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ABSTRACT

This study investigated the impact of public speaking strategies on improving oral
production among 28 third-year BGU (Unified General Baccalaureate) students at Unidad
Educativa Nuevo Mundo in Ambato, Ecuador. Using a quantitative pre-test/post-test approach
aligned with Cambridge B2 First standards, it assessed progress in four main language skills:
Grammar and Vocabulary, Discourse Management, Pronunciation, and Interactive
Communication. Initial assessments showed notable difficulties, with an average pre-test score of
4,475. The very low score of 0 0.05 in Interactive Communication pointed to issues with
spontaneous dialogue, conversational flow, appropriate responses, and nonverbal cues. These
results emphasized the need for targeted interventions to enhance real-time oral production. The
intervention comprised research-backed public speaking strategies, including impromptu speaking
tasks, structured activities like guided speech outlines and timed presentations and training in
nonverbal communication with body language and voice modulation exercises. Also, integrated
storytelling with narrative arcs to increase engagement, along with the 5 P's framework (Prepare,
Polish, Perform, Peer Review, Perfect) for structured speech development. Post-intervention
assessments showed significant gains, with the average oral score rising to 7.01. 01 and Interactive
Communication improving from 0.05 to 3.28. Qualitative observations also indicated increased
student confidence, better fluency, and enhanced ability to communicate in real-world speaking
scenarios. These findings demonstrate the effectiveness of combining structured public speaking

strategies with collaborative learning in EFL settings.
Keywords: EFL learners, communicative competence, task-based learning, public

speaking strategies, oral production, interactive communication.
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RESUMEN

Este estudio investigo el impacto de las estrategias de oratoria en la mejora de la produccion
oral entre 28 estudiantes de tercer curso del Bachillerato General Unificado (BGU) en la Unidad
Educativa Nuevo Mundo de Ambato, Ecuador. Utilizando un enfoque cuantitativo de
pretest/postest alineado con los estandares de Cambridge B2 First, se evalud el progreso en cuatro
habilidades principales del idioma: Gramatica y Vocabulario, Gestion del Discurso, Pronunciacion
y Comunicacién Interactiva. Las evaluaciones iniciales mostraron dificultades notables, con una
puntuacién media en el pretest de 4,475. La puntuacion muy baja de 0,05 en Comunicacion
Interactiva indicaba problemas con el didlogo espontaneo, el flujo conversacional, las respuestas
apropiadas y las sefiales no verbales. Estos resultados subrayaron la necesidad de intervenciones
especificas para mejorar la produccidn oral en tiempo real. La intervencion incluy¢ estrategias de
oratoria respaldadas por la investigacion, como tareas de improvisacion, actividades estructuradas
como esquemas de discursos guiados y presentaciones cronometradas, ademas de entrenamiento
en comunicacioén no verbal con ejercicios de lenguaje corporal y modulacion de la voz. También
se integrd la narracion de historias con arcos narrativos para aumentar el compromiso, junto con
el marco de las 5 P (Preparar, Pulir, Presentar, Revisar con compaiieros y Perfeccionar) para el
desarrollo estructurado del discurso. Las evaluaciones posteriores a la intervencion mostraron
mejoras significativas, con la puntuacion media oral aumentando a 7,01 y la Comunicacion
Interactiva pasando de 0,05 a 3,28. Las observaciones cualitativas también indicaron un aumento
en la confianza de los estudiantes, una mejor fluidez y una mayor capacidad para comunicarse en

escenarios de habla reales.

Palabras clave: aprendices de EFL, aprendizaje basado en tareas, competencia

comunicativa, comunicacion interactiva, estrategias de oratoria, produccion oral.
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Chapter 1. Theoretical Framework

1.1 Research Background

In the field of language learning, research has significantly focused on the connection
between speaking strategies and the development of communication skills. To ensure an approach,
this study incorporates a search for recent academic articles published within the last five years,
utilizing well-known databases such as Google Scholar, Scopus, ScienceDirect, Taylor & Francis
ResearchGate and ERIC." By referencing literature, this study builds on recent advancement to

provide well-rounded understanding of how these strategies influence language learning.

The review of literature examines teaching approaches such as speaking tactics, engaging
the audience in participation, incorporating technology into public speaking instruction, and the
impact of self-assessment and feedback on spoken language proficiency. Past studies like these
offer perspectives that highlight strategies for enhancing English communication skills, thus

supporting the credibility of this research.

Garcia (2022) focused on how intentional nonverbal cues-such as gestures and eye
contact-enhance the effectiveness of speaking engagements. The study analyzed TED Talks and
surveyed 200 industry professionals to measure engagement levels in response to gestures and
varied intonation techniques. Results from content analysis and Likert-scale questionnaires
revealed a 30% increase in audience retention rates when speakers employed these strategies. The
finding underscored the role of nonverbal cues in persuasion and recommended targeted coaching

to help speakers refine these skills.



Jasuli and Astuti (2024) studied the phenomenon of nonverbal communication (NVC) in the
public speaking of English language learners (ELLs) at the higher education level. In this
investigation, a qualitative literature review was employed to examine how eye contact, gestures,
posture, and facial expressions contribute to the credibility, engagement, and clarity of a message.
Implications: Training English language teachers to recognize cultural differences in practices and
understand their meanings could enhance students' achievement. The researchers suggest that
incorporating NVC techniques improves public speaking ability, instills confidence, and fosters

connections with listeners.

Brown and Zhang (2021) explored strategies to optimize engagement in virtual
presentations. The experimental design compared two cohorts: 50 professionals delivering
webinars (via Zoom) and 50 in-person speakers. The study evaluated attention spans and audience
feedback using eye-tracking software and post-session surveys. Findings revealed that virtual
speakers who utilized interactive tools (such as polls and chat breaks) maintained 25% higher
engagement than those who did not. The study emphasized the necessity of adaptive digital literacy

in public speaking curricula.

Nguyen (2024) conducted a study exploring how co-regulation impacts public speaking
confidence during group presentations. The study involved 236 university students in China who
participated in a survey using a specific method. The results indicated that co-regulation strategies,
such as co-planning and co-monitoring, lead to improved self-confidence in speaking and

highlighted the importance of collaborative learning in boosting one's confidence level.

Mortaji's (2022) research project on blended EFL public speaking classes for learners

utilized a mix of Vygotsky's theory and practical teaching methods in the classroom. The study



included 42 university students from Morocco who participated in a 16-week program that
combined traditional face-to-face sessions (30%) with resources such as video blogs and structured
peer evaluations. The findings revealed that 82 percent of students successfully met the learning
objectives set for them, with improvements noted in vocabulary by 47 percent and pronunciation
by 39 percent. Seventy-seven percent of participants welcomed peer feedback with open arms;
however, 23 percent initially showed some reluctance due to concerns about receiving criticism in
a public setting. The research uncovered a phenomenon termed the "digital mirror effect,”
indicating that students made progress when they observed themselves through video recordings.
Furthermore, the study introduced a feedback approach that is mindful of nuances and strikes a
balance between conventional educational principles and contemporary teaching techniques. It

illustrated how implementing graduated feedback systems can be effective.

Zhang (2024) pointed out the impact of project-based learning (PBL) on the development
of public speaking skills among EFL students. The study implemented an experimental design that
compared students exposed to PBL strategies with a control group. Results showed that PBL
significantly improved oral communication skills, suggesting that incorporating real-world

speaking tasks enhances public speaking abilities more effectively than traditional methods.

Cherner et al. (2023) investigated how Al-driven presentation tools, known as Al
Presentation Platforms (Al PDP), help improve public speaking abilities by providing automated
feedback mechanisms. Through an approach that blended the evaluation of metrics produced by
the platforms with qualitative insights from user experiences, the research shed light on the
potential impact of these innovative tools on fostering effective communication skills. The study
included individuals, such as "85 university students and professionals," who participated in

presentation tasks using an Al tool that analyzed their delivery (pitch speed and volume),

3



nonverbal cues (eye contact and gestures), and speech organization in real-time feedback sessions.
The research methodology comprised before-and-after performance evaluations using the system's
scoring metrics, discussions through formal interviews on user experiences, and comparisons with

assessments given by human evaluators.

Wang et al. (2023) launched VoiceCoach, a platform that helps individuals enhance their
voice modulation abilities for public speaking through training sessions. Promising results from
the analysis of 2,623 crafted speeches revealed that immediate feedback on pitch, volume, and
speed led to improvements in users' voice modulation skills. This research highlights how

technology-driven training tools can effectively elevate one's proficiency in speaking.

Bylkova et al. (2023) emphasized the importance of public speaking in enhancing
students' communication and speech abilities at universities. Their study focused on the transition
from monologue-style public speaking to an engaging and interactive approach that includes
discussions and debates. They introduced a three-stage model for preparation, which consists of
the basic stage (preparation), the actual speaking stage, and the analytical stage (reflection after
speaking). The research findings revealed that these phases significantly contributed to an
organized coaching process; using questions to engage the audience and interactive methods can

substantially boost speaking abilities and enhance professional communication skills.

Menjot et al. (2023) discussed a research review focusing on strategies to enhance voice
and speech delivery during presentations by analyzing a range of literature sources encompassing
850 studies; however, only 23 studies qualified based on specific criteria outlined in the study
design. The interventions identified in the review were classified into two categories: interventions

(comprising 15 studies) that concentrated on vocal and speech training techniques, and indirect



interventions (comprising 8 studies) that targeted cognitive processes as well as behavioral and
environmental aspects related to public speaking effectiveness. Based on the research findings
presented, it appears that there are methods to enhance one's public speaking skills. However, it is
essential to conduct research in order to identify effective approaches for enhancing voice

modulation and speech fluidity.

Theoretical Foundation of the Variables

Independent Variable

1.1 Communication

Communication is the ability of humans to exchange ideas and emotions through
messages and constitutes one of their essential abilities. The surrounding environment benefits
from this ability to let people communicate with each other. Shannon and Weaver (1949) defined
communication as the process of sending and receiving messages through a channel, with potential
noise interference, and it is focused on the technical transmission of information (an early
communication model). The model is linear and technical, specifically designed to enhance

telephone signal transmission.

The authors concentrated on developing a technical model rather than the other writers.
Human interaction, together with shared meaning and societal influence, form the main emphasis
of McQuail and Windahl's work. The essential focus remains on people rather than technology,

while context awareness evaluates cultural aspects alongside historical backgrounds and social



frameworks. This model also works for interpersonal communication, as well as organizational

communication and digital communication.

Human interaction, together with societal functioning, depends on three primary

communication categories.

e The analysis of Jakobson (1960) shows that verbal communication involves spoken or
written language for exchanging information along with ideas and emotions.

e Mehrabian (1971) emphasizes that nonverbal communication represents a substantial part
of emotional expression through body language, together with facial expressions, gestures,
and paralinguistic signals that include tone and pitch. The value of nonverbal signals
exceeds verbal content in showing sincerity and establishing relational dynamics,
according to Knapp & Hall (2010).

e McLuhan (1964) thoroughly studied mass communication, which delivers information to

extensive audiences through television, radio, newspapers, and digital media platforms.

These three communication forms work together to enable efficient human interaction,

which shapes individual relationships as well as broader social discussions.

1.2 Speaking Skills

The ability to speak represents multiple interconnected competencies that enable people
to communicate with precision and logical structure, according to Nunan (1999). This enables
them to construct and express thoughts in an organized manner with purposeful direction and
without unclear or disorganized language. Listeners become more engaged through vocal
variations and nonverbal signals (Lucas, 2020) to convey intentional voice changes that enhance

meaning and maintain listener interest. Adapting messages to different contexts and audiences



(McCroskey, 2006) involves adjusting your message according to the characteristics of your
listeners (their age, cultural background, professional expertise), the speaking environment
(boardroom versus TED stage), and the relevance of the information to their needs rather than

yours.

Types of Speaking Skills

o The informal and spontaneous nature of Conversational Speaking exists within everyday
social exchanges, according to Bygate (1987). It requires minimal preparation. Active
listening stands as the primary skill, while dominating talk time represents a typical mistake
because it means a person or group maintains control over a conversation through
prolonged speaking and interrupts others, blocking equal dialogue.

e Public Speaking involves formal, structured communication that targets specific audiences
(Lucas, 2020). This type is very formal, with a high level of elaboration. The principal skill
is storytelling, and one of the most common slips is reading slides.

e The purpose of Persuasive Speaking is to shape how people think and what actions they
take (Aristotle’s Rhetoric, 350 BCE). The process of this type is moderated planning, and
it is not a formal one; a key element is the argument structure. The biggest mistake that is
made is overusing logic.

e Instructional Speaking explains concepts clearly for learning (Gage, 1978). The
explanation requires specific details while avoiding both formal and informal language,
but it also necessitates simplification for practical application. The most common mistake

is making incorrect assumptions about audience knowledge.



e [nterpersonal Speaking: One-on-one or small-group communication (DeVito, 2009). The
preparation for this type is similar to others, yet empathy remains crucial; the main mistake
occurs when you try to do multiple things at once.

e Digital Speaking: Verbal communication via technology (e.g., podcasts, video calls)
(Turkle, 2015). You need to have tech check knowledge. The approach depends on whether
the situation is formal or informal; however, platform adaptation stands as the essential

skill, and neglecting audio quality creates a significant disadvantage.

1.3 Interaction strategies

Research-based proportionate interaction strategies encompass intentional cooperative
engagement methods that enhance communicative efficiency in various situations, including both
human-to-human and human-to-machine interactions (Rogers, 2019). The strategies develop from
educational psychology principles such as Vygotsky's (1978) sociocultural theory, which shows
cognitive development emerges through mediated dialogue and organizational behavior through

Schein's (2010) process consultation and group dynamics.

These interaction strategies operate across various fields that require different
methodological approaches. Mercer and Littleton (2007) used their study of collaborative learning

to demonstrate that structured dialogue facilitates learners' collective knowledge building.

The adaptive character of interaction strategies becomes evident when studied through
this multidisciplinary approach, as each strategy requires proper contextual adaptation to achieve
specific communicative targets, including learning facilitation, therapeutic alliance creation, team

optimization, and user experience enhancement. Researchers should investigate how to combine



existing interaction frameworks with emerging technologies such as Al-mediated communication

to develop solutions for new digital interaction paradigms.

e The Flanders (1970) approach examines teacher-student classroom interactions by
examining direct/indirect influence and student talk and silence patterns.

e The HCI Strategies developed by Norman (1988) emphasize creating interfaces that are
intuitive while providing feedback and reducing user mistakes during digital
communication.

e According to Vygotsky (1978), learning happens best through social interaction and peer
collaboration while students use scaffolding methods.

e (Customer Interaction Strategies (Business & Marketing) provide methods to improve
customer engagement, along with customer loyalty and customized communication
according to Gronroos (2000).

e Student-Content Interaction Strategies serve to increase understanding through active
student-content interactions. The research demonstrates that students need to engage
actively with educational content for effective learning through three distinct methods that
produce significant results.

e Active Learning (Bonwell & Eison, 1991) adopts a constructivist framework that
transforms traditional knowledge delivery into student-driven knowledge development.
The strategy uses small-group collaborative discussions to enhance peer learning and
applies problem-solving activities that link theory to practice while providing hands-on
experiments for conceptual understanding and case-based learning for critical thinking

development in real-world situations. The evidence-based method produces a 20-30%



improvement in knowledge retention results over conventional lecture-based teaching
(Freeman et al., 2014).

e Through self-explanation (Chi et al., 1989), learners must perform metacognitive work by
showing and analyzing their thinking processes. The technique enables students to make
their implicit reasoning explicit through verbalization of problem-solving approaches
while establishing deliberate connections between new information and existing
knowledge structures, and developing self-monitoring questions to guide learning and
practicing reflective techniques to detect knowledge gaps. The implemented practices
produce significant learning advantages, resulting in students understanding concepts 25%
better while improving their ability to apply learned material in various situations (Bisra et
al., 2018).

e Through strategic presentation design, the principles of cognitive science enable
Multimedia Learning (Mayer, 2005) to optimize information processing. The evidence-
based method requires a systematic approach to integrate visual and verbal information
streams, dividing complex content into organized segments, reducing unnecessary
cognitive demands to focus on vital material, and keeping multimedia components
synchronized in time. The framework's strength is demonstrated through numerous
experimental studies, which show learning gains of 1.5 standard deviations compared to

text-only presentations (Mayer, 2017).

1.4 Public speaking strategies

The delivery of public speaking is an advanced form of spoken communication that

effectively combines spoken and unspoken elements to achieve communication goals. Lucas

10



(2020) defines this process as "the delivery of ideas to living audiences through structured,
purposeful presentations" (p. 5). The verbal component includes lexical choices (McCroskey,
2016), prosodic features (Mehrabian, 2017), and temporal control (Burgoon et al., 2021), while
the nonverbal component encompasses kinesics (Ekman, 2003), oculesics (Knapp & Hall, 2013),
and proxemics (Hall, 1990). Current research indicates that public speaking is an interactive
process (DeVito, 2019) that involves audience evaluation (Beebe & Beebe, 2018) and ethical

awareness (Johannesen et al., 2020).

Public Speaking strategies from different experts

Dale Carnegie, author of The Art of Public Speaking, stresses the importance of regular
practice, helpful feedback, and organized speaking exercises to build confidence and improve
communication skills. His method urges learners to actively participate in speech preparation and

delivery to beat fear and increase effectiveness (Carnegie, 1936).

Stephen E. Lucas, in his popular textbook The Art of Public Speaking, emphasizes the
importance of clear organization via speech outlines, effective use of rhetorical strategies, and
mastery of nonverbal cues to enhance speech delivery. His framework advocates for a structured
approach to developing speaking skills, emphasizing preparation, practice, and performance

(Lucas, 2015).

