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ABSTRACT

This study aimed to assess the impact of ChatGPT on the development of English speaking
skills. The objective was to evaluate students’ oral performance before and after the
intervention. The speaking section of the Cambridge English Preliminary (PET) test was used
as both a pre-test and a post-test. Students’ oral production was assessed through a rubric
focused on grammar and vocabulary, pronunciation, discourse management, and interactive
communication. The research involved 33 university students in their first-semester of the
Pedagogia de los Idiomas Nacionales y Extranjeros program at Universidad Técnica de
Ambato, ages between 19 and 21 years old. This research was classified as pre-experimental,
since it examined how ChatGPT-supported activities influenced students’ speaking
performance. During the intervention process, students participated in communicative
speaking activities such as role-plays, oral presentations, conversations, and interactive tasks
supported by ChatGPT. The Al tool provided immediate feedback, pronunciation modeling,
and opportunities for autonomous speaking practice. Post-test results demonstrated
improvements in pronunciation, fluency, communicative interaction, and grammatical
accuracy. The Wilcoxon signed-rank test, selected due to the non-normal distribution of pre-
test data, confirmed significant differences between pre- and post-test scores. The average
score increased from 12,33 out of 20 in the pre-test to 16,15 out of 20 in the post-test, validating
the effectiveness of the intervention. The results conclude that ChatGPT had a direct and
positive impact on the development of speaking skills, helping students communicate more
fluently, accurately, and confidently during oral activities. The findings highlight the
pedagogical value of integrating Aurtificial Intelligence tools into English learning

environments.

Keywords: ChatGPT, speaking skills, Artificial Intelligence, EFL learning, communicative

competence.
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RESUMEN

Este estudio evaluo el impacto de ChatGPT en el desarrollo de las habilidades orales en inglés
antes y después de la intervencion. La seccion de produccion oral del examen Cambridge
English Preliminary (PET) se utilizd6 como pre-test y post-test. La produccion oral de los
estudiantes se evalu6 mediante una rubrica enfocada en gramatica y vocabulario,
pronunciacion, manejo del discurso y comunicacion interactiva. La investigacion involucro a
33 estudiantes universitarios de primer semestre de la carrera de Pedagogia de los Idiomas
Nacionales y Extranjeros de la Universidad Técnica de Ambato, con edades entre 19 y 21 afios.
Esta investigacion fue pre-experimental, ya que examind como las actividades apoyadas por
ChatGPT influyeron en el desempefio oral de los estudiantes. Durante la intervencion, los
estudiantes participaron en actividades comunicativas de destreza oral como juegos de roles,
presentaciones orales, conversaciones y tareas interactivas apoyadas por ChatGPT. La
herramienta de Inteligencia Artificial proporcioné retroalimentacidén inmediata, modelado de
pronunciacion y oportunidades para la practica autonoma del habla. Los resultados del post-
test demostraron mejoras en pronunciacion, fluidez, interaccion comunicativa y precision
gramatical. La prueba de rangos con signo de Wilcoxon, seleccionada debido a la distribucion
no normal de los datos del pre-test, confirmé diferencias significativas entre las puntuaciones
del pre-test y post-test. La puntuacion promedio aumentd de 12,33 sobre 20 en el pre-test a
16,15 sobre 20 en el post-test, validando la efectividad de la intervencion. Los resultados
concluyen que ChatGPT tuvo un impacto directo y positivo en el desarrollo de la expresion
oral, ayudando a los estudiantes a comunicarse de manera mas fluida, precisa y segura durante
las actividades orales. Los hallazgos destacan el valor pedagdgico de integrar herramientas de

Inteligencia Artificial en entornos de aprendizaje del inglés.

Palabras clave: ChatGPT, habilidades de expresion oral, inteligencia artificial, EFL

estudiantes, competencia comunicativa.
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CHAPTER I. THEORETICAL FRAMEWORK

1.1 Research Background

This section reviews previous investigations and theoretical perspectives concerning
the integration of technology, especially Artificial Intelligence tools such as ChatGPT, in the
improvement of English-speaking abilities. A review of the previous research is essential to
building a foundation for the present study and to showing the effects that ChatGPT can have
in an EFL environment on developing oral communication skills. The information shared has
been obtained from academic articles, trustworthy databases, and educational research
regarding the process of language acquisition as well as language teaching and learning with
the support of Artificial Intelligence.

Firstly, Talapngoen and Datugan (2025) found that ChatGPT as learning support tools
significantly improved students' speaking skills. They concluded that ChatGPT effectively acts
as an Al tool to support learners' oral proficiency in education. Speaking fluently and
confidently in English was identified as an essential indicator of language competence. The
research aimed to find out if ChatGPT will be beneficial to enhance English-speaking skills of
students. Furthermore, the study investigated the attitudes the participants held after the
ChatGPT-intermediated teaching. The participants were 54 students of English Education from
Nakhon Phanom University, Thailand. Both speaking and questionnaires were used, a mixed-

methods approach to get quantitative and qualitative information.

Likewise, recent research investigated the effect of ChatGPT usage on the oral
communication and speaking ability of EFL learners. Zakiyah (2025) found considerable
improvements in language accuracy among learners. Moreover, Al-based feedback helped
effective reduction of student anxiety and promote independent learning style. The study found

that ChatGPT played a significant part in helping students develop speaking abilities. The main
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goals of the investigation were to understand the role of ChatGPT in supporting students'
speaking abilities, and to pinpoint the most valuable features of Al-supported interactions. The
researcher used mixed method design, which contains the quantitative data (pre-test and post-
test) and the qualitative data (participant feedback) got from field research. The participants
were 41 students from the English Education Department of UIN Raden University, Indonesia

who were studying the course of spoken English.

Similarly, Salsabil et al. (2025) found significant improvements in organisation,
fluency, language accuracy, and speaking style. The results indicated that Al voice interaction
created a supportive and interactive environment, promoting speaking improvement. The
researchers analysed the impact of ChatGPT on EFL teaching models and analysed what
students thought and felt about the incorporation of the ChatGPT in EFL learning to enhance
fluency, word store, grammatical errors, and self-confidence. Sixty students in grade 11 at
SMA Negeri 10 Palembang were used and the research method used was a mixed method,
consisting of quantitative and qualitative procedures. In the quantitative phase, pre-test and
post-test measures were given to both experimental and control group. Qualitative data was
gathered through interview methodology in the qualitative stage to gather students' opinions

and experiences.

Furthermore, Yuliantini (2026) revealed that other important experimental findings
indicated that students' speaking scores showed significant improvement in that very order.
The study found that CTL integrated with ChatGPT Voice interaction has a positive impact on
speaking. This research aimed to examine the effectiveness of using CTL and ChatGPT Voice
to enhance learners' fluency in speaking. The applied research approach was used, and the field
modality was applied in an experimental quantitative design. The students in the secondary
level EFL students of a Madrasah Aliyah institution participated and served as the sample. Oral

performance assessments were used to collect data.

Similarly, Colak (2024) reported significant gains in grammatical accuracy, task
achievement, motivation, and attitudes toward learning English. The results showed
improvement in linguistic precision, and the boost to learner engagement was attributed to the

14



use of ChatGPT and repeated speech. The study aimed to examine the effects of punctuating
the speaking task with repeated speech with the help of ChatGPT on EFL students' oral
performance. A mixed methods research design was employed with a test—teach—test model
within an action research framework with a field modality for seven weeks. The study was
conducted with EFL remedial learners whose proficiency in speaking was limited at a

university in Turkey.

Zhang (2026) also identified clear improvements in oral proficiency and Willingness to
Communicate (WTC) compared to the control group. Furthermore, qualitative data revealed
that the students found the Al chatbot to be a helpful tool in alleviating anxiety and boosting
their communication and language skills. Based on the study's findings, it was determined that
the use of Al chatbots in language learning is a valuable supplement to formal language
instruction. The researcher especially examined the effect of the interaction of an Al chatbot
on EFL learners' oral skills and WTC. A quasi-experimental mixed-design was used. This study
took place in China, involving 60 university students who were divided into 2 conditions:
Human-human interaction and Human-Al chatbot interaction for four weeks. Semi-structured

interviews were also used to delve into the respondents’ attitudes and perceptions.

Moreover, Ummi (2025) highlighted that there was an improvement in all the areas of
speaking skills examined, especially in terms of fluency and vocabulary development. The
results revealed a high level of viability and applicability as an instruction aid in EFL settings
and might be a cost-efficient option for institutions that have limited resources. This study
examined the use of ChatGPT as a conversational counterpart to enhance the students'
proficiency in English. The research took place with a quantitative research design in Indonesia
and was conducted among two groups of university students at intermediate level of 40 students
from each group. The main purpose was to assess the efficiency of ChatGPT to help university

students strengthen their oral proficiency in English as an EFL.

Similarly, Muniandy and Selvanathan (2024) recommended that ChatGPT promoted
speaking practice and enhanced learner interaction. Based on the findings, the researchers
concluded ChatGPT can be used as an alternative tool to develop speaking skills in flipped

15



ESL classrooms. This research explored the use of ChatGPT as a support to improve the orality
skills of ESL learners in the context of the flipped classroom. The study was carried out in a
Malaysian public university, which comprised ESL students and adopted the mixed-methods
research approach with quantitative as well as qualitative data collection techniques. The goals
were to assess the effectiveness of ChatGPT for speaking practice and uncover issues for

students when using ChatGPT for their speaking practice.

According to Pondelikova and Luprichova (2025), participants reported progress in
numerous aspects of the language, especially broadening their lexicon, their accuracy, and
contextual appropriateness in communication. The results found that the use of technological
innovations can play a role in enhancing learners’ communicative competence and encourage
the autonomous learning approach in higher education units. The purpose of this research was
to compare the effectiveness of a technological tool in enhancing learners' communication
about the academic field. The research followed a quantitative approach with a descriptive
design and an applied level, applied through a field modality. The population comprised
students in Specialized Communication Courses at the University of Ss. The sample
encompassed only students from Generation Z participating in a training workshop, and Cyril
and Methodius were studied in the city of Trnava. The method of data collection was conducted

by survey, and the instrument used was an online questionnaire via Google Forms.

Lépez et al. (2026) demonstrated that the incorporation of generative Artificial
Intelligence tools in language instruction could have significant benefits for communicative
competence in the language learning process if it were not dependent on technology usage and
if pedagogical guidance were given the necessary tools to achieve meaningful learning. The
study aims to test the effectiveness of incorporating the tools of generative Artificial
Intelligence (Al) to enhance productive communication in English for university learners. The
research has a quantitative approach, a quasi-experimental design, an applied level, and a field
research modality. A total of 150 university students, 100 in the experimental group and 50 in
the control group, participated in the study at the A2 level located in Ecuador. Concerning the
instrument, the researchers used the test and survey technique; pre-test and post-test evaluated

using a rubric conforming to the CEFR. The findings showed that the experimental group
16



improved significantly with regard to coherence, fluency, grammatical accuracy, and

vocabulary.

Overall, the previous studies have indeed made valuable contributions to the
understanding of the role of Artificial Intelligence, specifically ChatGPT, in the development
of English speaking skills in EFL and ESL settings. The Al-assisted interaction was shown to
improve specific dimensions of learners' speaking skills during structured communicative tasks
that encouraged active participation. Moreover, the study highlighted ChatGPT's potential for
providing a conversational experience to promote learners' autonomy, reduce anxiety, and
continuous speaking practice. Several studies also emphasized the importance of applying
pedagogic strategies, such as contextual learning, the flipped classroom and repeated speaking
tasks, together with the application of Al resources to improve communication skills and to
increase students' motivation in the learning process. Hence, the previous research and studies
helped establish a theoretical and methodological basis to the current study by showing the
educational potential of the learning environment supported by the use of the Artificial

Intelligence tool.

1.2 Theoretical Foundation of the Variables
1.2.1 Independent Variable

Educational Technology

According to Selwyn (2016), technology has reshaped most facets of education, as
online platforms, Artificial Intelligence, and digital tools are becoming increasingly prominent
in classrooms to facilitate teaching and learning. In this context, Kumar (1996) indicates that
educational technology refers to a branch of study that integrates various aspects of teaching
and learning, such as instructional planning, audiovisual resources, the learning process,
teaching methodologies, and assessment practices. Therefore, educational technology is an
indispensable element of contemporary educational systems, as it has played a key role in

shaping and transforming teaching and learning designs and models (Kumar, 1996).
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Solano et al. (2017) claim that educational technology not only transforms the manner
in which teachers deliver information, but also provides several advantages to students and the
education sector. In this regard, Selwyn (2016) mentions that when digital tools become an
effective part of the learning process, they can enhance the availability of information, support
individualized learning experiences, and increase student engagement in the classroom. Among
the numerous benefits that educational technology can offer, three of the most important are
improved access to learning materials, the possibility of personalised learning processes, and
greater student engagement (Asratie et al., 2023).

Regarding access, Asratie et al. (2023) suggest that educational technology has
significantly increased access to education and learning materials, which can be considered one
of its greatest advantages. For instance, students are able to access course materials, recorded
lectures, and online libraries from almost anywhere, as long as they have an internet
connection, allowing them to study at their own pace and revisit difficult content whenever
necessary (Solano et al., 2017). In this sense, Asratie et al. (2023) explain that technology also
supports inclusive education by providing greater access to students who live in remote areas
or who cannot regularly attend traditional classes, through tools such as subtitles, screen

readers, and text-to-speech features.

Selwyn (2016) considers that educational technology is beneficial not only for
enhancing accessibility but also for enabling more individualized educational experiences. In
conventional classrooms, instructors are often required to follow a predetermined pace, which
may not be suitable for all students (Selwyn, 2016). However, numerous online platforms allow
learners to develop according to their personal skills and learning patterns (Selwyn, 2016).
Moreover, Asratie et al. (2023) specify that adaptive learning systems help students focus on
areas that require more practice by analyzing their responses and providing tailored exercises

or feedback.

Another major benefit of educational technology is its ability to enhance student interest
in learning (Al-Maashani & Mudhsh, 2023). Asratie et al. (2023) highlight that traditional
methods of instruction are often based predominantly on lectures and texts, which may not

18



always capture students’ attention. Conversely, digital tools introduce interactive elements
such as educational games, videos, and simulations that promote active engagement (Al-
Maashani & Mudhsh, 2023). In this way, Solano et al. (2017) explain that these resources allow
students to learn in a more dynamic manner, making the learning process more enjoyable and

motivating.

On the other hand, the integration of educational technology into contemporary
educational processes has generated significant potential for improving teaching and learning
(Yang et al., 2025). Nonetheless, it also presents several challenges that affect its effectiveness
in educational settings. According to Yang et al. (2025), the intensive use of digital
technologies places pressure on teachers’ professional skills, as both pre-service and in-service
teachers are required to develop digital competencies and effectively integrate technology into
their teaching practices. For this reason, in the absence of proper training and pedagogical
guidance, technological tools may be used superficially or may have a limited impact on

student learning (YYang et al., 2025).

Lastly, Sari (2024) identifies equity, privacy and ethics as another important aspect of
technology in the context of education. Sari (2024) argues that the digital divide and limitations
in technological infrastructure, particularly in developing countries, have led to unequal access
to education, a problem that persists even in more developed contexts and continues to widen
the gap between students. Furthermore, Ja'ashan (2020) mentions that some barriers still exist
which need to be examined, even though technology has been incorporated into education;
access to devices, differences in internet connectivity, and the availability of digital learning

systems are among these challenges.
Artificial Intelligence

Initially focus with, Kelly et al. (2023) mention that Artificial Intelligence (Al) is one
of the most powerful technologies of contemporary society and is increasingly impacting it.
According to Kelly et al. (2023), Al consists of computer systems that are developed to carry

out functions that would traditionally be performed by human intelligence, such as learning,
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reasoning, and problem-solving. In education, these capabilities enable digital systems to
monitor the performance of students and support them in various ways (Chen et al., 2020).
Thus, Al is not only a technological breakthrough but also a useful educational tool that can
change the process of studying and teaching for both educators and learners (Huang et al.,
2021).

Regarding its origins, Kelly et al. (2023) mentioned that the origin of Al is closely
connected with the development of digital technologies and mass data. In the mid-twentieth
century, Al began to develop as researchers started exploring the possibility of creating
machines that could replicate the human way of thinking (Gdde & Kalkan, 2023). Gdde and
Kalkan (2023) explain that early Al research focused on theoretical models and simplistic
algorithms, whereas current systems follow the principle of machine learning, which allows
computers to improve through experience and adapt their responses. This trend indicates that
Al technologies are constantly developing, and their ability to handle more complex
information is increasing (Gode & Kalkan, 2023). Over time, computing capacity and access
to data have increased, making it possible to incorporate Al into many fields, such as health,
business, and education (G6de & Kalkan, 2023).

In the educational field, Chen et al. (2020) assert that due to this technological
advancement, Artificial Intelligence has become a relevant element of educational technology.
Teachers are discovering new ways of utilizing Al to enhance learning processes with the
continued evolution of technology (Chen et al., 2020). Personalized learning systems are one
of the areas in which Al is applied in education (Huang et al., 2021). These generative systems
examine the development of each student and adjust the material according to their needs and
learning pace (Huang et al., 2021). In addition, Ouyang and Jiao (2021) underline that Al
technologies can identify students’ strengths and weaknesses and suggest activities to help
them develop specific skills. This implies that students are provided with more appropriate
support (Ouyang & Jiao, 2021). For this reason, Al can be used to establish more inclusive
learning settings where every student has the opportunity to learn at their own pace (Huang et
al., 2021).
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Ouyang and Jiao (2021) suggest that intelligent tutoring systems are one of the greatest
applications of Al, which serve as virtual educators that support students in their learning.
Ouyang and Jiao (2021) explain that these systems can provide explanations, feedback, and
practice exercises based on student responses. When a student makes a wrong answer, the
system can provide the student with hints or additional explanations to help him/her to better
understand the concept (Ouyang & Jiao, 2021). This type of support enables students to learn
independently while still receiving guidance (Ouyang & Jiao, 2021). Therefore, it is essential
for students to practice and receive feedback repeatedly to cultivate their confidence and

achieve mastery in complex topics (Ouyang & Jiao, 2021).

From the teacher’s perspective, Turmuzi and Tyaningsi (2025) report that Artificial
Intelligence can also support teachers in managing classroom activities more effectively.
According to Turmuzi and Tyaningsi (2025), there are Al tools capable of automatically
grading assignments, processing student data, and identifying learning difficulties. Turmuzi
and Tyaningsi (2025) explain that these technologies can reduce teachers’ workload and allow
them to focus more on creative and interactive classroom activities. Teachers do not have to
spend hours correcting tests or organizing information; instead, they can dedicate more time to
directly supporting students (Turmuzi & Tyaningsi, 2025). In this way, Al can be effectively
used as a supplementary resource that supports educators in their professional practice and

improves the organization of the teaching process (Turmuzi & Tyaningsi, 2025).

