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Abstract  

The objective of this current research is to study the influence that exists in the students 

when applying the Online fiction stories in the development of reading comprehension 

in the first level students of the CTT de los Andes Language Center. The participants 

were 21 students (8 males and 13 females, ages range 17 to 20). This was a mixed design 

because both qualitative and quantitative approaches were used, at the same way, is a 

field study. This consisted of 6 interventions which were applied in 3 weeks. The KET 

(Key English Test) pre- and post-test were used to assess reading comprehension level. 

At the end of the interventions, the researcher applied a post-test which was evaluated 

on 10 points. In the pre-test the students achieved a final average of 2.4 over 10, while 

in the post-test they achieved an average of 6.7 over 10. All scores were analyzed using 

the SPSS program. Finally, it was concluded that the use of on-line fiction stories 

positively supported the improvement of students' reading comprehension level. It 

helped learners to distinguish the most important ideas of the texts and in this way, 

helped the students in the acquisition of new vocabulary and grammar rules. 

Key words: online fiction stories, comprehension, reading, technological tools, 

receptive ability. 



ix 
 

UNIVERSIDAD TÉCNICA DE AMBATO  

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN  

CARRERA DE PEDAGIGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS  

TOPIC: “ON-LINE FICTION STORIES AND READING COMPREHENSION” 

AUTHOR: Santiago David Freire Cerna 

TUTOR: Mg. Manuel Xavier Sulca Guale  

Resumen  

El objetivo de la presente investigación es estudiar la influencia que existe en los 

estudiantes al aplicar las Historias de ficción en línea en el desarrollo de la comprensión 

lectora en los estudiantes de primer nivel del CTT de los Andes Language Center. Los 

participantes fueron 21 estudiantes (8 hombres y 13 mujeres, con edades entre los 17 y 

20 años). Este fue un diseño mixto ya que se utilizaron ambos enfoques el cualitativo y 

el cuantitativo, y este a su vez es un estudio de campo, esta consistió en 6 intervenciones 

las cuales se aplicaron en 3 semanas. La prueba anterior y posterior utilizadas fuero en 

la prueba KET (key English Test) se utilizó para evaluar el nivel de comprensión lectora 

de los estudiantes. Al final del experimento, el docente les aplico una prueba posterior 

la cual se evaluó sobre 10 puntos. En la prueba previa los estudiantes alcanzaron un 

promedio final de 2,4 sobre 10, Por otro lado, en la prueba posterior alcanzaron un 

promedio de 6,7 sobre 10. Todos los puntajes fueron analizados utilizando el programa 

de SPSS. Por último, se concluyó que el uso de relatos de ficción en línea contribuyó 

positivamente a mejorar el nivel de comprensión lectora de los alumnos. Ayudó a los 

alumnos a distinguir las ideas más importantes de los textos y esto, a su vez, ayudó a los 

alumnos en la adquisición de nuevo vocabulario o reglas gramaticales. 

Palabras clave: Historias de ficción en línea, comprensión, lectura, herramientas 

tecnológicas, habilidad receptiva. 
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CHAPTER 1 

THEORETICAL FRAMEWORK 

1.1 Research Background 

The current research aimed to determine the relationship between fiction stories and reading 

comprehension in adults and children. Those studies involve different types of fiction stories 

and a variety of ways to perform them. In this regard, some examples of these are storytelling, 

short stories, picture stories, storybook, narratives, story reading, interactive stories, and story-

based teaching.  

Additionally, the research work information was collected from Google Scholar most of 

them are journals that were taken from some web pages and magazines such as English teaching 

journals, research in English education, among others. These websites and journals are official 

publishers of scientific-technical content, which is associated with different organizations such 

as Scopus. 

Sultan et al. (2018) conducted a study to determine the effect of using short stories on the 

development of 5th graders’ reading comprehension skills in Hebron District. It was an 

experimental approach focused on quasi-experimental data. The population of this study was 

6738 students of all fifth graders only males at governmental schools in Hebron District in the 

second semester of the academic year 2016-2017. To conclude this study the groups were 

divided into an experimental and a control, the experimental group used short stories, on the 

other hand, the control group used the traditional method. This study uses a pre and post-test, 

which was about short stories to analyze the development of students reading comprehension. 

Additionally, the results show that the experimental group has increased during the process of 

the study, which means that exists an effect of using short stories on the development of the 5th 
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graders' reading comprehension skills. Finally, the researchers concluded that there was a 

difference between the two groups and was in favor of the experimental group. On the other 

hand, this research was fundamental to my research work as it focuses on the use of stories to 

improve students' reading comprehension and the results showed the efficiency of the use of 

short stories in students. 

Syafi (2018) stated a study to analyze the use of online short stories to improve the reading 

comprehension ability in the eighth grade of MTs Al-Islam Joresan Mlarak Ponorogo. The 

population of this study was 34 students of eight-grade at MTs Al-Islam Joresan Mlarak 

Ponorogo. To conclude this study needed two English teachers as a collaborator who observed 

the implementation of online short stories. This study uses a reading test that was used to 

determine the student's ability in reading comprehension, also uses materials of reading 

comprehension from two sites, the British Council and Rong Chang. Finally, the researcher 

concluded that the implementation of online short stories helps students to improve their 

reading comprehension. This study contributed to this research as it describes the use of reading 

comprehension materials in addition to the use of online stories to improve students' reading 

comprehension. 

