from 0 to 1 and the higher the value, the greater the 

reliability. 

 

Table 16 

Reliability Statistics 
 

Cronbach’s Alpha N of items 

,922 8 

Source: Student’s survey  

Author: Piedra, S. (2019) 

 

3.1.1 Discussion 

Many authors agree that drama helps EFL learners improve their speaking skills. For 

example, Fernandez and Coil (1986) stated that drama encourages students to 

practice their sensitivity and creativity, making learning more practical and 

meaningful. Moreover, according to Maley and Duff (1982) drama releases 

imagination and energy and puts back some of the forgotten emotional content into 

language, which makes language learning more significant and attempts to prepare 

students for real-life situations. These statements agree with the results of this 

research, that drama provides the opportunity for students to use language 

meaningfully and appropriately, which helps them to improve their speaking skill. 

By using drama techniques to teach English, the monotony of a conventional English 

class can be broken because it gives a context for substantial language production, 

forcing the learners to use their language resources and, thus, enhancing their 

linguistic abilities. Nevertheless, according to Richards & Rodgers (1986) drama 

techniques make use of artificial language inside the classroom, they are difficult to 

monitor, generates the possibility that shy students get frustrated, among others. 

However, these disadvantages can all be solved with an appropriate attitude from the 

teacher, planning carefully the lessons and being ready to be flexible.  
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3.2 Hypothesis Verification 

This research project has been analyzed with the Wilcoxon signed-rank test to obtain 

the final verification of the hypothesis. 

 

Null hypothesis (H0)  

The use of drama does not affect the speaking skill development in students in the 

third year of high school at Unidad Educativa Archidona.   

 

Alternative hypothesis (H1) 

The use of drama affects the speaking skill development in students in the third year 

of high school at Unidad Educativa Archidona. 

 

Table 17 

Wilcoxon signed-ranks test 

Ranks 

 N Mean Rank Sum of Ranks 

 

Post-test – Pre-test 

Negative Ranks 0a ,00 ,00 

Positive Ranks 19b 10,00 190,00 

Ties 1c   

Total 20   

a. Post-test < Pre-test 

b. Post-test > Pre-test 

c. Post-test = Pre-test  
 

Source: Hypothesis verification 

Author: Piedra, S. (2019) 
 

Table 17 provides some information about the comparison of students’ scores before 

and after the treatment in order to determine if the difference between them was by 

chance or not. The table offers the number, mean rank and sum of ranks. The 

footnotes allow to know the meaning of the ranks. Therefore, there are 0 negative 

ranks, 19 positive ranks (post-test score > pre-test score), and just 1 tie (post-test 

score = pre-test score).  
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Table 18 

Test Statistics Table 

 Post-test – Pre-test 

Z -3,845b 

Asymp. Sig. (2-tailed) ,000 

a. Wilcoxon signed sign test 

b. Based on negative ranges 
 

Source: Hypothesis verification 

Author: Piedra, S. (2019) 
 

Table 18 contains the Wilcoxon statistic "Z" and the "Asymp. Sig. (2-tailed)" value 

which is 0,000 in this case. Consequently, since the p-value or Asymp. Sig. (2-tailed) 

is less than 0.05, the null hypothesis is rejected and it can be concluded that the 

variables compared differ significantly because there is a visible difference in the 

pre- and post-test scores. This suggests that the treatment with drama contributed to 

the speaking skill improvement so that the alternative hypothesis is accepted. 
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

 

4.1 Conclusions  

Based on the results obtained through the statistical analysis, it was proved that there 

is a relationship between drama and the speaking skill of students in the third year of 

high school at Unidad Educativa Archidona because drama facilitates speaking 

practice and improvisation through interaction with their peers. Thus, it stimulates 

and strengthens their oral expression to communicate effectively in English. 

There are enough theoretical contributions made by many authors in other studies 

that evidence that the use of drama techniques such as improvisations, role-plays, 

imitations, and dialogues, benefit the oral ability development of EFL learners 

because these techniques are a very complete, dynamic, motivating, pleasant, and 

integrating for the students. At first these theories allowed to explain, predict, and 

understand this subject matter and at the end, they sustained the results of the present 

research project. 