Michael and Suzanne Osborn promote interactive, task-oriented learning methods like
timed presentations and peer reviews. Their approach encourages student participation and offers
chances for immediate performance improvement, which are vital for mastering practical public

speaking skills (Osborn & Osborn, 2001).
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Judith N. Martin and Thomas K. Nakayama’s research on intercultural communication
emphasizes the importance of body language and voice modulation in expressing meaning and
engaging audiences. Their findings advocate for including nonverbal communication exercises to
improve expressiveness and audience involvement in public speaking (Martin & Nakayama,

2010).

Theoretical Foundations of Public Speaking Structure

1. The Three-Part Speech Structure

Lucas (2020) established a three-part speech structure that includes an introduction,
body, and conclusion to help people communicate effectively by matching audience information-

processing patterns.

Effective speech writing integrates cognitive science principles with rhetorical artistry, as
demonstrated by three structural components. First, the introduction functions as a mental anchor
that activates prior knowledge through hooks (Kalyuga, 20011) and establishes schemas for new
content. For instance, Churchill’s 1940 speech “We Shall Fight on the beaches” opened with
urgent framing (“the news is very bad”) to prime audience attention. Subsequently, the body
segments complex ideas into digestible units via chunking (Miller, 1956), often employing
problem-solution or cause-effect sequences. Churchill’s geographic progression (beaches —
landing grounds — fields) exemplifies this, while his rhythmic repetition ("we shall fight")

leveraged the recency effect (Murdock, 1962) in the conclusion to enhance retention.

Hook strategies serve distinct rhetorical purposes. Specifically, curiosity gaps (e.g., "What

if I told you your memory is unreliable?") trigger systematic processing (Petty & Cacioppo, 1986),

12



whereas statistics (e.g., "1 in 3 women experience violence") appeal to logic. Conversely,
anecdotes ("Ten years ago, I was homeless") employ transportation theory (Green & Brock, 2000)
to foster emotional engagement. Thus, optimal speech design merges evidence-based cognitive

techniques with narrative craftsmanship.

2. The Role of Nonverbal Communication

Mehrabian (2017) demonstrated through his research in Nonverbal Communication that
public speaking excellence requires more than verbal content because nonverbal elements such as
vocal variety, gestures, and eye contact influence how audiences perceive messages. His *7-38-55
rule* (though often misinterpreted) indicates that message reception depends most on body
language (55%) and tone (38%) instead of words, which make up only 7%. The effects displayed
of Ekman and Friesen (1969) confirm that controlled nonverbal approaches boost both persuasion

power and emotional bonding (pathos).

3. The Motivated Sequence for Persuasion

Monroe (1949) developed the motivated sequence, which serves as a five-step

persuasive framework within his work, Principles and Types of Speech.

e Attention — The first step begins by using rhetorical questions or surprising facts to engage
the audience.

e Need — Establishing a problem requiring resolution.

e Satisfaction — Proposing a solution.

e Visualization — Helping the audience envision the benefits.

e Action — Encouraging concrete steps.

13



The structure found its roots in Maslow's (1943) motivational principles to remain
effective in marketing, policy advocacy, and activism because it presents problem-solution

solutions.

4. Audience-Centered Communication

Titsworth and McKay (2018) demonstrate in Public Speaking: Choices and
Responsibility that speech development needs audience analysis to transform material according
to the receiver's beliefs, mental capabilities, and predicted behaviors. The research of Titsworth
and McKay (2018) combines constructivist learning theory (Vygotsky, 1978) to show that
successful speakers use information scaffolding based on audience cognitive levels for better

engagement and memory retention.

The ability to deliver speeches stands as a strong skill that exists in multiple forms that
fulfill individual objectives. Public speaking adapts its methods to fulfill various objectives by
both persuading and informing or entertaining and honoring others. Knowledge of these essential
types, based on Aristotle and Cicero, along with contemporary experts, enables speakers to
develop compelling messages. The following section examines the fundamental categories

together with their characteristic methods.

The seven distinct genres of public speaking exist because they have separate theoretical

frameworks that guide their practical application.

e Informative speaking derives from Aristotle's (350 BCE/1991) Rhetoric, through which
Lucas (2020) established contemporary pedagogical standards that result in educational

content delivery like TED-Ed's educational style.
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e Through Aristotle's three-part method of ethos-pathos-logos, persuasive speaking achieves
its goals by following Monroe's (1935) five-step motivated sequence and Cialdini's (1984)
social influence principles, which appear in political speeches. The first systematic
description of ceremonial (epideictic) rhetoric by Aristotle receives expanded context
through Bitzer's (1968) situational theory, that is manifests in traditional discourses
including eulogies.

e The instructional method of demonstrative speaking stems from Dewey's (1910) pragmatist
education principles and Kolb's (1984) experiential learning framework, which teach
students procedural knowledge through instructional media.

e The ancient method of extemporaneous speaking developed from Quintilian's (95
CE/2001) improvisational practices until Toastmasters International (1924) standardized it
through competency-based training for spontaneous speaking.

e The forensic speaking method incorporates Toulmin’s (1958) argument model alongside
Popper’s (1965) critical debate frameworks to produce competition-based outcomes. The
digital oratory paradigm emerges as the leading method in webinars and podcasting,
informed by Duarte's (2008) visual narrative theory and Gallo's (2014) research on TED
Talks. The rhetorical evolution shows how Aristotelian bases developed into contemporary
multimodal communication systems, maintaining fundamental rhetorical elements while
adapting to technological and cultural advancements (Perelman & Olbrechts-Tyteca, 1969;

Eyman, 2015).

Methodology of Public Speaking for EFL Learners

1. Building Confidence and Reducing Anxiety

15



According to Krashen's (1982) Affective Filter Hypothesis, students learn foreign
languages best in settings where they experience minimal anxiety. EFL instructors should use
systematic desensitization (Wolpe, 1958) to reduce speech apprehension by starting with pair work

and progressing to small groups before moving to whole-class presentations.

2. Improving Pronunciation and Fluency

The Four Strands framework, developed by Nation (2007) presents a complete language
learning system that balances meaning-focused input with meaning-focused output and language-
focused learning and fluency development. The pedagogical model provides students with various
activities that support one another in building comprehensive linguistic skills. The shadowing
technique, as described by Murphey (2001), enhances speech prosody elements through authentic
imitation of native speakers in TED Talk materials. The dual function of this approach enhances
listening capabilities through repetition while maintaining phonological accuracy through

imitative practice.

Speech mechanics receive enhancement through audio-lingual drills (Skinner, 1957),
which apply behaviorist principles to develop articulation skills using tools such as tongue twisters
that focus on problem phonemes and build pronunciation muscle agility. The choral reading
method, developed by Gatbonton and Segalowitz (1988), enhances rhythmic fluency through
collective text recitation, helps learners internalize natural speech rhythms, and fosters better
prosodic coherence. The "News Reporter Challenge" teaches students to communicate effectively
during stressful situations by following Celce-Murcia’s (1995) Discourse Approach, while they
learn to deliver information quickly and precisely, thereby developing both fluency and pragmatic
competence. The combination of these methods builds a research-based framework for teaching

students to speak proficiently.
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3. Structuring a Speech (Organization)

The effective use of speech organization creates both coherence and persuasive power
by using established rhetorical structures and pedagogical frameworks. The Monroe's (1935)
Motivated Sequence continues to serve as a fundamental persuasive structure for public speaking
because it aligns with cognitive theories of audience engagement, as identified by Lucas (2020).
The systematic framework enables speakers to lead listeners toward specific reactions through

logical steps, producing optimal results for argumentative presentations.

EFL learners benefit from using Byrne's (1986) PPP Method (Point-Proof-Punch) as an
accessible framework for simplifying the speech organization process. The Point-Proof-Punch
structure mirrors cognitive load theory (Sweller, 1988) by dividing discourse into three sections:
presenting a claim (Point), backing it up with evidence (Proof), and finishing with a memorable

conclusion (Punch).

4. Engaging the Audience

The 7-38-55 Rule, established by Mehrabian (1971), explains that nonverbal
communication significantly influences audience reception, accounting for 7% of word meaning,
38% of vocal tone, and 55% of body language and facial expressions. Educators, along with
speakers, must learn effective nonverbal communication methods to both capture their audience's
attention and improve their comprehension of messages. The rhetorical question technique has its
roots in Aristotle (350 BCE), who demonstrated how questions function in rhetoric by stimulating

thought and reflection and leading audiences toward conclusions through subtle guidance.
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5. Using Visual Aids and Technology

The Multimedia Principle, developed by Mayer (2005), demonstrates that presenting
information through a combination of words and images significantly boosts learning, as this
approach is based on dual-coding theory (Paivio, 1986). Educational presentations should be
designed with one slide for each concept, according to Duarte (2008), to prevent information
overload, allowing students to process information through focused segments. According to Kress
and Van Leeuwen (1996), multimodal discourse theory supports the use of mime, along with props
and gestures, to promote learner engagement with content through language, as well as bodily and

visual expressions, which lead to deeper, embodied learning experiences.

The use of recorded sessions, as recommended by Schon (1983) in his theory of the
reflective practitioner, allows students to review their work and evaluate their communication
skills, adjusting for future development. The classroom-based activity "Picture-Based
Storytelling," created by Wright (2007), utilizes visual prompts to develop descriptive language
skills while fostering narrative building and imaginative thinking abilities. The task aligns with
Vygotsky’s (1978) position on how tools and signs function as cognitive development tools,
allowing learners to use images to build and communicate their thoughts. Multiple approaches
demonstrate how learner-centered methods utilizing multiple communication modes effectively

enhance both language skills and conceptual understanding in students.

6. Assessment and Feedback

According to Hattie and Timperley (2007), the learning process requires immediate task-

focused and actionable feedback that leads to effective learning outcomes. The framework
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presented by Hattie and Timperley (2007) explains that effective feedback should answer three
essential questions: Where am I going? How am I doing? And where to next? — The framework
enables learners to navigate between goal creation, performance assessment, and improvement
development. Assessment tools, such as rubrics in classroom practice, should emphasize clarity,
transparency, and relevance over grammatical perfection, particularly when used for formative
learning purposes. Brown (2004) explains that properly designed rubrics provide learners with
detailed information about performance expectations and criteria, alongside specific achievement
levels, which help students conduct self-assessment and reflection. Topping (1998) supports the
use of structured peer review, which provides students with opportunities to develop collaborative
learning skills and critical evaluation competencies while receiving and providing feedback to

others.

The S Ps of Public Speaking

The 5 Ps of Public Speaking—Plan, Prepare, Practice, Present, and Performance
Evaluation—form a systematic framework for delivering impactful speeches. The Art of Public
Speaking by Stephen E. Lucas (2020) emphasizes that planning is the primary step, which involves
defining objectives, analyzing the audience, and developing message structure. Public Speaking:
An Audience-Centered Approach, written by Steven A. Beebe and Susan J. Beebe (2018),
emphasizes that preparation requires research backing, a logical structure, and appropriate
evidence. According to Dale Carnegie (1936), in his book Public Speaking and Influencing Men
in Business, practice serves to enhance delivery quality, control nervousness, and maintain speech
coherence. Joseph A. DeVito (2019) explains in The Essential Elements of Public Speaking that
public speaking success requires clear vocalization combined with nonverbal communication and

active audience participation.
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Dependent Variable

2.1 Language

Language functions as a sophisticated system that follows rules to facilitate
communication, as well as thinking and social relations. According to Chomsky (1957), it consists
of finite or infinite sentences structured by grammatical rules, reflecting an innate human capacity
for syntax. Halliday (2020) emphasizes its social function, viewing language as a tool for

exchanging meaning in different contexts.

The study of language encompasses multiple theoretical perspectives, highlighting its
dual nature as both a cognitive faculty and a social practice. Noam Chomsky (1957) revolutionized
linguistics in his seminal work, Syntactic Structures, by proposing that language operates as a rule-
governed system structured by an innate cognitive framework he termed Universal Grammar.
Chomsky’s generative grammar model posits that humans possess an inherent capacity to produce
and comprehend an infinite range of sentences through recursive syntactic rules. His distinction
between surface structure (the observable form of sentences) and deep structure (the underlying

meaning) underscores the centrality of syntax in linguistic analysis (Chomsky, 1965).

In contrast, Michael Halliday (1978) conceptualized language as a social semiotic
system, emphasizing its functional role in communication and cultural exchange. Halliday’s
systemic-functional linguistics examines how language evolves through social interaction, serving
purposes such as ideational, interpersonal, and textual functions (Halliday & Matthiessen, 2014).

Together, these perspectives demonstrate that language is not merely an abstract cognitive
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mechanism (as Chomsky argues) but also a dynamic sociocultural tool essential for human

interaction, knowledge transmission, and intellectual development.

2.2 Language SKkills

The system of language skills comprises multiple interconnected abilities that enable
effective communication through both receiving (listening and reading) and producing (speaking
and writing) skills. The skills work together as a system because progress in one area affects
proficiency in other areas through cognitive and linguistic transfer (Celce-Murcia, 2007).
According to Anderson's (2020) interactive model of comprehension, the receptive skills of
listening and reading require complex bottom-up processing (decoding sounds or graphemes) and
top-down interpretation (applying background knowledge and context). The generation of active
language requires productive skills to function, involves real-time lexical retrieval, grammatical

encoding, and phonological articulation for speaking (Bygate, 1987).

Multiple theoretical perspectives suggest that these skills exist in a state of
interdependence, as supported by research findings. The Integrated Skills Approach by Morgan
and Sellner (2017) demonstrates that reading enhances writing through exposure to textual
patterns, and listening improves speaking through phonological modeling. Swain (2005) states in
the Output Hypothesis that productive skills enhance language acquisition because they force
learners to combine their knowledge when creating meaning. Listening, summary, and
presentation tasks that simulate real-world communication needs while developing students' ability

to switch between different learning modalities (Nation, 2013).
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2.3 Productive language skills

The active linguistic abilities of productive language skills allow people to use spoken
or written language to communicate their thoughts, ideas, and emotions, according to Brown
(2014). Active language skills (speaking and writing) differ from passive skills (listening and
reading) because learners must create new language by pulling words from memory and using
grammar and discourse structures to express meaning (Nation, 2013). The fundamental nature of
these skills depends on complex mental operations that begin with conceptualization, followed by
formulation, and culminate in articulation (Levelt, 1989). The development of productive
competence presents special challenges because it requires both linguistic knowledge and the

swift, appropriate deployment of this knowledge in real communication situations (Bygate, 2001).

Two essential productive language skills include speaking and writing.

The two main productive language skills are oral production, speaking, and written
production, writing. Human interaction relies on two distinct communication methods that operate
independently, each with its own unique psychological systems and social rules (Biber et al.,

2021).

Oral Production: The Dynamics of Speaking

The production of spoken language represents an intricate linguistic process that
operates in real time by integrating different cognitive and physical systems. Thornbury (2005)

explains that oral communication needs the simultaneous operation of three elements.

The production of spoken language requires four interconnected mental operations that

work together to enable effective communication.
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The phonological encoding process transforms linguistic representations into
articulatory gestures through exact control of speech sounds, stress patterns, and intonation
(Levelt, 1989; Guenther, 2016). The speech production system generates about 15 phonemes each
second while speakers handle coarticulation effects and L1 interference that occurs during second

language production (Indefrey & Levelt, 2004; Flege, 1995).

Syntactic processing involves constructing grammatically coherent utterances through
the functional assignment of roles, word sequencing, and morphological inflection (Bock & Levelt,
1994). Neurocognitive studies have revealed distinct neural signatures for syntactic violations and

structural complexity (Friederici, 2002; Hagoort & Brown, 1999).

Speech alignment with social context depends on the selection of proper language
registers, politeness methods, and conversational correction mechanisms (Brown & Levinson,
1987; Schegloff et al., 1977), which are mediated by neural systems dedicated to social cognition
and perspective-taking (Amodio & Frith, 2006; Saxe & Wexler, 2005). The communication
processes function together through parallel operations and feedback loops to produce fluent
language that fits the context (Dell et al., 1997). The production efficiency of individuals varies
due to differences in working memory and language experience capabilities (Caplan & Waters,

1999; Kroll et al., 2006).

Speech requires immediate comprehension from listeners because of its transitory
nature, so speakers must prioritize both fluency and accuracy for effective communication
(Derwing & Munro, 2015). Research in conversation analysis demonstrates that effective speaking
requires interactional competence to handle turn-taking, breakdown repair, and feedback

adjustment (Walsh, 2013).
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Written Production: The Craft of Composition

Writing functions as a delayed and permanent form of communication, distinguishing it
fundamentally from spoken communication. Hyland's (2016) research identifies three defining

characteristics of written composition:

The ability to write and send messages across time and space (Hockett's displacement
concept, introduced in 1960) enables it to reach distant or future receivers (Crystal, 2006). This
property facilitates the transmission of knowledge across generations and cultures, forming the

foundation of historical records and scholarly traditions (Olson, 1994).

Interdependence of Productive Skills

The two language modalities exhibit significant interconnectedness in development,
although they operate through distinct channels and processing systems. Studies show that
practicing one language skill enhances the other skill through standard linguistic and cognitive
systems (Kroll, 1990). The practice of speaking enhances writing fluency by generating ideas, yet
writing practice reinforces the grammatical structures that appear in spoken language (Weissberg,

2006).

2.4 Oral Production

The generation of spoken language to express meaning in real-time communication
involves both physical and cognitive processes that produce oral production. According to Bygate
(2001), it represents a complex skill that integrates linguistic knowledge with neuromuscular

execution, requiring simultaneous attention to content formulation and vocal delivery. Written
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production stands apart from oral communication because spoken words vanish quickly, except
when recorded (Brown, 2007). The face-to-face modality operates as the primary communication
method through which people form bonds, share knowledge, and build their identities according

to Halliday (2003).