Syamsu et al. (2019), led a study that aimed to analyze whether the use of humor stories can 

improve students' reading comprehension. This research used a mixed method on eighth-grade 

students of SMP Negeri 4 Pancarijang. A total of 21 students were used for this research. For 

the data collection of this research, two instruments were used, one of them was the reading 

comprehension test which was used to collect the data of the students i.e. the level of reading 

comprehension that each of the students had, and the questionnaire that helped to know how 

much interest the students have in reading comprehension through the use of humor stories. 

The result of this research showed that with the use of humor stories it was possible to improve 
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the students' reading comprehension. On the other hand, the results of the survey that was 

applied to the students show that the use of humorous stories allows students to have the desire 

to learn reading comprehension. This article contributes to this research work because humor 

stories are not always understood by everyone. Therefore, it is essential for students to know 

the humor in English towards some topics using a different point of view. 

Yee (2018) expressed a study to determine the use of an E-book to improve reading 

comprehension. This research used a mixed method on students at primary Schools in Malaysia. 

The population of this research was 20 students that consisted of 7 males and 13 females. The 

instruments used in this research were two the pre and post-test. The results show that there was 

an improvement in the reading comprehension of the students. in addition, the level of 

motivation improved as the students actively participated in the reading process. This study is 

essential to this research work because it demonstrated students' motivation to use e-books to 

improve their reading comprehension in a different context. Thus, it is evident that students 

may be eager to use this type of material to learn English. 

Hamka et al. (2022) affirmed a study that aimed to find out whether using humor stories in 

reading instruction can improve students' reading comprehension. This research used a pre-

experimental design on third-grade students of MTs Negeri 1 Sidrap. A total of 28 students 

were used for this research. For the data collection of this research, the instruments were used, 

one of them was the pre and post-test and the treatments or interventions. On the other hand, 

the results of this research showed that it was possible to improve the reading comprehension 

of students with the use of humor stories since the post-test score was higher than the pre-test. 

Finally, the researcher concluded that the use of humor stories improves the reading 

comprehension of the students at MTs Negeri 1 Sidrap of the 2021/2022 school year. This 

article is fundamental to this research project because the language used in humorous stories is 
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informal. Therefore, it aids students in comprehension and spontaneity during reading about 

random topics. 

Sahin (2013), led a study that aimed is to determine the effect of narrative and informative 

text types on reading comprehension. This research used a descriptive study on fifth-grade 

students of Cacabey Elementary School in Kırşehir Province Center District. A total of 134 

students were used for this research. For the data collection of this research, the instruments 

were used a “Reading Comprehension test” that were composed of 25 questions. On the other 

hand, the results of this research showed a difference a favour of use of narrative texts. Finally, 

the use a narrative text shows an improvement in the reading comprehension of the students. 

Additionally, this research was fundamental for my research work because the narrative texts 

help to improve a critical thinking and the pupils can visualize that they read.    

 

Halamish and Elbaz (2020) stated the aimed of this research was to examine the effect of 

the medium used for reading (screen vs paper) on children’s reading comprehension and meta-

comprehension. The participants of this research were 38 students of fifth grade from an 

elementary school in Israel. The instruments were used a task on screen and paper about 

reading comprehension, the four short test, and a pre y post-task questionnaire. This study was 

conducted in two interventions.  The data was collected show that the children’s meta-

comprehension judgments were insensitive to the effect of medium, and their medium 

preferences.  This study is essential to this research work because demonstrated that children 

in elementary school understand better when they read on paper.
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Nuraini et al. (2020) affirmed that aim was to develop students reading 

comprehension by use English audiobooks. This study was a quantitative method and 

the participants were the EFL students of seventh grade. The data was obtained was 

carried out by making observations, test and interviews to the students. The results 

showed that the students had obtained scores according to their level. Additionally, the 

authors affirmed that students feel comfortable and enthusiastic using audiobook to 

improve their reading comprehension. This research was essential for my research work 

because those authors demonstrated the use of different tools like an audiobook was 

beneficial to improve the reading comprehension.  

 

Banditvilai (2020) led a study that aimed to examine the reading strategies in its 

effectiveness on reading comprehension. This research presented a quantitative 

approach. The participants were a 59 people, 13 males and 46 females of Kasetsart 

University, Kamphaeng Saen Campus. The data was collected with 3 instruments such 

as questionnaire, reading tasks, and semi-structured interviews. The results showed the 

students improve their reading comprehension using the reading strategies, also in the 

semi-structured interviews demonstrated that the students had a positive attitude for 

reading strategies and reading comprehension. Finally, this research was fundamental 

to my research work as it focuses on the reading strategies to improve the reading 

comprehension of students.  
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Alfian (2018) affirmed a study that aimed to determine the influence of summarizing 

strategy in learners’ reading comprehension. The study of this research was a queasy-

experimental. The participants were 110 first-grade students at SMK-IT Ma’arif Nu 

Karangle. As the experimental and control groups. The data was collected throughout a 

multiple-choice test, also was applied a pre and post-test. The results showed a positive 

impact on learners’ reading comprehension. This study contributed to this research 

because talk about the summarizing strategy that help to determine essential ideas and 

details and improve their reading comprehension. 