The results showed that the speaking skill proficiency level in students was very low 

because the highest score in the pre-test was 13 out of 20 points. The majority of 

students were not capable of expressing simple ideas, which demonstrated that they 

did not have a good level of English at the beginning. It could be noticed that they do 

not learn effectively or do not have frequent oral practice in the classroom, due to the 

use of inappropriate or poorly applied techniques in English language teaching, and 

because English teachers focus mostly on theory, but not on practice. 

It was found that drama influences positively the speaking skill development since 

the p-value of the experimental group was less than 0.05 and there is a visible 

difference in the pre- and post-test scores. Consequently, the use of drama with the 

experimental group was an effective tool because students showed a great acceptance 

of it and they enjoyed speaking in English. This favored the speaking skill 

development and the experimental group's scores improved considerably in relation 

to the control group. Mostly, they got better scores in grammar and vocabulary and 

interactive communication. 
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4.2 Recommendations 

Since the teacher is the one who is primarily responsible for diagnosing the students’ 

needs at the beginning of the academic period in order to reinforce the previous 

knowledge they have and connect it with new content, to guide them towards 

learning. It is necessary to improve in many aspects, in this case to stimulate the 

interest in developing the speaking skill in English, the use of effective techniques 

such as drama should be taken into account, because it encourages students not only 

to communicate effectively in English, but also to express their ideas, feelings, 

needs, and desires more fluently and accurately. 

English teachers should give more importance to the speaking skill and encourage 

interactive communication among students. They should dedicate significant time to 

prepare excellent material and activities to make students practice and improve this 

skill during English lessons. Therefore, drama is a good alternative because it 

enables students to learn in an enjoyable environment by giving them the possibility 

to express their criteria and ideas in a spoken way while having fun, and helping 

them overcome their fear of making mistakes or teasing from others, which also 

facilitates their oral development and makes their verbal communication with other 

students become more efficient. 

English educators ought to consider that each student learns differently since each 

one uses different strategies, learns at different speed, with greater or lesser 

efficiency, even if they have the same motivations, the same age or if they are 

studying the same topic. Therefore, in a communicative class, it must be considered 

fundamental the use of drama in order to motivate students to create an ideal learning 

environment which includes very varied elements such as meaningful tasks for the 

students, recreational activities, competitions, teamwork, etc. so that they can learn 

with great enthusiasm and achieve an optimal development of their speaking skill. 
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A. GENERAL INFORMATION 
 

MODALITY: On campus 

AUTHOR: Sadi Nohemí Piedra Aguirre 

MAJOR: Languages 

FIELD: Education 

LINE OF RESEARCH: Language teaching (Speaking skill) 

ACADEMIC PERIOD: September 2019 – January 2020 

PLACE AND DATE OF PRESENTATION: Ambato, September 17th, 2019 

 

 

B. CONTENT 

 

 

1. Theme 
 

Drama and the speaking skill. 

 

2. Justification 
 

     It is worth mentioning that this research project is important since the 

technique to be studied would help to significantly improve the study 

environment to better develop the speaking skill of students from “Unidad 

Educativa Archidona”, since it is based primarily on dialogue through the 

interpretation of roles. In fact, Hutchinson and Walters (1987) consider that 

communication and learning are the two main elements that nurture the field of 

English language teaching or, as it is more commonly known, the ELT field, 

acronym for English Language Teaching (Richards, 1991). 
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     This research is really interesting since, as mentioned above, it has great 

significance and makes a great contribution to “Unidad Educativa Archidona”. In 

addition, the technique to be investigated has as its main protagonist linguistic 

expression, which also helps to develop creativity and enthusiasm in students for 

the reason that drama is considered the basis of theater (Tejerina, 1994). 

 

     It is very original despite the fact that there are investigations related to the 

use of drama in the development of speaking English language skill, since this 

research project will be carried out in an authentic way to avoid taking ideas 

taken from other sources or violating the copyright rights of other authors, in 

order to achieve factual results in accordance with the variables. 

 

     It is feasible because there are other studies and research that show that the 

drama is a natural means of learning. Natural education is done by practice, doing 

things, and not by instruction (Cook, 1917). More importantly, it has the support 

of the authorities from “Unidad Educativa Archidona”, which will facilitate its 

realization. 