Core Components of Oral Proficiency

The fundamental dimensions of oral competence consist of three core elements that
applied linguistics researchers have identified (Celce-Murcia et al., 2010). The phonological
aspects of pronunciation, including stress patterns and intonation, comprise phonological
competence, which enables understanding (Derwing & Munro, 2015). The core elements of
fluency involve maintaining continuous speech while using proper speed and showing few
interruptions, according to Tavakoli and Hunter (2018). Interactional competence encompasses
the ability to handle turn exchanges and guide conversation progress as well as execute repair
techniques (Walsh, 2013). These components work together during communication so that weak

areas receive compensation from stronger abilities (Fulcher, 2003).

Cognitive Processes in Speech Production

The model of speech production introduced by Levelt (1989) consists of three essential
cognitive operations. The conceptualization phase requires speakers to determine their
communicative goals while choosing appropriate content for their message (Kormos, 2006).
Speakers perform lexical retrieval to select grammatical rules and then articulate speech sounds
during the formulation stage (Guenther, 2016). The time constraints of this process are substantial
because speakers need to produce 2-3 words per second while simultaneously monitoring their

output (Indefrey & Levelt, 2004).
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Oral production exists in multiple forms based on communication functions, together
with the amount of planning and the interaction patterns. Understanding these variations is
essential for language teaching and assessment (Bygate, 2001). The research by McCarthy and
O'Keeffe (2014) identifies four main oral production types, which range from impulsive speech to

highly deliberate speech (McCarthy & O'Keeffe, 2014).

1. Interactive Conversation

Interactive dialogue stands as the most unplanned type of oral production because it
involves immediate turn exchanges and meaning clarification (Walsh, 2011). This category

includes:

Pomerantz and Heritage (2013) demonstrate that casual conversations are spontaneous,
relational interactions that utilize informal language, frequently shift topics, and involve
collaborative turn-taking exchanges. The exchanges rely on discourse markers ("like," "you
know") and backchanneling (nodding, "uh-huh") as well as repair strategies to maintain fluidity
and mutual understanding. The study of casual talk through conversation analysis (Sacks et al.,
1974) reveals consistent patterns in everyday communication, which typically begin with
greetings, proceed through topical sections, and conclude with pre-closing signals, ultimately
culminating in farewells. Students must learn casual conversation through instruction that teaches

them turn-taking principles and how to listen actively while also understanding cultural variations

in social interactions (Wong & Waring, 2020).

The study by Dobao (2012) distinguishes between discussions and debates, as these
types of interactions follow structured goals. These interactions require participants to have

defined roles, including the moderator and speakers, along with structured argumentation that
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combines claims with evidence and reasons, and formal discourse markers such as "on the
contrary" or "furthermore." The cognitive requirements of debates exceed those of casual
conversations because they require students to process opposing views quickly while employing
logical reasoning and persuasive language. Fishbowl discussions, along with Socratic seminars,
serve as classroom methods that help students develop their critical thinking abilities and learn
rebuttal techniques. The primary goal of casual conversations is to build social relationships and
achieve fluency, whereas debates help students develop analytical skills alongside rhetorical

abilities (Kuhn, 2015).

The Q&A (question-answer) exchange serves as an essential oral communication
method, fulfilling crucial functions in both everyday dialogue and institutional communication.
The classroom discourse study by Sinclair and Coulthard (1975) established that Q-A exchanges
follow a standard IRF format, which begins with a question that elicits a response, followed by
feedback or acknowledgment. These interactions are cognitively demanding, requiring speakers
to rapidly process linguistic input, retrieve relevant information, and formulate appropriate
responses in real time (Thornbury, 2005). The cognitive burden reaches its peak during Q&A
sequences because speakers must understand both the meaning and purpose of the question while

planning a suitable answer that follows interactional norms.

2. Transactional Speech

The speech function of transactional oral production serves to transfer information rather
than facilitate social interaction (Brown & Yule, 1983). The primary goal of transactional speech
differs from that of interpersonal communication, as it focuses on message delivery rather than
relationship building. The primary function of transactional speech involves the efficient transfer

of facts, directions, and procedural knowledge. The speakers reduce their language embellishments
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because they need to maximize clarity in their delivery to prevent misunderstandings that could
disrupt practical results (McCarthy & Carter, 1994). The cognitive requirements for producing
transactional speech differ substantially from those of social dialogues, as speakers need to choose

their words carefully and arrange their messages precisely for clarity (Lynch, 1996).

Instructional Discourse: Explanations and Directions

The specific type of transactional speech that involves instructions and explanations has
become a significant research topic (Ellis, 2003). Discourse of this nature follows a structured

pattern which includes:

e Orientation (establishing context)
e Sequential steps (often marked numerically or temporally)

e Verification checks (confirming comprehension) (Ellis & Barkhuizen, 2005)

Interview and Survey Contexts

Interview formats serve as crucial transactional speech genres that have been studied

extensively by applied linguistics researchers (Richards, 2003). Survey interviews demonstrate:

e Fixed question-answer sequences
e Neutral register maintenance
e Controlled topic progression (Drew & Heritage, 1992)

3. Performative Speech

The specialized speech genre of planned extended monologues, known as performative
oral production, serves unique communicative functions in social and professional contexts

(Bailey, 2006). The characteristics of performative production differ from those of conversational
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speech because speakers must maintain audience interest throughout lengthy monologues while
presenting intricate information (Biber, 2006). This speech mode occupies a unique position on
the oral production continuum, combining elements of prepared content with the demands of real-
time delivery (Tardy, 2009). The cognitive system for performative speech uses three parallel

operations that activate:

e Content retrieval systems
e Rhetorical structuring mechanisms

e Audience monitoring capacities (Bygate, 2018)

Presentations and Speeches as Complex Performative Genres

The specific genre of oral presentations and speeches demands proficient control over
several interconnected abilities for effective delivery. According to Zareva's (2009) research
framework, presentation skills consist of three essential components. The cognitive foundation of
structural competence encompasses complex thematic organization for establishing conceptual
limits and directing language markers ("firstly" and "in conclusion"), which guide audience
understanding, as well as logical markers that build argument structures. The structural element
establishes the framework that enables information transmission. Yet, it needs to fulfill discipline-
based requirements, as shown by Rowley-Jolivet (2002) through his studies of academic versus

business presentations.

Delivery competence represents the performative elements of oral presentations, which
require speakers to handle multiple communication channels simultaneously. Speakers need to
handle prosodic features with care, managing their speech rate at 120-150 words per minute for

adequate understanding (Derwing & Munro, 2005), and pitch variations for emphasis, as well as
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controlled pausing. The delivery of persuasion depends heavily on paralinguistic elements,
including strategic gestures (Kendon, 2004), purposeful eye contact distribution (Beebe, 2011
suggests 3-5 seconds per audience member), and appropriate body positioning. The contemporary
requirement for technological mediation skills is equivalent to that of others, as presenters need to
synchronize their verbal explanations with visual aids through Mayer's (2009) multimedia learning

principles to avoid cognitive overload during slide transitions.

Expert performance incorporates adaptive competence as its metacognitive layer, which
requires real-time monitoring and adjustment. Expert presenters track audience feedback signals
through facial expressions, body movements, and spoken reactions to measure audience
understanding and interest levels (Griffin, 2019). The ability to adjust content duration during
presentations helps speakers manage time constraints and proves essential for conferences with
strict time limitations. The need for quick problem-solving when dealing with environmental
challenges, such as room acoustics and seating arrangements, and technical problems enables
speakers to maintain presentation quality. The ability to adapt, as shown by experts in business
communication (Du-Babcock, 2006), distinguishes novice from expert presenters, as experienced

speakers make 3-5 minor adjustments per minute based on environmental factors.

Storytelling and anecdotes

Oral discourse through storytelling consists of structured narratives that combine
organizational elements with performative qualities that create a complex universal format.
According to Norrick (2000), five core structural elements of successful oral narratives include
abstracts that present previews of stories alongside orientations that set contextual backgrounds
while complicating actions unfold central events leading to resolution, which delivers closure,

followed by a coda that connects the story to the present time. Successful storytelling requires
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advanced linguistic and paralinguistic mastery, which includes precise time relationship markers
through tense and aspect usage and strategic spatial and temporal referencing through deictic
elements, together with evaluative commentary to highlight significance and dramatic pacing
techniques to keep listeners engaged (Georgakopoulou, 2007). The linguistic resources enable
narrators to turn basic retelling into emotionally powerful narratives. The level of acceptable
exaggeration in storytelling varies between cultures, as some societies welcome exaggerated
storytelling for entertainment purposes, while others demand absolute truthfulness (Blum-Kulka,
2005). Different traditions enforce different participation rules: While some cultures welcome
listener input during storytelling, others emphasize silence. These traditions also vary in their need
for explicit moral instructions. During narrative production, speakers must handle three cognitive
tasks, including memory retrieval from storage, establishing time order, and modifying their
delivery to match audience responses in real-time interactions. Research findings in pedagogy
demonstrate that students require direct instruction on narrative structure, as well as guided
practice in suitable storytelling methods tailored to their target language community, when

learning a second language.

Academic Lectures as Multidimensional Performative Events

Academic lectures represent an advanced form of performative spoken creation that
functions through three interconnected discourse layers, as described by Crawford Camiciottoli
(2007) in his comprehensive examination. Lecturers use macro-markers to develop conceptual
frameworks at the ideational level and micro-markers to highlight essential information, which
helps create a hierarchical information structure that assists listeners in understanding the material.
The interpersonal dimension includes rhetorical questions that promote critical thinking and the

use of inclusive pronouns, which help create a group identity, along with humorous segments to

31



keep listeners engaged. This approach develops a learning environment that encourages
participation. The textual layer maintains coherence through lexical bundles ("on the other hand"),
anaphoric reference to maintain topic continuity, and meta-discursive markers ("to summarize")

which guide information processing.

4. Mediated Oral Production

The development of digital technology has reshaped spoken communication by
generating hybrid communication forms that unite natural conversation with planned speech
elements (Hampel & Hauck, 2006). The new mediated forms, such as podcasts and voice blogs
(Sun, 2009), video conferencing (O'Dowd, 2018), and voice messaging (Licoppe & Morel, 2012),
represent hybrid genres that merge casual conversation with prepared monologues. These
communication modes present unique cognitive and linguistic requirements because podcasts
require extended, organized speech delivery, while video conferencing necessitates digital space

management, and voice messaging demands brief, contextual speech (Jones & Hafner, 2021).

These new communication platforms have established new social rules, including the use
of emojis and text notes to enhance voice messages, as well as mastering deliberate pauses and
speech rhythms during podcast recordings (Baron, 2021). Pedagogical instruction needs to adapt
to these mixed communication forms due to their hybrid characteristics (Nation & Newton, 2009).
The production of podcasts requires teaching students to deliver scripted content with fluid
delivery and audio production expertise, while training for video conferencing necessitates
instruction on managing eye contact and screen-based communication approaches (Guichon &
Cohen, 2016). Research indicates that educational institutions should incorporate these forms into
their language programs, as digital platforms have become fundamental to both academic and

professional environments (Goh & Burns, 2012).
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5. Challenges in Oral Development

Second language learners encounter numerous challenges in developing oral proficiency
(Segalowitz, 2010). Cognitive constraints cause problems due to limitations in working memory
that affect online processing, according to Skehan (2014). Affective factors, such as anxiety, can
inhibit performance (Horwitz et al., 1986), while linguistic gaps in vocabulary or grammar may
disrupt fluency (Nation, 2013). The intangible nature of speech makes it challenging for learners

to spot their mistakes and make corrections (Lynch, 2007).

Oral proficiency development for second language learners encounters substantial
cognitive obstacles mainly because working memory restrictions limit their real-time language
processing abilities (Segalowitz, 2010). Skehan (2014) found that learners typically reach their
cognitive limits when attempting spontaneous speech, which results in performance breakdowns
of fluency and accuracy. The cognitive strain from the process causes learners to exhibit hesitation
through pauses and fillers, simplifies their syntax, and leads to failed lexical retrievals during
communicative tasks. The phonological loop component of working memory (Baddeley, 2003)
enables the retention and manipulation of auditory information; however, its limited capacity

prevents learners from processing input and planning output simultaneously.

Affective Barriers to Oral Performance

Oral skill development faces major obstacles from affective factors, with language
anxiety standing as one of the most documented barriers (Horwitz et al., 1986). Anxiety operates

through multiple mechanisms:

e (Cognitive interference (attention diverted to self-evaluation)

e Physiological arousal (increased heart rate, sweating)
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e Behavioral avoidance (reduced participation)

(MaclIntyre & Gardner, 1994)

Neurobiological research conducted recently shows that anxiety disrupts prefrontal cortex
functionality, thus preventing learners from accessing their learned language during spontaneous
speech (Starcke & Brand, 2012). The cycle between anxious speaking anticipation and resulting
performance deterioration creates a self-perpetuating pattern that strengthens negative self-

perceptions (Gregersen & Horwitz, 2002).

1.2 Objectives

General Objective

To analyze the influence of public speaking strategies on the development of oral

production.

Specific Objectives

e To identify the most effective public speaking strategies that contribute to the development
of oral production.

e To evaluate students' initial oral production skills before implementing public speaking
strategies.

e To measure the improvement in students' oral production skills after applying specific
public speaking strategies.
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1.2.1 Fulfillment of the objectives

The study examined the impact of public speaking strategies on students' development

of oral production skills. The research goals were achieved by addressing three distinct objectives.

The first specific objective was to identify and categorize the most effective public
speaking strategies that help students improve their oral production. The researcher conducted a
thorough review of relevant literature, along with practical classroom observations, to select
strategies that emphasized clarity, coherence, audience engagement, and confidence-building

techniques.

The second specific objective of this study was to evaluate students' oral production
skills at the start of the research, prior to implementing the selected strategies. The pre-test
involved 3rd-year BGU students delivering a speech using the Cambridge English Language
Assessment B2 First speaking rubric. Their performance was assessed across four main criteria:
Grammar and Vocabulary, Discourse Management, Pronunciation, and Interactive
Communication. The collected data served as a baseline to measure students' oral production

abilities before the intervention began.

The third specific objective of the research was to assess how students' oral production
abilities changed after receiving public speaking strategies. Students participated in 10 structured
interventions, which included activities designed to enhance speech planning and voice
modulation exercises. The same rubric used in the pre-test was employed to assess students after
the intervention period through a post-test. The results showed significant improvements in oral
production skills, including improved fluency, more precise articulation of ideas, and increased
audience confidence. The research demonstrates that purposeful public speaking strategies lead to
substantial improvements in students' oral production abilities, resulting in more expressive and

compelling speaking performances.
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Chapter I1. Methodology

2.1 Materials

To conduct this research, various resources were used, including both human and
material assets. The students of 3rd BGU at U.E. Nuevo Mundo in Ambato, who participated in
the intervention by delivering speeches, were evaluated through pre- and post-tests with the tool
and served as human resources. Additionally, the research tutor and reviewing tutors contributed
to the development of the study. Material resources included academic papers, articles, and books
that supported the theoretical framework; tangible tools such as computers, audio recorders, and
digital rubrics; and intangible technological resources, including presentation software, video
recording devices, Google Docs, and internet access, which were essential for data collection and

analysis.

2.2 Methods

2.2.1 Research approach:

This research adopted a quantitative approach. Creswell (2014) explained that
quantitative research focuses on collecting numerical data to examine relationships and measure
variables objectively. The study measured the effectiveness of public speaking strategies through
rigorous pre- and post-test assessments, using statistical analysis to evaluate improvements in
students' oral production skills. Johnson (2017) emphasized that this approach yields reliable and
measurable outcomes that can demonstrate the impact of educational interventions. For this
investigation of Public Speaking Strategies and Oral Production, a quantitative design enabled the
systematic collection of performance metrics through standardized, rubric-based evaluations,

ensuring an objective assessment of student progress.
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Quantitative Approach

The quantitative component employed pre-experimental design with pre- and post-test
measurements to assess skill development. Johnson (2017) noted that this design is particularly
effective for evaluating educational interventions when working with intact groups. Numerical
data was collected through the Cambridge English Language Assessment B2 First speaking rubric,
focusing on measurable indicators such as Grammar and Vocabulary, Discourse Management,
Pronunciation, and Interactive Communication. Statistical analysis was then applied to determine
the significance of improvements, with particular attention to effect sizes and performance trends

across the participant group.

2.2.2 Modality

Bibliographic Research: Bibliographic or documentary research involves collecting
and analyzing data from previous studies and academic sources related to the research variables
(Block & Fisch, 2020). Block and Fisch explain that this method requires researchers to conduct
systematic inquiries, interpret, and evaluate primary and secondary sources to gather fundamental
knowledge. A comprehensive search of reliable sources, including books, peer-reviewed journals,
and academic articles, was performed to verify the accuracy of the information. The research
framework received support from institutional and digital resources, which included online
databases and university-approved materials. Bibliographic research provided the theoretical
foundation for evaluating the impact of public speaking strategies on students' oral production
skills, which led to the development of pre-test and post-test assessments for a pre-experimental

study.

Field-Based Research: Field-based research occurs in real-world environments,
where researchers collect data directly from participants in their natural settings (Heller, 2019).
Through this method, researchers can study authentic data as it occurs in the actual environment
where the phenomenon exists. The research employed field-based methods to evaluate 30 BGU
students at U.E. Nuevo Mundo in Ambato, Ecuador, through pre-test and post-test assessments.

The research was conducted at the institution's facilities, creating a familiar and comfortable
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environment for the participants. The assessment process measured students' oral production at the
beginning and end of public speaking strategy implementation through the Cambridge English
Language Assessment B2 First speaking rubric, which evaluated content organization, tone, and
audience engagement. The combination of field observations with structured assessments yielded

empirical evidence to evaluate the effects of the intervention.