In conclusion, the authors of the research papers mentioned above on improving 

reading comprehension through the use of on-line fiction stories. These research works 

have in common the use of a pre and post-test which helped to determine the level of 

reading comprehension that the students had. And this in turn was beneficial since the 

population where the present research work was applied was successful as could be 

observed in the averages of the pre and post-test. In addition, it was demonstrated that 

the use of on-line fiction stories is a good tool that can be used in class to improve reading 

comprehension. 
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Theoretical framework  

Independent variable   

ICT  

Tinio (2002) affirmed ICT stands for information and communication 

technologies and is defined, for this primer, as a “diverse set of technological tools and 

resources used to communicate, and to create, disseminate, store, and manage 

information.” These technologies include computers, the Internet, broadcasting 

technologies (radio and television), and telephony. Additionally, Santika (2021) stated 

that ICT is a broad terminology that refers to all technical equipment that helps to process 

and transmit information. Information and communication technologies have two 

important aspects which are information technology and communication technology. 

Information technology is related to everything that has to do with processing, whether 

it is the use as a tool, manipulation, and management of information. On the other hand, 

communication technology includes everything related to the use of a tool to process and 

transfer information from one device to another. 

Nowadays, ICT is increasingly used in educational institutions to help in the 

teaching of students, since ICT has become a resource that generates better teaching and 

learning. Teachers in educational institutions use ICT to make their classes more 

dynamic and in turn provide students with practical knowledge and this serves for 

students to deepen in the subject which is of interest to them. In addition, e-learning is a 

method that has gained importance among students (Nidhi & Sunita, 2019). 
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Online teaching resources  

According to Adams (2020), online teaching resources help to improve the 

teaching of students and in turn allow the creation of evaluation tools, creation of 

interactive images or videos that help students to understand the class, but for this, 

accessibility requirements must be guaranteed, that is, they must be easily accessible to 

students. 

The role of the internet is becoming more and more important in creating and 

using resources for teachers to use in teaching, but teachers also become resources as 

their knowledge helps students in online learning. Some online resources that help to 

teach and that were created for teachers are Teachertube, TES (Times Educational 

Supplement), and teacher toolbox (Nichols et al., 2012). 

Online teaching tool   

The use of online tools helps in the teaching process as it includes LMS (learning 

management system), LCMS (learning and content management system), and real-time 

online tools such as skype, google meet, zoom, Google due, etc. The use of these online 

tools allows students to learn anywhere and regardless of the time and this in turn 

improves communication between students and teachers and thus improves the 

teamwork of students. On the other hand, e-learning allows us to use didactic materials 

through a web page and this would help to improve the students' learning due to the 

activities that are developed in class (Varga, 2020). 
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On-line fiction stories   

Fiction describes something imagined or fabricated by someone. Fiction stories 

do not represent real life itself. However, it can help to increase and change reality, 

therefore, people can create immortal dialects that are mentioned in a fictional story 

(Ellison, 2003). The characters in a fictional story speak using natural language. 

However, characters have dialogues in a fictional context, whether it is magical or not, 

it has fictional representations of dialects and things that happen in the story. People who 

develop, write, and produce those stories will depend on which type of scenario the 

fiction story will carry out. For example, in a book, writers and editors, and a video or a 

movie there are writers, adapters, directors, actors, and actresses (Montini & Ranzato, 

2021)  

Fictional genres   

There are different fictional genres. For example, novels, adventure stories, 

romance, science fiction, crime, fantasy, horror, etc. (Habjan & Imlinger, 2016)  

Folktale   

Folktale is the general concept to describe all types of tales. There can be fairy 

tales, which are about magical things, and novels which are fictional stories but with no 

supernatural features (Masoni, 2019).   
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Animal tales   

Animal tales refer to tales that never will happen to an animal. For instance, to 

have a conversation or interaction with animals. An example of an animal tale here is '' 

Little red riding hood '' (Masoni, 2019).  

Benefits   

The use of on-line fiction stories is considered a tool that helps students to 

improve their learning because they are entertaining and can keep students interested in 

the class and this in turn can improve students' communication in English in a real-life 

situation. On the other hand, student participation and motivation are essential for 

effective learning and this can be achieved through reading activities that focus the 

student's attention (Fernández, 2021). 

Using storytelling in an EFL classroom has an important impact on students' 

acquisition of language. When teachers tell stories to students, they feel incredibly 

engaged and enthusiastic, because it is a way to empower their cognitive skills. At the 

same time, children acquire new things while they are listening to a story, and teachers 

learn more as well. By using storytelling, teachers can create a positive relationship 

between their students and the target language (Masoni, 2019). As a result, the intrinsic 

interest in learning a new language will increase. Students not only learn vocabulary 

through fictional stories, but they improve their fluency in the four skills: listening, 

reading, writing, and speaking (Wright, 1995).  

Khatib and Nasrollahi (2012) suggested various advantages have also been 

proposed for the use of short stories in language classes. Short stories like other literary 
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texts can raise cultural awareness, linguistic awareness, motivation, etc. Short stories are 

claimed to improve all four skills. “Short stories can, if selected and exploited 

appropriately, provide quality text content which will greatly enhance ELT courses for 

learners at intermediate levels of proficiency”.  