Furthermore, Mageed (2025) notes that Al can facilitate the development of digital
skills that are essential in modern society. There are numerous learning applications that use
Al to create interactive learning experiences, such as language learning apps, adaptive quizzes,
and virtual simulations (Ouyang & Jiao, 2021). According to Ouyang and Jiao (2021), these
technologies contribute to the development of problem-solving, critical thinking, and digital
literacy for students. Consequently, Mageed (2025) explains that these skills are increasingly
important, as students will need them in future academic and professional contexts. The
incorporation of Al in education, therefore, not only aids in this learning experience but also
better equips students to meet the technological requirements of the global landscape (Mageed,

2025).
21



On the other hand, Turos et al. (2025) explain that Artificial Intelligence also presents
certain challenges. One of these issues is that overreliance on technology may reduce human
interaction between teachers and students (Turds et al., 2025). According to Turdés et al. (2025),
education should maintain its human dimension, as learning also involves social and emotional
development. For this reason, educational institutions must ensure the careful and ethical use
of these technologies (Turds et al., 2025). When used appropriately, Al can be a valuable
educational tool; however, it should never replace the role of teachers (Turdés et al., 2025).

Generative Al

To begin with, Chen et al. (2020) argue that generative Al is currently one of the most
recent and widely discussed digital trends affecting the technological sphere of education. Due
to the fact that, contrary to other systems that merely analyze information or provide pre-
constructed responses, generative Al has the ability to create new content in the form of text,
images, audio, and even interactive material (Chen et al., 2020). In this regard, Dhamani and
Engler (2026) explain that the concept of generative systems is to detect patterns in large
datasets and apply these patterns to produce new outputs that resemble human production.
Consequently, this ability has attracted attention in educational settings, as it provides
opportunities to prepare learning tools quickly and in multiple formats (Costa & Murphy,
2025). Therefore, teachers can now experiment with creating explanations, examples, and
exercises that are developed according to specific learning objectives, rather than relying solely

on traditional textbooks or static resources used in the past (Costa & Murphy, 2025).

Furthermore, Giannakos et al. (2025) clarify that generative technologies can assist
teachers in creating diverse resources that address different learning preferences. For instance,
a teacher might ask students to provide explanations at varying levels of difficulty, design
reading passages for language classes, or create practice questions for assessments (Giannakos
et al., 2025). In this way, such opportunities facilitate a more active preparation process and
enable educators to focus more on enhancing the pedagogical value of the materials, rather than
starting each activity from the beginning.
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In addition, Gogh and Kovari (2025) indicate that another important aspect of
generative Al in education concerns the promotion of creativity and student exploration.
Numerous learning activities require students to produce original work, such as essays,
projects, or multimedia presentations (Gogh & Kovari, 2025). In this sense, generative tools
may serve as supportive instruments that assist students in brainstorming ideas or exploring
alternative ways of expressing their views (Boumediene & Bouakkaz, 2024). Moreover,
Boumediene and Bouakkaz (2024) specify that these systems can function as collaborative
partners that help individuals develop ideas in academic contexts, allowing students to test
different perspectives or models when writing their papers. Consequently, such interaction,
when guided critically, may encourage reflection and promote greater student engagement with

the subject matter.

From this perspective, Li et al. (2024) highlight that generative Al can also be employed
in various educational platforms that provide suggestions for writing, paraphrasing, and
grammar correction. These tools have the potential to make students more familiar with writing
and provide instant feedback (Li et al., 2024). Moreover, Li et al. (2024) claim that digital
writing assistants and other technologies can be utilized to develop communication skills as
long as students employ them as support tools, not thinking machines. In this way, generative
Al can serve as a supporting tool that can aid learners to sharpening their ideas and enable them

to articulate ideas more effectively in written and spoken forms.

Moreover, Pesovski et al. (2024) suggest that, beyond supporting learning processes,
generative Al is also transforming the production and distribution of educational materials.
Thanks to digital technologies, it is now possible to generate summaries, visuals, or interactive
explanations of content previously taught in class, which is particularly useful for students who
require alternative formats to process complex information (Pesovski et al., 2024). However,
Fui-Hoon Nah et al. (2023) emphasize that emerging technologies are continuously reshaping
how knowledge is organized and communicated in educational settings. Therefore, generative
Al can be applied to create more flexible and diverse learning materials that can be adapted to
different educational contexts.
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On the other hand, Peachey (2023) claims that despite the benefits of generative Al,
there are important challenges that must be considered by educators and institutions. One of
the issues associated with the use of generative tools is academic integrity, as students can
receive their work and assignments while not dedicating significant time or effort to learning
(Peachey, 2023). Another concern is the accuracy of the information produced by these
systems, as they are capable of producing inaccurate or misleading information (Bozkurt &
Sharma, 2024). Ensuring the integration of generative tools into educational programs requires
educators to employ critical thinking skills and evaluate sources, this use of such skills is

gaining significance (Giannakos et al. 2025).

ChatGPT

According to Kalla et al. (2023), Al is one of the greatest technological breakthroughs
that now makes up the 21st century. Among the many developed through the use of Artificial
Intelligence, ChatGPT (Chat Generative Pre-Trained Transformer) has received a lot of
attention on academic, professional, and popular platforms. ChatGPT is a conversational Al
that learns and generates human-like text using machine learning (Kalla et al., 2023). Singh et
al. (2025) propose that ChatGPT is based on the principles of large language models, which
are engineered to recognize feature patterns across extensive written materials to generate
coherent responses from their users. These systems are mainly trained by deep learning
algorithms, which allow the model to recognize words, sentences and contextual relationships
(Singh et al, 2025). This makes ChatGPT able to respond to questions, create written content,

explain things, and help users in numerous tasks.

Additionally, Singh et al. (2025) emphasize that the rise of Al has changed the way
people consume and process information. Al systems such as ChatGPT are based on neural
network structures that can learn from large volumes of data. In this context, Yu (2023)
expresses that deep learning methods enable machines to detect patterns in data and enhance
their performance as the algorithms are repeatedly trained. These models learn from the data
analyzed instead of the explicitly programmed answers (Yu, 2023). Consequently, chatbots
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like ChatGPT are able to simulate human communication by selecting appropriate sequences

of words in their responses.

According to Megawati et al. (2023), an important aspect of ChatGPT is its ability to
communicate with consumers in natural language format. Unlike traditional computer
programs, which require structured commands, conversational Al systems enable people to use
their normal speech (Megawati et al., 2023). Furthermore, Megawati et al. (2023) propose that
large language models, trained from a wide range of text sources, can be used for many
language-related tasks, including translation, summarization, or question answering. In
educational contexts where communication, explication, and composition are crucial parts of

learning, technologies such as ChatGPT are particularly useful.
Origins and Development of ChatGPT

Regarding its development, Spennemann (2023) suggests that the evolution of
ChatGPT is closely linked to the broader development of Artificial Intelligence over the past
decades. Early Al research in the mid-twentieth century focused on the idea of creating
machines capable of simulating human intelligence. Spennemann (2023) indicates that initial
approaches relied on symbolic reasoning systems designed to replicate logical problem-solving
processes. The early approaches were rule-based and were unable to deal with complex or

natural-language interactions (Kelly et al., 2023).

Later, Ollivier et al. (2023) claim that Al developments in machine learning created
new opportunities for language processing systems. When big data became available,
researchers started to train algorithms to replace explicit rules. This change allowed computers
to have a machine-learning capability, which is the ability to perform pattern recognition.
Additionally, Ollivier et al. (2023) clarify that statistical natural language processing
technologies were used to study linguistic expressions and patterns in discourses. These

developments were fundamental in the creation of more advanced conversational systems.

A major milestone, Choi and Lee (2023) explain, occurred in 2017 with the introduction

of transformer architecture. This model significantly improved language processing and
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comprehension. The transformer architecture enhanced how Al systems understand
relationships between words in long text sequences (Choi & Lee, 2023). Similarly, Cao et al.
(2023) argue that this innovation transformed natural language processing by enabling

machines to better interpret connections within and across sentences.

On this basis, Cao et al. (2023) mentioned ChatGPT is a result of years of research in
large language models. OpenAl has made the system available to the public on November 30,
2022. But it is based on earlier models of the Generative Pre-trained Transformer (GPT) series
(Cao et al., 2023). GPT-1 showed that a single architecture can be used by a neural network to
accomplish multiple language tasks in 2018, based on a large amount of data (Ollivier et al.,
2023). According to this model, the systems could be pre-trained on general text data to learn
patterns in the language that could then be used to perform downstream tasks like answering
questions or generating text (Ollivier et al., 2023).

In this context, Cao et al. (2023) provide an account of how models got progressively
more sophisticated. In 2019, GPT-2 was released to improve its performance of generating
coherent text and holding context over longer queries. GPT-3 advanced even further in 2020,
as it was able to obtain more parameters, which allowed it to perform a variety of tasks with
little or no additional training in those areas (Cao et al., 2023). The improvements in GPT
models have resulted in the creation of interactive Al systems that are able to generate detailed

and contextually appropriate responses.

As a result, Ollivier et al. (2023) indicate that the release of ChatGPT generated
significant discussion regarding the future of Artificial Intelligence. Many institutions began
exploring how conversational Al could be integrated into fields such as education, business,
and research. Furthermore, Ollivier et al. (2023) note that developers aimed to create systems
capable of supporting tasks that involve language understanding and information processing.

Consequently, ChatGPT has become one of the most widely used Al applications globally.

ChatGPT in Modern Education
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In the educational context, Kelly et al. (2023) declare that digital tools have significantly
transformed teaching and learning processes. Among these tools, systems like ChatGPT are
increasingly used to support academic tasks. Kelly et al. (2023) indicate that generative Al
technologies can reshape educational practices by improving access to information, providing
learning support, and offering personalized feedback. Likewise, Costa Murphy (2025)
mentions how ChatGPT can help students by giving explanations, definitions, and directions

when they are studying on their own.

Moreover, Adeshola and Adepoju (2024) affirm that Artificial Intelligence tools such
as ChatGPT can enhance learning by offering explanations, summaries, and examples that help
students better understand academic content. Further, Turmuzi and Tyaningsi (2025)
underscore that Al could facilitate learning by providing personalized adaptive feedback.
Interactions of this kind enable the learners to participate in dialogue—based learning, which

can enhance both understanding and motivation.
Advantages of ChatGPT in education

One key advantage, Mosaiyebzadeh et al. (2023) underscore that ChatGPT offers
personalized learning support. Unlike traditional educational resources that present the same
information to all learners, ChatGPT can generate responses tailored to individual questions
and interests. Additionally, Al solutions can analyze student interactions and offer targeted

feedback, enhancing and personalizing learning experiences (Adeshola & Adepoju, 2024).

Another important benefit, Sok and Heng (2023) assert that ChatGPT is accessible at
any time. Learners will have access to conversational Al tools outside of class for topic review
and question resolution during independent learning. Peachey (2023) further suggests that in
the wider field of education, digital technologies have contributed to learning being made more
accessible in a way that allows interaction with educational content outside the classroom.
Therefore, the ease of access can facilitate independent study and a greater interest in the

subject matter.
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For teaching purposes, Memarian and Doleck (2023) argue that ChatGPT can assist
teachers with creating lessons and lesson content. The system can be used to create questions
for practice, or to create summaries or classroom activities. Furthermore, Memarian and Doleck
(2023) suggest that Al can help perform repetitive tasks so that teachers have more time for

pedagogical interaction.
ChatGPT in English Language Teaching

In language education, Balcit (2024) emphasizes that Artificial Intelligence is
transforming how languages are taught and learned. ChatGPT creates interactive environments
in which learners can practice language meaningfully both inside and outside the classroom. In
this context, students can ask questions, request clarifications, and experiment with vocabulary
and sentence structures through Al-based systems (Baskara, 2023). Also, Peachey (2023) that
interaction in natural language helps alleviate students' anxiety and helps the students to
practice English without fear of speaking in the presence of others. This has helped catalyse

the use of conversational Al as an enabling tool for language education.

Moreover, Baskara (2023) argues that ChatGPT can enhance the learning of productive
language by allowing students to create their own texts, ask for examples, and explain
grammatical structures on their own. Alsaedi (2024) notes that Al can provide immediate
feedback and personalized guidance during learning activities. Moreover, Peachey (2023)
highlights that these technologies can serve as supplementary learning partners, allowing
students to practice English more frequently beyond limited classroom time. In this way, Al

tools, combined with teacher guidance, can enhance language learning environments.
Limitations and Concerns Regarding the Use of ChatGPT

Despite its advantages, Peachey (2023) underline that the use of ChatGPT in education
presents important limitations. One major concern is the accuracy and reliability of the
information generated. Although these models are trained on large datasets, they do not possess

the true understanding of the content they produce (Peachey, 2023). Similarly, Azaria (2022)
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explains that large language models may generate convincing but inaccurate information, as

they rely on statistical prediction rather than factual verification.

Another concern, Alsaedi (2024) establishes that relates to academic integrity and
potential misuse. Students may depend on Al tools to complete assignments without actively
engaging in the learning process. Alsaedi (2024) also highlights issues related to authorship,
originality, and ethical use of digital tools. These challenges emphasize the need for clear
guidelines on responsible Al use in education. Furthermore, privacy and data protection are
important factors (Wu et al., 2024). Some Al systems need to interact with users to learn from
their behaviour, and this can include gathering information about personal activity. According
to Wu et al. (2024), educational institutions should ensure that the implementation process is

ethical, transparent, and has robust data protection measures.

Lastly, Alsaedi (2024) argues that reliance on technology can have a downside in terms
of developing independent reasoning and critical thinking. If students rely excessively on Al
for explanations or writing tasks, their cognitive skills may be limited. Therefore, technology
should be used to complement, rather than replace, traditional learning processes (Peachey,
2023). Effective integration requires careful design to ensure that Al supports meaningful

learning rather than passive consumption of information.
The Role of the Teacher

In this context, Peachey (2023) emphasizes that the integration of Al tools such as
ChatGPT does not diminish the role of teachers. However, the role of the teacher is still critical
to promoting effective technology use in the learning environment. Teachers design learning
experiences, provide emotional and academic support, and assess outcomes (Peachey, 2023).
Furthermore, Mosaiyebzadeh et al. (2023) report that teacher influence on student achievement

remains a crucial factor to student achievement.

Moreover, Baskara (2023) establishes that it is important for teachers in Al classrooms
to nurture students' ability to become critical digital literates. This includes guiding learners in

evaluating Al-generated information and using technological tools responsibly. Teachers can
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be essential to the learning process in understanding not only what is possible with digital
technologies, but also what is not (Selwyn, 2021). This guidance aims to ensure that Al should

not become a crutch for students and is instead a tool that can assist them in learning.
1.2.2 Dependent Variable

English Language Learning

According to Alizadeh (2016), English language learning is one of the most important
areas in the world. The English language has become an international language in fields like
business, science, and technology (Alizadeh, 2016). In the tradition of learning a foreign
language, in this case English, students must learn the skills needed to communicate
effectively, which include listening, speaking, reading, and writing (Moon, 2005). However,
Alizadeh (2016) speaks of how English has come to be a global language through time, politics,
and economics. As a result, English as a foreign language has become not only an educational
prerequisite but also a skill required for global communication (Alizadeh, 2016).

As to the history of its development, McCulloch (2009) argues that the diffusion of ELT
has been associated with the growth of the English language. This language became popular
during the British Empire, especially from the eighteenth to the early twentieth century, when
it was utilized as a language of administration and trade in a large number of regions. However,
due to the 20th century global presence of the U.S., English became predominant in the fields
of media, business and education and English became the norm (McCulloch, 2009). These
historical processes led to the emergence of English as the language of an entire world with
millions of speakers around the globe (McCulloch, 2009). Thus, the learning of English is
growing more and more important, particularly in countries where it is taught as a foreign

language.

Today, Moon (2005) quotes that learning English is highly relevant nowadays. English
skills have the potential to increase employment opportunities and access to higher education
(Moon, 2005). This means that a good standard of English is now necessary in the workplace

as well as in educational institutions. Additionally, the use of English provides access to a huge
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amount of information on the web, because a significant amount of the information that exists
is provided in English (Moon, 2005). Therefore, a number of teaching methods have been
created with consideration for this, because it is relevant for the English language learning

process.

Richards and Rodgers (2001) claim that the traditional approach to language teaching
was based on methods that include the Grammar-Translation Method, which focuses focuses
on memorization and learning of grammatical rules. These techniques prioritized semantic
translation and word study but tended toward emphasizing language use in communication less
than the others (Richards & Rodgers, 2001). As a result, many pupils acquired good grammar

skills to apply practical use of the language.

In response to these disadvantages, Matamoros-Gonzales et al. (2017) explain that the
more recent approaches, such as Communicative Language Teaching (CLT), emphasize the
use of language in relevant contexts and encourage inter-communicativeness among students.
The strategy promotes discussions, role play, and group activities (Matamoros-Gonzales et al.,
2017). Communicative approaches are designed to build fluency and correct usage of language
in various situations, not just correctness in grammar (Matamoros-Gonzales, 2017). Therefore,
these methods have gained such popularity in the classrooms of today that they are used to train

students to use English in real-life settings.

Moreover, Asratie et al. (2023) emphasize that technology has made a substantial
contribution to the EL landscape in the past few years. Technology offers the opportunity to
access a wide variety of resources such as mobile applications, online platforms, and virtual
classrooms, interactive and adaptable to students' needs (Asratie et al., 2023). In this context,
it is suggested by Solano et al. (2017) to incorporate technology together with communicative
methods in order to build more dynamic, engaging, and practical language learning contexts.

Nevertheless, Wang (2024) notes that there remain challenges to the learning of English
as a second language. There are challenges relating to access to the language and exposure to

it, as well as emotional challenges. Some students may face emotional challenges, including
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fear of making errors, fear of speaking, or lack of confidence (Wang, 2024). These affective
factors have been suggested to affect language acquisition by causing psychological barriers

that may impede the effective learning of a language (Krashen and Terrell, 1983).

English Language Skills

According to Harmer (2007), generally, English language learning is seen as a process
in which a number of interrelated skills are developed. Through these language abilities, pupils
can communicate in an appropriate manner and in different contexts and situations (Harmer,
2007). For Harmer (2007), language abilities are also an important part of communication,
which enables language learners to understand and produce language in meaningful ways.
Harmer (2007) further argues that learning English involves understanding and using the
language; therefore, in an EFL setting, the students need to attain both comprehension and
production skills through both exposure and practice. This is why language learning is said to
involve interaction, input, and the active use of language (Harmer, 2007). The nature of these
skills themselves is significant not only for teachers, but also for pupils because this offers a
basis for structuring teaching/learning processes.