2.2.3 Type of research /Research design

The research design of this study followed a pre-experimental approach, which Best
& Kahn (2006) identify as the foundational experimental research method. According to Rogers
and Revesz (2020), pre-experimental designs measure the impact of independent variables (public
speaking strategies) on dependent variables (oral production skills) but lack control groups.
According to Griffee (2012) and Lodico et al. (2006), this design represents the most basic
experimental approach, in which each student presents a speech in the pre-test and post-test
assessments to measure intervention effects. Where students have 5 minutes to prepare their speech
on the chosen topic, Pre-test (All about me) and Post-test (Inspirational or Motivational), the
speech should last between 2 and 3 minutes. Using the Cambridge English Language Assessment
B2 First speaking rubric, with four criteria: Grammar and Vocabulary, Discourse Management,
Pronunciation, and Interactive Communication. The pre-experimental design lacks control
features but remains applicable for initial educational intervention assessments in real classroom

environments, according to Rogers and Revesz (2020).
2.2.4 Techniques and tools
The study employed one main instrument to collect comprehensive data on the
influence of Public Speaking Strategies and Oral Production. The pre-test and post-test

assessments used in which each student presents a speech, where students have 5 minutes to

prepare their speech on the chosen topic:
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Pre-test (All about me):
e My favorite hobby
e The best day of my life
e Why I love pets
e A place I want to visit
Post-test (Inspirational or Motivational):
e Mistakes Are Proof You are Trying—Keep Going!",
e Stop Waiting for Perfect—Start Now!
e Step Out of Your Comfort Zone and Grow"
The speech should last 2-3 minutes. Using the Cambridge English Language Assessment
B2 First speaking rubric, with four criteria: Grammar and Vocabulary, Discourse Management,

Pronunciation, and Interactive Communication.

2.2.5 Population

Table 1. Population

Population Total Percentage
Male 9 32.14%
9
Female 19 67.86%
19
TOTAL 28 100%
28
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The research study on Public Speaking Strategies and Oral Production involved
students from the 3rd BGU at U.E. Nuevo Mundo. A total of 28 students participated in the study.
These students were selected based on their willingness to participate, making them suitable for

this investigation.

2.2.6 Hypothesis
Alternative Hypothesis (H1): The implementation of public speaking strategies does not

lead to a statistically significant improvement in students' oral production skills.

Null Hypothesis (HO): The implementation of public speaking strategies leads to a

statistically significant improvement in students' oral production skills.

2.2.7 Procedure

The study involved three key phases of data collection: pre-test, post-test, and classroom
interventions, supported by focus group discussions. Both the pre-test and post-test sessions lasted
60 minutes each, during which students delivered two-minute speeches evaluated using the
Cambridge English Language Assessment B2 First speaking rubric. The intervention phase
consisted of 10 task-based learning (TBL) sessions, each lasting 60 minutes, designed to enhance
oral production skills through real-world communicative tasks and structured public speaking
strategies. Following the communicative approach, students participated in interactive activities,
including debates, impromptu speeches, and peer feedback sessions, to develop fluency and
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confidence. To support structured learning, the researcher provided guided materials, rubrics, and
practice prompts aligned with the assessment criteria, ensuring a balance between task completion

and language development. Below is a detailed breakdown of each section.

Session 1. During the first 60-minute session, the researcher introduced herself to the class
and conducted the Mirror Game, in which students paired up to mimic each other’s gestures,
focusing on body language awareness. Afterward, they analyzed two videos by answering guided
questions about the speaker’s techniques, including rhetorical tools, presentation structure, and

nonverbal gestures (e.g., posture, hand movements).

Next, students selected a topic from the following options:
e All about me
e My favorite Hobby
e The best day of my life
e A place I want to visit
They were given 5 minutes to prepare a 2—-3-minute speech, which they delivered in front
of the class. During the presentation, the researcher recorded each speech using a cellphone for

later analysis. The session concluded with a pre-test, followed by individualized feedback.

Session 2. In the following 60-minute session, the researcher began with the “word
story” game, in which each student contributed one word to collaboratively build a
narrative. Next, the researcher shared a Google Doc outlining the structure of an effective
speech (e.g., introduction, body, conclusion). Students took notes and asked clarifying

questions about the framework. Later, they watched a model speech video and analyzed
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the speaker’s techniques, such as tone, pacing, and persuasive strategies, through guided
observations.
Students then selected a topic from the following school/academic themes:
e Why teachers are important
e  Why do we need rules in school

e How to prepare for a test

Session 3. The third instructional session commenced with an impromptu speaking
exercise. The researcher distributed randomized prompt words, requiring participants to
deliver coherent 30-second extemporaneous responses on their assigned terms. This
activity served as both a vocal warm-up and a critical thinking exercise. Following this
preliminary activity, students received individualized speech topics focusing on reflective
themes: "My Passion" and "A Lesson I Learned."

Participants then engaged in a structured peer feedback rotation, with a particular
emphasis on strengthening concluding segments through specific rhetorical techniques,
including call-to-action formulation, Impactful quotation integration, and Strategic

callback usage.

Session 4. The fourth session focused on developing voice modulation skills. The
researcher initiated the class with a warm-up activity, articulating the sentence “I cannot
believe this” using five distinct emotional tones (anger, surprise, sadness, joy, and fear).

Participants identified the conveyed emotions, establishing baseline awareness of
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paralinguistic communication. Then, the researcher presented the four essential vocal
elements:

e Pitch variation

e Speech pace

e Strategies pausing

e Volume control

Knowing the elements, students selected specific emotions (e.g., happiness,

sadness, excitement, or fear) and performed a standardized passage: “The sun was setting
behind the mountains. The wind whispered through the trees. Alone, Wolf howled in the
distance. The night was full of mystery.” Participants consciously manipulated all four
vocal elements to convey their chosen emotional state. No, finishing with structured peer
feedback, where they had to listen and identify which vocal elements were employed, the
speaker received specific suggestions for improvement. The researcher facilitated a meta-

cognitive discussion about the application of the technique.

Session 5. The session began with an engaging demonstration contrasting two
deliveries of identical content - one employing purposeful body language and the other
deliberately devoid of nonverbal cues - to viscerally illustrate its communicative impact.
This was followed by a concise theoretical framework emphasizing (1) the psychological
significance of body language in message reception and (2) the empirical benefits of power
poses and open gestures for speaker credibility. For the practical component, students
participated in a silent communication challenge, conveying predetermined messages

exclusively through controlled use of facial expressions, deliberate gestures, and postural
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adjustments. During formative feedback, the instructor employed strength-based
evaluation, highlighting specific instances of effective nonverbal communication through
positive reinforcement, such as "Your purposeful eye contact created immediate audience

connection" or "Your spatial awareness demonstrated strong situational control.

Session 6. The session began with a high-energy "topic lottery" activity, which
required students to deliver impromptu 20-second responses to randomly selected prompts,
thereby fostering both competitive engagement and spontaneous speaking skills.
Transitioning to narrative techniques, the instructor presented a dramatic hero's journey
exemplar, analytically deconstructing its practical storytelling components:

e structural narrative arcs
e strategic rhetorical questioning
e intentional dramatic pausing

Participants then synthesized these concepts by crafting and delivering their hero
narratives, working within small feedback groups to refine their stories according to
specific criteria. The culminating challenge required groups to distill their narratives into
focused 60-second versions, emphasizing audience engagement through the practiced
techniques. Formative feedback was provided through structured peer evaluation, with the
instructor circulating to offer targeted guidance on narrative cohesion and rhetorical

effectiveness.

Session 7. This started with a video analysis comparing poorly rehearsed and well-

prepared speakers to show the importance of thorough preparation. The instructor then
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introduced the systematic 5 P's framework for speech development: Prepare (content
research and organization), Polish (refining language and flow), Perform (initial delivery
practice), Peer Review (incorporating structured feedback), and Perfect (final refinements).

Students were assigned one of three relevant teenager-themed speech topics:

e "Why It is Okay Not to Have It All Figured Out"
e "Social Media vs. Real Life: How to Stop Comparing Yourself"
e "Small Steps, Big Impact: How Teens Can Change the World"

The practical component involved a 5-minute structured outline (introduction, 1-2
key points, conclusion), focused peer feedback sessions identifying 1-2 specific areas for
growth, and a goal-setting exercise where students wrote actionable objectives for their
next presentation (e.g., "Improve eye contact by scanning all audience sections" or

"Strengthen transitions between key points").

Session 8 commenced with a tongue twister competition, where each student
selected a tongue twister displayed on the board and had the opportunity to present it to the
class. Subsequently, a video regarding the significance of body language was shown,
during which students took notes. I then encouraged students to contemplate a topic
suitable for professional or business settings to discuss. Potential topics included
"Preparing Teens for the Future of Work: Skills Schools Don’t Teach," "The 3 Things
Teens Need to Succeed in Any Job," and "Why Businesses Should Invest in Teen Talent,"
with consideration of the insights gained from the video. Finally, an interactive question-
and-answer session was conducted, during which I posed follow-up questions such as

"Why did you choose this topic?", "What was the most challenging aspect of preparation?",
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"Which part do you believe the audience appreciated most?", "Did you experience
nervousness? How did you address it?", and "If you were to deliver this speech again, what

would you modify?".

Session 9. The ninth session was dedicated to full speech drills, similar to the
previous class. It commenced with a warm-up activity involving sound effects, where
students narrated a scene while peers added corresponding sounds. Subsequently, students
viewed a video on delivering effective presentations. Following this, they were encouraged
to consider a topic for discussion, with ideas provided to help them avoid feeling lost.
Topics included "College vs. Career:

e  Which Path is Right for You?"
e How to Pick the Right College Without Stress'
e What Nobody Tells You About Your First Semester".
Finally, students conducted a self-assessment to reflect on their performance

through a series of questions.

Session 10. The final section commenced with a warm-up activity related to News
Reporter, where students reported fictitious and humorous news headlines with a serious
demeanor. This activity aimed to control playful tones. Students delivered reports on
amusing fake news. Subsequently, I showed students the post-test indication, where they
were required to select their speech topic from options such as:

e Stop Waiting for Perfect—Start Now!

e Step Out of Your Comfort Zone and Grow"
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e "Mistakes Are Proof You Are Trying—Keep Going!
Students had five minutes to organize their chosen topic for presentation, while I
recorded their performances discreetly with my mobile phone. After all students had
delivered their speeches, I provided feedback highlighting their strengths in speech

presentation, categorized by skill.
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Chapter III. Results and Discussion

3.1 Analysis and discussion of the results

This chapter is about the statistical results of this research, obtained by applying for a pre-
test and a post-test. Additionally, the hypothesis was tested using the statistical software Jamovi.
The Data collection in this research involved 28 students from the 3rd BGU at Unidad Educativa
Nuevo Mundo. They were assessed using the Cambridge English Language Assessment B2 First
speaking rubric. Their performance was evaluated across four key criteria: Grammar and
Vocabulary, Discourse Management, Pronunciation, and Interactive Communication. Each section
was scored on a band scale from 0 to 5, with 0 representing the lowest proficiency and five the
highest. This score was transformed using a rule of 3, evaluating students on a total of 10 points.
Therefore, each section was assessed on a scale of 5 points. The results were analyzed using tables
to display the average scores for each evaluated section, facilitating straightforward interpretation

of the students’ progress.

Table 2 Pre-test Result

Speaking Criteria Performance over 10 points
Grammar and Vocabulary 3
Discourse Management 2,87
Pronunciation Interactive 3,03
Interactive Communication 0,05
Pre-test score 4,48

Note: This table shows the general average of the speaking pre-test.
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Analysis and Interpretation

The results presented in the table above indicate an average score of 3 out of 5 points in
the criteria Grammar and Vocabulary. This suggests that students demonstrate a limited command
of grammatical structures and lexical resources, often struggling to express their ideas accurately.
Although they utilize fundamental vocabulary correctly, their lexical range is limited, resulting in

repetitiveness. or unclear expressions when discussing more complex topics.

In the Discourse Management section, the average was 2.87 out of 5 points, revealing
significant difficulties in fluency and coherence. Some students had a hard time expressing
themself, used fragmented sentences, and failed to develop their ideas fully within the given

speaking time. Additionally, their responses lacked organization when speaking.

The Pronunciation section has an average of 3.03 out of 5 points, indicating that while
students sometimes had good pronunciation, they often misapplied word stress and intonation

patterns.

In the Interactive Communication section, the average was notably low at 0.05 out of 5
points, highlighting severe challenges in sustaining a conversation. Students struggled to engage
in meaningful exchanges. To clarify in the speech presentation, the student did not demonstrate
the skills of Negotiates Toward an Outcome, Initiates & Responds Appropriately, and Maintains

& Develops Interaction.

The pre-test score was 4.48 out of 10, suggesting that students currently perform at a Bl
level on the Cambridge scale. While they possess foundational speaking skills, their performance
reveals a struggle with discourse management, interactive communication, and lexical and

grammatical accuracy.
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Table 3. Post-test Results

Speaking Criteria Performance over 10 points
Grammar and Vocabulary 3,6
Discourse Management 3,48
Pronunciation Interactive 3,66
Interactive Communication 3,28
Pre-test score | 7,02 |

Note: This table shows the general average of the speaking post-test.

Analysis and Interpretation

All the speaking criteria show improvement in the post-test compared to the pre-test.

In the Grammar and Vocabulary section, the average score increased to 3.6 out of 5 points,
suggesting that students have expanded their lexical range and improved their grammatical
accuracy. Meanwhile, they still occasionally struggle with complex structures; however, their

ability to express ideas more clearly has improved.

Regarding the second criterion, Discourse Management, the average score increased to
3.48 out of 5 points, reflecting improved fluency and coherence. Students exhibited fewer
hesitations, employed more complete sentences, and organized their ideas in a more logical

manner. However, some students experienced difficulties in organizing their ideas.
The Pronunciation section improved to 3.66 out of 5 points, showing progress in intonation

and word stress. Students now produce more precise and more natural speech, but minor mistakes

still occur in longer or more complex utterances, occasionally affecting comprehension.
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The most significant improvement was in Interactive Communication, where the average
jumped to 3.28 out of 5 points. Students now engage more effectively in conversations,
demonstrating better initiation and response strategies. However, they still need practice in

negotiating outcomes and making their speech more engaging.

The total post-test score was 7.02 out of 10, indicating progress while also highlighting
areas that require further development. Although students remain at a B2 level, their enhanced
performance in discourse management and interaction suggests they are approaching B2+.
Continued focus on fluency, extended speaking tasks, and interactive practice will help them make

further progress.

The implementation of the Public Speaking Strategy utilizing the Cambridge B2 First
rubric has effectively enhanced students' oral proficiency, as demonstrated by their progress across
all assessment criteria. By transitioning from personal topics ("All About Me") to abstract
motivational subjects, students broadened their lexical scope and critical thinking abilities. The
time-limited speaking tasks (2-3 minutes) significantly improved fluency and reduced hesitation,
particularly in the domain of Interactive Communication, which exhibited the most substantial
growth (0.05 to 3.28). Although pronunciation and discourse management demonstrated consistent
improvement, the varied practice formats (individual, paired, and group work) notably increased
students' confidence and collaborative skills. While learners currently operate at a B2 level, their
progression toward B2+ indicates that targeted speaking exercises, particularly in spontaneous
interaction and extended responses, can effectively enhance communicative competence. Further
progress may be achieved through increased engagement in debates and problem-solving

activities.
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Table 4. Comparative results: Pre-test and Post-test

Criteria Pre- Post- Differenc Expected
Test Results  Test Result e Average
Grammar 3 36 0.6 5
and vocabulary
Discourse 2,87 3,48 0,61 5
management
Pronunciati 3.03 3.66 0.63 5
on
I .
nteractive 0,05 3,28 3,23 5
communication
Test Scores 448 7,02 5,07 10

Note: This table shows the general average of the pre-test and post-test, the
difference, and expected average.

Analysis and Interpretation
The results from the pre-test and post-test examinations are presented in the table to
ascertain whether students demonstrate improved Oral Production by evaluating their performance

based on multiple assessment criteria.

Students demonstrated progress in the Grammar and Vocabulary category as evidenced by
their pre-test average score of 3, which increased to 3.6 in the post-test. Although the students
achieved improvement, their scores still fell below the anticipated average of 5, indicating a
necessity for further support. This advancement is attributable to targeted exercises that demanded

the utilization of grammatical structures and vocabulary during the completion of various tasks.

The Discourse Management category recorded an initial pre-test average of 2.87, which
increased to 3.48 during the post-test period, resulting in a total increase of 0.61 points. Although
this improvement is significant, the score does not match the anticipated benchmark. Students
learned cohesive devices, logical sequencing, and structured speaking methods, which led them to

develop more coherent and longer responses.
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The students showed a 0.63-point improvement in their Pronunciation scores between the
pre-test and post-test, with an average of 3.03 on the pre-test and 3.66 on the post-test. Although
students demonstrated progress in pronunciation, they did not meet the desired level of
performance. Students improved their pronunciation skills through consistent practice of recording

themselves, using self-assessment, and receiving teacher feedback on their common mistakes.

Interactive Communication showed the greatest improvement among all sections, with pre-
test scores averaging 0.05 and post-test scores reaching 3.28, marking a significant 3.23-point
increase. This dramatic rise demonstrates that interactive activities, along with peer feedback and
real-time speaking exercises, helped students become more skilled in meaningful dialogue, body

language, and communication etiquette.

The pre-test scores averaged 4.475 before rising to 7.01 on the post-test, resulting in a total
improvement of 5.07 points. The final score remains below the expected average of 10 but shows
significant progress, as further development is needed. The assessment results indicate that
students improved their ability to organize their thoughts when discussing topics and constructing
formal speeches. Achieving the desired proficiency requires students to practice their skills in

grammar, discourse coherence, and pronunciation while continuing to develop them.