 

3. General Objective 

To analyze the relationship between drama and the speaking skill.  

   

4. Specific Objectives  

 

 To establish theoretical support about the use of drama in English learning. 

 To diagnose students’ speaking proficiency level of English. 

 

 To evaluate the influence of drama on the speaking skill development.  
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5. Technical - Scientific foundation 

Drama 

Drama is a representational art because it gives learners the opportunity to directly 

represent life experiences. Therefore, it uses language in the form of gesture or 

dialogue to present or to represent an action. Holden (1982) states that drama is an 

activity that requires participants to be imaginative to use gestures, movements and 

verbal expressions to assume the assigned role or character.  Nicholson (2000) 

describes drama as the combination of thought, language and felling in a variety of 

creative ways; although students can learn by using drama, gaining new knowledge 

implies creative and personal engagement with the work. Drama is as a great 

instrument that allow students to express freely, so that the teacher can understand 

how they see things, how they feel, how they reason, and what they think about what 

is around them. Moreover, Dodson (2000) considers drama techniques allow students 

to use language for different purposes as the activities provide rich contexts for 

students to make use of the language. Lastly, drama is a significant model of learning 

because it favors self-confidence, personality formation, cognitive development, and 

emotional potential. In addition, these activities contribute to direct communication 

and help to improve it, since it enables communication as well as coexistence and 

respect for others.  

 

Models for drama 

According to Byron (1986) there are three models for drama: exploratory, illustrative 

and expressive. First of all, the exploratory model is the most common in classrooms 

and therefore, it is the most widely known among students. Teachers use this model 

for students to explore new experiences and to examine their own problems with a 

new perspective. Secondly, the illustrative model enables students to analyze their 

own inner meaning by means of their mental power, body and voice. This model 

allows students to use dramatic action to see what they have in common with other 

people and to understand personal relationships. Finally, the expressive model has a 

socially practical significance since it is used to communicate ideas through 

interaction with others. 
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Drama techniques  

According to the methodological principles, drama techniques are based on the 

Communicative Approach. As Larsen-Freeman (1990) remarks, the principal goal of 

such approach is not focused on the linguistic accuracy, but rather on making 

students communicate in the target language with fluency. Therefore, there are drama 

techniques such as dramatization, improvisation, mime, role-play, imitation, 

monologue, and dialogue, which are briefly described below. 

 

Mime 

Dougill (1987) defines the mime as a nonverbal representation of an idea or story by 

using gestures, body movements, and facial expressions. This technique emphasizes 

paralinguistic features of communication and helps learners build up their confidence 

because they have to do things or act in front of one another without using words. It 

also helps students to develop their imagination and to become more enthusiastic 

about learning. Although spoken language is not used during this activity, the mime 

can stimulate language production before or after it. 

 

Dramatization 

Tejerina (2004) states, dramatization is an activity that uses the theatrical practice as 

a playful tool, oriented itself and without external projection. It is a collection of 

practices in the service of the creative expression and full development of the 

individual. Furthermore, Demircioglu (2010) believes that in drama the learner is 

both participant and observer, playing a role while interacting with others. In 

addition, according to Peregoy and Boyle (2008), dramatization provides students 

with a variety of contextualized and scaffold activities that have a lot of fun, but that 

gradually take in more participation and more oral language proficiency. 
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Role play 

It involves being an imaginary character in a hypothetical situation. It consists of the 

representation of specific characters which are assigned in advance, in order to act 

out or illustrate experiences that lead students to take the role to learn skills and 

attitude changes, in different situations and perspectives, according to the behavior of 

each actor according to the role they play. Blatner (2009) states, role plays help 

students to become more interested and involved, especially by applying knowledge 

to action, by solving problems, looking for alternatives or original solutions. 

Moreover, role plays enable students to practice language and to get prepared for 

possible future life situations. As Kodotchigova (2002) suggests role plays prepare 

students not only for speaking in a foreign language, but also in another cultural and 

social context. 