Regarding classification, Scrivener (2011) explains that language skills can be broadly
divided into two categories: receptive skills and productive skills. This classification is widely
used in language teaching because it reflects how learners process and use language (Scrivener,
2011). According to Scrivener (2011), receptive skills involve the ability to interpret language
input, whereas productive skills involve the ability to produce language output. These two
categories are closely interconnected, as learners typically need to understand language before
they can use it effectively. Additionally, some of these skills are affected by such things as
exposure, practice, and interpersonal interaction (Scrivener, 2011). Hence, the method of
English language teaching consistently focuses on the balance of these abilities so that every
student can learn to be fully communicative (Masdugi et al., 2023). Thus, the difference

between receptive and productive skills helps to explain the process of language learning.

In terms of receptive skills, Thornbury (2006) highlights that learners process and

receive information in a foreign language through listening and reading comprehension.
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Listening comprehension refers to the ability to understand spoken language by decoding
sounds, words, and meanings (Thornbury, 2006). This indicates that listening is a real-time
process that requires learners to interpret pronunciation, intonation, and meaning
simultaneously. On the other hand, reading comprehension involves understanding written
texts by decoding words and constructing meaning (Scrivener, 2011). According to Harmer
(2007), reading goes beyond word recognition, as it requires learners to identify ideas, make
inferences, and relate information to prior knowledge. In this way, reading enables students to
access large amounts of information and strengthen their comprehension abilities. Therefore,
listening and reading are fundamental stages in language acquisition, as they provide the input

necessary for the development of other skills (Harmer, 2007).

However, according to Scrivener (2011), the productive skills are speaking and writing,
which is central to communication for real-life situations. Speaking is the ability to convey
ideas, thoughts, and feelings verbally using the right vocabulary, grammar, and pronunciation
(Scrivener, 2011). According to Brown and Abeywickrama (2018), there are three components
of speaking: information production, information receipt, and information processing. The
implication here is that language skills must not only be learnt but that they are also be flexible
enough to respond appropriately in real time. On the other hand, writing may be described as
the capacity of clarifying ideas clearly and organizedly with written language. From this view,
oral and written production is crucial in English learning as a foreign language since students
can actively use English and express their capacities in learning English as a foreign language
(Harmer, 2007). Furthermore, Scrivener (2011) asserts that language production is also part of
language development since it helps in making learners aware of their knowledge gap and also

conscious language.

According to Krashen and Terrell (1983), while the two abilities, receptive and
productive, are important and necessary in language learning, language learners may encounter
a number of problems in the mastery of these abilities. The lack of language exposure is one
of the challenges commonly encountered, especially in EFL environments where English is not
spoken on a daily basis. According to Krashen and Terrell (1983), there is a limit to how much

comprehensible input is needed for language acquisition, and little exposure to this input can
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have significant adverse effects on language learning. Furthermore, Wang (2024) says that
many learners get anxious when dealing with productive skills like speaking because of the
fear of making mistakes and the fear of judgment. The difficulties they showed indicate that
the development of English language skills is a complex, continuous process, which demands

practice, supportive environments, and suitable methodologies.

Productive Skills

Harmer (2007) claims that productive skills, such as speaking and writing, are the main
way in which people learn English as a foreign language because they allow English language
learners to use the language in purposeful ways. Productive skills involve the production of
oral and written outputs to communicate ideas, thoughts, and information, and are active ways
of demonstrating the learner's ability to understand the language (Harmer, 2007). While these
two skills are different in process and form, both are used to achieve the goal of achieving
communication. In that sense, productive skills are needed to help students translate what they

recognize from language to use it in real situations.

Moreover, Harmer (2007) asserts that productive skills are very important in the study
of English for learners to be able to share in social and academic dialogue in an active way.
Students can share opinions, express experiences and communicate in a meaningful way
through speaking and writing (Harmer, 2007). It is essential that such interaction occurs in
order to develop confidence and independence in the use of language. Furthermore, Zahroh
(2020) asserts that meaningful communication is crucial in language learning, in which the
learners can use language for their purposes. Therefore, productive skills are not only related
to language learning but also directly related to various communicative situations where the

students have to perform efficiently.

From a developmental point of view, Putri et al. (2017) highlight that productive skills
play an important role not only in communication but also in language development. In the
learning process, students are asked to plan their sentences, use appropriate grammatical
structures, and use relevant words in speaking and writing to facilitate a deep understanding of

language learning (Putri et al., 2017). Moreover, language production helps the learners
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critically discuss themselves in speaking and find the deficit in their language knowledge (Putri
etal., 2017). Furthermore, learners can enhance their fluency and accuracy by using these skills
repeatedly, since learners can express themselves in different types of situations (Thornbury,
2006). These skills, then, are not just communication tools but also mechanisms for learning

and improvement.

According to Golkova and Hubackova (2014), there are some different strategies that
can help develop productive skills in the classroom context. Role plays, discussions,
presentations, and guided writing assignments offer learners the opportunity to use language in
structured and meaningful ways (Golkova & Hubakova, 2014). Additionally, these activities
will foster creativity and enable students to get feedback from their peers and the teacher.
Golkova and Hubackova (2014) argue that communicative activities are especially effective if
they are presented in a realistic form and can foster spontaneous language use. Besides, process
writing instruction, which involves planning, drafting, and revising, gives students a chance to
further develop their written expression over time (Harmer, 2012). Consistent practice and

feedback will, therefore, help build confidence and competence in producing skills.

Viera et al. (2024), however claim that despite all these privileges, there are a number
of problems which students encounter in acquiring productive skills. Lack of confidence is one
of the most frequent problems, as students may fear making mistakes, which can limit their
willingness to speak. Besides that, anxiety in using language plays a significant role in learners'
involvement in communicative activity (Viera et al., 2024). In addition, a lack of vocabulary
and grammatical skills might make learners incapable of expressing their ideas clearly, which
consequently may reduce their motivation and cause difficulties (Bahari & Salimi, 2021).
Likewise, writing skills can be difficult, because it is a skill that must be organized, coherent,
and accurate, which will take a lot of time and continuous practice to form (Bahari & Salimi,

2021). If such support is lacking, students might not be able to acquire these necessary skills.

Last but not least, Akki and Larouz (2021) argue that these challenges can be overcome
by providing the right professional teacher support and guidance. It is important for teachers to
provide a comfortable and positive learning atmosphere for students to use the language
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without being judged. Use of constructive feedback, encouragement, meaningful tasks, and
others are important strategies for facilitating the production of constructive skills (Akki &
Larouz, 2021). Further, Harmer (2007) highlights the role of the teacher in creating
opportunities for students to engage in the language in real-life contexts, using interactive and
engaging activities. Finally, good development of productive skills is crucial to practice, but
also depends on the quality of teaching and how well the classroom environment supports

learning.
Speaking Skills

Brown and Abeywickrama (2018) assert that speaking is an integral part of the English
language learning process, because it facilitates the learners' communicative competence, their
confidence, and good communication. The speaking skill is defined as a process of an
interactive nature which refers to the creation, reception, and processing of information in the
process of communication (Brown & Abeywickrama, 2018). Harmer (2007) suggests that,
from the aspect of language learning, speaking is an important language skill activity since

learners can express what they want to say and communicate in different scenarios.

Moreover, Brown (2007) notes that the ability to speak is crucial in attaining
communicative competence, and that learners should be given speaking experiences in
situations beyond the controlled setting of classrooms. Furthermore, it serves to give learners
a sense of progress and motivation as it shows their competence in putting English to use in
real-world situations (Harmer, 2007). Effective teaching in oral skills is also claimed to help
students to become confident in their speech to allow them to be active participants in face-to-
face communication (Richards 2008). Thus, speaking ability plays a significant role in English
language teaching since it is used in the process of communication and the development of the

language.
Speaking sub-skills

Scrivener (2011) suggests that speaking can be divided into a number of sub-skills that
enable learners to express themselves effectively in different situations. These sub-skills are
defined as specific features of spoken language that learners need to master in order to improve
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their overall speaking performance (Scrivener, 2011). In this sense, speaking is not a single
ability but a combination of different components that interact during communication. These
elements allow learners to organize their speech, adapt to different contexts, and communicate
effectively with others. Therefore, understanding these sub-skills is essential for improving oral

communication in English.
Accuracy

Regarding accuracy, Thornbury (2006) defines it as an essential speaking sub-skill
related to the correct use of language forms. Accuracy refers to the ability to speak correctly
by using appropriate grammar, vocabulary, and pronunciation (Thornbury, 2006). This sub-
skill is important because it helps learners avoid misunderstandings and express their ideas
clearly. Moreover, correct language use enables speakers to produce more precise and
comprehensible messages in different contexts (Thornbury, 2006). For this reason, accuracy

plays a key role in ensuring clarity and effectiveness in communication.
Appropriacy

In terms of appropriacy, Thornbury (2006) explains that it refers to the ability to use
language appropriately according to a specific situation or context. This involves selecting
language that matches the level of formality, the topic of discussion, and the relationship
between speakers (Thornbury, 2006). As a result, learners need to adjust their language
depending on whether they are in formal or informal settings. Using appropriate language helps
speakers communicate more effectively and reduces the risk of misunderstandings in social
interactions (Thornbury, 2006). Therefore, appropriacy is important because it allows learners

to use language in socially acceptable and contextually suitable ways.
Fluency

Another key sub-skill, Munawarah et al. (2018) stated that fluency refers to the ability
to speak smoothly and naturally. Fluency involves speaking at a natural pace with a limited
number of pauses or hesitations (Munawarah et al., 2018). This sub-skill is important because

it allows communication to flow more easily and helps speakers maintain interaction with
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others. According to Harmer (2012), learners who develop fluency are better able to express
their ideas confidently and participate actively in conversations. Consequently, fluency is

essential for achieving effective and continuous communication.

Pronunciation

With regard to pronunciation, Scrivener (2011) explains that it is the sub-skill related
to the correct production of sounds in spoken language. Pronunciation includes the articulation
of individual sounds, as well as stress, rhythm, and intonation patterns (Scrivener, 2011). This
sub-skill is important because it directly affects how well a speaker is understood by others.
Proper pronunciation facilitates comprehension and reduces communication difficulties (Al
Bajalani, 2018). Therefore, pronunciation is a fundamental aspect of intelligibility in oral

communication.
Body language

In addition, Thornbury (2006) indicates that body language is a non-verbal sub-skill
that supports communication through physical expression. It includes gestures, facial
expressions, and eye contact that accompany spoken language (Thornbury, 2006). This sub-
skill is important because it reinforces meaning and adds clarity to verbal messages (Harmer,
2012). Furthermore, appropriate body language can increase listener engagement and improve
the overall effectiveness of communication. Consequently, non-verbal communication helps

speakers convey attitudes and emotions more effectively.

Text types

Similarly, Harmer (2012) maintains that text types refer to the different forms or
structures used in spoken communication. This sub-skill involves the ability to use various
types of spoken discourse, such as conversations, presentations, and narratives (Harmer, 2012).
Each type has its own organizational patterns and language features. The ability to use different
text types allows learners to adapt their speech according to the purpose and audience

(Thornbury, 2006). Additionally, mastering different text types helps students communicate
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ideas more clearly and appropriately in diverse contexts. Therefore, this sub-skill contributes

to flexibility in communication.

Interactive strategies

Moreover, Thornbury (2006) explains that interactive strategies are sub-skills that help
speakers manage communication and maintain interaction. These strategies include asking for
clarification, taking turns, and responding appropriately during conversations (Thornbury,
2006). Since communication is a collaborative process, these strategies allow learners to
sustain conversations and respond effectively to others (Al Bajalani, 2018). In addition, they
help learners build confidence and participate more actively in real-life communicative
situations. As a result, interactive strategies are essential for developing active and cooperative

communication.

Speaking strategies

Pedagogically, according to Uyun (2022), effective speaking strategies are important
because it enables meaningful communication and participation in the development of speaking
skills. These strategies involve giving learners opportunities to practice language in authentic
rather than only formal contexts (Uyun, 2022). Speaking strategies contribute to the
development of fluency, confidence, and expression in this way. In addition, they are capable
of motivating learners to actively carry out communicative actions (Uyun, 2022). Hence, using
adequate speaking strategies is crucial for enhancing oral communication in the EFL learning

environment.

Moreover, according to Oradee (2012), role play, discussion, and information gap tasks
are the most frequently used speaking techniques, which facilitate natural communication
between learners. Such activities are related to information sharing, opinion clearing, and
meaning making in the process of speaking (Oradee, 2012). These activities provide an
opportunity to practice language in meaningful contexts and build fluency and accuracy.

Furthermore, role plays enable students to rehearse authentic scenarios, increasing confidence
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and alleviating speech anxiety (Oradee, 2012). Likewise, in classroom discussion, students are
allowed to organize their thinking and to speak or respond to others in a spontaneous manner
(Oradee, 2012). As a result, these strategies provide students with a dynamic classroom that
will enable them to actively practice and develop their speaking skills.

Lastly, according to Muhsin (2016), scaffolding and feedback are necessary elements
to help in applying effective speaking strategies. Teachers are involved in guiding the students
by giving examples and prompts and correcting their mistakes in order to improve their
performance (Muhsin, 2016). For this reason, Brown and Abeywickrama (2018) have said that
feedback is useful to guide students to see their errors and develop their language use gradually.
Also, the use of scaffolding methods like sentence starters or guiding questions helps the
students to communicate their ideas clearly, particularly for the less capable levels (Goh, 2017).
Apart from this, these strategies are also useful for dealing with anxiety and boosting learners'
confidence in terms of speaking (Goh, 2017). As a result, interactive activities and adequate

teacher support play a vital role in the development of students' ability in speaking.
Speaking limitations

Although speaking is one of the most vital skills in language learning, it is reported that
learners face serious restrictions when trying to learn speaking (Han & Keskin, 2016). Speaking
anxiety is one of the most frequent concerns, and it is observed that this reduces the use of
students' language and makes them continue to be anxious in class settings (Han & Keskin,
2016). Furthermore, Brown and Lee (2025) suggest that there are a variety of restrictions of
which learners are often unaware, including vocabulary and grammatical constraints, which
can hinder their ability to convey their ideas clearly and effectively. These linguistic constraints
might frustrate students and make them not so interested in communicating, and consequently
affect language development.

Furthermore, Aashiq and Zahid (2024) explain that limited exposure to the target
language and the absence of real communication opportunities represent another major

challenge in developing speaking skills. Learners of English as a foreign language often have
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minimal contact with the language outside the classroom, which reduces their chances to
practice speaking in authentic contexts (Aashigq & Zahid, 2024). Similarly, Krashen and Terrell
(1983) argue that meaningful input is essential for language acquisition, and a lack of such
input can result in weak language production among learners. Therefore, insufficient exposure

significantly affects the development of speaking abilities.

Finally, Richards and Rodgers (2001) highlight that the use of traditional teaching
methods focused on grammar, translation, and writing practice can also limit the development
of speaking skills. These approaches often emphasize accuracy over fluency, which restricts
learners’ ability to communicate effectively in interactive situations (Richards & Rodgers,
2001). As a result, students may acquire theoretical knowledge of the language but struggle to
apply it in real-life communication. Consequently, learners may feel insecure when speaking
and demonstrate limited communicative ability despite having a solid understanding of
grammatical structures (Richards & Rodgers, 2001).

1.3 Objectives

1.3.1 General Objective:
To identify the use of ChatGPT and its effects on the development of English speaking

skills.

1.3.2 Specific Objectives:

e To determine students’ current speaking ability level in the English class.
e To examine the key features of ChatGPT that can support the improvement of
students’ English speaking skills.

e To assess the impact of using ChatGPT on students’ speaking skills.

1.4 Fulfilment of objectives

The main objective of this study was to estimate the use of ChatGPT and its effects on

the development of English speaking skills. The first was to identify students’ current level of
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oral proficiency when developing speaking skills in English classes. To achieve this, the oral
component of the Cambridge English Preliminary Exam (PET) was administered, which was
assessed in relation to four speaking sub-skills: discourse management, pronunciation,
grammar and vocabulary, and communicative interaction. This allowed for more precise,
measurable results regarding students' oral performance. Furthermore, this diagnostic phase
provided a clear baseline to understand the specific linguistic gaps present in the student
population before any technological exposure. The resulting quantitative data offered an
objective overview of how these four criteria functioned in a traditional classroom setting.
Consequently, these initial parameters served as the necessary benchmark to contrast the

subsequent post-intervention outcomes.

The second specific objective was to examine the key features of ChatGPT that can
support the improvement of students’ English speaking skills. This was achieved through the
implementation of ten one-hour pedagogical interventions in a university English classroom.
The interventions involved communicative oral activities such as presentations, role-plays, and
games, which were complemented by the use of the Al tool ChatGPT. This tool corrected,
evaluated, and provided feedback on students' oral performance before, during, and after the
activities, helping students develop confidence, correct errors, and improve their pronunciation.
Students actively engaged with the platform's voice and text interactive capabilities to simulate

real-time conversational scenarios.

Finally, the third specific objective was to assess the impact of using ChatGPT on
students’ speaking skills. To this end, the same oral test used before the interventions was
administered. Through the analysis and comparison of both tests, it was possible to deduce the
progress of the students in their speech, verifying the great impact of ChatGPT on the
development of speaking skills, especially in communicative interaction and pronunciation.
The statistical comparison between the pre-test and post-test scores highlighted significant
variations in the targeted sub-skills. These empirical findings confirmed that the structured use
of artificial intelligence can systematically accelerate the acquisition of oral proficiency.
Ultimately, the data collected successfully validated the fulfillment of the core research goals

regarding technological integration in language learning.
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CHAPTER Il. METHODOLOGY

2.1. Materials

For this research project, oral communication assessment materials were taken from the
Cambridge English Preliminary (PET) speaking test at the B1 preliminary level before and
after the interventions. The instruments included a pre-test and a post-test. Furthermore, a
variety of instructional materials were incorporated throughout the intervention process to
support the development of speaking skills, such as guided speaking prompts, role-play
scenarios, conversation tasks, worksheets, and digital resources that facilitated real-time
interaction with the Al tool. ChatGPT was used as the main pedagogical resource to provide
immediate feedback, model responses, and encourage independent oral practice. The research
process was supervised from the beginning of the study to make sure that the research is valid,

reliable, and does not violate ethical standards.
2.2. Methods

2.2.1 Research approach

This research project took responsibility in a quantitative approach because it centered
on the collection and analysis of numerical and statistical data. According to Lim (2024),
quantitative methods allowed investigators to obtain more precise and reliable information
related to qualitative interpretations. This method was suitable for the study since it was based
on the administration of a pre-test and a post-test to measure the improvement of students’
speaking skills after the intervention with ChatGPT. The quantification of results simplified
data interpretation and supported deductions through objective control. It was established if
ChatGPT could serve as an effective tool to improve English speaking skills among university

students with the collected information.
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2.2.2 Modality

This research contained bibliographical research since it was based on the study of
various academic sources related to technology and language learning. As stated by Ocafa
(2021), concluded that this modality allowed researchers to collect information from different
papers, journals, and digital sources to build a theoretical foundation. The literature review
included studies about Artificial Intelligence applications in education, ChatGPT as a learning
assistance, and its influence on language progress, especially in speaking skills. These
bibliographical bases provided theoretical support to comprehend how ChatGPT could be

applied in the language learning process.