Students demonstrated improved performance in their Oral Production skills through the
intervention, particularly in interactive communication and discourse management. The students
require additional support in vocabulary, grammar, and pronunciation to reach the expected

standards.
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Table 5. Descriptive analysis of the pre-test and post-test

Pre-test Post-test
score score

N 28 28
Missing 0 0
Mean 4.48 7.02
95% CI mean lower bound 4.12 6.51
95% CI mean upper bound 4.84 7.53
Median 4.50 7.25
Standard deviation 0.925 1.31
Minimum 3.00 4.00
Maximum 6.00 8.75
Skewness -0.0572 -0.753
Std. error skewness 0.441 0.441
Kurtosis -0.982 -0.255
Std. error kurtosis 0.858 0.858

Note. The CI of the mean assumes sample means follow a t-distribution with

N - 1 degrees of freedom

Analysis and Interpretation

The pre-post intervention analysis (N = 28) demonstrated significant improvement, with
mean scores increasing from 4.48 (SD = 0.93) to 7.02 (SD = 1.31), reflecting a 2.54-point gain
(56.7% increase). This is supported by non-overlapping 95% confidence intervals (pre-test: 4.12—

4.84; post-test: 6.51-7.53). Distributional shifts indicated a pronounced left-skewness in post-test
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scores (skewness=—0.75 versus —0.06) and reduced kurtosis (—0.26), suggesting ceiling effects
with most participants clustering toward higher performance levels. An increase in variability
(ASD=+0.38) and an elevated median (4.50 to 7.25) denote differential effectiveness of the
intervention, where most participants achieved substantial gains, while a subset attained
exceptional results. Collectively, these findings suggest the program's robustness in efficacy;
however, further statistical analyses, such as paired t-tests and effect size calculations, are

warranted to validate the observed effects and investigate sources of outcome variability.

3.2 Verification of hypotheses

The statistical program Jamovi was used to analyze pre-test and post-test results and
determine whether to accept or reject the hypothesis of the current research study. 28 Student tests

for two related samples were conducted for statistical comparison.

Hypothesis Statement
Alternative Hypothesis (H1): The implementation of public speaking strategies does not

lead to a statistically significant improvement in students' oral production.

Null Hypothesis (HO): The implementation of public speaking strategies leads to a

statistically significant improvement in students' oral production.
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Table 6. Hypothesis Test Summary

Null Hypothesis Test Sig. a,b Decision
The mean scores of Related-
Pre-test and Post-test are Samples Wilcoxon <.001 Reject the null
Signed Ranks hypothesis.

equal.

a. The significance level is .050.
b. Exact significance is displayed.

A Related-Samples Wilcoxon Signed-Rank Test was conducted to compare pre-test and
post-test scores, examining the impact of public speaking strategies on students’ oral production.
The null hypothesis, which stated that there was no significant effect, was rejected (p <.001, o=
.05), leading to the acceptance of the alternative hypothesis that these strategies cause a
significant improvement. These results demonstrate that the intervention had a statistically

significant and positive effect, with students scoring higher on the post-test than on the pre-test.
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Chapter IV. Conclusions and Recommendations

4.1 Conclusions

The study revealed that public speaking strategies focusing on oral production, peer
feedback, and structured speaking activities were the most effective in enhancing students’
interactive communication. These activities encouraged students to think and articulate their ideas
quickly in real-time, enhancing fluency and confidence. Structured tasks, such as guided speech
outlines, rhetorical technique analysis, and timed presentations, helped students organize their
thoughts and improve coherence. Emphasizing nonverbal communication through body language
and voice modulation exercises further enriched their delivery by increasing audience engagement
and expressiveness. Moreover, activities like storytelling using narrative arcs and the 5 P's
framework (Prepare, Polish, Perform, Peer Review, Perfect) supported systematic speech
development. The peer feedback process encouraged reflection and enabled students to refine their
delivery, making the combination of spontaneous speaking, structured practice, and collaborative
evaluation crucial for the notable improvements in interactive communication seen in the post-

test.

Before implementing the public speaking strategies, students’ oral Production was
assessed with a pre-test to establish a clear baseline for measuring progress. The average pre-test
score was 4.475, indicating that students possessed some basic abilities but required improvement
in areas such as pronunciation, vocabulary, grammar, and fluency. Notably, the score in Interactive
Communication was only 0.05, showing limited ability to engage in spontaneous dialogue,
maintain conversational flow, respond appropriately, and use nonverbal cues effectively. This low
proficiency highlighted the urgent need for targeted interventions to develop real-time speaking
skills. The initial assessment was crucial for identifying specific weaknesses and guiding the
design of focused instructional strategies. Understanding their starting point enabled the
development of tailored interventions that addressed key gaps, ensuring the teaching methods and

activities were relevant and practical, which led to measurable improvement.
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Following the implementation of targeted public speaking strategies, students showed
significant and measurable growth in their oral production. The post-test results showed a notable
increase, with the average score rising sharply to 7.01, indicating the overall effectiveness of the
intervention in improving students’ speaking abilities. Among the various skill areas evaluated,
Interactive Communication saw the most significant improvement, with scores jumping from just
0.05 in the pre-test to 3.28 in the post-test. This considerable increase highlights the success of
structured exercises designed to promote real-time interaction, such as impromptu speaking tasks,
peer feedback sessions, and timed presentations that challenged students to think quickly and
respond confidently. Overall, these improvements suggest that combining systematic public
speaking frameworks, voice modulation practices, and narrative storytelling effectively enhanced
multiple aspects of oral proficiency. The results confirm the value and success of the strategies
used in achieving the desired learning outcomes, ultimately empowering students to communicate

more confidently and competently in spoken English.

4.2 Recommendations

Including impromptu speaking exercises is crucial for helping students improve their
quick-thinking and fluent communication skills in real-time. These tasks enable learners to
naturally organize and express ideas, boosting their confidence and interaction abilities, as
evidenced by significant post-test improvements. By simulating real-world situations with
minimal preparation, impromptu activities reduce speech anxiety and encourage cognitive

flexibility—both vital for successful public speaking.

Structured activities like guided speech outlines, rhetorical technique analysis, and timed
presentations assist students in organizing their ideas clearly and improving coherence in their
speeches. These approaches support the speech development process by focusing learners on
logical flow and persuasive language, which, as the study showed, led to significant improvements
in pronunciation, fluency, and coherence. Additionally, timed presentations promote concise

expression and proper pacing, contributing to overall oral proficiency.
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Focusing on nonverbal communication skills, such as body language, voice modulation,
and audience engagement, enhances students’ delivery and expressiveness, making their speech
more effective. When combined with structured peer feedback sessions that promote reflection
and collaborative assessment, these strategies enable learners to systematically improve their
speaking skills. This integrated approach was crucial for the notable improvements in both

presentation and interactive communication observed in the post-test results.

59



References

Alessandri, G., Zuffiano, A., Perinelli, E., & Caprara, G. V. (2017). Evaluating intervention
programs with a pretest-posttest design.: A structural equation modeling approach.
(Vol. 8, 223). Frontiers in Psychology.
https://doi.org/10.3389/fpsyg.2017.00223 frontiersin.org+1frontiersin.org+1

Amodio, D. M., & Frith, C. D. (2006). Meeting of minds: The medial frontal cortex and social
cognition (Vol. 7(4), 268-277). Nature Reviews Neuroscience,.
https://doi.org/10.1038/nrn1884

Appinio. (2023). What is field research? Definition, types, methods, examples.
https://www.appinio.com/en/blog/market-research/field-researchappinio.com

Aristotle. (2007). On rhetoric: A theory of civic discourse (2nd ed., G. A. Kennedy, Trans. ed.).
Oxford University Press. https://global.oup.com/academic/product/on-rhetoric-
9780195305098

Baddeley, A. (2003). Working memory and language: An overview (Vol. 36(3), 189-208.).
Journal of Communication Disorders. https://doi.org/10.1016/S0021-9924(03)00019-4

Bailey, K. M. (2006). Language teacher supervision: A case-based approach. Cambridge
University Press.

Baron, N. S. (2021). How we read now: Strategic choices for print, screen, and audio. Oxford
University Press.

Bazerman, C. (1988). Shaping written knowledge: The genre and activity of the experimental
article in science. University of Wisconsin Press.

https://wac.colostate.edu/books/bazerman_shaping/

60



Beebe, S. A., & Beebe, S. J. (2018). Public speaking: An audience-centered approach (10th ed.
ed.). Pearson. https://www.pearson.com/store/p/public-speaking-an-audience-centered-
approach/P100001672134

Best, J. W., & Kahn, J. V. (2006). Research in education. Pearson Education Inc. scirp.org

Biber, D. (2006). University language: A corpus-based study of spoken and written registers.
John Benjamins.

Biber, D., Johansson, S., Leech, G., Conrad, S., & Finegan, E. (2021). Longman grammar of
spoken and written English (2nd ed. ed.). Pearson Education.
https://www.pearson.com/us/higher-education/program/Biber-Longman-Grammar-of-
Spoken-and-Written-English-2nd-Edition/PGM1769367.html

Bisra, K., Liu, Q., Nesbit, J.C., Salimi, F., & Winne, P.H. (2018). Effects of Self-Explaining on
Learning and Transfer of Critical Thinking Skills (3, Article 100 ed.). Frontiers in
Education. 10.3389/feduc.2018.00100

Bitzer, L. F. (n.d.). The rhetorical situation (1(1), 1-14 ed.). Philosophy & Rhetoric.
https://www.jstor.org/stable/40236733

Block, J. H., & Fisch, C. (n.d.). Eight tips and questions for your bibliographic study in business
and management research (Vol. 70(3), 307-312.). Management Review Quarterly.
https://doi.org/10.1007/s11301-020-00188-4pure.eur.nl+5econstor.eu+Spure.eur.nl+5

Blum-Kulka, S. (2005). Dinner talk: Cultural patterns of sociability and socialization in family
discourse. Routledge.

Bonwell, C. C., & Eison, J. A. (1991). Active learning: Creating excitement in the classroom
(ASHE-ERIC Higher Education Report No. 1 ed.). George Washington University.

https://eric.ed.gov/?1d=ED336049

61



Brown and Zhang. (2021). Digital public speaking: Strategies for engaging virtual audiences.
Proceedings of the ACM Conference on Human Factors in Computing Systems (CHI),
1-15. https://doi.org/10.1145/3442381.3449852

Brown, G., & Yule, G. (1983). Teaching the spoken language. Cambridge University Press.

Brown, H. D. (2004). Language assessment: Principles and classroom practices. Pearson
Education. https://www.pearson.com/us/higher-education/program/Brown-Language-
Assessment-Principles-and-Classroom-Practices/PGM332061.html

Bungeni, T. M. (2017). Integrating listening, speaking, reading, and writing in the classroom
(Vol. 55(2), 12-19). Language Teaching Forum.
https://www.academia.edu/34441963/Integrating_Listening_Speaking Reading and W
riting_in the Classroom Recommended Citation academia.edu

Burgoon, J. K., Guerrero, L. K., & Floyd, K. (2021). Nonverbal communication (2nd ed ed.).
Routledge. https://doi.org/10.4324/9780367815506

Bygate, M. (1987). Speaking. Oxford University Press. https://academic.oup.com/book/3242

Bygate, M. (2001). Speaking. In R. Carter & D. Nunan (Eds.). Cambridge University Press.

Bygate, M. (2018). Learning language through task repetition. John Benjamins.

Bylkova, S., Chubova, E., & Kudryashov, 1. (2023). Public speaking as a tool for developing
students’ communication and speech skills. Don State Technical University & Southern
Federal University. https://doi.org/10.1051/e3scont/202127311030

Bylkova, S., Kharlamova, N., & Pak, N. (2023). Public speaking as a means of developing
communication and speech skills of technical university students. Journal of Language

and Education. https://doi.org/10.33503/journey.v712.834

62



Cambridge Assessment English. (Ed.). (2020). B2 First handbook for teachers. Cambridge
University Press. https://www.cambridgeenglish.org/Images/167804-b2-first-
handbook.pdf

Caplan, D., & Waters, G. S. (1999). Verbal working memory and sentence comprehension (Vol.
22(1), 77-94.). Behavioral and Brain Science.
https://doi.org/10.1017/S0140525X99001788

Celce-Murcia, M. (2001). Teaching English as a second or foreign language (3rd ed ed.). Heinle
& Heinle. https://archive.org/details/teachingenglishaOOcelc archive.org

Celce-Murcia, M., Brinton, D. M., & Goodwin, J. M. (2010). Teaching pronunciation: A course
book and reference guide ((2nd ed.) ed.). Cambridge University Press.

Cherner, T., Fegely, A., Hou, C. & Halpin, P. (2023). AI-Powered Presentation Platforms for
Improving Public Speaking Skills. Journal of Interactive Learning Research.
https://www.learntechlib.org/primary/p/222302/

Chomsky, N. (1957). Syntactic structures. Mouton. https://doi.org/10.1515/9783112316009

Chomsky, N. (1965). Aspects of the theory of syntax. MIT Press.
https://mitpress.mit.edu/books/aspects-theory-syntax

Crawford Camiciottoli, B. (2007). The language of business studies lectures: A corpus-assisted
analysis. John Benjamins.

Creswell, J. W. (2014). esearch design: Qualitative, quantitative, and mixed methods
approaches. 4th ed. https://doi.org/10.5539/ELT.V12N5P40

Crystal, D. (2006). Language and the internet ((2nd ed ed.). Cambridge University Press.

https://doi.org/10.1017/CB0O9780511487002

63



Dell, G. S., Schwartz, M. F., Martin, N., Saffran, E. M., & Gagnon, D. A. (1997). Lexical access
in aphasic and nonaphasic speakers (Vol. 104(4), 801-838). Psychological Review. .
https://doi.org/10.1037/0033-295X.104.4.801

Derwing, T. M., & Munro, M. J. (2005). Second language accent and pronunciation teaching: A
research-based approach (Vol. 39(3), 379-397). TESOL Quarterly.
https://doi.org/10.2307/3588486

Derwing, T. M., & Munro, M. J. (2015). Pronunciation fundamentals: Evidence-based
perspectives for L2 teaching and research. John Benjamins.

Derwing, T. M., & Munro, M. J. (2015). ronunciation fundamentals: Evidence-based
perspectives for L2 teaching and research. John Benjamins.
https://doi.org/10.1075/111t.42

DeVito, J. A. (2019). The interpersonal communication boo (12th ed ed.). Pearson Education.
https://www.pearson.com/en-us/subject-catalog/p/interpersonal-communication-
book/P200000003218

Dobao, A. F. (2012). Collaborative dialogue in learner—learner and learner—native speaker
interaction (Vol. 33(3), 229-256). Applied Linguistics.
https://doi.org/10.1093/applin/ams002

Drew, P., & Heritage, J. (1992). Talk at work: Interaction in institutional settings. Cambridge
University Press.

Duarte, N. (2008). Slide:ology: The art and science of creating great presentations. O'Reilly

Media. https://www.oreilly.com/library/view/slideology-the-art/9780596522346/

64



Du-Babcock, B. (2006). Teaching business communication: Past, present, and future (43(3),
253-264 ed.). Journal of Business Communication.
https://doi.org/10.1177/0021943606288770

Ekman, P. (2003). Emotions revealed: Recognizing faces and feelings to improve
communication. Times Books. https://us.macmillan.com/books/9780805075168

Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press.

Ellis, R., & Barkhuizen, G. (2005). Analysing learner language. Oxford University Press.

Eyman, D. (2015). Digital rhetoric: Theory, method, practice. University of Michigan Press.
https://doi.org/10.3998/dh.13030181.0001.001

Fishman, J. A. (2003). Language and ethnicity in minority sociolinguistic perspective.
Multilingual Matters.

Flanders, N. A. (1970). Analyzing teaching behavior. Addison-Wesley.
https://eric.ed.gov/?1d=ED053506

Flege, J. E. (1995). Second language speech learning: Theory, findings, and problems (In W.
Strange ed., Vol. pp. 233-277). peech perception and linguistic experience: Issues in
cross-language research. https://www.researchgate.net/publication/232501984

Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okoroafor, N., Jordt, H., &
Wenderoth, M. P. (2014). Active learning increases student performance in science,
engineering, and mathematics. Proceedings of the National Academy of Sciences,.
https://doi.org/10.1073/pnas.1319030111

Friederici, A. D. (2002). Towards a neural basis of auditory sentence processing (Vol. 6(2), 78-
84). Trends in Cognitive Sciences. https://doi.org/10.1016/S1364-6613(00)01839-8

Fulcher, G. (2003). Testing second language speaking. Pearson.

65



Gage, N. L. (1978). The scientific basis of the art of teaching. Teachers College Press.
https://www.tcpress.com/the-scientific-basis-of-the-art-of-teaching-9780807725128

Gallo, C. (2014). Talk like TED: The 9 public-speaking secrets of the world's top minds. St.
Martin's Press. https://us.macmillan.com/books/9781250041128

Garcia, M. (2022). The impact of nonverbal communication on public speaking effectiveness.
Journal of Communication. https://doi.org/10.3389/fnhum.2023.1268798

Gatbonton, E., & Segalowitz, N. (1988). Creative automatization: Principles for promoting
fluency within a communicative framework. TESOL Quarterly.
https://doi.org/10.2307/3587290

Georgakopoulou, A. (2007). Small stories, interaction and identities. John Benjamins.

Goh, C. C. M., & Burns, A. (2012). Teaching speaking: A holistic approach. Cambridge
University Press.