According to Alami (2016), the use of on-line fiction stories plays a very 

important role in teaching English as a foreign language as it helps students develop 

communication and critical thinking skills and the use of this in turn has a positive impact 

on students as it can encourage students to read for pleasure just to understand the plots 

of the stories and knowing what is going to happen can maintain the attraction to reading 

and makes it a good tool for use in the classroom. On the other hand, Hall (2007) 

suggested that the use of online fiction stories in an EFL course can be a good tool to 

develop students' reading skills as it can be a good option for students to acquire a foreign 

language. 

Reese (2002) stated that the use of the stories of online fiction stories can improve 

the ability to inquire and analyze in students, because by inquiring we can prepare 

students to be informed in a better way about some issues about the world, but this must 

be careful and guided. In addition, when students want to understand fiction, they do it 

through situations related to real life. Finally, the use of these stories offers students 

several points to learn and broaden their understanding.   
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Dependent variable  

English language learning   

It is related to language features or items. For instance, vocabulary, grammar, 

pronunciation, etc. Language-focused learning concerns being a proficient language 

speaker in the long term, but the objective in the short term is to learn language activities. 

For example, drills, intensive reading, memorizing things, using dictionaries, and so 

forth. Those activities help learners to have an enormous impact on learning a language. 

Thus, there are some effects of language-focused learning. One of them is to raise 

awareness of the language items. Then, focus on the structures and forms of the target 

language. Finally, to get long-term knowledge as it helps learners retain information for 

a longer period of time (Nation & Waring, 2020).   

Learning a target language requires a lot of practice. For that reason, learning a 

new language demands a process. First, learning and mastering the sound system of the 

target language by correctly generating sound and following standardized patterns. 

Second, learning a large vocabulary, however, must include only the essentials required 

and not such a complex lexicon. Finally, learning crucial sentence patterns and 

structures. It means the correct order of a sentence, which is subject, verb, and 

complement. The correct order of adverbs, adjectives, and among others (Kumar, 2006).  
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English skills   

Skills relate to different aspects of using language, such as listening, reading, 

writing, or speaking. Skills are our ability to do these things. They are usually divided 

into two types: receptive and productive. Receptive skills are those used in 

understanding, reading, or listening. Productive skills involve producing language, 

speaking, or writing (Language Learning, 2017).  

Receptive skills   

The receptive skills are listening and reading because learners do not need to 

produce language to do these, they receive and understand it. These skills are sometimes 

known as passive skills. They can be contrasted with the productive or active skills of 

speaking and writing (British Council, 2021).   

Similarly, if the language or grammar is too complicated it makes the text 

unintelligible with reading. The key difference between listening and reading is that 

when learners listen to information, they have much less support than when they are 

working with the written word on the page. Listening requires ‘real-time’ processing of 

language, and once the message has finished, there is no easy way to go back and check 

for meaning, as there is during reading (Holmes, 2019).  

Reading comprehension   

Al-Mansour (2011) affirmed reading is an important language skill and a highly 

complicated act that everyone must learn. Reading is not solely a single skill but a 

combination of many skills and processes in which the readers interact with printed 

words and texts for content and pleasure. Through reading, one can teach writing, 

speaking, vocabulary items, grammar, spelling, and other language aspects. The basic 
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goals of reading are to enable students to gain an understanding of the world and 

themselves, to develop appreciation and interests, and to find solutions to their personal 

and group problems.  

 According to Harmer (2010) expressed reading skills also improve writing skills 

because of the variety of information students can find in punctuation, grammar, and 

vocabulary. In order to improve reading comprehension, it is also essential to make good 

use of reading materials. The use of reading materials is important in the development 

of teaching and learning and it also helps students to construct sentences, long sentences, 

paragraphs, and complete texts. 

Alptekin (2006) defined reading: “as an interaction of the reader’s text-based and 

knowledge-based processes. In processing texts, readers combine literal comprehension, 

based on lower-level cognitive processes of reading such as lexical access and syntactic 

parsing, with inferential comprehension, based on higher-level cognitive processes such 

as the text base of comprehension (to understand what the text says) and the situation 

model of interpretation (to understand what it is about)”.  

Reading comprehension is the ability to read text, process it, and understand its 

meaning. It relies on two, interconnected abilities: word reading (being able to decode 

the symbols on the page) and language comprehension (being able to understand the 

meaning of the words and sentences) (Pathways, 2014). On the other hand, Elleman and 

Oslund (2019) mentioned that reading comprehension is one of the most cognitively 

difficult activities in which people can participate since it requires the organization of 

different processes such as word reading ability, working memory, inference generation, 

comprehension control, and vocabulary. 
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Reading comprehension is one of the pillars of the act of reading. When a person 

reads a text, he engages in a complex array of cognitive processes. He is simultaneously 

using his awareness and understanding of phonemes (individual sound “pieces” in 

language), phonics (the connection between letters and sounds and the relationship 

between sounds, letters, and words), and his ability to comprehend or construct meaning 

from the text. This last component of the act of reading is reading comprehension. It 

cannot occur independently of the other two elements of the process. At the same time, 

it is the most difficult and most important of the three (Pathways, 2014). 

In order for students to succeed in this process, they must be active readers or at 

least concentrate in order to have a clear idea of the essential information in the text. The 

ability to process information requires that the students' reading skills have been 

developed in terms of fluency, vocabulary, and knowledge of the previous text. On the 

other hand, this process can be developed with the application of strategies to examine 

the students' reading comprehension and improve it if necessary (Willis, 2008). 