Additionally, the study employs a field-based research modality, characterized by the
direct gathering of primary data from the environment where the phenomenon naturally occurs.
This modality focuses on experiential and contextual data collection during a specific period
of classroom intervention, where ChatGPT is integrated as a speaking practice tool. Danelo
(2025) highlighted that field research requires observational acuity, empathy, and adaptability,

especially when working with human subjects in dynamic environments.

2.2.3 Type of research and Research design

The current research had a pre-experimental design since it aimed to evaluate the
positive impact between the use of ChatGPT and the improvement of speaking skills. Gass
(2015) mentioned that pre-experimental research was vital for testing hypotheses and
confirming the validity of results obtained from controlled variables. Over this design, the
researcher determined if ChatGPT had a significant effect on enhancing learners’ oral
performance in English. The study was conducted with a single group of English language
learners who were exposed to speaking practice using ChatGPT. A pre-test was administered
before the intervention to measure their initial speaking level, followed by a post-test after the
use of ChatGPT to measure their progress. The activities emphasized simulated conversations,
role plays, and interactive prompts generated by ChatGPT to evaluate fluency, pronunciation,

accuracy, and coherence in students’ oral production.
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2.2.4 Techniques and tools

To collect reliable and measurable data, a pre-test and post-test were implemented. The
speaking section of the Cambridge English Preliminary Exam (PET) was used to assess the
learners before and after the intervention. According to Cambridge University Press &
Assessment (2020), standardized assessment rubrics are critical for ensuring objectivity,
validity, and reliability in language testing, as they provide a clear, standardized benchmark
aligned with the Common European Framework of Reference for Languages (CEFR). This
section evaluated how effectively learners communicate ideas, interact in conversations, and
maintain fluency. During the treatment, ChatGPT was used as the main technological tool to

facilitate real-time conversation practice, feedback, and pronunciation modeling.

2.2.5 Population

This study was conducted with a population of 33 first-semester students, aged between
19 and 21 years. The selected group presented a varied range of oral communication
performance, making it suitable for the application of a structured methodology to identify
growth over time.

Table 1
Population
Gender Number of Students Percentage
Male 4 12,12%
Female 29 87,88%
Total 33 100%

Note: This table shows the total number of participants from first semester students from

2.2.6 Hypothesis

H1: ChatGPT significantly improves English speaking skills among first-semester students at

Universidad Técnica de Ambato.

HO: ChatGPT does not significantly improve learners’ speaking skills among first-semester

students at Universidad Técnica de Ambato.
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2.2.7 Procedure

In this research process, ten interventions were carried out focusing on the development
of oral communication skills through the use of communicative activities supported by
ChatGPT. Each lesson lasted 60 minutes, where meaningful and interactive tasks were
implemented to promote students’ speaking performance. Various didactic techniques were
applied, such as role-plays, games, guided practice, pair and group work, oral presentations,
repetition, and feedback activities. Moreover, technology also proved to be a very motivating
and supportive tool, particularly when using ChatGPT for feedback, generating ideas, and for
speech practice. The ESA (Engage, Study, Activate) method of instructional design was
implemented with all interventions. The total length of each lesson consisted of a number of
phases: Engage (10-15 minutes), Study (15-20 minutes), and Activate (25-30 minutes).

The intervention started with the pre-test, which aimed to measure students' speaking
capability prior to the teaching-learning process. Students were asked to take part in a
structured speaking activity in pairs, where they answered questions, described situations, and
interacted with a speaking partner. The teacher assessed their work with a rubric that had four
criteria: grammar and vocabulary, pronunciation, discourse management, and interactive
communication. This preliminary evaluation was used as a baseline assessment for measuring

students' progress during the intervention.

The first teaching lesson was focused on comparatives. Firstly, the teacher showed
students two contrasting pictures and had them pick which they preferred with basic
comparative language. The teacher observed students' oral production in the initial production
activity. During the study phase, the teacher introduced the concept of comparative, short, and
long and irregular adjectives and led the students in controlled oral exercises. Students used
ChatGPT to enhance their sentences by checking and giving feedback. During the active phase,
learners participated in speaking challenges in groups, communicating their ideas verbally
about various situations. The activities fostered the learners' fluency, interaction, and

spontaneous speech.
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The second lesson was dedicated to superlatives. The teacher began her lesson with a
game in which students had to answer questions in superlative forms, thereby increasing the
involvement and confidence of the students. In the study phase, the teacher explained the
structure and gave examples, followed by pronunciation practice and controlled activities.
Students interacted with ChatGPT through simulated conversations and role play situations
where the Al as a speaking partner and provide immediate feedback in order to correct their
sentences and improve accuracy. In the active stage, students were engaged in rapid speech
exercises and given the chance to give brief responses to questions, which helped them to build

fluency and confidence in using superlatives.

The third lesson covered hobbies and free-time activities. The class began with a bingo
game that encouraged students to speak using vocabulary related to hobbies. In the study stage,
the teacher used structures to express likes, dislikes, and questions. Students conducted
practice-based activities with feedback. In the active stage, students participated in an activity
in pairs to make short dialogues about their hobbies. They recorded their dialogues, then used
the ChatGPT generator to edit them and made a final copy, encouraging autonomy and oral

production.

The fourth lesson focused on the use of articles (a, an, the). The teacher started an
activity during which the students pointed out and corrected mistakes in sentences. In the study
phase, the articles and their uses were presented with examples and concept-checking questions
by the teacher. The student practiced orally and produced and edited sentences based on
ChatGPT. Students were asked to work in groups and develop role plays from real-life
situations in the activation process, using articles in communicative contexts with the aim of

improving students' fluency and interaction.

The fifth lesson was based on the use of the past simple to talk about achievements.
The teacher initiated the class with a communicative activity in which students asked and
answered questions about past experiences. In the study stage, the teacher described the
structure of the simple past and guided students through controlled practice. Students used

ChatGPT to review their sentences and to get feedback. During the activate stage, learners were
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asked to prepare and give short oral presentations about their achievements, where they

emphasized how to correctly use the target structure, organize the speech, and keep it fluent.

The sixth lesson focused on expressing likes and dislikes about movies and books. The
teacher started with a guessing activity with visual prompts (emojis) to activate vocabulary and
encourage participation. In the study phase, students learned and practiced structures to express
opinions. They engaged in conversations with ChatGPT to refine their sentences and correct
any errors. During the activation phase, students developed and delivered short oral
presentations in pairs, articulating their preferences, while engaging in communication in a

meaningful way.

The seventh lesson addressed food and expressions of dislike, including the description
of simple preparation processes. The teacher started with an interactive speaking activity to
activate prior knowledge. In the study stage, vocabulary related to food and cooking verbs, as
well as sequence connectors, were introduced and practiced. In the activation phase, students
were divided into groups to design and explain a short recipe that they did not like, stating the
ingredients and preparation procedure. Students used ChatGPT to enhance their language and

were given feedback by the teacher.

The eighth intervention aimed at describing people using physical and personality
adjectives. The topic was introduced to the students via guessing games and a guided
vocabulary presentation. Students learned grammatical structures like “is” and “has” and
practiced using ChatGPT to refine their sentences. In the activate stage, learners prepared and
presented descriptions of a person they admire, focusing on fluency, accuracy, and use of

descriptive language.

Finally, a post-test was administered at the end of the interventions, which followed the
same structure as the pre-test. Students worked in pairs and engaged in a speaking activity that
was assessed with the same rubric. The findings from this last assessment were used to compare

students' achievement and to determine the effectiveness of the instructional intervention.
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CHAPTER I1l. RESULTS AND DISCUSSION

3.1 Analysis and discussion of the results

This chapter indicates the analysis of the statistical data collected through the pre-test
and post-test implemented for the participants. In both tests, preparation was based on the
Cambridge English Preliminary (PET) exam, and scored using a rubric, with a maximum score
of 20 points. The rubric contained four criteria: discourse management, interactive
communication, pronunciation, and grammar and vocabulary. Each component was analysed
separately in order to compare students’ performance before and after the intervention and to

determine their progress in speaking skills.

The findings are presented in tables to easily compare the two measurements once the
pedagogical strategy has been implemented. A non-parametric test was used in order to —
whether differences in the pre-test and post-test scores were statistically significant. Before
this, a test of normality (Shapiro-Wilk) was performed using the IBM SPSS software.
Following these results, to analyse the data and determine whether to accept or reject the null
hypothesis, the Wilcoxon signed-rank test has been chosen.

The statistical results obtained from the Wilcoxon test are essential to determine
whether the use of ChatGPT really made a difference in the students' oral performance. By
comparing the numbers before and after the pedagogical strategy, it is possible to see exactly
which of the four criteria showed the highest improvement. This analysis goes beyond just
showing scores; it explains how the specific interactive features of the artificial intelligence
tool helped improve the students' speech. Therefore, the following sections provide a clear
explanation of these findings, connecting the statistical data directly to the main goals of this

research.
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3.1.1 Descriptive analysis of the pre-test and post-test

Table 2

Pre-test results

Pre-test
Points Frequency  Percent  Valid Percent Cumulative
Percent
4 1 3.0 3.0 3.0
5 1 3.0 3.0 6.1
6 1 3.0 3.0 9.1
8 2 6.1 6.1 15.2
9 2 6.1 6.1 21.2
10 5 15.2 15.2 36.4
11 5 15.2 15.2 51.5
Valid 12 1 3.0 3.0 54.5
13 1 3.0 3.0 57.6
14 1 3.0 3.0 60.6
15 4 12.1 12.1 72.7
16 5 15.2 15.2 87.9
18 2 6.1 6.1 93.9
19 2 6.1 6.1 100.0
Total 33 100.0 100.0

Note: Pre-test score over 20 points.
Analysis and interpretation

According to the results, the most common scores were 10, 11, and 16 out of 20 points,
representing 15.2% of the population and 5 students at each score. Furthermore, the highest
score, 19 points, was obtained by 2 students, representing 6.1% of the population. On the other
hand, the lowest score was 4 points, obtained by only one student, corresponding to 3% of the

participants.

Based on the pre-test results, it can be deduced that the majority of students demonstrate

a basic level of speaking proficiency, showing deficiencies especially in aspects such as
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pronunciation and discourse management, which interfered with the clarity and coherence of
their speech. For this reason, it is necessary to incorporate a practical tool to improve the most
intrinsic elements of oral communication, one that provides precise feedback tailored to each

student's needs.

Table 3

Pre-test subskills

Descriptive Statistics

Subskill N Mean

Pre-Grammar And Vocabulary 33 3.12

Pre-Discourse Management 33 3.06

Pre-Pronunciation 33 3.06

Pre-Interactive Communication 33 3.09
Valid N (listwise) 33

Note: Each pre-test part score is over 5 points.
Analysis and interpretation

The results indicated that the grammar and vocabulary sub-skills obtained the highest
mean, 3.12 out of 5 points, suggesting a slightly superior command of structures and
vocabulary among the students. On the other hand, the discourse management and
pronunciation sub-skills registered the lowest mean, 3.06 in both cases, demonstrating
difficulties with speech clarity. Finally, the interactive communication sub-skill reached a mean
of 3.09, placing it at an intermediate level. Overall, the results show that the students present a
moderate level in all sub-skills, with particular difficulty in phonological aspects and speech
fluency. This initial symmetry in the scores indicates a homogeneous starting point among the
participants regarding their general oral performance. Furthermore, the lower averages in
pronunciation and discourse management highlight a critical need for targeted interactive
practice. Consequently, these baseline diagnostic numbers justify the implementation of an

external technological tool to address these specific conversational gaps.
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Table 4

Post-test results

Post-test
Points Frequency Percent Valid Percent ~ Cumulative Percent

8 1 3.0 3.0 3.0
11 1 3.0 3.0 6.1
12 2 6.1 6.1 12.1
13 2 6.1 6.1 18.2
14 4 12.1 12.1 30.3

Valid 15 4 12.1 12.1 42.2
16 2 6.1 6.1 48.5
18 9 27.3 27.3 75.8
19 6 18.2 18.2 93.9
20 2 6.1 6.1 100.0

Total 33 100.0 100.0

Note: Post-test score over 20 points

Analysis and interpretation

The results showed that the majority of students achieved a score of 18 out of 20,

representing 27.3% of the population, or 9 students. The highest score was 20 points, achieved

by 2 students, representing 6.1% of the population. Conversely, the lowest score was 8 points,

achieved by only 1 student, representing 3% of the participants.

The post-test results reflected a significant improvement compared to the pre-test. The

minimum score went from 4 to 8, while the maximum score increased from 19 to 20, which

not only reflects an improvement in the students' overall performance but also a reduction in

the performance gap between them. Thus, the results suggest that the application of the

ChatGPT Al tool had a positive impact on the development of students' speaking skills,

contributing to the strengthening of aspects such as fluency, pronunciation, vocabulary use,

and communicative interaction.
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Table 5

Post-test subskills

Descriptive Statistics

Subskill N Mean

Post-Grammar And Vocabulary 33 3.88

Post-Discourse Management 33 4.03

Post-Pronunciation 33 4.06

Post-Interactive Communication 33 4.18
Valid N (listwise) 33

Note: Each pre-test part score over 5 points.
Analysis and interpretation

According to the results, the interactive communication sub-skills achieved the highest
mean, with 4.18 out of 5 points. On the other hand, the lowest mean was achieved by grammar
and pronunciation sub-skill (3.88). This was followed by a mean score of 4.03 for the discourse
management sub-skills. Finally, the pronunciation sub-skill ranked just below the highest,
reflecting a mean of 4.18. These figures indicate that while all areas experienced positive
growth, the students showed a more pronounced adaptation to interactive and phonetic tasks.
Consequently, the data suggests that the direct practice format favoured conversational fluency

over strict structural precision.

The post-test data indicate that students demonstrated a higher proficiency level in the
different sub-skills of the speaking skill. Overall, there is a unique improvement in each sub-
skill, particularly in interactive communication, which is an intrinsic characteristic of the
language, indicating improved fluency, adaptability, and participation. This demonstrates not
only the effectiveness of ChatGPT as a technological tool but also its relevance within the

classroom as a pedagogical strategy.
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Table 6

Comparative results: Pre-test and Post-test

Subskill Pre-test Post-test Difference
Pre-Grammar And Vocabulary 3.12 3.88 0.76
Pre-Discourse Management 3.06 4.03 0.97
Pre-Pronunciation 3.06 4.06 1.00
Pre-Interactive Communication 3.09 4.18 1.09
Test scores 12.33 16.15 3.82

Analysis and Interpretation

The most significant increase in the mean score was observed in the communicative
interaction sub-skill, with an increase of 1.09 points. Conversely, the sub-skills with the
smallest increase were grammar and vocabulary, with an increase of 0.76 points. Furthermore,
there was a moderate improvement of one point in the pronunciation sub-skill, and a moderate

improvement of 0.97 points in the sub-skill of discourse management.

These findings have shown that there is significant progress in the acquisition of the
sub-skills measured in the post-test as compared to the pre-test. ChatGPT productively
stimulated students and provided personalized feedback on their spoken English, particularly
regarding communication, as it could present immediate and individualized feedback and

improvement suggestions, thereby enhancing students' oral skills.

Table 7

Kolmogorov-Smirnov and Shapiro-Wilk Normality test

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Pre-test 146 33 073 959 33 .240
Post-test 249 33 .000 906 33 .008

a. Lilliefors Significance Correction
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Analysis and interpretation

In the pre-test, the significance values (p = 0.073 and p = 0.240) are greater than 0.05,
indicating that the data follow a normal distribution. Nevertheless, in the post-test, the
significance values (p = 0.000 and p = 0.008) are less than 0.05, which proves that they are not
normally distributed. Therefore, since the assumption of normality was not met in the post-test,
the use of nonparametric tests, such as the Wilcoxon signed-rank test, is justified for data
analysis.

3.1.2. Wilcoxon Signed-rank test results

Table 8

Wilcoxon Signed-rank test

Ranks
N Mean Rank Sum of Ranks
Post-test — Pre-test  Negative Ranks 12 2.00 2.00
Positive Ranks 30° 16.41 494.00
Ties 2¢
Total 33

a. Post-test < Pre-test
b. Post-test > Pre-test
c. Post-test = Pre-test

Analysis and interpretation

This analysis demonstrates that positive ranks (Post-test > Pre-test) were associated
with the count of 30 students, and the sum of rankL 494.00 suggests that the vast majority of
the participants were able to improve their performance following the intervention. Conversely,
negative ranks (Post-test < Pre-test) were represented in only 1 student, with a mean rank of
2.00 and a sum of ranks of 2.00, indicating that very few participants had a decline in
performance. There were also two ties, which implies that in these situations, there was no
change between the pre-test and the post-test. On the whole, the results indicate a definite
tendency towards score improvement in the post-test when compared with the pre-test. The
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presence of more positive scores than negative ones points to the effectiveness of the use of
ChatGPT in developing the sub-skills measured.

3.2 Hypothesis Verification

Table 9

Wilcoxon test Statistics

Test Statistics?
Post-test — Pre-test
z -4.837°
Asymp. Sig. (2-tailed) 0.000

a. Wilcoxon Signed Ranks Test
b. Based on negative ranks.

The observed value of a Z-value of -4.837 and a significance level of p = 0.000 (two-
tailed) is less than 0.05. This means that Wilcoxon rank test reveal statistically significant
difference between the pre-test and post-test. Therefore, the null hypothesis is rejected, and the
alternative hypothesis is accepted, proving that the use of ChatGPT as a pedagogical strategy
had a significant impact in enhancing the performance of students.

3.3 Discussion

The analysis and interpretation of the collected data provide significant insights into how
ChatGPT contributed to the development of students’ speaking skills. The pre-test and post-
test results, supported by the statistical analysis, confirmed the rejection of the null hypothesis,
indicating that the implementation of ChatGPT had a positive impact on learners’ oral
performance. The discussion of the findings is presented below in relation to the research

objectives and previous studies.

First, the results revealed that students’ speaking skills before the implementation of ChatGPT
were at a basic level, with noticeable difficulties in pronunciation, discourse management,
grammar, and vocabulary use, and interactive communication. Students frequently
demonstrated pauses, hesitations, filler words, and pronunciation problems that affected the
clarity and coherence of their speech. This finding is consistent with Brown and Yule (1983)
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mention that speaking is a complex skill requiring the integration of multiple linguistic and
communicative components. Likewise, Tayari et al. (2024) explain that speaking skills are
often underdeveloped in EFL contexts due to limited opportunities for authentic
communication and interaction. Similarly, Aprian et al. (2023) highlighted that students tend
to demonstrate low fluency and confidence when traditional teaching methods are
predominantly used. In addition, Datu et al. (2023) emphasized that learners commonly
struggle with pronunciation and vocabulary when they lack engaging and contextualized
speaking practice. Therefore, the diagnostic results confirmed the need for innovative and

interactive strategies to enhance students’ communicative competence and oral performance.