 

Simulation 

According to Sturtridge (1984), in a simulation the participant is given a task to 

perform or a problem to solve; the contextual information and the setting of the 

problem is simulated. Therefore, it is a technique in which students discuss a 

problem within a defined setting or a specific situation. Simulation exercises are 

interactive and create an environment in which learners are involved in a personally 

meaningful activity because they can play themselves or somebody else. 

Consequently, students learn how to function in a social situation in real life and how 

to cope with different situations like shopping, turning down a request for a date or a 

party, convincing others, arguing opinions, analyzing situations, among others. 

 

Imitation 

Imitation to some extent is a reflection of an action in real life. It is close to reality 

but it is not reality. In imitation, students assume a role or take on the personality of 

the person they are imitating. An imitation therefore involves an illusion of the 

reality and a willing suspension of disbelief in order to make the action credible. 
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Improvisation 

Hodgson and Richards (1974) define this term as an unscripted, unrehearsed and 

spontaneous response to an unexpected situation. Improvisation is an excellent 

technique to motivate learners to express their ideas and opinions freely and 

spontaneously since it gives them many possibilities to participate and gain 

confidence. Therefore, improvisation not only enables students to improve their 

linguistic communication skills, but also and especially their self-confidence. 

 

Monologue 

A monologue is generally a single person making a speech that is given directly to 

the audience to reveal inner thoughts or intentions. The speech can be formal or 

informal, funny or serious; but it is almost always significant in both length and 

purpose. Typically, a monologue occurs in a scene where the character is alone and 

is talking to nobody in particular apart from the audience/viewer.  

 

Dialogue 

It is the exchange of spoken words between two or more characters. It allows to 

communicate ideas, thoughts and opinions efficiently. Thus, this technique not only 

permits to convey a message, but to engage in a conversation with others in order to 

know and/or understand their beliefs, needs and their way of thinking as well. 

 

Drama to develop the speaking skill in EFL teaching 

Drama is both interactive and collaborative and is concerned with the development 

of the whole learner: emotionally, physically, intellectually, imaginatively, 

artistically, and socially. It provides diverse opportunities to express experiences, 

reformulate ideas and explore language in a unique way through a process of acting 

out. Accordingly, drama enables all learners to be heard and valued, since it provides 

them with appropriate support to share and gain knowledge. That is why drama 

techniques can be used as an innovative method in teaching English as a foreign 

language, of course, with an emphasis on the use of the communicative approach in 
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language teaching. According to Richards (1985), the communicative approach thus 

emphasizes that the goal of language learning is the communicative competence, 

which refers not only to the knowledge of grammatical rules of a language and how 

to form grammatical sentences, but also to know when, where and to whom to use 

these sentences in a speech community. As a form of communication methodology, 

drama provides the opportunity for the student to use language meaningfully and 

appropriately.  Drama is an important means to stimulate students’ ability to use their 

knowledge because they need to identify different ways of reacting to various 

situations by experiencing new behaviors in a climate of limited risk, since it is not a 

real situation. Moreover, drama techniques can be used to extend, retain and 

reinforce vocabulary and therefore, improve oral communication. This attempts to 

prepare learners for real-life situations and makes learning a foreign language more 

enjoyable and meaningful.  

 

The drama techniques mentioned above are focused on encouraging students to 

increase their confidence, developing the speaking skill and therefore, acquiring 

fluency. These techniques are based on the communicative approach and include 

activities in pairs or in groups, in which learners require cooperation among them. 

Wessels (1987) considers that drama activities in general have a positive impact on 

language learners because they promote acquisition of meaningful and fluent 

interaction in the target language along with the assimilation of a whole range of 

pronunciation and prosodic-features in a fully contextualized manner. However, 

Maley and Duff (1982) remark teachers are the key for these activities to succeed 

because these activities must be efficiently planned, introduced, explained and 

exemplified, before being performed by students. This implies that learners need to 

be constantly guided towards such activities in order to grow their self-confidence 

and language ability (Dougill, 1987). Undeniably, drama enables to create an ideal 

learning environment, both for students and for the teacher, when it includes very 

varied elements, techniques, and recreational activities to enhance students’ 

motivation to speak in a foreign language. 
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6. Methodology 

 

     This research project is quantitative and qualitative. It is quantitative because it is 

carried out through the use of statistical methods in order to verify the feasibility of 

the hypothesis and the results are interpreted through the use of tables and graphs. On 

the other hand, it is qualitative because it aims to describe, explain, and ascertain 

phenomena (Hernández, 2014). This research is very reflective and some data 

collection strategies are applied in order to explain in deep the relationship between 

the two variables. 