Reading strategies  

Banditvilai (2020), states that reading is a basic life skill and the problem with 

students is that they do not understand the passages in the readings they read. Reading 

strategies are important to use in class because they help students improve reading 

comprehension. 

Skimming 

Banditvilai (2020a) mentioned skimming is a method of speed reading. The goal 

is for students to get an overview of the organization of the text, the main ideas, and the 
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topic sentences of the text as each paragraph has a main idea and a topic sentence. The 

position of the topic sentences can be at the beginning or at the end of the paragraph.   

Scanning 

Banditvilai (2020b) affirmed scanning is a skill which helps the reader find 

specific information more quickly since many students read every word and this makes 

them read slowly but using scanning as a strategy helps students learn and understand 

more quickly. 

Making Predictions 

Banditvilai (2020c) expressed prediction is using information about the title of 

the text or even an image and anticipating the situation that will happen in the text and 

being able to formulate ideas while reading. This strategy also helps that there is 

interaction among the students which allows for more interest in the students and 

improves their reading comprehension. 

Questioning 

Banditvilai (2020d) declared the questions allow students to maintain interest and 

comprehension in reading. Students can use questioning before, during, and after reading 

a text and this strategy refers to readers asking questions of themselves in order to 

improve comprehension, find answers, solve problems, find and find new information, 

and learn new things. 
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1.2 Objectives  

General objectives  

• To analyze the effectiveness of using On-line fiction stories to develop Reading 

comprehension.    

Specific objectives  

• To diagnose the Reading comprehension level in students at CTT de Los Andes 

Language Center. 

• To identify the benefits of on-line fiction stories that increase students’ reading 

comprehension.  

• To determine the impact of using on-line fiction stories on improving the ability 

of Reading comprehension.   

Description of the fulfillment of objectives  

The general objective was achieved through the specific objectives set out in the 

research work. In this way, it was evaluated using a pre-test and post-test which was 

based on the KET test conducted by Cambridge Assessment English, it was possible to 

determine the language level of the students which consisted of 18 questions, this 

instrument was important to collect the data. 

The second objective of this research work was to analyze information obtained 

through a search of journals, articles and research by various authors that used 

information about online fiction stories and reading comprehension. In choosing the 

articles, it was essential to recognize the benefits of using on-line fiction stories and 

reading comprehension. 
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Finally, it was important to introduce on-line fiction stories in the lesson plans in 

order to establish how to increase reading comprehension. In this way, it was possible to 

show that students were making progress in reading comprehension. Once the 

interventions were done, a post-test was conducted to analyze their progress. The post-

test helped us to show that there is a small improvement when using on-line fiction 

stories in reading comprehension.  
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CHAPTER II 

METHODOLOGY 

2.1 Population  

For the current research, the participants were from “CTT de Los Andes Language 

Center”. The participants were 21 students of the first level. This research lasted for two 

weeks, during which the students received the indications in class and had 6 sessions 

during the last about 1 hour. 

Population Frequency Percentage 

Male 8 38% 

Female 13 62% 

Total 21 100% 

Note: The data was collected from the first-level students of the CTT de Los Andes 

Language Center  

2.1.1 Instruments and materials  

The instrument used was the KET (Key English Test), designed by Cambridge, only 

parts 1, 2, and 3 of the reading paper were used for this research work. The pre-test was 

taken to the students at the beginning of the experiment, which helped us to identify their 

level of reading comprehension. Additionally, the pre-test and post-test were 

taken from Cambridge Assessment English. Cambridge (2022) designed the KET (Key 

English Test) to assess the ability to use English to communicate simple events at a basic 

A2 level. This test evaluates the 4 language skills such as reading, writing, listening, and 

speaking, the test lasts two hours and is divided into 3 papers, Additionally, the format 

of this test can be on a computer or paper. 
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Life 1 National Geographic Learning book was used to develop reading comprehension 

activities. The units used were units 2 through unit 5, and the focus was on lesson 4 of 

each unit focused on lessons 2, 3, and 4 of each unit. In addition, the titles of the reading 

were: (1) a vacation, (2) friends, (3) important days, and (4) tourist information. 

Zoom was used to have online classes due to the online modality. In addition, it was 

useful to apply the different lesson plans to explain the steps and strategies of using 

online fiction stories, which were the main objective of this research. 

2.1.2 Procedure  

The current research was carried out in 6 different interventions of one hour each except 

the pre-and post-test in which the students participated actively to develop their reading 

comprehension. In these interventions, different readings were used according to the 

themes of the book Life 1 National Geographic Learning. 

In the first intervention, which was face-to-face, the researcher introduced himself and 

the objectives and what the research was going to be about. The teacher also explained 

each of the parts of the pre-test in order to analyze the level of reading comprehension 

of the students. After that, the students solved the pre-test which lasted 30 minutes. 

In the second intervention was virtual and used the zoom platform, the teacher talked 

about the vacations and explained the grammar using a PowerPoint presentation, once 

the students were clear about the topic, they did exercises to reinforce their knowledge 

using the word wall page, Finally, the teacher applied a reading activity to improve their 

reading comprehension using liveworksheet. 
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In the third intervention the topic of the class was about friends. First, the students paid 

attention to the explanation about possessives. Second, the students did the reading 

activities and finally, the teacher sent them a reading comprehension activity in 

liveworksheet for the students to complete. 