Secondly, the implementation of ChatGPT demonstrated the potential of Al-assisted learning
tools in the development of speaking skills through personalized interaction and immediate
feedback, students were able to practice English that encouraged active participation and
continuous communication. Specifically, the tool’s natural language processing (NLP)
capabilities such as its interactive text-to-speech and speech-to-text voice mode allowed for
real-time conversational simulations where students received immediate pronunciation
modelling, personalized feedback and localized grammatical corrections. These findings align
with theories related to CALL (Computer-Assisted Language Learning) and Al-assisted
language learning, which emphasize that technological tools facilitate language acquisition by
increasing opportunities for authentic interaction and individualized support. Similarly,
Krashen’s (1983) Affective Filter Hypothesis argues that language acquisition is more
successful when learners experience low levels of anxiety, high motivation, and greater self-
confidence. The supportive and non-judgmental environment provided by ChatGPT may have
contributed to lowering students’ affective filter, allowing them to engage more actively in
speaking tasks, take risks when using the language, and improve their fluency and confidence.
Furthermore, Nik Peachey (2023) reports that Al-based tools can create adaptive learning
environments that promote motivation, learner autonomy, and communicative practice.
Likewise, Baskara (2023) explains that the integration of Al tools in language learning provides

students with authentic communicative exposure and opportunities for constant interaction.
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Another important finding was the improvement observed in pronunciation and discourse
management after the pedagogical intervention. Students demonstrated fewer hesitations and
pauses, better organization of ideas, and greater intelligibility during oral communication tasks.
These results may be explained by the immediate and personalized feedback provided by
ChatGPT, which allowed students to identify and correct grammatical, lexical, and
phonological errors during practice. These findings are supported by Kelly et al. (2023), who
mention that generative Al tools promote active participation and meaningful language use in
communicative contexts. Similarly, Alsaedi (2024) suggests that Al-assisted learning tools
contribute to the improvement of pronunciation, fluency, intelligibility, and discourse
management through continuous and personalized feedback. Moreover, the use of simulated
conversations encouraged students to interact more spontaneously and meaningfully, which

contributed to the development of interactive communication skills.

From a pedagogical perspective, the findings suggest that ChatGPT can serve as a valuable
complementary resource in EFL classrooms. Its implementation may help teachers provide
students with additional opportunities for individualized speaking practice, especially in
contexts where classroom interaction time is limited. Moreover, the integration of Al tools into
communicative activities can promote learner autonomy, motivation, and confidence while
creating more dynamic and engaging learning environments. However, ChatGPT should not
replace the teacher’s role, but rather function as a supportive tool that enhances communicative

language teaching practices and facilitates the development of speaking sub-skills.

Despite the positive outcomes of the study, certain limitations should be acknowledged. The
research was conducted with a limited sample of students within a specific educational context,
which may affect the generalizability of the findings. Additionally, the duration of the
intervention was relatively short, making it difficult to determine the long-term effects of
ChatGPT on speaking development. Therefore, further studies are recommended to explore the
effectiveness of Al-assisted language learning tools in different educational settings, age

groups, and proficiency levels.
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CHAPTER IV. CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

The main purpose of this study was to estimate the use of ChatGPT and its effects on

the process of developing English speaking skills. Using the obtained results, a number of

conclusions were reached:

The results revealed that the students possess a basic level of speaking skills,
characterized by difficulties in expressing themselves fluently and accurately during
conversations. The findings showed the presence of grammatical, semantic, and
phonological errors, which affected the coherence and clarity of students’ oral
production. In particular, interference from the students’ native language contributed to
pronunciation problems and increased feelings of shyness and fear of speaking in
English. These results demonstrate the importance of implementing pedagogical
strategies focused on improving oral communication, grammatical accuracy,
vocabulary use, and pronunciation in order to strengthen communicative competence
in the English language.

The main features identified in ChatGPT were its ability to provide immediate
personalized feedback, constant interaction, and authentic language exposure. This
generative Al tool, employed through interactive activities involving the production
and practice of monologues and conversations, enabled learners to enhance their
communicative competence and rectify errors during speaking tasks. Moreover,
ChatGPT provided an educational setting for continuous practice and helped students
learn from real-world language use by delivering instant, individualized feedback. In
this process, the teacher acted as a guide and facilitator, instructing students on the
effective use of the Al, adapting instruction to fit the diverse needs of each learner,

implementing pedagogical strategies in the classroom, and assessing students' work.
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Significant differences were identified between pre-test and post-test scores, suggesting
that ChatGPT contributed positively to English-speaking development. The results of
this study demonstrate that the use of this Al tool was associated with substantial
improvements in students' performance, particularly in pronunciation, discourse
management, grammar and vocabulary use, and interactive communication.
Furthermore, ChatGPT fostered greater discourse management and clearer oral
production by providing opportunities for simulated conversations and immediate
feedback. In addition, it supported the development of communicative competence by
helping students reduce pauses and hesitations, organize their ideas more effectively,

and improve the intelligibility of their speech.

4.2 Recommendations

Based on the findings of the study, which aimed at estimating the effectiveness of

ChatGPT use and its effects on the development of the English speaking skills, the following

recommendations are suggested:

It is recommended that English teachers implement pedagogical strategies that address
the most frequent oral communication difficulties identified in the study, particularly
grammatical, semantic, and phonological errors. Teachers should incorporate guided
speaking activities such as structured dialogues, repetition activities, and
pronunciation-focused tasks to minimize first language interference and improve
learners’ oral proficiency, coherence, and fluency. In addition, creating a supportive
classroom environment may encourage greater participation in communicative
activities and facilitate more consistent oral practice. Consequently, future pedagogical
designs should adopt ChatGPT as a permanent instructional tool to provide scalable,

individual monitoring of speaking subskills.

It is also recommended that teachers integrate ChatGPT as a complementary
instructional resource in English language teaching, ensuring that its use is aligned with

communicative learning objectives. Teachers should provide clear guidance on how
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learners can formulate effective prompts, analyze feedback, and correct errors during
meaningful oral tasks. This implementation may strengthen autonomous learning,
provide individualized feedback, and increase opportunities for low-pressure speaking

practice both inside and outside the classroom.

It is highly recommended to design learning experiences that combine the use of
generative Al tools such as ChatGPT with communicative classroom activities to
enhance learners’ communicative competence. These activities should include role-
plays, simulations, and group discussions that promote discourse organization.
Additionally, teachers should monitor participants’ oral performance regularly and
provide supplementary support when necessary to reinforce accuracy, pronunciation,

and sustained development in communicative skills over time.

61



REFERENCES

Aashiq, I., & Zahid, Z. (2024). Analysis of self-confidence and lack of exposure on English
speaking skills of EFL learners: A study at BS level. Pakistan Social Sciences

Review, 8(2), 809-820. https://www.0js.pssr.org.pk/journal/article/view/695

Adeshola, 1., & Adepoju, A. P. (2024). The opportunities and challenges of ChatGPT in
education. Interactive Learning Environments, 32(10), 6159-6172.

https://doi.org/10.1080/10494820.2023.2253858

AKKi, F., & Larouz, M. (2021). Speaking and Writing Interconnections: A Systematic
Review. Journal of Translation and Language Studies, 2(2), 19-33.

https://doi.org/10.48185/jtls.v2i2.280

Al Bajalani, F. R. H. (2018). The Impact of Mobile Assisted Language Learning on Developing
Kurdish EFL Students’ Speaking Sub-skills at Koya University Paiman Zorab Azeez,
Lecturer Salahaddin University-Erbil. Journal of Raparin University-Vol, 5(15), 143.

https://ojournal.raparinuni2024.org/No_15/english/10.pdf

Alizadeh, M. (2016). The impact of motivation on English language learning. International

journal of research in English education, 1(1), 11-15. https://n9.cl/zz613

Al-Maashani, S., & Mudhsh, B. A. (2023). Educational and instructional technology in
EFL/ESL classrooms: A literature review. International Journal of Language and

Literary Studies, 5(2), 292-304. https://mail.ijlls.org/index.php/ijlis/article/view/1347

62



Alsaedi, N. (2024). ChatGPT and EFL/ESL writing: A systematic review of advantages and
challenges. English Language Teaching, 17(5), 41-50.

https://doi.org/10.5539/elt.v17n5p41

Asratie, M. G., Wale, B. D., & Aylet, Y. T. (2023). Effects of using educational technology
tools to enhance EFL students’ speaking performance. Education and Information

Technologies, 28(8), 10031-10051. https://doi.org/10.1007/s10639-022-11562-y

Azaria, A. (2022). ChatGPT usage and limitations. Hal Open Science. https://hal.science/hal-

03913837/

Bahari, A., & Salimi, M. (2021). Challenges and affordances of developing receptive and
productive skills via technology-based instruction. Computer-Assisted Language
Learning Electronic Journal, 22(1), 25-55.

https://callej.org/index.php/journal/article/view/321

Balci, O. (2024). The role of ChatGPT in English as a foreign language (EFL) learning and
teaching: A systematic review. International Journal of Current Educational

Studies, 3(1), 66-82. https://www.ijces.net/index.php/ijces/article/view/107

Baskara, F. R. (2023). Integrating ChatGPT into EFL writing instruction: Benefits and
challenges. International Journal of Education and Learning, 5(1), 44-55.

https://pubs2.ascee.org/index.php/ijele/article/view/858

63



Boumediene, H., & Bouakkaz, M. (2024). Changes in homework submission patterns with the
advent of Al tools: A high school perspective. Studies in Education Sciences, 5(4),

€10249-e10249. https://doi.org/10.54019/sesv5n4-001

Bozkurt, A., & Sharma, R. C. (2024). Trust, credibility and transparency in human-Al
interaction: Why we need explainable and trustworthy Al and why we need it
now. Asian Journal of Distance Education, 19(2).

http://www.asianjde.com/ojs/index.php/AsianJDE/article/view/819

Brown, H. D., & Lee, H. (2025). Principles of language learning and teaching: A course in

second language acquisition. Routledge. https://bit.ly/43agFHe

Cambridge University Press & Assessment. (2020). B1 Preliminary handbook for teachers.
Cambridge Assessment English. https://www.cambridgeenglish.org/exams-and-

tests/qualifications/preliminary/

Cao, Y., Li, S, Liu Y., Yan, Z,Dai, Y., Yu,P.S. &Sun, L. (2023). A comprehensive survey
of ai-generated content (aigc): A history of generative ai from gan to chatgpt. arXiv

preprint arXiv:2303.04226. https://arxiv.org/abs/2303.04226

Chen, L., Chen, P., & Lin, Z. (2020). Artificial intelligence in education: A review. IEEE

access, 8, 75264-75278. https://ieeexplore.ieee.org/abstract/document/9069875/

Choi, S. R., & Lee, M. (2023). Transformer architecture and attention mechanisms in genome
data analysis: a comprehensive review. Biology, 12(7), 1033.

https://doi.org/10.3390/biology12071033
64



Colak, M. K. (2024). Enhancing speaking skills through task repetition and ChatGPT
integration in remedial EFL lessons: Anaction research approach. Focus on ELT

Journal, 1-16. https://focusonelt.com/index.php/foe/article/view/158

Costa, C., & Murphy, M. (2025). Generative artificial intelligence in education:(what) are we
thinking?. Learning, Media and Technology, 1-12.

https://doi.org/10.1080/17439884.2025.2518258

Danelo, D. P. (2025). The field researcher’s toolkit: Observing, engaging, and analyzing in
real-world settings. Insight Press. https://www.perlego.com/book/949457/thefield-

researchers-handbook-a-guide-to-the-art-and-science-of-professionalfieldwork-pdf

Dhamani, N., & Engler, M. (2026). Introduction to generative Al. Simon and Schuster.

https://url-shortener.me/H3QE

Diaz Lopez, W., Beltran Moreno, M., Castafieda Junco, R. R., & Cifuentes Rojas, M. T. (2026).
Generative artificial intelligence as a pedagogical strategy to strengthen productive
English skills in Bl level wuniversity students. Polo del Conocimiento.

https://polodelconocimiento.com/ojs/index.php/es/article/view/11054

Fui-Hoon Nah, F., Zheng, R., Cali, J., Siau, K., & Chen, L. (2023). Generative Al and ChatGPT:
Applications, challenges, and Al-human collaboration. Journal of information
technology case and application research, 25(3), 277-304.

https://www.tandfonline.com/doi/abs/10.1080/15228053.2023.2233814

65



Gass, S. (2015). Experimental research. Research methods in applied linguistics: A practical

resource, 101-117. https://surl.li/hnplam

Giannakos, M., Azevedo, R., Brusilovsky, P., Cukurova, M., Dimitriadis, Y., Hernandez-Leo,
D., ... & Rienties, B. (2025). The promise and challenges of generative Al in
education. Behaviour & Information Technology, 44(11), 2518-2544.

https://doi.org/10.1080/0144929X.2024.2394886

Gode, A., & Kalkan, A. (2023). What is artificial intelligence. Matematik ve Fen Bilimleri

Uzerine Arastirmalar-1V, 23. https://n9.cl/y3865

Gogh, E., & Kovari, A. (2025). Homework in the Al era: cheating, challenge, or change?.

Frontiers in Education, 10, 1609518. https://doi.org/10.3389/feduc.2025.1609518

Goh, C. C. (2017). Research into practice: Scaffolding learning processes to improve speaking
performance. Language teaching, 50(2), 247-260.

https://doi.org/10.1017/S0261444816000483

Golkova, D., & Hubackova, S. (2014). Productive skills in second language learning. Procedia-
Social and Behavioral Sciences, 143, A477-481.

https://www.sciencedirect.com/science/article/pii/S1877042814044486

Han, T., & Keskin, F. (2016). Using a mobile application (WhatsApp) to reduce EFL speaking
anxiety. Gist: Education and Learning Research Journal, (12), 29-50.

https://dialnet.unirioja.es/servlet/articulo?codigo=5560191

66



Harmer, J. (2007). The Practice of English Language Teaching. In Pearson Longman (\Vol. 4,

Issue 1). Pearson Logman ELT. https://www.academia.edu/download/31019188/57-4-

12.pdf

Harmer, J. (2012). Essential teacher knowledge: Core concepts in English language teaching.

Pearson Education.
https://tuaulavirtual.educatic.unam.mx/pluginfile.php/3089583/mod_resource/intro/Es

sential%20Teacher%20Knowledge%20by%20Jeremy%20Harmer.pdf

Huang, J., Saleh, S., & Liu, Y. (2021). A review on artificial intelligence in education.
Academic Journal of Interdisciplinary Studies, 10(3).

https://www.richtmann.org/journal/index.php/ajis/article/view/12463

Ja'ashan, M. M. N. H. (2020). The challenges and prospects of using e-learning among EFL
students in Bisha University. Arab World English Journal, 11(1), 124-137.

https://eric.ed.gov/?id=EJ1312525

Jahrani, A. (2024). The impact of exposure on second language acquisition. Journal of
English Language and Pedagogy, 7(2).
https://www.researchgate.net/publication/375049112_The_Impact_of Exposure_on_

Second_Language_Acquisition

Kalla, D., Smith, N., Samaah, F., & Kuraku, S. (2023). Study and analysis of ChatGPT and

its impact on different fields of study. International journal of innovative science and

67



research technology, 8(3).

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4402499

Kelly, S., Kaye, S. A., & Oviedo-Trespalacios, O. (2023). What factors contribute to the
acceptance of artificial intelligence? A systematic review. Telematics and informatics,

77,101925. https://n9.cl/mOr6i

Krashen, S. D., & Terrell, T. (1983). The natural approach: Language acquisition in the

classroom. In Prentice Hall Europe. Pergamon. https://n9.cl/igvys

Kumar, K. L. (1996). Educational technology. New Age International. https://n9.cl/5ur75

Li, Z., Liang, C., Peng, J., & Yin, M. (2024). The value, benefits, and concerns of generative
ai-powered assistance in writing. In Proceedings of the 2024 CHI conference on human

factors in computing systems (pp. 1-25). https://doi.org/10.1145/3613904.3642625

Lim, W. M. (2025). What is quantitative research? An overview and guidelines. Australasian
Marketing Journal, 33(3), 325-348.

https://journals.sagepub.com/doi/abs/10.1177/14413582241264619

Mageed, I. A. (2025). Ad Educationem in Millionibus Annorum Antea: The Profound Impact

of Artificial Intelligence on Education. Zenodo Preprints. https://n9.cl/8dvly

Matamoros-Gonzales, J. A., Rojas, M. A., Romero, J. P., Vera-Quifionez, S., & Soto, S. T.

(2017). English language teaching approaches: A comparison of the grammar

68



translation, audiolingual, communicative, and natural approaches. Theory and Practice

in Language Studies, 7(11), 965-973. https://doi.org/10.17507/tpls.0711.04

McCulloch, G. (2009). Empires and education: the British Empire. In International handbook
of comparative education (pp. 169-179). Dordrecht: Springer Netherlands.

https://link.springer.com/content/pdf/10.1007/978-1-4020-6403-6.pdf#page=176

Megawati, R., Listiani, H., Pranoto, N. W., & Akobiarek, M. (2023). The role of GPT chat in
writing scientific articles: A systematic literature review. Jurnal Penelitian Pendidikan

IPA, 9(11), 1078-1084. https://jppipa.unram.ac.id/index.php/jppipa/article/view/5559

Memarian, B., & Doleck, T. (2023). ChatGPT in education: Methods, potentials, and
limitations. Computers in  Human Behavior: Artificial Humans, 1(2), 100022.

https://www.sciencedirect.com/science/article/pii/S2949882123000221

Moon, J. (2005). Teaching English to young learners: the challenges and the benefits. British
Council, 30-34. https://www.academia.edu/download/31138526/ie2005w30-jayne-

moon.pdf

Mosaiyebzadeh, F., Pouriyeh, S., Parizi, R., Dehbozorgi, N., Dorodchi, M., & Macédo Batista,
D. (2023). Exploring the role of ChatGPT in education: Applications and challenges.
In Proceedings of the 24th annual conference on information technology education (pp.