Gregersen, T., & Horwitz, E. K. (2002). (2002). Language learning and perfectionism: Anxious
and non-anxious language learners’ reactions to their own oral performance (Vol.
86(4), 562—570). The Modern Language Journal. https://doi.org/10.1111/1540-
4781.00161

Griffee, D. T. (2012). An introduction to second language research methods: Design and data.
TESL-EJ Publications. tuongld.files.wordpress.com+3tesl-ej.org+3amazon.com+3

Griffin, C. L. (2022). Invitation to public speaking (7th ed ed.). Cengage.
https://www.cengage.com/c/invitation-to-public-speaking-7e-griffin/9780357047211

Gronroos, C. (2000). ervice management and marketing: A customer relationship management

approach (2nd ed ed.). Wiley. https://doi.org/10.1002/9781118374481

66



Guenther, F. H. (2016). Neural control of speech. MIT Press.
https://mitpress.mit.edu/books/neural-control-speech

Guichon, N., & Cohen, C. (2016). Multimodality and CALL (Vol. 29(5), 827-841). Computer
Assisted Language Learning. https://doi.org/10.1080/09588221.2015.1068819

Haas, C. (1996). Writing technology: Studies on the materiality of literacy. Lawrence Erlbaum
Associates. https://doi.org/10.4324/9780203811238

Hagoort, P., & Brown, C. M. (1999). Gender electrified: ERP evidence on the syntactic nature of
gender processing (Vol. 28(6), 715-728). Journal of Psycholinguistic Research.
https://doi.org/10.1023/A:1023277213129

Hall, E. T. (1990). The hidden dimension. Anchor Books ((Original work published 1966) ed.).
https://www.penguinrandomhouse.com/books/291294/the-hidden-dimension-by-
edward-t-hall/

Halliday, M. A. K. (1978). Language as social semiotic: The social interpretation of language
and meaning. Edward Arnold. https://www.routledge.com/Language-as-Social-
Semiotic-The-Social-Interpretation-of-Language-and-
Meaning/Halliday/p/book/9780713159678

Halliday, M. A. K. (2003). On language and linguistics. Continuum.

Halliday, M. A. K. (2020). Halliday's introduction to functional grammar ((4th ed., C. M. 1. M.
Matthiessen, Rev.) ed.). Routledge. https://doi.org/10.4324/9780203431269

Halliday, M. A. K., & Matthiessen, C. M. I. M. (2014). An introduction to functional grammar
(4th ed ed.). Routledge. https://doi.org/10.4324/9780203783771

Hamilton, C. (2021). Essentials of public speaking (7th ed ed.). Cengage.

https://www.cengage.com/c/essentials-of-public-speaking-7e-hamilton/9780357047204

67



Hampel, R., & Hauck, M. (2006). Computer-mediated language learning: Making meaning in
multimodal virtual learning spaces (Vol. 18(2), 137-158). ReCALL.
https://doi.org/10.1017/S0958344006000714

Hattie, J., & Timperley, H. (2007). The power of feedback (Vol. 77(1), 81-112). Review of
Educational Research. https://doi.org/10.3102/003465430298487

Hockett, C. F. (1960). The origin of speech. Scientific American.
https://doi.org/10.1038/scientificamerican0960-88

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The
Modern Language Journal. https://doi.org/10.1111/1.1540-4781.1986.tb05256.x

Hyland, K. (n.d.). Teaching and researching writing. Routledge.
https://doi.org/10.4324/9781315833729

Indefrey, P., & Levelt, W. J. M. (2004). The spatial and temporal signatures of word production
components (Vol. 92(1-2), 101-144). Cognition.
https://doi.org/10.1016/j.cognition.2002.06.001

Indefrey, P., & Levelt, W. J. M. (2004). The spatial and temporal signatures of word production
components (Vol. 92(1-2), 101-144). Cognition.
https://doi.org/10.1016/j.cognition.2002.06.001

Jakobson, R. (1960). Linguistics and poetics (Style in language (pp. 350-377) ed., Vol. MIT
Press). In T. A. Sebeok (Ed.). Jakobson, R. (1960). Linguistics and Poetics. In T.
Sebeok (Ed.), Style in Language (pp. 350-377). Cambridge Massachusetts Institute of
Technology Press. - References - Scientific Research Publishing

Johannesen, R. L., Valde, K. S., & Whedbee, K. E. (2020). Ethics in human communication (7th

ed ed.). Waveland Press. https://www.waveland.com/browse.php?t=678&r=a|b

68



Jones, R. H., & Hafner, C. A. (2021). Understanding digital literacies: A practical introduction
(2nd ed ed.). Routledge.

Kendon, A. (2004). Gesture: Visible action as utterance. Cambridge University Press.

Knapp, M. L., & Hall, J. A. (2010). (2010). Nonverbal communication in human interactio (7th
ed. ed.). Wadsworth. COM5407 E1 Winter2025.pdf

Kormos, J. (2006). Speech production and second language acquisition. Lawrence Erlbaum.

Krashen, S. D. (1982). Principles and practice in second language acquisition. Pergamon Press.
http://www.sdkrashen.com/content/books/principles and practice.pdf

Kress, G., & van Leeuwen, T. (1996). Reading images: The grammar of visual design (2nd ed
ed.). Routledge. https://doi.org/10.4324/9780203619728

Kroll, J. F. (1990). Recognizing words and pictures in sentence context: A test of lexical
modularity (Vol. 16(4), 747-759). Journal of Experimental Psychology: Learning,
Memory, and Cognition. https://doi.org/10.1037/0278-7393.16.4.747

Kroll, J. F., Bobb, S. C., & Wodniecka, Z. (2006). Language selectivity is the exception, not the
rule: Arguments against a fixed locus of language selection in bilingual speech (Vol.
9(2), 119-135). Bilingualism: Language and Cognition.
https://doi.org/10.1017/S1366728906002483

Kuhn, D. (n.d.). Thinking together and alone (Vol. 44(1), 46—53). Educational Researcher.
https://doi.org/10.3102/0013189X15569530

Levelt, W. J. M. (n.d.). Speaking: From intention to articulation. MIT Press.

Levelt, W. J. M. (1989). Speaking: From intention to articulation. MIT Press.

https://mitpress.mit.edu/books/speaking

69



Licoppe, C., & Morel, J. (2012). Video-in-interaction: “Talking heads” and the multimodal
organization of mobile video calls (Vol. 45(4), 399-429). Research on Language and
Social Interaction. https://doi.org/10.1080/08351813.2012.724996

Lodico, M. G., Spaulding, D. T., & Voegtle, K. H. (2006). Experimental and quasi-experimental
designs. In J. McKinley & H. Rose (Eds.),. The Routledge handbook of research
methods in applied linguistics. archive.org+1scirp.org+1

Lucas, S. E. (2020). The art of public speaking (13th ed. ed.). McGraw-Hill Education.
https://www.mheducation.com/highered/product/art-public-speaking-
lucas/M9781260055105.html

Lynch, T. (1996). Communication in the language classroom. Oxford University Press.

Lynch, T. (2007). Learning from the transcripts of an oral communication task. ELT Journal.
https://doi.org/10.1093/elt/ccm042

Maclntyre, P. D., & Gardner, R. C. (1994). The subtle effects of language anxiety on cognitive
processing in the second language (Vol. 44(2), 283-305). Language Learning.
https://doi.org/10.1111/j.1467-1770.1994.tb01103 .x

Maltz, M. (1960). Psycho-cybernetics. Prentice-Hall.
https://www.simonandschuster.com/books/Psycho-Cybernetics/Maxwell-
Maltz/9780671700751

Maslow, A. H. (1943). A theory of human motivation. Psychological Review.
https://doi.org/10.1037/h0054346

Mayer, R. E. (2005). The Cambridge handbook of multimedia learning. Cambridge University
Press. https://doi.org/10.1017/CB0O9780511816819

Mayer, R. E. (2009). Multimedia learning (2nd ed ed.). Cambridge University Press.

70



McCarthy, M., & Carter, R. (1994). Language as discourse: Perspectives for language teaching.
Longman.

McCarthy, M., & O’Keeffe, A. (2014). Spoken grammar (Vol. (pp. 209-222)). In The Routledge
handbook of English language teaching.

McCroskey, J. C. (2006). An introduction to rhetorical communication (9th ed. ed.). Routledge.
https://www.routledge.com/An-Introduction-to-Rhetorical-
Communication/McCroskey/p/book/9780205399660

McLuhan, M. (1964). Understanding media (The extensions of man ed.). McGraw-Hill.
Understanding Media: The Extensions of Man (1964), the foundations of Marshall
McLuhan’s tetrad | Intellect

Mehrabian, A. (1971). Silent messages. Wadsworth. 98446772-Albert-Mehrabian-Silent-
Messages-1971-libre.pdf

Menjot, P., Bettahi, L., Leclercq, A., Durieux, N., & Remacle, A. (2023). Interventions That
Target or Affect Voice or Speech Production During Public Speaking. A Scoping.
https://doi.org/10.1016/j.jvoice.2023.06.021

Mercer, N., & Littleton, K. (2007). Dialogue and the development of children's thinking: A
sociocultural approach. Routledge. https://doi.org/10.4324/9780203946657

Michelene T.H. Chi, Miriam Bassok, Matthew W. Lewis, Peter Reimann, Robert Glaser. (1989).
Self-Explanations: How Students Study and Use Examples in Learning to Solve
Problems (Cognitive Science, 13(2), 145-182 ed.). 10.1207/s15516709cog1302 1

Miller, G. A. (1956). The magical number seven, plus or minus two: Some limits on our capacity

for processing information. Psychological Review. https://doi.org/10.1037/h0043158

71



Monroe, A. H. (1935). Principles and types of speech. Scott, Foresman.
https://archive.org/details/principlesandtyp0000monr

Mortaji, L. (n.d.). Public speaking and online peer feedback in a blended learning EFL course
environment: Students' perceptions. English Language Teaching, 15(2), 31-49.
EJ1334549.pdf

Murphey, T. (2001). Exploring conversational shadowing (Vol. 5(2), 128-155). Language
Teaching Research. https://doi.org/10.1177/136216880100500203

Nation, L. S. P. (2013). Learning vocabulary in another language (2nd ed ed.). Cambridge
University Press.

Nation, I. S. P. (2013). Learning vocabulary in another language (2nd ed ed.). Cambridge
University Press.

Nation, P., & Newton, J. (2009). Teaching ESL/EFL listening and speaking. Routledg.

Nguyen. (2024). The effect of co-regulation on English public speaking self-efficacy in
collaborative oral presentations. Frontiers in Psychology.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC11404362/

Norman, D. A. (1988). The psychology of everyday things. Basic Books.
https://www.basicbooks.com/titles/don-norman/the-design-of-everyday-
things/9780465067107/

Norrick, N. R. (2000). Conversational narrative: Storytelling in everyday talk. John Benjamins.

Nunan, D. (1999). Second language teaching & learning. Heinle & Heinle.
https://eltngl.com/search/productOverview.do?N=200+4294918405&Ntk=NGL%7EP
EPI&Ntt=14175875827030214081927293736071070070

O’Dowd, R. (2018). Online intercultural exchange: Policy, pedagogy, practice. Routledge.

72



O'Hair, D., Stewart, R., & Rubenstein, H. (2018). 4 speaker's guidebook: Text and reference (7th
ed ed.). Bedford/St. Martin's.
https://www.macmillanlearning.com/college/us/product/A-Speaker-s-
Guidebook/p/1319059411

Olson, D. R. (1994). The world on paper: The conceptual and cognitive implications of writing
and reading. Cambridge University Press. https://doi.org/10.1017/CB0O9780511583429

Paivio, A. (1986). Mental representations: A dual coding approach. Oxford University Press.
https://doi.org/10.1093/acprof:0s0/9780195066661.001.0001

Peer assessment between students in colleges and universities (Vol. 68(3), 249-276). (1998).
Review of Educational Research. https://doi.org/10.3102/00346543068003249

Perelman, C., & Olbrechts-Tyteca, L. (1969). The new rhetoric: A treatise on argumentation (J.
Wilkinson & P. Weaver, Trans.). University of Notre Dame Press.
https://undpress.nd.edu/9780268004469/

Pomerantz, A., & Heritage, J. (2013). In J. Sidnell & T. Stivers (Eds.), The handbook of
conversation analysis. Wiley-Blackwell.

Quintilian. (2001). Institutio oratoria (H. E. Butler, Trans.). Loeb Classical Library.
https://www.loebclassics.com/view/LCL124/1920/volume.xml

Richards, K. (2003). Qualitative inquiry in TESOL. Palgrave Macmillan.

Roelofs, A. (1992). A spreading-activation theory of lemma retrieval in speaking (Vol. 42(1-3),
107-142). Cognition. https://doi.org/10.1016/0010-0277(92)90041-F

Rogers, C. R. (2019). On becoming a person: A therapist's view of psychotherapy ((2nd ed.).

Houghton Mifflin ed.). Houghton Mifflin. https://doi.org/10.1037/xxxxXx-XxX

73



Rowley-Jolivet, E. (2002). Visual discourse in scientific conference papers: A genre-based study
(Vol. 21(1), 19-40). English for Specific Purposes. https://doi.org/10.1016/S0889-
4906(00)00013-0

Sacks, H., Schegloff, E. A., & Jefferson, G. (1974). 4 simplest systematics for the organization
of turn-taking for conversation (Vol. 50(4), 696—735). Language.
https://doi.org/10.1353/1an.1974.0010

Saxe, R., & Wexler, A. (2005). Making sense of another mind: The role of the right temporo-
parietal junction (Vol. 43(10), 1391-1399). Neuropsychologia.
https://doi.org/10.1016/j.neuropsychologia.2005.02.013

Schegloff, E. A., Jefferson, G., & Sacks, H. (1977). The preference for self-correction in the
organization of repair in conversation (Vol. 53(2), 361-382). Language,.
https://doi.org/10.1353/1an.1977.0041

Schein, E. H. (2010). Organizational culture and leadership (4th ed. ed.). Jossey-Bass.
https://doi.org/10.1002/9781119555057

Schon, D. A. (1983). he reflective practitioner: How professionals think in action. Basic Books.
https://www.hachettebookgroup.com/titles/donald-a-schn/the-reflective-
practitioner/9780465068784/

Segalowitz, N. (2010). Cognitive bases of second language fluency. Routledge.

Shannon, C. E., & Weaver, W. (1949). The mathematical theory of communication. University
of Illinois Press. The Mathematical Theory of Communication 1000 words

Sinclair, J. M., & Coulthard, M. (1975). Towards an analysis of discourse: The English used by
teachers and pupils. Oxford University Press.

Skehan, P. (2014). Processing perspectives on task performance. John Benjamins.

74



Skinner, B. F. (1957). Verbal behavior. Appleton-Century-Crofts. https://doi.org/10.1037/11256-
000

Smyth, R., Platow, M. J., & Mavor, K. 1. (2015). Learning behaviour and learning outcomes:
The roles for social identification and academic discipline. Educational Psychology.
https://doi.org/10.1080/01443410.2013.822962link.springer.com

Starcke, B., & Brand, M. (2012). Decision making under stress: A selective review (Vol. 36(4),
1228-1248). Neuroscience & Biobehavioral Reviews.
https://doi.org/10.1016/j.neubiorev.2012.02.003

Sun, Y. (2009). Voice blog: An exploratory study of language learning (Vol. 13(2), 88—103).
Language Learning & Technology.

Swain, M. (2005). he output hypothesis: Theory and research (In E. Hinkel ed., Vol. (pp. 471—
483)). Handbook of research in second language teaching and learning.
https://files.eric.ed.gov/fulltext/EJ1095572.pdf

Sweller, J. (1988). Cognitive load during problem solving: Effects on learning (Vol. 12(2), 257-
285). Cognitive Science. https://doi.org/10.1207/s15516709c0g1202 4

Tavakoli, P., & Hunter, A.-M. (2018). Is fluency being ‘neglected’ in the classroom? Teacher
understanding of fluency and related classroom practices. Language Teaching
Research. https://doi.org/10.1177/1362168818761465

The jamovi project (Ed.). (2024). jamovi (Version 2.5) [Computer software].
https://www.jamovi.org

Thomas, D. R., & Magilvy, J. K. (2016). Integrating quantitative and qualitative data in mixed
methods research: Challenges and benefits (Vol. 5(3), 1-8). Journal of Education and

Learning. https://doi.org/10.5539/jel.v5n3plfiles.eric.ed.gov

75



Thornbury, S. (2005). How to teach speaking. Pearson Education.
https://www.pearson.com/us/higher-education/program/Thornbury-How-to-Teach-
Speaking/PGM334421.html

Titsworth, S., McKay, N., & Warren, J. (2021). ublic speaking: Choices and responsibility (3rd
ed ed.). Cengage. https://www.cengage.com/c/public-speaking-choices-and-
responsibility-3e-titsworth/9780357047211

Tolchinsky, L. (2003). The cradle of culture and what children know about writing and numbers
before being taught. Lawrence Erlbaum Associates.
https://doi.org/10.4324/9781410607195

Turkle, S. (2015). Reclaiming conversation: The power of talk in a digital age. Penguin Books.
https://www.penguinrandomhouse.com/books/313702/reclaiming-conversation-by-
sherry-turkle/

Vitevitch, M. S. (2002). The influence of phonological similarity neighborhoods on speech
production. (Vol. 28(4), 735-747). Journal of Experimental Psychology: Learning,
Memory, and Cognition. https://doi.org/10.1037/0278-7393.28.4.735

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.
Harvard University Press.
https://www.hup.harvard.edu/catalog.php?isbn=9780674576292

Walsh, S. (2011). Exploring classroom discourse: Language in action. Routledge.

Walsh, S. (2013). Classroom discourse and teacher development. Edinburgh University Press.
https://doi.org/10.3366/edinburgh/9780748645176.001.0001

Wang, Y., Patel, S., & Gomez, R. (2020). VoiceCoach: Interactive Evidence-based Training for

Voice Modulation Skills in Public Speaking. arXiv. https://arxiv.org/abs/2001.07876

76



Weissberg, R. (2006). Connecting speaking & writing in second language writing instruction.
University of Michigan Press. https://doi.org/10.3998/mpub.23737

Wolpe, J. (1958). Psychotherapy by reciprocal inhibition. Stanford University Press.
https://www.sup.org/books/title/?1d=2874

Wong, J., & Waring, H. Z. (2020). Conversation analysis and second language pedagogy (2nd
ed ed.). Routledge.