     This project is based on field research since it will be done precisely in the place 

of the scene with all the students from third semester of PINE to obtain information 

according to the objectives of the project. Moreover, this research is bibliographic 

because it is based on the reasoning of various authors found in books, magazines, 

newspapers, monographs, and publications. Finally, it is experimental in order to 

check how the independent variable affects the dependent variable. This process 

involves three phases, however, it is mainly framed by a pre-test (PET) in order to 

evaluate the initial English-speaking levels of the participants and a post-test (PET) 

as the main research tool to evaluate the effectiveness of this teaching strategy. 

 

7. Resources 

Institutional Human Material Economic 

• Universidad Técnica de 

Ambato 

• Faculty of Human 

Sciences and Education 

• Libraries 

• Educational field 

• Ministry of Education 

• Researcher 

• Tutor 

• Authorities and 

professors from 

PINE and 

Languages career 

• Students from 

PINE 

• Office supplies 

(sheets, folders, 

pens, markers, 

books) 

• Technological 

material 

(computer, flash 

memory) 

• Transportation 

• Printed material 
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8. Timeline 

 

ACTIVITIES 

MONTHS 

1 2 3 4 5 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

1. Theme selection and 

approval. 

                    

2. Elaboration and 

presentation of project 

proposal. 

                    

3. Elaboration of chapter I.                     

4. Elaboration of chapter II.                     

5. Elaboration of chapter III.                     

6. Elaboration of chapter IV.                     

7. Elaboration of Reference 

material.. 

                    

8. Presentation and revision 

of the Final Report of the 

research project  

                    

9. Final edition.                     

10. Dissertation.                     
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10. Annexes 

 

Source: 

http://www.zkouskypark.cz/uploads/ckfinder/userfiles/files/zkcentrum/informa%C4%8Dn%C3%

AD%20materi%C3%A1ly/PET%20for%20schools/PET_schl_Spk_Sample_Paper.pdf  

http://www.zkouskypark.cz/uploads/ckfinder/userfiles/files/zkcentrum/informa%C4%8Dn%C3%AD%20materi%C3%A1ly/PET%20for%20schools/PET_schl_Spk_Sample_Paper.pdf
http://www.zkouskypark.cz/uploads/ckfinder/userfiles/files/zkcentrum/informa%C4%8Dn%C3%AD%20materi%C3%A1ly/PET%20for%20schools/PET_schl_Spk_Sample_Paper.pdf
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Annex 2. Approval of degree project proposal 
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Annex 3. Commitment Letter (High School) 
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Annex 4. Instrument for Pre-Test (KET - Speaking part) 
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Source: https://www.cambridge-exams.ch/sites/default/files/ket_s_speaking.pdf 

https://www.cambridge-exams.ch/sites/default/files/ket_s_speaking.pdf
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Annex 5. Instrument for Post-Test (KET - Speaking part) 
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Source: 
https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for

%20teachers.pdf 

  

https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for%20teachers.pdf
https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for%20teachers.pdf
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Annex 6. Scoring Rubric for Speaking Skill  

 

 

 

 

Source: 

https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for

%20teachers.pdf 

 

 

  

https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for%20teachers.pdf
https://cambridge.fundacioudg.org/pujades/files/cambridge%20english%20key%20handbook%20for%20teachers.pdf
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Annex 7. Lesson Planning 
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Resource 1 

 

Source: https://www.teach-this.com/images/preview-functional/personal-information/interview-

question-words.png  

 

  

https://www.teach-this.com/images/preview-functional/personal-information/interview-question-words.png
https://www.teach-this.com/images/preview-functional/personal-information/interview-question-words.png
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Resource 2 

 

Source: https://www.teach-this.com/images/preview-functional/personal-information/missing-

details.png   

https://www.teach-this.com/images/preview-functional/personal-information/missing-details.png
https://www.teach-this.com/images/preview-functional/personal-information/missing-details.png
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Resource 1 