84-89). https://doi.org/10.1145/3585059.3611445

Muhsin, A. (2016). The effectiveness of positive feedback in teaching speaking skill. Lingua

Cultura, 10(1), 25-30. https://journal.binus.ac.id/index.php/lingua/article/view/873
69



Munawarah, J., Kasim, U., & Daud, B. (2018). Improving speaking sub-skills by using the
attention, relevance, confidence and satisfaction (ARCS) model. English Education

Journal, 9(3), 356-376. https://www.academia.edu/download/78488225/9486.pdf

Muniandy, J., & Selvanathan, M. (2024). Original Research Article. 1-17.

https://journals.sagepub.com/doi/abs/10.1177/01447394241230152

Ocana-Fernandez, Y. (2021). The bibliographical review as a research methodology. Revista
Tempos e Espacos em Educacao, 14(33), e15614-e15614.

https://ufs.emnuvens.com.br/revtee/article/view/15614

Ollivier, M., Pareek, A., Dahmen, J., Kayaalp, M. E., Winkler, P. W., Hirschmann, M. T., &
Karlsson, J. (2023). A deeper dive into ChatGPT: history, use and future perspectives
for orthopaedic research. Knee Surgery, Sports Traumatology, Arthroscopy, 31(4),

1190-1192. https://link.springer.com/article/10.1007/s00167-023-07372-5

Oradee, T. (2012). Developing speaking skills using three communicative activities
(discussion, problem-solving, and role-playing). International Journal of Social

Science and Humanity, 2(6), 533. https://n9.cl/ob2vr

Ouyang, F., & Jiao, P. (2021). Artificial intelligence in education: The three paradigms.
Computers and Education: Artificial Intelligence, 2, 100020.

https://www.sciencedirect.com/science/article/pii/S2666920X2100014 X

Pesovski, 1., Santos, R., Henriques, R., & Trajkovik, V. (2024). Generative Al for customizable

learning experiences. Sustainability, 16(7), 3034. https://doi.org/10.3390/su16073034

70



Pondelikova, 1., & Luprichova, J. (2025). Exploring the efficacy of chatgpt in enhancing
specialized communication skills in english language learning. Journal of Teaching
English for Specific and Academic Purposes, 025-040.

https://espeap.junis.ni.ac.rs/index.php/espeap/article/view/1573

Putri, N. L. P. N. S., Artini, L. P., & Nitiasih, P. K. (2017). Project-based learning activities
and EFL students' productive skills in English. Journal of Language Teaching and

Research, 8(6), 1147-1155. https://url-shortener.me/HU2L

Richards, J. C., & Rodgers, T. S. (2001). Approaches and Methods in Language Teaching. In
TESOL Quarterly (2nd ed., Vol. 36, Issue 4). Cambridge University Press.

https://doi.org/10.2307/3588247

Roll, I., & Wylie, R. (2016). Evolution and revolution in artificial intelligence in education.
International journal of artificial intelligence in education, 26(2), 582-599.

https://link.springer.com/article/10.1007/s40593-016-0110-3

Salsabil, A. D., Rakhmawati, L. A., & Febtwenesty. (2025). From Silent Learners to
Confident Speakers: The Effect of Al Voice Chat with ChatGPT on EFL Speaking
Skills. Journal of English Education, 38-50.

https://jurnal.dokicti.org/index.php/JEE/article/view/1137

Sari, N. (2024). The role of technology in facilitating EFL learning: A case study approach.

Journal of Education Research, 5(3). https://jer.or.id/index.php/jer/article/view/1601

71



Scrivener, J. (2011). Learning teaching: The essential guide to English language teaching (3rd
ed.). Macmillan Education. https://jonturnerhct.wordpress.com/wp-

content/uploads/2015/08/learning-teaching-by-james-scrivener.pdf

Selwyn, N. (2021). Education and technology: Key issues and debates. Bloomsbury

Publishing. https://link.springer.com/article/10.1007/s11159-022-09971-9

Sengar, S. S., Hasan, A. B., Kumar, S., & Carroll, F. (2025). Generative artificial intelligence:
a systematic review and applications. Multimedia Tools and Applications, 84(21),

23661-23700. https://link.springer.com/article/10.1007/s11042-024-20016-1

Singh, A., Fry, A., Perelman, A., Tart, A., Ganesh, A., EI-Kishky, A., ... & Song, F. (2025).
Openai gpt-5 system card. arXiv preprint arXiv:2601.03267.

https://arxiv.org/abs/2601.03267

Sok, S., & Heng, K. (2023). ChatGPT for education and research: A review of benefits and
risks. Cambodian Journal of Educational Research, 3 (1), 110-121.

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4378735

Solano, L., Cabrera, P., Ulehlova, E., & Espinoza, V. (2017). Exploring the use of educational
technology in EFL teaching: A case study of primary education in the south region of
Ecuador. Teaching English with technology, 17(2), 77-86.

https://www.ceeol.com/search/article-detail ?id=527570

72



Spennemann, D. H. (2023). What has ChatGPT read? The origins of archaeological citations
used by a generative artificial intelligence application. arXiv preprint

arXiv:2308.03301. https://arxiv.org/abs/2308.03301

Syah, 1., Sukmana, O., & Yumitro, G. (2026). Analysis of Vygotsky's Social Constructivism
Theory in Collaborative Learning Based on Digital Technology. International Journal
of Economics Management and Social Science, 9(1), 365-376.

https://journal.salewangang.net/ijemss/article/view/53

Talapngoen, S., & Datugan, G. A. (2025). Improving EFL Students’ Speech Proficiency
Through Al-Driven Interaction: A Study on ChatGPT’s Impact. Journal of Education

and Learning;, 3. https://doi.org/10.5539/jel.v15n3p150

Thornbury, S. (2006). An A-Z of ELT: A dictionary of terms and concepts used in English
language teaching. Macmillan Education.

https://ia801309.us.archive.org/18/items/AnAZOTfELTPdf/An-A-Z-of-ELT-pdf.pdf

Turmuzi, M., & Tyaningsih, R. Y. (2025). A Bibliometric Analysis of the Development of
Artificial Intelligence (Al) Research in Education in Scopus Indexed Journals: What
are the Future Trends of this Research?. TEM Journal, 14(1), 671.

https://www.ceeol.com/search/article-detail?id=1320570

Turés, M., Nagy, R., & Sziits, Z. (2025). What percentage of secondary school students do

their homework with the help of artificial intelligence?-A survey of attitudes towards

73


https://arxiv.org/abs/2308.03301

artificial intelligence. Computers and Education: Artificial Intelligence, 8, 100394.

https://n9.cl/u3il2

Ummi, K. S. (2025). Examining the Effectiveness of ChatGPT as a Conversational Partner for
Indonesian EFL Learners. Language Inquiry & Exploration Review, 26-34.

doi:https://doi.org/10.71435/639189

Uyun, A. S. (2022). Teaching English speaking strategies. Journal of English Language

Learning, 6(1), 14-23. https://ejournal.unma.ac.id/index.php/jell/article/view/2475

Viera, R. T., Jerez, E. L. M., & Pineda, M. L. B. (2024). Challenges in developing productive
skills in English: learners’ insights. Salud, Ciencia y Tecnologia-Serie de Conferencias,

3, 1. https://doi.org/10.56294/sctconf2024.659

Wang, T. (2024). Analysis of the Affective Factors of High School Struggling Students’
English Learning Based on Affective Filter Hypothesis. Journal of Education and

Educational Research, 8(2), 178-180. https://doi.org/10.54097/vep4rp21

Wu, X., Duan, R., & Ni, J. (2024). Unveiling security, privacy, and ethical concerns of
ChatGPT. Journal of information and intelligence, 2(2), 102-115.

https://www.sciencedirect.com/science/article/pii/S2949715923000707

Yang, C., Chen, J., & Hou, S. (2025). Educational technology in EFL teaching and learning in
China: types, effectiveness, determinants, and challenges. Asian Journal of Distance

Education, 20(2). http://asianjde.com/ojs/index.php/AsianJDE/article/view/835

74



Yu, H. (2023). Reflection on whether ChatGPT should be banned by academia from the
perspective of education and teaching. Frontiers in psychology, 14, 1181712.

https://doi.org/10.3389/fpsyg.2023.1181712

Yuliantini, N. (2026). Enhancing EFL Speaking Fluency and Confidence through ChatGPT.
Jurnal Iman dan Spiritualitas, 121-134.

https://journal.uinsgd.ac.id/index.php/jis/article/view/54377

Zahroh, S. (2020). Integrating higher-order thinking skills (hots) to increase students’
productive skills. International journal of social science and humanity, 2016, 1-12.
https://semnas.untidar.ac.id/wp-content/uploads/2019/07/Siti-Zahroh_Integrating-

Higher-Order-Thinking-Skills-HOTS-to-Increase-Students-Productive-skills.pdf

Zakiyah. (2025). Al-driven Language Learning: Can ChatGPT Improve Student Speaking
Proficiency? KnE Social Sciences, 20-37. https://kneopen.com/kne-

social/article/view/19071/33277/

Zhang, W. (2026). The impact of Al chatbots on EFL learners’ oral proficiency and willingness
to communicate. System, 103939. doi: https://www.semanticscholar.org/paper/The-
impact-of-Al-chatbots-on-EFL-learners%E2%80%99-oral-and-

Zhang/e51c1c4d5f2d5eec2a3b627h9ebc848773c7594b

75



ANNEXES

Annex 1: Institution approval letter

ANEXO 3
FORMATO DE LA CARTA DE COMPROMISO.

CARTA DE COMPROMISO
Ambato, 5 de Marzo de 2026
Doctors
Marina Zenaida Castro Soldezano, Mie,
Presidenta de In Unidad de Titulacién

Carrers de Pedagogia de Los Idiomas Nacionales y Extranjeros
Facultad de Clencias [Mumanas y de la Educacion
Presente

Yo, Ana Jazmina Vers de La Torre, en mi calided de Coordinndora de Ja Carrera de Pedagogia de
Idiomas Naclonales y Extranjeros, me permito poner en su conocimicnto ln aceptacion y respakdo
para ¢l desarrollo del Trabajo de Titulacidn bajo el Tema: “ChatGPT and Speaking Skills"
propuesto por 1a estudiante Ramos Thqueses Anahl Monsermth portadora de la Cédula de
Ciudadaniz, 1850239722 estudiante de la Carrers de Pedsgogin de los Idiomas Nacionales y
Extranjeros, Facultad de Ciencias Humanas y de ln Educacion de la Universidad Técnica de
Ambato.

A nombre de la Institueion a la cunl representn, me compromelo @ spoyar en el desarrollo del
proyecto.

Particular gque comunico & usted pam los fines pertinentes,

£

/nc,&"mm.ﬁ{m Vera delaTome
/
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Annex 2: Lesson plans and test formats

SCOPE OF THE EXPERIMENT

NUMBER | TOIC CONTENTS | NUMBER | SPEAKING ACTIVITIES
OF OF CLASS | SKILLS
LESSON HOURS
PLAN
1 Pre test General 1 Grammar, - Orientation and preparation: Teacher greets students, explains the 4-
speaking skills Vocabulary, part structure of the PET speaking test, and organizes them into pairs.
(based on B1 Discourse
Preliminary Management, - Oral assessment: Students perform the test in pairs (personal guestions,
speaking Pronunciation, describing an image, interacting, and expressing opinions).
format). Interactive
Communication
2 Comparatives | Comparatives | 1 Fluency, - Contrasting images: Students share preferences using simple
(short and long spontaneous comparative sentences based on slide prompts (e.g., iPhone vs Android).
adjectives). speech, and oral
production. - Al comparison challenges: In groups, students ask ChatGPT to "Create
comparison challenges" and take turns responding orally under a 30-
second limit.
3 Superlatives | Superlatives Accuracy, - Wordwall Spinning Wheel: Students spin a digital wheel and answer
(short and long pronunciation, easy superlative questions aloud.
adjectives). fluency, and
confidence.
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- Al Speaking Feedback: Students use ChatGPT to correct sentences and
prompt it with: "Ask me 5 speaking questions using superlatives. Correct
me and give feedback".

Hobbies and | Likes, dislikes Fluency, - Hobbies Bingo: Students complete bingo templates and read/mark
free time | and questions confidence, hobbies using full sentences before checking them.
activities about hobbies interaction, and

and free time target language | - Al Voice Conversation Draft: Pairs record a conversation and use

activities. use. ChatGPT Voice to improve grammar, vocabulary, and pronunciation.
Articles:  a, | Articles: a, an, Fluency, - Find the Mistake Challenge: Pairs identify, correct, and explain
an, the the and interaction, and | grammar errors in sample sentences written on the board.

everyday grammatical

objects. accuracy. - Situational Role-play: Groups create and perform 3—4 minute real-life

dialogues (restaurant, interview, hospital) maximizing the use of articles.

Recent Past  simple Fluency, - Find Someone Who...: A classroom movement activity where students

achievements
or

tense
(affirmative

organization  of
ideas, and past

walk around asking past simple questions ("Did you pass an exam?").

accomplishm | sentences) to simple usage. - Oral Achievement Presentation: Students prepare a 2—3-minute talk,
ents you are | describe recent using ChatGPT to optimize grammar and practice answering follow-up
proud of achievements. questions.

Likes and | Likes and Fluency, - Emoji Movie Guessing: Students look at emoji combinations on slides,
dislikes dislikes (I like / vocabulary, guess the movie titles, and state whether they like them.

don't like / love
/ hate) + genres
vocabulary.

structures  use,
and confidence

- Genre Mini-Presentation: Pairs select a book/movie they like and one
they hate, polishing their justifications with ChatGPT before presenting.
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Communication.

8 Food or | Dislikes, food Fluency, - Two Truths and One Lie: Students share three sentences about food
cuisine  that | vocabulary, organization  of | preferences, and the class guesses which statement is false.
you dislike cooking verbs, ideas, and
and sequence sequential - Disliked Recipe Presentation: Groups explain a recipe they hate using
connectors. narration. sequence connectors (first, then, next, finally), refined by ChatGPT
prompts.
9 Adjectives to | Physical and Fluency, - Guess the Celebrity: Students listen to descriptions full of adjectives,
describe a | personality vocabulary, and | guess the character, and extract key vocabulary.
person adjectives; grammatical
verb to be (is) accuracy. - Admired Person Description: Students design a short oral presentation
and have/has. about someone they admire, using ChatGPT to upgrade descriptive
adjectives.
10 Postest General Grammar, - Summative Evaluation: Pairs perform the final standardized PET
speaking skills Vocabulary, speaking test under identical parameters to track progress.
(based on Bl Discourse
Preliminary Management, - Rubric Assessment: The teacher acts as the interlocutor, evaluating
speaking Pronunciation, final fluency, pronunciation, interaction, and grammar accuracy.
format). Interactive

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTIONN® 1

CLASS: First semester “"A" TOPIC: Pre test
DATE: Apnl 11', 2026 TIME: 60 minutes
TEACHER'S NAME: Anahi Ramos
GENERAL COMPETENCE: LESSON OBJECTIVES:
Toassess students” initinl English speaking level GENERAL:
through a structured oral test. Students will demonstrate their current speaking ability in
English,
SPECIFIC:
- Toevaluate students’, use of grammar and
vocabulary in speaking.
- Toassess fluency, pronunciation, and interaction.
- Toudentify students” strengths and weaknesses before
instruction.
METHODOLOGY USED: FOCUS ON VALUES:
Assessment-hased approach (Diagnostic Evaluationy Respect, confidence. and responsibulity.
CONTENT: General speaking skills (based on B1 Preliminary speaking format)
PROCEDURE
STAGES ACTIVITIES LEARNING | MATERIALS | EVALUATION
AND TIME STRATEGY
- The teacher greets students Omnentation Sldesorboard | Teacher's
and expluns the purpose of | and with observation
the pre- test. preparation descriptions
- The teacher gives general
Engage mstructions about the
(10 min) speaking test,
- Students are orgamzed into paws.
Study - The teacher explains the Clanificatio Guidelnes Understanding of
(Smin) structure of the speaking test (4 nof mstretons
parts). instnictions
- The teacher gives
stmple examples of
questions.
Activate - Students parform the
(45 min) speaking test in pairs. The Ornal Speaking Speaking
test includes: assessment, profpts, rubnie | performance
1. Personal questions pair based on rubric
*  Description of 4 situation interaction
OF Image
1. Interaction with a partner
4. Expression of opinions
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ANNEXES:

UNIVERSIDAD TECNICA DE AMBATO
CAMBRIDGE ENGLISH PRELIMINARY (PET)

SPEAKING PRE-TEST
Candidate name: Date:
Difficutty: Bl Pretiminary Level Time: 12 minutes

Objective; To identify the sdents speaking level before and after the treatment.
Pre-test

The BI PET Speaking test has four parts. Thesc parts have different tasks that show the
speaking skills of the candidates. Here's some general information about the Bl PET
Speaking test:

« It lasts for 10-12 minutes,

« It has 4 parts.

« Candidates take it in pairs.

» Two examiners check how you do,

+ Inthe test, you talk to the other candidate and one of the examiners, called
the Interlocutor,

« The other examiner, the Assessor, only watches and does not talk.

Mt ¥ 21

o et Caent - w
ot | b your s dhets. Dhs”

PIAd s i il SR 0 e At

I mtte s
7o Camtsame 4 CONY YO T VA T e
Troww
o Coanthbon ¥ Arel i o yar et Wi de s Bun
Trowm g
Bach.wp prompts
Ry o O wons nase v ols™
Y D% you staly?
What $u o socstenty'! WS e o g ta T
WV et s e eyt
Tham you

A A e YU O e @
Wean? D0 pons Sy ?

W s ety VT s i Y
What Bt 0 e maty?

Trowm .
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Prase 2
nteriocuton

Sehict vow ar sure guestions o M D 0 ask onch canditale
Ak Comlicore A firs

Back.up prompts
How 00 you gt 10 workhchooliniversity overy 00y7? Do you ususlly ravel by car’? (Why'Why not?)
What dd you do y Y g o DA yous G0 anything yestieiyy avening/last
woskend? What?
Do you Sk that English will be useful for you mthe Wil you use English n ihe haure? (Why2Why
fturn? (WHwWhy el ) not?)
Tol us about B POOgie You e wilh DO you hve with nends/your tmily?
Thank you.

[ en20-s miaey

Interlocutor Now |'d ike sach of you 1o talk on your own about something, I'm going 10 give
each of you a photograph and I'd e you o tak about .

A, heto is your photograph. It shows people learning a language.
Place Paet 2 boukler. open at Task 1A, bn front of canbidate

B, you just ksten
A please iell us what you can see n the photograph

N approx. | e

prompes
o Tk shout the peopleporson
o Tolk about 1he place

Interlocutor Tharnk you. (Can | have the bookiot please?) Reriew Parf 2 bookiet

[BAapaty |

Interiocutor B hore s your photograph. It shows. people at a party.
Place Part 2 booklet, open at Tash 18, in frone of casstidate

A you just ston.
8. piease toll us what you can see in the photograph

Candidate B
¥ wpywenax, | st
Back-up prompts
o Talk about 1he peopiniporson
o Tal about the place
o Tk " e

Interlocutor Thank you. (Can | have the booket please?) Rrrsere Part 2 boakler
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Speaking Test 1 (Work and Relaxation)

Parts 3 and 4 (6 minutes)

Interlocutor

Now, in this part of the tesl you're going to talk about something together for about two
minutes. I'm going to describe a situation to you.

Place Part 3 booklet, open at Task 1, in front of the candidates,

A young man works very hard, and has only one free day a week. He wants to find
an activity to help him relax.

Here are some activities that could help him relax.

Talk together about the different activities he could do, and say which would be
most relaxing.

All right? Now, talk together.

senn

.............................................................