In the fourth intervention the teacher explained to the class the topic about the important 

days and grammar about irregular plural nouns, once the students were clear about the 

topic, the students worked on the reading activity about the important days at the end the 

teacher sent them a link to perform an activity to improve the reading comprehension of 

the students. 

In the fifth intervention, students paid attention to the lesson on tourist information and 

the use of this, that, these and those. After that, the teacher made the students practice 

checking if they understood the lesson. Finally, the students did an activity on the 

liveworksheet page to improve their reading comprehension. 

Finally, in the sixth intervention the teacher explained each of the parts of the post-test. 

After that the students took the post-test which had a duration of 40 minutes. The teacher 

guided the students through the questions that were difficult. 

It is important to mention that the students obtained a slight improvement in the grades 

obtained between the pre-and post-test because in the interventions used the 3 stages 

for the teaching of reading such as pre-reading, while reading, and post-reading since 

reading is a process that involves word recognition, comprehension, and fluency. 
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2.2 Methods  

2.2.1 Approach  

This research work used a mixed approach, first it is a quantitative approach since the 

data was collected in order to demonstrate the hypotheses which were based on 

numerical and statistical analysis in this case the influence of online fiction stories and 

reading comprehension in the first level students of the English language of the CTT of 

the Andes language center. Second, a qualitative approach was used since the research 

was based on non-statistical information. In the same way, the level of reading 

comprehension that the students had during the pre-test was analyzed; on the other hand, 

a slight improvement in the students' reading comprehension was observed after the post-

test. According to Leavy (2020), the mixed approach can be defined as a method that 

includes the collection and incorporation of both quantitative and qualitative data in the 

same study in order to achieve a clearer and more complete understanding of the 

phenomena being researched. Additionally, John and Onwuegbuzie (2022) stated that 

qualitative and quantitative approaches can be combined at an applicable level, in other 

words, methods, techniques, and applications in precise fields of study. 

2.3 Research modality. 

2.3.1 Quasi-experimental  

 

In this research, it was important to discover whether the variable online fiction stories affect 

students' reading comprehension. students' reading comprehension. In addition, it was quasi-

experimental research because we worked with a first level impact group of the CTT of the 

Andes Language Center and we measured the reading comprehension level of the students by 

applying a pre- and post-test. According to Kopak, (2015), a quasi-experimental research 

method is one that does not randomly select the population. In addition, this type of research 
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has several designs such as applying evaluations to a single group and comparing two 

treatment groups and the control group. Also, this design can be best used in studies of 

complex behaviors. 

2.3.2 Bibliographic or documentary research  

This research work had a bibliographic or documentary research modality because the 

information used in this research was taken from books, articles, periodical publications, 

and others, which were used for theoretical development. According to Ahmed (2010), 

documentary research is that which analyzes documents containing information on the 

subject or phenomenon to be studied. The documentary research method is normally 

used to classify physical sources and written documents that can be public or private.  

2.3.3 Field research  

This type of research allowed the researcher to study the facts presented in the institution 

(CTT de Los Andes Language Center) with direct interaction with the students of the A1 

level of the English language and to obtain the necessary information to carry out the 

study. At the same time, this process demonstrated how on-line fiction stories work to 

develop reading comprehension and to know the reading level of the students, and the 

analysis of the reading passages. According to Burgess (2016), field research is a study 

in which data are obtained about the phenomenon under investigation in the place where 

it occurs. In addition, field research can be used to collect data in order to increase the 

knowledge needed to carry out the study. 
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2.4 Level or type of research  

2.4.1 Exploratory level 

This research began at the first level of the English language of the (CTT de Los Andes 

Language Center) to have a clear idea of the problem investigated. This was also 

exploratory research due to the use of online fiction stories to improve reading 

comprehension as an innovative idea and to see how it worked. This process allows the 

teacher to have direct contact with the students and interact with them, moreover, this 

process gave the researcher an idea of what is the reality and the level of English and 

reading comprehension of the students. Bernal et al. (2014) concluded that exploratory 

research collects information, determines background information, and searches for 

important aspects such as the relationship between variables. In other words, exploratory 

research is that which is done based on an unknown topic which in turn is little known 

or when the information on the topic is scarce, so exploratory research aims to have an 

overview and approach to the topic or object of study. 

2.5 Hypothesis  

𝐻0: On-line fiction stories do not enhance reading comprehension in students  

𝐻1: On-line fiction stories do enhance reading comprehension in students  
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CHAPTER III 

RESULTS AND DISCUSSION 

3.1 Analysis and interpretation of the results  

This chapter shows the analysis and interpretation of the information obtained by 

means of the pre- and post-test. Likewise, the IBM SPSS statistical software was used 

to analyze the results and verify the hypothesis. The normality test tables were used and 

based on the results of this table, was used the Wilcoxon test. 

 Table 1: Pre-test results 

 

Note: Scores were obtained in the pre-test. 

 

Analysis and interpretation 

It was observed that 1 student obtained a score of 1 out of 10, which is equivalent 

to 4.8%. Additionally, 6 students obtained 1,5 out of 10, represent to 28.6%. Finally, 7 

students obtained a score of 2,5 out of 10, which is similar to 33.3%.  