Wright, A. (2007). Storytelling with children (2nd ed ed.). Oxford University Press.
https://elt.oup.com/catalogue/items/global/teacher development/9780194425810

Zarefsky, D. (2021). Public speaking: Strategies for success (9th ed. ed.). Pearson.
https://www.pearson.com/store/p/public-speaking-strategies-for-
success/P100001672138

Zareva, A. (2009). Informational packaging, level of formality, and the use of circumstance
adverbials in L1 and L2 student academic presentations (Vol. 8(1), 55-68). Journal of
English for Academic Purposes. https://doi.org/10.1016/j.jeap.2008.12.001

Zhang, L. (2024). Improving EFL Learners' English Public Speaking Performance through

Project-Based Learning. ERIC. https://files.eric.ed.gov/fulltext/EJ1441514.pdf

77



Annexes

Annex 1 : Carta de Compromiso

ANEXO 3
FORMATO DE LA CARTA DE COMPROMISO.

CARTA DE COMPROMISO

Ambato, 11 de marzo 2025

Magister

Ximena Calero

Presidenta

Unidad de titalacién

Facultad de Ciencias Humanas y de la Educacion

Yo, Msc. Ana Maria Bakach Sevilla , en mi calidad de Rectora Unidad Educativa Nuevo Mundo,
me permito poner en su conocimiento la aceptacién y respaldo para el desarrollo del Trabajo de
Titulacién bajo el Tema: “Public Speaking Strategy and Oral Production.” propuesto por el/la
estudiante Gitsby Anagel Munoz Illingworth, portador/a de la Cédula de Ciudadania,
1803584554 estudiante de la Carrera de Pedagogia de los Idiomas Nacionales y Extranjeros
Facultad de Ciencias Humanas y de la Educacién de la Universidad Técnica de Ambato.

A nombre de la Institucién a la cual represento, me comprometo a apoyar en el desarrollo del
proyecto.

Particular que comunico a usted para los fines pertinentes.

Atentamente.
M
_/%u‘/&,q,ﬁg v/ JUEVOMUNDO
+RECTORADO *
............................ R e

Nombre: Ana Maria Bakach

Cargo: Rectora Unidad Educativa Nuevo Mundo

C.L: 1801943836

Celular: 0993493328

Correo electrénico: nmdireccionacademica@hotmail.com
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Annex 2: Rubric

UNIVERSIDAD TECNICA DE AMBATO

FACULTAD DE CIENCIAS HUMANAS Y DELA EDUCACION
CARFERA DE PEDAGOCIA DE LOS IDIOAAS

BUELIC SPEAEING 3TRATEGIES AND OFAL PRODUCTION

NACIONALES Y EXTRANIEROS
PROYECTO DE TITULACION

MARCH 2035 — TULY 2025

Cambridzss Enszlish Languazs Asseszment B2 First Exam

MName:

Diate:

Time: 1 to 3 minotas

Clazs: 3rd B

B2

‘Grammar and Vocabulary

Discourse

Management Pranunciation

Interactive
Communication

=Shows 2 good degree of
control of a range of
sirmple and some cormiplex
grammatical forms. -Uses
a range of appropriate

“Producses exiended
stretches of language
with very little
hesitation
=Contributions are

«ls intelligibl=
+Intenation is
appropriate -5entence
and word stress ars
accurstely placed.

= |nitiates and responds
approprigtely, linking
contributions to those of
other speskers
-Maintains and develops

5  |wocabulary to give and relevant, and therz is 3 (-Individual scunds are [the interaction and
=xchange views on 3 wide |clear organization of | aiculated clearly negotiates towards an
ranpge of familiar topics ideas outcome

»U==s 3 range of
cohesive devices and
discourse markers

4 Performance shares feature of Bands 2 and 5§

«Shows a good degree of |- Produces extended  |-ls intelligible » Initiates and responds
control of simple stretches of language  |-Intonation is generally |appropristely
grammatical forms, and despite soms appropriste -Sentence [-Maintains and develops
attempis some complex | hesitation and waord stress is the interaction and

5 grammatical forms. = Contibutions ars gensrally accurately |negotiates towards an
sUs=s 3 rangs of relevant, 3 nd there iz |placed. -Individual outcome with very little
appropriate wocabulary o |wery little repetition sounds are generally |support
give and exchange wiews |» Uses 3 range of articulated clearly
on 3 range of familiar cohesive devicas
topics.

2 Performance shares feature of Bands 1 and 3
= Shows 3 pood degree of |- Produces responses | -ls maostly intelligible. |- Initiates and responds
control of simple which are extended and has some control |approprigtely.
grammatical forms. beyond short phrases, |of phonological -Ke=ps the interaction
Uses 3 range of despite hesitation festures &t both the going with very little

1 |appropriate vocabulary = Contributions are utterance and word prompting and support.
when talking about maosily relevant, lewels.
svenyday situstions despite soms repetition

= Uses basic cohesive
devices
] Performance below Band 1
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Annex 3: Pre-test and Post-test

UNIVERSIDAD TECNICA DE AMBATO
FACULTAD DE CIENCIAS HUMANAS YDELA EDUCACION
CAEEEERA DE PEDAGOCIA DE LOS IDIOAAS
NACIONALES Y EXTRANIEROS

PROYECTO DE TITULACION
MUELIC SPEAEING STRATEGIES AND OFRAL PRODUCTION
MARCH 2025 - TULY 2025
Pre-test and Post-test
Name: Drate:

Time: 3 mimates (preperation) + 1-3 mimstes (spesch) Clazz: 3rd BET
INSTRUCTIONS TO CANDIDATES

= Lizten carefully to the sxaminer’s instroctions before bezinning.

= You will haws 5 mimsies to prepars vour sp==ch or the chosen topic

= Yiour spesch should last betwesn 2 and 3 mimrtes.

= Speak clearly and orzarize your ideas lagically (introduction, body, conclusian].
EXAMINER INSTEUCTIONS:

= “You will deliver a -3 minute speach on ope of these topics. You have 5 minatss to prapare
Organize vour id=z2s with:

= A clear infroduoction (2.5, hook, thesiz),
= 1-3 main pointz,
= A memprzble conchision.

= Yiou may jot notss, bat don't read 2lpod Speak nanmally amd make eve contact.”

Pre-test topics Post-test topics
All abour me Trupirational or Mothwarional
- Ny favorite hobln: - "histakes Are Proof You're
Anz— ¥ e in=!"
- The best day of my life. Trying—Feep Going!
- Why I lowve pet=. - "Stop Waiting for Parfect—Stan

L
- A place I want to visit. Hamw!

"Step Ot of Your Comfort Zone and
Crow™
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Annex 4: Recording of the pre and post test

A Drive Q_  Buscar en Drive

> pre-testand post > Students~ =

| Tipo ~ || Personas ~ || Modificado ~ || Fuente - |

Pégina principal

Mi unidad Nombre 4+

Ordenadores
3 1. Constante... : 2. Cortes Juan... H 3. Damil Sebastian H 4. Félix Francisco H 5. Fonseca Almeid...
Compartido conmigo

Reciente 3 6. Flores Elizabeth H 7. Freire Sofia H 8. Hernandez... H 9. Lara Ortiz, Cam H 10. Lucero Martina

Destacados

S 11. Mancheno Tite,... 12. Mayorga... H 13. Medina Manolo H 14. Mena Cristian H 15. Naranjo Camila

Papelera

. 16. Osorio Kamila : 17. Pacheco Daniela  : 18. Paredes Esteba... : 19. Paredes Angie H 20. Paredes...
Almacenamiento

663 GE de[151GE Usadg) 21. Pérez Amaya : 22. Rodriguez Juan... : 23. Suasnavas... H 24. Sevilla Andrea H 25. Vargas Sol
Obtener mas

almacenamiento . - “
26. Vasquez Ma H 27. Vela Emiliano H 28. Villacis Esteban

ol J ‘roamreind i s e i Communicelom | el Sore Locmevnn s} maimw
I F 3
F: 2 F
3 a 3
k. 3,k h &
=5 i = ] E
15 5 3 ]
3 FE 3
O 5k 5
1% 2 4 E:
1E 4 4 E
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i) a b 7
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k. o 1h
) = Z
F: 2 F
i) 5 3 ]
FE] &5 3
I & 3 ! ke
! ] 15 -
! . 4 -
o) 1 3
. i 1h i i
FL] &h 3
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Annex 6: Post-test Results

il Srrurednlan s e Inmrwciivs Comrmunicelom | ksl Soo Lo bal woLae
Lx] Y
2 i
=8 2
4.5 a
4 4 -
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15 ]
4 1
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Annex 7: Lesson plan tools

Q_ Buscar en Drive

Miunidad > Tesis > lessonPlan ~ &

Pégina principal | Tipo v || Personas v || Modificado v || Fuente ~

Mi unidad Nombre 4

Ordenadores
B3 lessonPlan#1 B3 lessonPlan#2 H 3 lesson Plan #3 J 3 lessonPlan#4 : B3 lessonPlan#5
Compartido conmigo

Reciente

B3 lessonPlan#6 H B3 lessonPlan#7 H 3 lessonPlan#8 g B lessonPlan#9

Destacados

Spam
Papelera

Almacenamiento

6,63 GB de 15 GB usado

Obtener mas
almacenamiento
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Annex 8: Lesson plans 1 to 10

Lezzon Plan £ 1

CLASS: 3rd Bach

LESS0N TOPIC: Presentation and Pre-test

DATE: 4/2872025

TIME: §0 minutes

TEACHER'S NAME: Gitsbv hlufioz

GENERAL:

SPECTFIC:

LESS0ON OBJECTIVES:

- To orzanize ideas Jogically in spoken discourse.
- Tomuze appropriate infonation. volume and pacs.
- Todemonsirate confrol of body lansnase and gesares.

Number of students: 28

Bv the end of thiz course, studemnts will be zble to deliver 2-3 minute Enslish speeches with clear organization confident delivery, and effective
zudience engagement, whils demonstrating improved speaking fluency and reduced ammisty

CONTENTS: All shout me

METHODOLOGY: Tazk-Based Leamine {TEL)

AFPPROACH: Communicative Approach

{Example: "Femembaring all my point" or "Spesking
loudy”

FROCEDURE
STAGES TEACHER’'S ACTIVITIES STUDENTS' ACTIVITIES AUDIO-VISUAL AIDS
AND
TIME
Warm-up: | The teacher will explain the "Airror Game": Stadents Smadents will mimic their Timer, I will praject it.
pair up and mimic each ether’s gestures (body languaze clazzmates’ gestures.
fious).
Pre-Tazk: ZShow students the first video and tell them to observe Smadents will watch the video and s hitps:femowvoutobe com
every detzil wirite notes if needed ch=EhiGhig
- Ask guestions like Students will participate in the Y&sb channsl=TEDmTal
- What did vou z2a? questions, write them and answer k=
- What tools did the speaker ussT them while watching the second
- What was the speaker talking about wideo. s (208 Thomas Suarez: un
Show the second video, and then have the stodents copy dezarrollador de
and anzwer thres questions about it aplicaciones de 12 sfins -
- What is the primary purposze of the video? YouTobe
- How did the speaker =tart and end thair s hifp=drive soogle
presentation? Ovefolderslo EspoXTl-
- What kind of gestures or movaments did the vIEgIMET T IO
speaker gzeT x4el Tuzp=sharing
-
Tazk: Encouraze stodents to think about a topic they will write Smadents will pick one of »  FRubric Cambridee
about (2.2, "All About hi="}). They have to pick one of the four that they would i
the five given. like to present.
1. My favorite hobby. Ask guestions if need=ad
2. The best day of my life. Present the speech
3. Why I love pets.
4. Aplace [ want to visit. e  Pre-test and Post-test -
Feedback: | Self-Aszeszment Reflects on their performance | Ddd I look at my aundience?
Guides students in reflaction 2 Yes [ Sometimes [ Mot
-What was the BEST part of myv speech? Smadents will answer the | enoush
{Example: "My fonny opening joke" or "My clear question.
explanation"} Share the answer with What OWE thing will I do better
-What part was most challenging fior me? the class. next time?
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Lezzon Plan £ 7

CLASS: 5rd Bach LESS0N TOFIC: Speech Stmicturs = 1
DATE: 4/I0/ 2015 TIME: 60 mimutes

TEACHER'S NAME: Gitshv Muficz Number of students: 28

LESSON OBJECTIVES:

GENERAL:

B the end of thiz courze, studants will be able to craft a clear, compelling speech uzing the three-part structurs (Introduction, Body, Conchizion).
SPECIFIC:

- Identify the three pants of a speech (introduction, body, conclosion) in example speeches. (Remembering)

- E=xplsin the purpose of hooks, fransitions, and closings in a speech. (Understanding)

CONTENTS: School' Acadamic

METHODOLOGY: Tazk-Based Leaming (TEL)

APPROACH: Commmnicative Approach

FROCEDURE
ETAGES TEACHER’S ACTIVITIES STUDENTS’ AUDIO-VISUAL ATDS
AND TIMFE ACTIVITIES
Warm-up: CmeTWord Story -Each smdent savs ons
Students take tums adding one word to build a word to contime the story.
collective story.
Pre-Tazk: -Ehow the students the strocture of public speaking. - Lizten and take notes. - Zlide deck (stractore dizgram).
(Prezent the doc) - Identify hooks in TED Talk Links:
emamples. - E=n Fobinzon:
- Show a short video clip (e 2., TED Talk opening) to | - Share perzonal hitps:‘wwme ted comy'talles'sir ken robinzon
demonstrate effective hooks. experiences with do schools kI creativity (first §0
dizorganized speschesz. zeconds).
- Dizcuss why structare matters {clarity, -Tulizn Treasurs:
engasement). hitps:wwme ted. comytalles fulisn treasure b
ow to spesk so that people want to liste
o (sound demo at 0-30).
- Whitehoard for notes.
Task: -Encourage stodents to think about a topic they will Students will zslect ome of | -
write about (school'academic). They have to pick cne | the three options they hitps: ' drive soaale com/drive folders Imyvn
of the three given would like to prezant. T 201 j :
1. Why Teachers Are Important -Ask questions if needed =zharing
2.  Why We Need Fules in School - za the strocture

3. How to Prepars fior & Test
-Give the students 20 minutes to organize their topic

to present to the class
Feedback: -Highlighting studant strengths in speach Feflects on their -
pressntations, categorized by =kill b-arfmms.n.ce

"Your enargy was comtagious! You made the topic
exciting just by how vou spoke " (Delivery)

"Your opening hooked us instanth—we all leaned in
to listen!" (Content)

"You stood so confidenthy, like vou owned the
room!" (Body Lanszuags)

"Your examplss wars perfact—ihey made vour idsas
stick in our minds." (Content Depth)

"o looked at everyone while speaking, like a pro
prezenter!” (Ensassmant)

84



Lezzon Plan#3

CLASS: 3rd Bach

LESSON TOPIC: Epeach Structure £ 2

DATE: 542025

TIME: §0 min

TEACHER’S NAME: Gitshv Mufioz

Number of students: 28

LESSON OBJECTIVES:

GENERAL:

By the end of thiz course, students will be able to craft a clear, compelling speech uzing the three-part structure (Introduction, Body, Conchizion).

SPECIFIC:

- Construct a 1-minute speach using the 3-part stroctare with clear transitions. {Applving)
- Evaluste peer speeches uzing a mabric focuzad on structors. (Evahiating)

CONTENTS:

METHODOLOGY: Tazk-Based Learning (TEL)

AFPPROACH: Communicative Approach

FROCEDURE
STAGES TEACHER’S ACTIVITIES STUDENTS® ACTIVITIES AUDIO-VISUAL AIDS
AND TIME

Warm-up: Give students 3 random word (like Stodents will talk about it for 30 seconds 20 random words
“chocolate™ or *“shoes™) and they must talk | withowt stopping.
about it for 30 seconds without stoppine.

Pre-Tazk: - Azzian individual topics - Wite a 1-minute speach uzing the 3-part
{eg., "My pazsion,” "A lezson I leamed™). | structars.
- Circulate to provide 1:1 feedback on - Highlight their hook and key points.
drafts. - Bishearze quisth
- Encourage strong clozings (CTA, quote,
callback).

Tazk: - Check on the sdent's draft -Stmdant will share their speech with the - Timer/bell
- Challenze smdents to give their speech clazz
without reading what they wrote.

Feedback: - Blecap kev tzkeaway:: "Hook — 3 - Share 1 thing they leammed. - Exit tickets {writtan
points — hlamorable cloze” - Wiite a parzonal zoal (e.g., "T"1 work on reflactions).

- Aszk: "What was hardest? What will vou
try next time?"
- Preview next lesson (voice modulation).

smoother transitions").

- Goal-zetting sticky notes.
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Leszon Plan #4

CLASS: 5rd Bach LESS0N TOPIC: Voice Modulation

DATE: 3122025 TIME: 2 hours

TEACHER’S NAME: Gitshv Mufioz Number of students: 28

LESE0ON OBJECTIVES:
GENERAL:

Bv the end of thiz courze, studants will be able to enhance their oral communication skills by developing their ability to use voice modulstion

effectively for clarity, engagement, and emotional impact.
SPECIFIC:
- To identify and understand the four key elements of voice modulstion: pitch, pace, pausze, and volume.
- To apply voice modulation techniques when reading alond to convey differsnt emotions effectivaly.
- Analyzing and reflecting on their vocal delivery by comparing pre- and post-practice recordings.
- To demonstrats improved vocal varsty in oral presentations or dramatic readings.