Thank you. (Can | have the booklet please?) Retrieve Part 3 booklet.

Lse the following questions, as appropriate;

What do you do when you want to relax? (Why?)
Do you prefer to relax with friends or alone? (Why?)

Is it important to do exercise in your free

time? (Why?/Why not?) Select any of the following
prompts, as appropriate;

Is it useful to learn new skills in your free

time? (Why?/Why not?) + Howlwhat about you?
+ Do you agree?

Do you think people spend too much time + What do you think?

working/studying these days? (Why?/Why
not?)

Thank you. That Is the end of the test.
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Student name:

PRETEST RUBRIC

B1 Grammar and Vocabulary Discourse Management Pronunciation Interactive Communication
o Shows a good degree of Produces extended * Is intelligible. * Initiates and responds
control of simple stretches of « Intonation is generally appropriately.
grammatical forms, and despite some hesitation. appropriate. * Maintains and develops the
attempts some complex Contnbutions are relevant * Sentence and word stress Is interaction and negotiates
5 grammatical forms. despite some repetition. generally accurately placed towards an outcome with
* Uses a range of appropriate Uses a range of cohesive « Individual sounds are very little support.
vocabulary to give and devices. generally articulated clearty.
exchange views on familiar
topics.
4 Performance shares features of Bands 3 and 5.
* Shows a good degree of Produces responses which « Is mostly intelligible, and has | « Initiates and responds
control of simple are extended beyond short some control of phonological appropriately.
grammatical forms. phrases, despite hesitation, features at both utterance and | »  Keeps the interaction going
3 * Usesa range of appropriate Contributions are mostly word levels. with very little prompting and
vocabulary when talking relevant, but there may be support.
about familiar topics. some repetition.
Uses basic cohesive
devices.
2 Parformance shares features of Bands 1 and 3.
* Shows sufficient control of Produces responses which  Is mostly intelligible, despite * Maintains simple
simple grammatical forms, are characterised by short limited control of phonological exchanges, despite some
1 e Uses a limited range of phrases and frequent features. difficulty
appropriate vocabulary to hesitation. * Requires prompting and
talk about familiar topics. Repeats information or support.
digresses from the topic.
0 Performance below Band 1.
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 2

CLASS: First Semester A
DATE: March 17%, 2026
TEACHER'S NAME: Anahi Ramos

GENERAL COMPETENCE:

To develop English speaking skills through the
effective use of ChatGPT as a pedagogical tool
that supports interaction, idea generation, and oral
production in communicalive contexts.

TOPIC: Comparatives
TIME: 60 minutes

LESSON OBJECTIVES:
GENERAL:
Students will be able to develop their English speaking skills
through the use of comparative structures in communicative
activities supported by ChatGPT.
SPECIFIC:

- Touse comparative forms (short, long, and irregular
adjectives) to express and compare ideas orally in
guided speaking tasks.

- To nteract mn pairs and groups by asking and
answering comparison questions generated through
ChatGPT, promoting fluency and spontaneous
speech.

- To produce spoken comparisons about fanuliar
topics, supporting their ideas with simple reasons and
expanding their responses using ChatGPT as a
support tool.

METHODOLOGY USED:
ESA (Engage, Study, Activate) approach

FOCUS ON VALUES:
Cooperation, responsibility, and respect.

CONTENT: Comparatives (short and long adjectives)
PROCEDURE
STAGES ACTIVITIES LEARNING = MATERIALS EVALUATION
ANDTIME STRATEGY

The teacher starts the class Interactiveoral | Slides or Teacher's
by presenting the agenda. practice, peer | images, observation
The teacher shows contrasting discussion, projector.
images (e.g., iPhone vs. Android, | activation of
city vs countryside, online vs face- | prior
to-face classes, etc). knowledge,
The teacher asks guiding
questions such as: Which one do
vou prefer? Why is it better?

Engage Students share their answers

(10 min) using simple  comparative
sentences.
The teacher elicits responses and
writes sample comparative
sentences on the board,
The teacher presents the form Note-taking, Board. Teacher
of comparatives: guided markers. observes
Short adjectives (clreap — practice, students’ accuracy in the
cheaper) controlled phones, use of
Long adjectives (inferesting —» speaking ChatGPT, comparative
miore interesting) and use of flashcard, forms and
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Lomg adyectives (fruerasting — mors
inferesting)

Irregular forms (good — betiar)
The tazacher explams the struchurs
with examples and checks
upderstanding by asking concept-
checking quastionz (e.z, "Dowesqy
more cheap or cheapsr? 7).
-Students take notes m their
notabonks.

The teacher provides confrollad
practice:

-Students completa sentencas orally
(e.g., Math is hard harder thar
Englizh).

The teacher grves students a
flasheard with examples to
compare two things

-Students then uss their phones and
ask Chat(GPT to check their anewers.
The teacher momnitors the mmteraction
batwaen ChatzPT tool and students,

controllad
speaking and
use of

ChatGRT for
structured

ChatRT.
flasheard,

students’

usa of
comparatie
forms and
sindents’
ability fo
raspond orzlly.

Activate
(35 mmim)

Students work 1n groups of 3-4.
Each group asks ChatRT

"Cremte comparizon challenges, ™
Cme studant reads the challenge
aloud (e.g., Compare studyving ar
homie ard studying in the libravy).
Anpthar stodent has 30 seconds to
respond using at least one
comparatrve sentenca.
Group membars: listen carefullhyand
dacids 1f the answer 1= comact and
clear
Students rotate roles (zpezker,
readar, jadgs).
The group choosas tha beat speaker
bazad on prommeiztion, srammar
The teachar azks students {o shara
theair most interesting or fimmiest
companzon from the activities.
Students present their sentences to
tha clazz,
The tezchar provides bnef comecthve
feadback, focusing on comemcn
nustakesz m comparatre structures,
The tazcher rainforesz comact
excamples and praizes students’
parbicipation.

e langnage
teaching,
collaborative
leammgz,
fluency-bazed
based learning,
nze of
CoatRT.

Teacher
ohserines
fluency,
mferachon, use

comparatives,
and students’
ability o
express and
Justify idaas.

ANNEXES:

Canva Presentation: https://canva.link/skpnciyna7121y7
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https://canva.link/skpnciyna7121y7

FIRST INTERVENTION

COMPARATIVE

Author: Ramos (2026)

Flashcard prompt:

¢ Comparison Prompts

. Coffeea ® ysTea o

Cats e vs Dogs W2
Summer € vs Winter 2
Movies ke vs Books W
City B vs Countryside &

. Fast food & vs Healthy food

Morning BJ vs Night

Online classes & vs Face to-face classes
Traveling by plane 2% vs Traveling by bus 92
Studying alone vz Studying with friends 28
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N® 3

CLASS: First Semester A TOPIC: Superlatives
DATE: March 25%, 2026 TIME: 60 minutes
TEACHER'S NAME: Anahi Ramos

GENERAL COMPETENCE: LESSON OBJECTIVES:
To develop oral communication skills through the | GENERAL:

correct use of superlatives using interactive
activities and ChatGPT as a conversational

partner.

Students will be able to use superiatives in speaking to
express opinions and comparisons in real-hife contexts.

SPECIFIC:

To 1dentify the structure and use of superlatives,
To produce oral responses using superlatives with
fluency and confidence.

To interact with ChatGPT for speaking practice and
feedback.

METHODOLOGY USED:
ESA (Engage — Study — Activate) and
Communicative Language Teaching (CLT)

FOCUS ON VALUES:
Cooperation, responsibility, and respect.

CONTENT: Superlatives (short and long adjectives)

PROCEDURE
STAGES ACTIVITIES LEARNING | MATERIALS | EVALUATION
AND STRATEGY
TIME
- The teacher presents the agenda. | Interactiveoral | Slhides or Teacher
- The teacher introduces a practice, images, digital | observation
Wordwall spinning wheel with activation of wheel and (participation,
casy superlative questions. prior projector. confidence,
- The teacher plays the game knowledge. mteraction)
saying “Go, go, go... STOP™:
- Theteacher says STOP and spin
the wheel.
- The selected student reads the
Engage question aloud and answer
(10 min) using a superlative sentence
- The teacher selects another
student to add one more idea
or agree/disagree:
For example: "I agree, pizza is
the most delicious food. "
- The teacher repeats the activity
as many times as she can with
different questions so that
students can participate.
- Theteacher explains superlatives: Guided Board/ slides Teacher
Short adjectives (the + ad) + -est) practice, Smartphones | observation
Study Long adfectives (the most + drilling, error (accuracy,
(15 min) adjective). correction, Al pronunciation).
- Students produce example feedback
sentences orally.
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Students use ChatGPT:

"Correct my superlative sentences and
explatn my mistakes ",

The teacher models pronunciation

and students repeat (drilling).

The teacher shares the link to the
worksheet

Students complete the worksheet using
the correct form of superlative adjectives
Students read their answers aloud m
front of the classroom.

Activate Students form & circle around the Gamification, | Students’ Teacher

(35 min) classroom. fast speaking | phones, monitors
The teacher gives categories (food, practice, Al- | ChatGPT. nteraction and
cities, technology). assisted provide
Students say sentences quickly using speaking, feedback use
superlatives. autonomous and evaluates
If a student hesitates, they are out. leaming, Oral fluency,
Students use ChatGPT with the prompt: | production, confidence,
“Ask me 5 speaking questions using | communicati and accuracy
superlatives. Correct me and give | ve practice

Seedback.”

Students answer orally (not only typing).
ChatGPT provides corrections and
improved answers,

Students present short ideas in a voice
recording saying five sentences like:
"My best friend is the funniest person
because..."

"“The most important thing in life is... "
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ANNEXES:

Wordwall activity (Digital tool) https://presenter.ahaslides.com/presentation/8769187

Canva Presentation: https://canva.link/fh9b2hhbwpdao4t

@@ INTERVENTION 2

SUPERLATIVES

Author: Ramos (2026)
Digital worksheet:

https://www.liveworksheets.com/es/worksheet/en/english-second-language-esl/278639
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 4

CLASS: First Semester A TOPIC: Hobbies and free time activities.
DATE: April 1%, 2026 TIME: 60 minutes

TEACHER’S NAME: Anahi Ramos

GENERAL COMPETENCE: LESSON OBJECTIVES:

To develop oral communication skills by talking | GENERAL:
about hobbies and free time activities using simple | Students will be able to talk about their hobbies and free
and meamngful language in real-life contexts tune activities in simple conversations.
using ChatGPT as a conversational partner.
SPECIFIC:
- To identifv vocabulary related to hobbies and free
time activities.
- To express likes and dislikes about hobbies using
simple sentences,
- Toask and answer questions about free time
activities 1n short conversations.

METHODOLOGY USED: FOCUS ON VALUES:
ESA (Engage - Study - Activate) and Cooperation, responsibility, and respect.
Commumicative Language Teaching (CLT)

CONTENT: Likes, dislikes and questions about hobbies and free time activities.

PROCEDURE
STAGES ACTIVITIES LEARNING | MATERIALS | EVALUATION
AND STRATEGY
TIME o
- The teacher starts the class Activationof | Bingo cards, Teacher
by presenting the agenda. prior slides or observes
- The teacher distributes bingo cards knowledge, mages, students’
to each student. Each card contains interactive projector, participation,
a mix of examples of free time speaking,and | digital wheel, | willingnessto
activities or hobbies, game-based markers/pens, | speak, and
- The teacher explains the mnstructions | leaming. correct use of
for the activity. vocabulary.
- Students complete the bingo
Engage template with two extra examples
(15 min) about themselves.

- The teacher uses a digital wheel
that contains all the examples
used in the bingo cards.

- Students read and mark the
cormresponding hobby or free
lime activity on their bingo
cards

- Each student must say a sentence
using the hobby before marking it.

- Then, the first student to complete
a row, column, or diagonal shouts

Bingo!

affirmative, negative and Vocabulary Board, shides, Teacher

interrogative forms. presentation, visual aids evaluates
- Example: guided (images of students”

[ like playing seccer (+) practice, hobbies), understa

Idon 't like plaving soccer repetition markers. nding

(-) Do vou ltke playing {drilling), through
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conversation using this prompt using
ChatGPT voice:

Listen to the conversation about hobbies
and free time activities. Please, correct
vocabulary  or
pronunciation mistakes and give us

any grammar,

Sfeedback to improve our conversation.

Students receive feedback and make

comrections.,

Students record the final version of the

conversation about 2-3 minutes.

Study soccer? (?) and teacher- oral

(15min) Teachers asks if students have led response
any doubts or questions about the clanfication s,
content. promunci
Sdents produce example ation,
sentences orally. and
The teacher correct students’ accuracy
mustakes and provide feedback. 3
The teacher organizes students into Communicative | Students’ Teacher
pairs to create a short conversation (2-3 | Practice, smartphones, | monitors and
minutes) about their hobbies and free | Pair work, ChatGPT. evaluates
time activities. role-play, and students’
The teacher explains the activity. autonomous fluency,
Students create the conversation using | learning confidence,
the structures learned (likes/dislikesand | using Al inferaction,
questions), to0ls, and correct use
Students record the first drafi, of target

633;3&3 Students use ChatGPT to improve the language.

Canva Presentation: https://canva.link/xgvmhd8vesdtron

INTERVENTION 3

HOBBIES AND

FREE TIME
ACTIVATIES

Author: Ramos (2026)
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https://canva.link/xgvmhd8vesdtron

ANNEXES:
Wordwall activity (digital wheel)
J//app-sortens.comyes ruleta-decidehash- 739672

S

H

>

{ b

Author: Ramos (2026)

Bingo cards
hitps://canva link/fd8javwyt Sripws
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[AIVERSIDAD TECNICA DE ANBATO - INTERVENTION N- &

the comect use of amicles (g o the) nms
imferactive activities and ChaGPT 2= a2
Cobversatomal parimer,

ESA (Engage, Stady, Activate) approach

[CLASS: Forst Semestar A TOPIC: Articles o an, the
DATE: Apeil 14" 2025 TIME: 80 momibes
TEACHER S NAME: Snaky Fama:

GERERAL CORMPETERCE: [ TESS0N OBJECIIVES:
To develop oral commvmicatios skills threash GENERAL:

Sudamnts will e able to uze arficla: (2 o the) M simpls
speakins activities to desoribe and idantify object: mreal-life

aduii =t

SPECIFIC:
- T identify the comect use 0f @ o md e,
- Touse arbicle: comecily m simpls sentences nhen
describing ohjects.
- Toazk and apswer questions using articles in short
COnversations.

[ FOCUS 0N VALTES:

Conperation, responzibility, md respect

[CONTERT: Amicles: 2, 20, the and everyday oojects.

SIAGES ACTIVITIES LEARMNING | ALATERTATS [ EVALTATION
AND TIMNE STRATEGY

e tearher stams the clazs by R T cludss, proqector| Teacher
presenting the agenda aplving, pesr phEaves
The tearher mirodoces the zame patici=iiom,
"Find the Mistaiks Challenze.” critical EnEAREmet,
Theteacher shons samtence: with | thinkme amd priog
BT hnowdedse

1. “Tsaw gelaphant ™

v ke i g teacher.”

Enrage “The [ove iy imparime
(140 s
Shodemts work in pedrs to ideantify
the mistake, correct the sentencs
and explain winy.
The first twe prirs to 2nswer
comectly gefs a point.
The teacher alicits amswers and
WItie: Comect examples om the
bizrd
TEe teachar explains e nilez af | | Lnmded Board, Teacher
articles practics, markers, chedis
drillinz, Al- amariphomes, acomacy amd

1. @ before coHIoRIAL S amsistad ChaGET. inderstmding

1M — befhre vonkel soumely fedhack )

+ DS — SPECTIE OF KROWT DURE?

Study The teacher provides clear
(15 main emamples and confrast: meanimg:
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“Tomps adacior ™ ve T sow the
bt

The teachar azks concei-chacking
mestions:;

"D we 3y Gappie oF an arplet
"W do we e Bt

Btodemts take notes.

The teacher hows 30me
incomplete senmtences in ordar that
studerts can completa with the
Comect article.

Shudents complste bartences
oralky

Atndents use their devices o
aooess to CharlGET,
Shademts uss the prompt:
v “Tell me 5 samtences with
i u=inza, an, and the. I
will correct them ™
Shodembs comtpete fn padrs:

TWho gets more cormect
mmemers]

ChatGRT provides feedback and
COmactinrs.

=]

mhodesi= Work m Eroups of Iom
memhers.

The teachar az=ims real-life
sihmtions such as:

. AL 2 restauramt

Sinndeniz create a shoet rols play
[3—% mirvates) ning as w2y
articla: as they can Example:

"I nead a docior.”

"The manager i3 bosy,”

Stdents perform their rale-play in
foet of the class.

The teacker sives feadhack

Teacher
eahmates
Auency.
flastaipTmialill
confidence, and
comect se of
articles
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ANNEXES

Canva Presentation: https://canva.link/Ixs9y525ef0isx9

4 INTERVENTION 4

ARTICLES: “A”.
“AN” AND “THE”.

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 6

CLASS: First Semester A TOPIC: Recent achievements or accomplishments you are
DATE: April 14%, 2026 proud of,

TEACHER’S NAME: Anahi Ramos TIME: 60 minutes

GENERAL COMPETENCE: LESSON OBJECTIVES:

To develop English speaking skills by talking about | GENERAL:
recent achievements using the past simple tense in | Students will be able to describe a recent achievement using
communicative contexts supported by ChatGPT. | past simple structures in oral communication.

SPECIFIC:
- Toidentify and use past simple verbs to talk about past
achievements.
- Todescribe personal accomplishments using clear and
organized ideas.
- To interact with ChatGPT to improve speaking
fluency, accuracy, and confidence.

METHODOLOGY USED: FOCUS ON VALUES:
ESA (Engage, Study, Activate) approach Self-confidence, perseverance and respect,
CONTENT: Past simple tense (affirmative sentences) to describe recent achievements
PROCEDURE
STAGES ACTIVITIES LEARNING | MATERIALS | EVALUATION
 ANDTIME STRATEGY
- The teacher presents the agenda. | Interactive Worksheet, Teacher observes
- The teacher gives students a speaking, pens participation and
worksheet with prompts such as: movement use of simple
activity, questions
L. Find someone who passed an activation of
exam prior
2, Find someone whowon a knowledge
competition
3. Find someonewho learned
something new
Engage 4, Fim! someone who completed a
(15 min) project
- Students walk around the
classroom asking questions:
“Did you pass an exam?”
“Did you learn something new?”
- Students write the names of
classmates,
- Theteacher monitors and
encourages speaking.
- Theteacher explains the structure | Guided Board. markers, | Teacherobserves
of the past simple tense practice, ChatGPT app. | accuracy and
(affirmative). drilling, Al correct use of
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Study
(15min)

The teacher provides examples
using regular and irregular verbs.
The teacher checks understanding
through concept-checking
questions.

Students take notes in their
notebooks.