Through the reading comprehension test it was possible to verify that the students 

have a level of difficulty in their reading comprehension. In this way, it could be noticed 

that the students had difficulty answering the test questions or had problems 

understanding the information in the text because they did not have a wide range of 

vocabulary. Finally, it is important to apply strategies to improve the students' reading 

comprehension. Therefore, it is also necessary to apply materials and activities that help 

to improve their reading comprehension. 

Participants  Frequency Percentage 

1 1 4,8% 
6 1,5 28,6% 
7 2 33,3% 
7 2,5 33,3% 

Total:      21 1.9 100% 
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Table 2: Post-test results 

Note: Scores were obtained in the post-test. 

 

Analysis and interpretation 

It was observed that 3 students obtained a score of 2.5 out of 10, which is similar 

to 14.3%. Additionally, 4 students obtained 3 out of 10, equivalent to 19%. Finally, 6 

students obtained a score of 4 out of 10, represent to 28.6%.  

In the post-test a slight improvement was evidenced as the students were able to 

improve their reading comprehension which was evidenced in their notes and this in turn 

allowed them to analyze, interpret and reflect on the texts presented. 

Table 3: Pre-test and post-test average 

Results Pre-test Post-test Variance 

Average out of 10 1.9 3.4 1.5 

Note: Average of the reading pre-test and post-test and the variance 

Analysis and interpretation 

Table 3 shows the average score obtained by the first level students out of 10 was 

1.9 which represents 19%. In comparison, in the post-test, the students obtained 3.4 out 

of 10 which is similar to 34%. In addition, students improved 1.5 points between the two 

tests, this score is equivalent to 15%.  

The students showed an improvement when using the on-line fiction stories 

because it helped them to improve their reading comprehension, and they were able to 

better interpret the texts of the class activities. In addition, the use of on-line fiction 

Participants Frequency Percentage 

3 2.5 14,3% 
4 3 19% 
8 3.5 38,1% 
6 4 28,6% 

Total:      21 3.4 100% 
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stories is considered a good help for the students because it allows them to better capture 

the students' attention. 

Table 4: Test of Normality 

Tests of Normality 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic df Sig. 

PRE TEST ,206 21 ,021 ,856 21 ,006 

POST TEST ,240 21 ,003 ,861 21 ,007 

a. Lilliefors Significance Correction 

Note: Shapiro-Wilk normality test  
 

Analysis and interpretation 

The table of the normality test between the pre-test and post-test was performed 

using Shapiro Wilk since this has a sample size of less than 50. After performing the 

analysis, it is shown in the table that the significance level of the pre-test is 0.006.  

It was possible to conclude that the data obtained did not maintain a normal 

distribution, since the values varied between low and high. Thus, in the pretest and 

posttest the probability levels were low, so it was essential to use the Wilcoxon signed-

rank test. Thus, the use of this test helped to verify the hypothesis. 

 

 

 

 

 



24 
 

 Table 5: Wilcoxon signed ranks test 

 

Note: Wilcoxon signed rank test 

  Table 6: Test Statistics 

 

 

 

 

 

 

      

 

           Note: Test statistics with Asymptomatic significance 

 

Analysis and interpretation 

In order to analyze the Wilcoxon signed-rank test, the values of the post-test minus 

the values of the pre-test are taken into account, the table shows that the negative ranks 

gave a value of 0, that is, no student had a lower value in the post-test compared to the 

pre-test. On the other hand, there are 21 positive ranks, that is, there is a mean rank of 

11. The sum of these ranks gives a result of 231.00. 

Furthermore, in the test statistics table shows the relationship with the research 

hypothesis can be observed, the result is a value of 0.000, which in turn is less than 0.05. 

This means that through the data collected, the null hypothesis is rejected. On the other 

hand, the alternative hypothesis is accepted in other words the use of online fiction 

stories helps to improve students' reading comprehension. 

Ranks 

 N Mean Rank Sum of Ranks 

POST TEST - PRE 

TEST 

Negative Ranks 0a ,00 ,00 

Positive Ranks 21b 11,00 231,00 

Ties 0c   

Total 21   

a. POST TEST < PRE TEST 

b. POST TEST > PRE TEST 

c. POST TEST = PRE TEST 

Test Statisticsa 

 

POST TEST - PRE 

TEST 

Z -4,073b 

Asymp. Sig. (2-tailed) ,000 

a. Wilcoxon Signed Ranks Test 

b. Based on negative ranks. 
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3.2 Discussion of the results  

The implementation of the on-line fiction stories showed a variation in the 

students' reading comprehension, as well as in the analysis and interpretation of the texts. 

In this way, a slight improvement was evidenced for this reason there was an increase of 

1.5 between the pre-test and the post-test. Therefore, the use of on-line fiction stories are 

tools that assist students in learning and help to foster interest in reading. Additionally, 

students were able to acquire new vocabulary while reading the online fiction stories. 

According to Sultan et al. (2018), on-line fiction stories are tools which helped the 

development of students' reading comprehension. On the other hand, the use of online 

fiction stories had some benefits such as motivating students, teaching culture, teaching 

critical thinking. For this reason, the on-line fiction stories were tools that helped 

students to improve reading comprehension because they presented an improvement 

during the application of the study. Finally, they indicated that teachers need to establish 

a habitant using the phases of reading comprehension. 