CONTENTS: My emotions

AMFTHODOLOGY: Tazk-Based Leamnine (TEL)

APPROACH: Communicative Approach

FROCEDURE
STAGES TEACHER’S ACTIVITIES STUDENTS® ACTIVITIES AUDIO-VISUAL ATDS
AND TIMLE
Warm-up: Grest students and briefly introduce the Listen and guess the emotion. Whit=board
imporntance of voice modulation in
communication. Trv zaving the same sentence with different | Sample sentence for
tomes. demonstration
Diemonstrate with 2 simple zentence (e g,
“Tean't beligve thiz!") in different tones
{emcited, zad, bored). Ask students to
Fuess the emotion.
Pre-Task: Introduce the four key elaments: Pitch, Fepeat each exercize after the teacher
Pace, Panse, and Volume. A timer or metronome app for
Practice each slement with a parmer uzing a | pace control
Wlodsl each element with exaggerated SIven sanfencs.
exmamples. hitps:/drive. soosle com/drive
folders'] GanG260iiHs e
Guide stodents through short exercizes for 2EIVThPn WV Oo Y TYFS Tusp=
each drive link
-Pitch: Sav 2 sentence high and low.
-Pace: Say slowly, then quickly.
-Panze: Add imtentional panszes for effect.
-Volume: Speak sofily, then loudly (but
clearly).
Tazk: -Aszign or let stmdents choose emotions: F=ad the zame pazzage sloud with different | Prezentation
Angry, Excited, Serious, Happy, =tc. azzizned emotions, focusing on using voice | google doc
modulation techniques. Emotion digital flashcards
-Mlodel reading with emotion and
modulation. Crive and receive pesr feadback.
"The sun was setting behind the
mountains. The wind whizpered throuzh
the treez. A lone wolf howled in the
distancs. The night was full of mystery.”
Feedback: Peer Feadback Gives constractive feedback to a clazzmate
"TWhat was one thing vour clazzmate did
Facilitates stroctured peer review well? Ome megestion for improvemsnt ™
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Leszon Plan # 5

CLASS: 3rd Bach

LESS0N TOPIC: Body Langnaze

DATE: 5/13/2023

TIME: §0 min

TEACHER'S NAME: Gitsh hMufioz

Number of students: 28

LESSON OBJECTIVES:

GENERAL:
By the end of thiz course, students will be able to develop their' non-verbal communication kills by using body lansnage—gesmres, postars, and
eve comtact—io enhamce the clarity and impact of their messagss.

SPECIFIC:

- To identify key elements of effsctive body lanzuage. including gestures, posturs, and eve contact.

- To demonstrate confident body lansuage throngh mirror and parmer practice.

- To convey meaning and emotion nzing only non-verkal commmnication in & silsnt message acivity.
- To deliver a short spoken messase using approprists gestures and sustzined =ve contact, without relving on notes.

CONTENTS: “Shhbhhb™ Don't talk

METHODOLOGY: Tazk Based Leamnins (TEL)

APPROACH: Communicstive Avoroach

PROCEDURE
STAGES TEACHER'S ACTIVITIES ETUDENTE® ACTIVITIES AUDIO-VISUAL AIDS
AND
TIME

Warm-up: | -Demonstrate two short meszagss: one with poor Obzerve and describe the diffsrences Whiteboard or projector
body lansuage (slouched, no gestures, no eve between the two deliveriss. {optional for listing key
contact), and one with strons, confident body terms)
lanzuzgs. Share ideas sbowt what effective body
Aszk stodents to comypare. lanzuage looks like. Short example phrazes for

teacher demonstration

Pre-Tazk: -Brisfly explain the impontance of body languaze | Stand befors a mirror, face a parmer, and NJIimrors or panner work
In communication (non-verbal cues can reinforce | practice various poses and gestures.
or comtradict words). Wizual examples of
Guide students thronzh mirror exercises: Experiment with confident v=. closad/off Zestures postures (optional
-Power poses (2.z., fzet shoulder-width apart, body lansuaze. primtouts of slideshow)
hands on hips or relaxed bat op=n).

-Open gestures {arms mrossed, hands visible, Give peer feedback nsing sniding questions | hitpsdrive seesls com/driv
purpassful movements). {e.z., "Did they look confidemt ™). atfolder="1s0RsFiCiapiasF
Diemanstrate and explain the effect of posture on

presence.

Task: Aszzign students 3 simple meszzagze or let them Deliver the meszage silenthy to the claz:z or NJIszzage prompt cards or 3
choose (2.2 “T"'m happs.™ “T'm lost,™ “This i= in =mall groups. list of emotions/sitnations
important™).

Clzaz=mates gusss the meszage and zive Timer {optional to kesp toms
Explain that they must communicate the mezzage | feedback on claniy and effectvensss. zhort)
withount speaking, using onlv facial expressions,
gesturas, and postare.
Model an sxample.
Feedback: Timer

Encouragement motivates with pesitivity, and it
provides a confidence boost.

*You've improved so much—keep
practicing!”
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Lemson Plan 2 4

CLASS: 3rd Bach

LESEON TOPIC: Audience Enzagement

DATE: 3/14/20235

TIME: 60 min

TEACHER’S NAME: Gitsbv Muficz

LESS0ON OBJECTIVES:

GENERAL-

Number of students: 28]

Bv the end of thiz course, students will be able to enhance their oral communication skills by applying sorptelling techniques, fostaring
creativity, and improving engazemant through structured practice and feedback.

SPECIFIC:

- Identify kev claments of compelling storvtelling (.., the Hero's Joumey, emotions] tone, rhetorical questions, and paases).
- Construct a short, enzaging namative using storvielling techniques in pairs or small sroups.
- Deliver an imprompt or prepared story with intentional pauses, emotional expression, and audience enzagement strategies.

CONTENTS: Storvtelling

METHODOLOGY: Tazk-Based Leamnin= (TBL)
APFROACH: Compmnicative Approach

FROCEDURE
STAGES TEACHER’S ACTIVITIES STUDENTS® ACTIVITIES AUDIO-VISUAL ATDS
AND TIMLE

Warm-up: Topic Lottery Presentarion
Drrawy random topics (e.g., "catz in Qroick: thinking | imprompty speaking.
space”l—students speak for 20 ssconds.

Pre-Taszk: Orpen with a short, dramatic story using Listen to the story. A prepared 1-I min
storytelling element: (2 2., hero's joumey, angazing story (teacher
amotional tone). Identify what mads it engasing. madel)

Aszk studentz: “What made vou want to Dizcoss how they feel when a spasker Whiteboard or projector (list
kzep listening 7™ corpects with the audisnce. snzazament technigues)
Introduce the day’s ohjective and key

techniques: storvtelling, rhatorical

gquestions, and pauses.

Tazk: Infroduce the Hero's Jonrney {simple Witk in pairs or small sroups. Story struchire handot
version: character, problem, challenge, {Hero's Journey steps)
resohition). Choos= a simple stery (real or fictional) and

identify itz sructure. Emotion word list or visual
Explain emotional storytelling (use of prompt cards
perzonal anscdotes, humaor, fear, jov). Practice telling it with emation.
2. monele com/driv
Give examples of short stories using each WISHE 1
techmigue.

Feedback: Divide students into small groups. Caollzborate to brainstorm and rehearze. List of "boring facts"

Azszizm each group a bland or neutral fact Prezent their transformed story to the class. Timer

{e.g., "Water iz important for lifs" or "The
maoan affects the tides™).

Challenge them to create a l-minute
SnZaging story of mini-prezsntation that
includes:

Crive and receive feedback on ensazement
technigues.
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Leszon Plan=7

CLASS: 3rd Bach

LESSON TOFIC: The 5P

DATE: 5152035

TIME: 60 min

TEACHER’S NAME: Gitsby Muficz

Number of students: 28

GENERAL:

SPECTFIC:

LESS0N OBJECTIVES:

- Orzanize ideas logically in spoken discourze.
- Usze approprist= intonation, vohme, and pace.
- Demonstrate control of body lansuage and gestures.

By the end of thiz courze, studantz will be able to deliver 2-3 minute Englizh speaches with clear organization confident delivery, and effective
amdience engasement while demonstrating mnproved spesking fnency and reduced armisty.

CONTENTS: Teenager-Themed
METHODOLOGY: Tazk-Baszed Leaming (TEL)

APPROACH: Communicative Approach

Suggests 1-2 actionable mprovements

Setz a goal for next thme

"Try slowing down in your conchision for
impact"

PROCEDURE
STAGES TEACHER'S ACTIVITIES STUDENTS® ACTIVITIES AUDIO-VISUAL AIDS
AND TIME
Warm-up: Drizcusz why rehearsal mattars (show a clip | Pair up and share one fear about public {53} Buena presentacion
of 3 poorly va well-rehearsad speaker). spezking. verzus mals presentacion * -
YouTubs
Pre-Tazk: -Introduce the 5 P°z using the acromym "P* | Take notes and ask gquestions.
+ 2" (Prepare, Polizh, Perform + Peer
Review, Perfact).
Tazk: -Azzizn a l-minote speach topic Polizh- Practice delivery focusing an- g drive. popels oo
(Teenazer-themed) va/folders'1 TEDpn AR
- "Why It's Okay Mot to Have It Vocal Vanety (record on phones and listen hEv]G: ALARVYVELT
All Fizured Chat" for monotons speech). sp=sharinz
- "Socrial Media vz. Feal Life:
How to Stop Comparing Body Lanmuaze (practice gestures in pairs).
Yoursalf”
- "Small Steps, Biz Impact: How
Teen: Can Change the World"
-Give students 5 mins to write an gutline
(imiro, 1-2 key points, conchizion).
Feedback: Growth Areaz Suggests 1-2 actionable improvements
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Lesson Plan# 3

CLASS: 3rd Bach LESS0ON TOPIC: Full SpeechDmll #1
DATE: 5162025 TIME: 80 min

TEACHFER’S NAME: Gitshv Mufioz Number of students: 28

LESSON OBJECTIVES:

GENERAL:

B the end of thiz course, students will be able to deliver 2-3 minute Englizsh speeches with clear orzanization, confident delivery, and effective
sndisnce engagement, whils demonstrating improved spesking fluency and reduced anxiety.
SEECIFIC:
- Orzanize ideas logically i spoken discourzs.
- U=e sppropriste imtonation, vohmms, and pace.
- Demonstrate coatrel of body language and gestures.

CONTENTS: For Profeszional or Business Settings

METHODOLOGY: Tazk-Based Learnine {TEL)

APPROACH: Communicative Approach

FROCEDURE

STAGES TEACHER’S ACTIVITIES ETUDENTE® ACTIVITIES AUDIO-VISUAL AIDS
AND TIME

Warm-nop: Tongne Twister Race Practice articnlation and speed.
Compets 10 33V 2 lOASUe TWistsr (&2,
"She sells zeashells") fastest & clearly.
“The =ixth =ick sheik's sizth sheep's =ick "
{Toughest in Englizh"}

"Pad kid poured curd pulled cod.” (WIT s
“hardest tomeue twister}

Pre-Tazk: Show studants thiz video about the power | Stodewts wall pick one body lansmage to
of body lansuazs apply in their speech

0LTi=CzE =m0 880

Tazk: Encouraze students to think aboat & topic - Smodents wall think shout the topic | https/drive seosls com/driv
to talk about (For Profeszional or Business they would like to present. aifolders1kizh0Smpos
Settings) - Aszk guestions if nesded QUL qullf-3 1 nTusp=drive
- "Preparing Teens for the Fonre - Present the speech link
of Work: Skdllz Schools Doa't
Teach”
- "The 3 Things Tesns Meed to
Succead in Amy Job"
- "Why Busineszes Should Invest
in Teen Talent”

Feedback: Interactive QA Answers and reflects
Aszkes followr-up questions
"Why did you pick this topic™

"What was the hardest part about
preparing™

"TWhat part do vou think the sudisnce
liked most™

"Dnid wou feel nervous? How did vou

"If vou gave thiz speech szain what
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Lesson Plan £ 9

CLASS: 3rd Bach

LESSON TOFIC: Full SpeschDrll =12

DATE: 5102025

TIME: i min

TEACHER’S NAME: Gitshv Mufioz

LESS0ON OBJECTIVES:

GENERAL:

Number of students: 28

Bv the end of thiz course, students will be able to deliver 2-3 minute English speeches with clesr crganization, confident delivery, and effective
andisnce engazement, whils demonstrating improved speaking fluency and reduced anxiery.

SPECTFIC:

- Orzanize ideas logically in spoken discourse.
- Usze spproprists infonation, vohmms, and pace.
- Demonsirate control of body lansnage and sestures.

CONTENTS: Inspirational or Motivational

AMFETHODOLOGY: Task-Based [eamine (TEL)
APPROACH: Compmnicative Approach

FROCEDURE
STAGES TEACHER'S ACTIVITIES STUDENTS ACTIVITIES AUDIO-VISUAL ATDS
AND TILE
Warm-op: Sound Effects Stodents narrats a scene (2.2, junsle) whils
Collsbaration vocal vanety. pesrz add zound effects.
Pre-Tazk: Show students thiz video about Ziving a Stodents wall pick one body language to {33} LL  Langnags
Zood presentation. apply in their speech Your Superpower - YouTobs
Tazk: Encourage students to think sbout a topic - Stodents will think about the topic g drive gogale o
te dizcuzs, providing them with ideas so they would like to prezant. a/folders'] Boud4jWV o2 Cp551
they won't feel lost. - Ask questions if needed okpei=Hd=KEBw:UThffysp=s
- "College vz Carser: Which Path - Present the speech harinz
iz Right for You?™
- "How to Pick the Right College
Without Stress”
- "What Mobody Tells You Abont
Your First Semestar”
Feedback: Self-Azzezsment Raflects on their parformance Dnid I look &t myv sudisnce?
Guides students in reflaction 2 ¥es [ Sometimes [
-What was the BEST part of my speech? - Smdents will answer the question. | Mot ensugh
(Example "My funny opening joke" or - Share the answer with the class.

"Iy clear explanation™)

-What part was most challenging for me?
(Example: "Feemembering all my point"
or "Spesking loudly™

What OME thing will I do
bettar next time?
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Lezson Plan # 10

CLASS: 3rd Bach

LESS0ON TOPIC: Post-Test

DATE: 5202025

TIME: 50 min

TEACHER’S NAME: Gitshv Mufioz

Number of students- 28|

GENERAL:

SPECTFIC:

LESS0N OBJECTIVES:

- Orzanize idea:s logically in spoken discourse.
- Usze appropriste intonation, vohmne, and pace to convey vour messags affactively.
- Demonstrate conrel of body language and gestures.

Bv the and of thiz course, students will be able to deliver 2-5 minute English speeches with clear organization, confident delivery, and effective
andisnce engagement whils demonstrating improved spesking fluency and reduced anxisty

CONTENTS: Inzpirational or Motivational

METHODOLOGY: Post-test

APPROACH: Comwmnicstive Approach

"Your opening hooked us instantly—muwe
all lezned in to listen!" (Content)

*¥ou stood so confidently, like vou owmed
the room!" (Body Lansuage)

"Your examples were perfect—they mads
wour ideas stick in our minds." {Content
Depth}

"You looked at evervone while speaking,
like 2 pro presanter!” (Engazemant)

FROCEDURE
STAGES TEACHER’'S ACTIVITIES STUDENTS ACTIVITIES AUDIO-VISUAL AIDS
AND TIME
Warm-np: Wews Raporter Stodents report on silly fake news.
Students report a silty fake news headline
with a straight facs Playful tone contral
Post-Test: -Encourags students to think about a topic - Stodents will think about the ubric bridze Ensliz
they will write showt (Inspirational or topic they would likes to ent B2 First
hletivational). They have to pick one of present. - Dooume: ozl
the three given. - Ask questions if nesded
- "Swop Waiting for Perfeci—~Start - Preszent the speech
Mow!" de Goosle
- "Step Ot of Your Comfort
Zone and Grow”
- "hlistakes Are Proof You're
Trving—Heep Going!"
-Give the students 5 minutes to organize
their topic to present to the class
Feedback: -Highlishting stodent srensths in speech Reflectz on their parformancs Did I dook at mov sudience?
pressntations, catezorized by skdll: 2 ez B Sometimes [ Not
- Stodents will answer the enguzh
*¥our ensrev was contagions! You mads gquestion.
the topic exciting just by how vou spoke " - Share the answer with the What ONE thing will T do better
{Delivery) clazz. next timea?
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H turnitin Figina 2 ol 82 - Dwcripeidn general S inlegricad Iberislicador de s mmirege imiis=1270081 763

8% Similitud general

Eltotal combinado de todas las coinddendas, inckiidas [as leentes SUperpuestas, para ca..

Filtrado desde el informe

v Bibliagrafia
® Tabe dtads

v Coincidendas mencres (menes de B palabras)

Grupos de coincidencias Fuentes principales

i =2 sincma creferencia 64 ™ @ Fuentes de Intemes
Coincidencias sin una cracin ni comillas en o texto

) 12 Fairan citas 1%
Coincidencias que siguen sienda muy similar al material fuente

3w Bl Publcaciores
2% L Trabajos entregaccs itrabajes del estudiane)

= O Faltareferoncia 0%
Las coincdendas tenen comillas, pero 1o una Cacion cormects en e mexio

# 0 Concomillasy referencia 0%
Coincidencias e ckackan en el testo, pero sin comillas

Marcas de integridad

* di akerta
F" de alertas de Integridad pasa revisln Lirs b iimnurs dha nusntro walema andinan un decustenio o profondided sars

Mo s han detectado manipuliconss de e sospechosas tracar = 1o e una enirega normal. Si
atyartimes alges xiratn, o marcames como una derts pars gue peesa sisario

u de alarta o far da prosbama Sn o
recomandames qua prie stencidn y la e,
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