The teacher provides controlled
practice ( sentence completion).
Students produce simple sentences
orally.

Students use ChatGPT with the
prompt:

“Check my sentences in past
simple and correct my mistakes ™
The teacher monitors the
mteraction between students and
ChatGPT.

feedback.

past sumple

Activate
(30 min)

=

The teacher explains the
instructions for the oral
presentation.

Students think about a recent
achievement in their lives {e.g,,
passing an exam, completing a
project, leaming something new),
Students prepare a short
presentation (2-3 minutes)
including:

What they achieved
How they aclieved it
How they felt

Why it s imporiant

Students write their 1deas using
past simple structures,

Students use ChatGPT with the
prompts:

*Check my presentation and
correct my grammar."”

“Improve my sentences in past
simple.”

“Ask me questions about my
achievement to practice speaking
Students practice their presentation
10 pairs.

Students present their achievement
in front of the class.

The teacher provides feedback
focusing on fluency,
pronunciation, and use of past

simple.

Communicative
language
teaching, oral
production,
autonomous
learmng, Al-
assisted

speaking.

Students’
smartphones,
ChatGPT

Teacherevaluates
fluency,
confidence,
organization of
ideas, and correct
use of past simple

99




ANNEXES
Worksheet:

')

Find someone wh{; Name

finished something important
started something new

& visited a new place

learned something new
helped someone

practiced a hobby

Author: Ramos (2026)

Canva Presentation https://canva.link/rvvvnjehwo6fe4j

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N® 7

CLASS: First Semester A TOPIC: Likes and dislikes.
DATE: April 15%, 2026 TIME: 60 minutes
TEACHER’S NAME: Anahi Ramos
GENERAL COMPETENCE: LESSON OBJECTIVES:
To develop English speaking skills by expressing | GENERAL:
likes and dislikes about movies and books using Students will be able to express their opinions about movies
simple structures in communicative contexts and books using simple sentences.
supported by ChatGPT, SPECIFIC:
- Toidentify vocabulary related to movie and book
genres.
- To use structures for expressing likes and dislikes.
- Tointeract with ChatGPT to improve speaking fluency
and accuracy.
METHODOLOGY USED: FOCUS ON VALUES:
ESA (Engage, Study. Activate) approach Respect for different opinions, participation, and confidence.

CONTENT: Likes and dislikes (I like / Idon’t like / I love / T hate) + vocabulary (genres: action, comedy, horror,

romance, etc.)
PROCEDURE
STAGES ACTIVITIES LEARNING | MATERIALS | EVALUATION
AND TIME STRATEGY
The teacher starts the class by Gamification, | Slideswith Teacher observes
presenting the agenda. activationof | emojis, participation and
The teacher shows emoji prior projector engagement
combinations representing movies | knowledge,
(eg. DR, a®®, 05), interactive
Students guess the movie titles. speaking
Students say if they like ordon’t
like the movie.
The teacher elicits vocabulary and
writes key words on the board.
Activate
(15 min)
The teacher introduces vocabulary | Guided Board, shides, | Teacherobserves
related to genres (action, comedy. | practice, markers, correct use of
horror, romance. fantasy, drilling. AT ChatGPTapp. | structures and
adventure), feedback. vocabulary
The teacher models pronunciation
and students repeat.
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Study
(15min)

<>
-
o>

The teacher explains structures:

1 like + noun / verb-ing
Idon't like + noun / verb-ing
1love / I hate + noun / verb-ing

The teacher provides examples
orally and on the board.

Students produce simple sentences
using the target structures,
Students use ChatGPT with the
prompt:

“Check my sentences about likes
and dislikes and correct my
mistakes.”

Engage
(30 min)

S W

The teacher explains the
instructions for the mini-
presentation,

Students work in pairs.
Students choose:

One movie or book they like
One movie or book they don’t like

Students prepare a short
presentation including:

The name of the movie or book
The genre

Why they like it

Why they don't like the other one

Students use ChatGPT with the
prompls:

*Check our mini-presentation and
correct our grammar.”

“Improve our sentences about

likes and dislikes.”

*Ask us questions about movies
and books to practice speaking.”
Students practice their presentation
in pairs.

Students present in front of the
class.

The teacher provides feedback on
fluency, pronunciation, and use of

target language.

Communicative
practice, pair
work, oral
production, Al-
assisted
leaming

Students’
smartphones,
ChatGPT app.

Teacher evaluates
fluency,
vocabulary, use of
|structures, and
confidence
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ANNEXES:

Canva Presentation: https://canva.link/7zkx4bg4p3zwi7g

LIKES AND

DISLIKES

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 8

CLASS: First semester “A" TOPIC: Food or cusine that you dishke.
DATE: April 15%, 2026 TIME: 60 minutes
TEACHER’S NAME: Anahi Ramos
GENERAL COMPETENCE: LESSON OBJECTIVES:
To develop English speaking skills by expressing | GENERAL:
dislikes about food and describing simple Students will be able to describe a food they don’t like and
preparation processes using basic structures explain its preparation using simple sentences.
supported by ChatGPT.
SPECIFIC:
- Touse vocabulary related to food and cooking
actions,

- Toexpress dislikes about food using simple
structures (I don’t like / I hate / because).

- Todescribe the preparation of a dish using sequence
connectors (first, then, next, finally),

METHODOLOGY USED: FOCUS ON VALUES:
ESA (Engage, Study, Activate) Respect for different tastes. participation, and confidence.
CONTENT: Dislikes, food vocabulary, cooking verbs and sequence connectors.
PROCEDURE
| STAGES | ACTIVITIES LEARNING |MATERIALS [ EVALUATION
AND TRATEGY
TIME
- The teacher presents the agenda, Activatonof | Sticky Teacher's
- The teacher explains the prior notes, pen. observation
activity “Two Truths and One knowledge,
Lie” visual
- The teacher models the activity support,
using food preferences: interactive
1. Tlike pizza, speaking
2. Idon't hike soup.
3. Ilove vegetables.
Engage - Students guess which sentence
(10 min) is false.

- Students create their own 3
sentences (2 true. 1 false) about
food.

- Students share their sentences with
a partner.

- Students share with the whole
class and the rest try to guess,

- The teacher monitors and
supports students.

- The teacher introduces Vocabulary Board, Teacher's
vocabulary related to food (nce, presentation, slides, observation
vegetables, meat. soup, etc.). guided smartphones

- The teacher presents cooking practice, , ChatGPT
verbs: cut, mix, cook, fry, boil. drilling, Al

- The teacher models feedback.
pronunciation and students
repeat.

- The teacher explains structures:
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Study
(15 min)

« Idont like + food

« Thate + food

» Tdon't like 1t because + reason
The teacher introduces
sequence conneclors:

First. then, next, finally
Students produce sunple
sentences orally,

Students use ChatGPT with
the prompt:

“Check my sentences

about food and correct my
mistakes.”

Activate
(35 min)

The teacher explains the instructions

for the group presentation.

Students are organized into small

groups,

Students choose a food or recipe they

do not like.

Students discuss the reasons why

they do not like the selected food and

identify its main ingredients,

Students prepare a short presentation

(2-3 minutes) including:

1. The name of the food

2. Reasons for disliking it

3. A simple explanation of its
preparation using sequence
connectors (first, then, next,
finally)

Students use ChatGPT with the

following prompis:

1. “Check our presentation and
correct our grammar.”

2. “Improve our sentences about
food and preparation.”

3. “Ask us questions about our
recipe to practice speaking.”

Students practice their presentation

within their groups.

Students present their work 1n front

of the class.

The teacher provides feedback

focusing on fluency, pronunciation,

and use of target language.

Communicati
ve practice,
collaborative
learning, oral
production,
Al-assisted
learning

Students’

smartphones,
ChatGPT

Teacher
evaluates
fluency.
organization
of 1deas, use
of vocabulary,
and
confidence

speaking
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ANNEXES:

Canva Presentation: https://canva.link/nkajhnudt3dwa7y

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 9

CLASS: First semester “A”
DATE: Apnl 217, 2026
TEACHER'S NAME: Anshi Ramos

TOPIC: Adjectives to describe a person.
TIME: 60 minutes

GENERAL COMPETENCE:

To develop English speaking skills by descnbing
people using physical and personality adjectives in
communicative contexts supported by ChatGPT,

LESSON OBJECTIVES:
GENERAL:
Students will be able to describe a person using adjectives in
oral communication,

SPECIFIC:

To identify and use adjectives related to physical
appearance and personality.
To use correct structures (1s / has) to describe people.
To interact with ChatGPT to improve speaking

accuracy and fluency.

METHODOLOGY USED:
ESA (Engage, Study, Activate)

FOCUS ON VALUES:
Respect, empathy, and appreciation of others.

CONTENT: Physical adjectives (tall, short, slim. strong, etc.), personality adjectives (friendly, kind. shy,
confident, etc) and grammar: verb to be (is) and have/has

PROCEDURE
STAGES ACTIVITIES LEARNING MATERIALS EVALUATION
AND TIME STRATEGY

- The teacher presents the agenda. Activationof | Shides or Teacher's

- The teacher reads or shows prior board with observation
sentences describing a celebrity knowledge, descriptions
using adjectives. guessing

Engage - Students histen and guess activity,
(10 min) the celebnty. interactive

- Students identify adjectives used speaking
in the sentences.

- The teacher wnites key adjectives
on the board,

- The teacher troduces Vocabulary Board, slides, | Teacher
vocabulary related to physical presentation, smartphones, = observes correct
appearance and personality, guded ChatGPT use of grammar

- The teacher models practice, and vocabulary
pronunciation and students drilling, Al
repeat. feedback

- Theteacher explains
grammar structures;

Study 1. He/She Is + adjective
(15 min) 2. He/She has + physical features

- The teacher highlights
common mistakes and correct
usage.

- Students produce simple
sentences orally.
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Students use ChatGPT with the
prompt;
"Check my sentences descnibing a
person and correct my mistakes.™

Activate
(35 min)

The teacher explains the instructions
for the speaking activity.
Students think about a person they
admire (celebnty, friend, or family
member).
Students prepare a short description
including:
1. Physical appearance
2. Personality
Students write their ideas using:
1. He/She is + adjectives
2. He/She has + physical
features
Students use ChatGPT with the
prompts:
1, “Check my description and
correct my grammar,”
2. “Improve my adjectives to
descnibe a person.”
3. “Ask me questions about this
person to practice speaking.”
Students practice their description in
pairs.
Students present their description in
front of the class.
The teacher provides feedback
focusing on fluency, pronunciation,
and use of adjectives.

Communicativ
e practice, oral
production,
pair work. Al-
assisted
learning

Students’
ChatGPT

Teacher
evaluates
fluency,
vocabulary,

accuracy, and
confidence
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ANNEXES:

Canva Presentation: https://canva.link/8izmhcyvzhuv65g

Author: Ramos (2026)
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UNIVERSIDAD TECNICA DE AMBATO - INTERVENTION N° 10

CLASS: First semester “A” TOPIC: Postest

DATE: April 217, 2026 TIME: 60 minutes
TEACHER’S NAME: Anahi Ramos

GENERAL COMPETENCE: LESSON OBJECTIVES:
To evaluate students’ improvement in English GENERAL:

speaking skills after mstruction.

Students will demonstrate their progress in speaking skills after
the intervention..
SPECIFIC:

To evaluate improvement in grammar and vocabulary

use

- To assess fluency, pronunciation, and confidence.
To compare results with the pre-test.

METHODOLOGY USED:
Assessment-based approach (Summative
Evaluation)

FOCUS ON VALUES:
Respect, confidence, and responsibility.

CONTENT: General speaking skills (based on BI Preliminary speaking format)

PROCEDURE

STAGES
AND TIME

ACTIVITIES

LEARNING
STRATEGY

MATERIALS

EVALUATION

The teacher greets students

and explains the purpose of

the post- test,

The teacher gives general

instructions about the

speaking test.

- Students are organized into
pairs,

Engage
(10 min) :

Orientation and
preparation

Slides or
board with
descriptions

Teacher’s
observation

- The teacher explains the
structure of the speaking test
(4 parts).

- Theteacher gives
simple examples of
questions.

Study
(5 min)

Clanfication
of instructions

Guidelines

Understanding of
mstructions

- Students perform the
speaking test in pairs. The
test includes:

. Personal questions

2 Description of a situation

Activate or image

(45 min) 3. Interaction with a partner

4. Expression of opinions

- The teacher acts as interlocutor.
- Students respond to questions
and interact with their partner.
- Theteacher evaluates
students using a rubric.

Oral assessment,
pair interaction

Speaking
prompts,
rubric

Speaking
performance
based on rubnc
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ANNEXES:

UNIVERSIDAD TECNICA DE AMBATO
CAMBRIDGE ENGLISH PRELIMINARY (PET)
SPEAKING POSTEST

Candidate nawe: Date:

Difficulty: BI Preliminary Level Time: 12 minutes
Objective: To identify the students speaking level before and after the treatment.
Postest

The Bl PET Speaking test has four parts. These parts have different tasks that show the
speaking skills of the candidates. Here's some general information about the Bl PET
Speaking test:

o It hasts for 10-12 minutes.

« 1 has 4 parts.

o  Coandidates take It in pairs.

¢ Two examiners check how you do.

o Inthe test, you talk 1o the other candidate and ane of the examiners, called
the Interlocutor.

o The other examiner, the Assessor, only watches and does not talk

" s— T

B ld L -~
~—~——

0 - e & —— A -
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- - - e
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81 Prefiminary for Schools Speaking Sample Test 2

Phase 2
Interlocutor

Select one or more questions from the list to ask each condidate.

Ask Candidate A first.

How often do you visit your friends’ homes?

Tell us about a sport or game you really like,

Which TV programmes do you enjoy watching?
(Why?)

What are you going to do tomorrow?
What is your favourite type of film? (Why?)

Where do you like to go at weekends?
(Why?)

Tell us about your favourite lesson at school.

Do you spend much time painting or drawing?
(Why/Why nat?)

Thank you,

Back-up prompts

Do you visit your friends' homes every
weekend? (Why,/Why not?)

Do you like foatbali? (Why/Why not?)

Do you enjoy watching the news on TV?

Are you going to school tomarrow?
Do you like action films? (Why/Why not?)

Do you like going to the shops at the
weekend? (Why/Why not?)

Is maths your favourite fesson at school?

Do you like painting or drawing? (Why/
Why not?)
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! Prwhernavy for Schooh Speakng Sample Test 2

EIEN
Iinuriocutor Now 1'd e sach of you to talk on your own about something. I'm going 1o
give each ol you 3 photograph and 1'd like you 1o talk about 2
A here is your photograph. it shows pecple lUstening to something.
Ploce Part 2 booklet, apen ot Taek IA i front of canddiote,
B, you just isten.
A please tell ws what you can see s the photogragh,

Candidate A
Y appeac. 2 minute
;‘“m
v Talk about the person/people.
+  Talk about the place,
+ _ Talk about other things in the phatograph
Interlocutor Thaok you (Can | have the bookiet please?] Rotrews Part 2 boaklet.

Intertocutor B, here 15 your photograph 1t thaws people walking heme from school.
Place Part 2 bookier, opon ot Task 18, in front of condidare.
A you just fisten.
B, please tell us what youo can see in the photograph.

* apoeox 1 minute
+  Talk about the person/peopie

+  Talk about the place,
+  Talk about ether things in the ph h

Intertocutor Thank you {Can | have the booklet please?] etriewe Part 2 bookdet
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21 Prolimymary fov Schooh Spealang Sample Test 2

and UCLES 2019

Cambindge Uatversity Prew
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81 Presivivary far Schook Sposking Sampie Teet 2

Part 3 and & (6 minutes)

=T

Interlacutor

Candidates
Dapprox 2
minites

Interlecutor

Now, in this part of the test you're going to talk about something togethei for about
two munutes, I'm going te describe a stuation 19 you

Place Part booklet open of Task 2. i fronl of candiates

Afamity bs going on & camplng hollday and would Wk 1o take semething with
therm that they can do In the evenings st the campaite.

Here are some things they could take with them,

Tulk together about the different things the family could take with them and
decide which would be the mest fun for the whele family,

Al sight? Mow, talk together,

Thank you. (Can | have the baoklet, pleme | Aecovwr Aart 3 bookls,

Use the folkowing Questions, o apprapriohe
*  What kinds of places do you like to visit [

during your holiday? (Why?) Select anyaf the Jallowng
ompty, 03 oppeopote
« D0 you prefer relaxing on holiday or doing
Tots of different things? (Why?) ¢ MNowjwhat about you?
* Do youagree?
* Do you like staying in a city when you're on «  What do you think?

holiday? (Why/Why not?) I
*  What do you llke to eat when you're on holiday ! (Why?)

*  ifyou could go anywhere in the world on holiday, where would
you gel (Whyl)

Thaeik you. That is the end of (he test,
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POSTEST RUBRIC
Student name:
Y Gramear and Voatndary | Discowse Maragemant Pronuncstion Ateractive Comemunicatos
* Shaws hgood fegeest | * PRODwes eeeont o W iagte Oy
womtrd of V) o geage o WSOn 1 geeeeay
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B R i add * oMbt e st | o Senimoe wet s shes & P 5 g
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Annex 3: Compilatio Report

E Certificad o de andlists
Compilatio Magistors | UTA - ECU (Universicsd Técnica de Ambato)

0s s < Vet
hatGPT and Speaking Skolls_Anahi Ramos — .ﬁ“:—"—" = Q.
0 - BRI TH0A291 852300 26001604 St RGahad Textas sospechosos
Nombee del Nehoro - CantGPT and Soauung Shils Anay Namos tat Depositante . ANA JATMINA YERADE LA TORSE
Tamado del archivo original - 41072 4 Focha de depdwto - 17 b mayo te 2005
Nimero de palatwas : | dinh Tipode carga - minacn
Nimero de caractores 101554 Secha de fin de andlals | 17 de mayo de 2008

@ Resumen wcoon /2]

Lotalizacidn de ks textos sospechosos en of documento

I 1 ' i | RN I B RN R Ul B B B
Incluido en el porcentaje de textos sospechosos :

. Similitudes <%
D Setsctica 1% [ Semantica f mesdo

Fasaged con sanilitudes 2 Tuentes encootradas en difgrentes coleccones

@ Deteccion de 1A 9o,

Textos estibabe arnente proxrnos & Un X0 generada por Gna 1A,
Este Indice &3 un indicador y no una prurba. Compraehs con « actor 3i-damena los conocmientas mencaonados en ef
dacumenio

L ) t——4 L B B i+

‘ Idiomas no reconocidos <iw

Pasajes enlos que parte del vocabulario utiizado no forma parte des dicaonano oe 1 lengua
Puede Iratarse do un ntento del sitor de modificar =f (=20 gare sdtir ser deteciado

4 4 4 'y ~4

No incluido en el porcentaje de textos sospechosos

Q) Textos entre comitas 0%

Pasajey entre comiiles, o menudo indicatives de ung ata
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