 

 
Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Action_verbs/A

ction_Verbs_-_Writing_ar5080va 

  

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Action_verbs/Action_Verbs_-_Writing_ar5080va
https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Action_verbs/Action_Verbs_-_Writing_ar5080va
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Resource 2 

 

 
 

Source: https://en.islcollective.com/english-esl-worksheets/grammar/present-simple-tense/story-

present-simple/4837 

  

https://en.islcollective.com/english-esl-worksheets/grammar/present-simple-tense/story-present-simple/4837
https://en.islcollective.com/english-esl-worksheets/grammar/present-simple-tense/story-present-simple/4837
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Resource 3 
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Resource 1  

 

 

 
 

happy 

 

 
 
 

excited 

 

nasty 

 

angry 

 

 

 
 

sad 

 
 

bored 
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Resource 2  

 
cooking 

 

 
sports 

 

 
 

chess 

 

 
snooker/pool 

 

 

 
music 

 

 
weather 

 
film 

 
TV 

 
List other things that you like here. 
 
_____________ ____________________ ______________________ 
 
_____________ ____________________ ______________________ 
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Resource 3  

 

 

Start 

and 

finish 

 

 

Say  

a 

friendly 

greeting  

 

Move 
forward 

3 

spaces 

 

Ask a 

Wh- 

question 

 

Ask 

someone 

to explain 

 

Say  

a 

friendly 

greeting 

 

 

Go back to 

the start 

 
Say a 
happy 

greeting 
 

  
 
 

 
 

 
 

  
Interrupt 
someone 

 
Interrupt 
someone 

 
 

   
 

   
Ask an 
open 

question 

 
Move to 

the finish 
 

 
 

  
 

  
 

 
Take 

another  
turn  

 
Change 

the 
subject  

 

    
 

  
Ask 

someone 
about sport 

 
Ask a wh- 
question 

 
 

 
 

  
 
 

   
Ask a Wh- 
question 

 
Interrupt 
someone 

  
 

   
 

 
What do 

you say if 
you don’t 

understand? 
 

Miss a 
turn 

 

 
Interrupt 
someone 

 
Go 

back 
to the 
start 

 
Ask an 
open 

question 

 
Say an 
upset 

greeting 

 
Change 

the 
subject 

 
Move back  
3 spaces 
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Resource 1 
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Resource 2 

 

 

Adapted from: https://en.islcollective.com/video-lessons/food-be-our-guest-beauty-and-beast-dinner-

scene 

  

https://en.islcollective.com/video-lessons/food-be-our-guest-beauty-and-beast-dinner-scene
https://en.islcollective.com/video-lessons/food-be-our-guest-beauty-and-beast-dinner-scene
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Resource 1 

 

 

Resource 2 
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Resource 3 
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Resource 1 

h e a 

d c h 

e s t 

o m a 

r b k 
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Resource 2 

 

Adapted from: http://www.onestopenglish.com/language-for-visiting-the-doctor-lesson-

plan/555595.article 

http://www.onestopenglish.com/language-for-visiting-the-doctor-lesson-plan/555595.article
http://www.onestopenglish.com/language-for-visiting-the-doctor-lesson-plan/555595.article
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Resource 3  
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Resource 1 

 

 

Resource 2 
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Resource 1 
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Resource 2 

 

Source: https://www.teach-this.com/images/preview-parts-of-speech/modals-possibility-certainty/the-

day-trip.png 

  

https://www.teach-this.com/images/preview-parts-of-speech/modals-possibility-certainty/the-day-trip.png
https://www.teach-this.com/images/preview-parts-of-speech/modals-possibility-certainty/the-day-trip.png
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Source: https://www.thewiseowlfactory.com/Little-Red-Hen-readers-theater-play.pdf 

 

https://www.thewiseowlfactory.com/Little-Red-Hen-readers-theater-play.pdf
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Annex 8. Photograph (Pre-test application) 

 

 

Annex 9. Photograph (Post-test application) 
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Annex 10. Survey Validation Document 
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Annex 11. Student’s survey 
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Annex 12. Photograph (Survey application) 

 

 

Annex 13. Urkund analysis  

 

 