Hamka et al. (2022) affirms that the application of fiction stories in reading 

comprehension is beneficial since students improved their reading comprehension 

through the use of reading strategies. In the same way it helped students as they paid 

attention in the stories they read and found them interesting and were able to develop 

their critical thinking skills. Finally, it could be concluded that the use of on-line fiction 

stories allowed the development of the students' reading comprehension.   

Finally, it is important to conclude that the use of on-line fiction stories and at the 

same time the use of reading comprehension strategies in class help students to improve 

their reading comprehension, analysis and interpretation of texts. 
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CHAPTER IV  

CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusion 

After carrying out the research, the following conclusions were reached. 

• The results obtained in the KET pre-test showed that the students had a low 

level of reading comprehension. Additionally, it was observed that the 

students were deficient in this skill because the learners were not able to 

understand what they read or had a wrong interpretation of what they read. 

In addition, the students obtained an average of 1.9 out of 10 on the pre-test. 

On the other hand, when applying on-line fiction stories, a considerable 

improvement could be observed since they obtained an average of 3.4 out of 

10 in the post-test, which means that an improvement of 1.5 points was 

obtained. Finally, the use of on-line fiction stories in the interventions helps 

to improve the student's reading comprehension levels. 

• The benefits of using on-line fiction stories were determined. They increase 

the level of reading comprehension in students. In addition, the use of on-

line fiction stories can develop more skills such as acquiring new vocabulary 

in a more comfortable way, which in turn has a greater impact and interest 

in students. 

• During the research process it was determined the impact of online fiction 

stories in helping to have a better reading comprehension in students and this 

was evidenced in the averages of pre and post-test, in addition students 

understood in a better way on-line fiction stories. 
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4.2 Recommendations 

At the end of the research, in order to help students to develop their reading 

comprehension, the following recommendations are suggested to be followed. 

• In order to establish the efficiency of on-line fiction stories, it is important 

to pay attention to the reading comprehension level of the students in order 

to adapt the activities to their needs. 

• In order to apply the online fiction stories and have better progress in the 

progress of reading comprehension skills in students, it is advisable to use 

activities in which they can acquire new vocabulary and develop reading 

subskills. 

• To promote the development of students' learning to improve reading 

comprehension progress through the use of online fiction stories, it is 

recommended to consider their use, adaptation, and interests to develop the 

activities. In this way, students will feel involved in the participation within 

the class. 
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Annex 2. Lesson Plans 

Lesson planning 1 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: November 30th, 2022 

Duration: 40 minutes 

Topic: Introduction -Pre-Test  

Teacher Materials: Laptop, printer, sheets.    

Aims:   

- To determine students reading comprehension level by applying a pre-test. 

Time  Activity  Tool and material  

10 min  The teacher will start the class by presenting 

himself and explain the test.  

Pre-test  

 

30 min  Teacher gave them the tests for the students 

to complete the pre-test 

Pre-test  

  

 Evidence: 

 

 
Note: Done by: Cambridge Assessment English Source: First level students  
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Lesson planning 2 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: December 1st, 2022 

Duration: 1 hour 

Topic: A vacation   

Teacher Materials: Zoom, Life 1 National Geographic, liveworksheet, wordwall.   

Methodology:  PPP 

Aims:   

- To understand very short, simple texts, and certain vocabulary in context.  

- Students will be understanding a description of a place on a vacation conversation.  

Time  Activity  Tool and material  

10 min  The teacher will start the class with a warm-up in wordwall.  Wordwall  

https://wordwall.net/es/resource/176

5494/colors  

30 min  The teacher explains the grammar about the articles a and an to 

the students.   

Book 

Power point presentation 

10 min   The teacher makes them practice what they have learned with 

book activities. 

Book  

Wordwall 

https://n9.cl/rr68i  

10 min  The teacher makes them practice what they have learned with 

reading activities to improve their reading comprehension 

Liveworksheet 

https://es.liveworksheets.com/uv290

8934lc  
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Reading activity:  

 

Note: Done by: lingua. Source: Livewoorksheet website. 
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Lesson planning 3 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: December 6th, 2022 

Duration: 1 hour 

Topic: Friends   

Teacher Materials: Zoom, Life 1 National Geographic, liveworksheet, wordwall. 

Methodology:  PPP    

Aims:   

- Students will be understanding an article about good friends.  

- To differentiate information about friends 

Time  Activity  Tool and material  

10 min  The teacher will start the class with a warm-up in 

wordwall.  

Wordwall  

https://wordwall.net/es/resource/1243237

7/possessive-adjectives 

30 min  The teacher explains the grammar about possessive’s 

to the students.   

Book 

Power point presentation  

10 min   The teacher makes them practice what they have 

learned with book activities. 

 

Book  

Wordwall 

https://wordwall.net/resource/36554360/s

elect-the-singular-possessive-noun-sge  

10 min  The teacher makes them practice what they have 

learned with reading activities to improve their 

reading comprehension 

Liveworksheet 

https://n9.cl/hm7ln  
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Reading Activity:  

 

Note: Done by: Hilario, G (2020) Source: Livewoorksheet website. 
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Lesson planning 4 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: December 8th, 2022 

Duration: 1 hour 

Topic: Important days  

Teacher Materials: Zoom, Life 1 National Geographic, liveworksheet, wordwall.    

Methodology:  PPP 

Aims:   

- To understand simple text of an article about Important days.  

- Students will be understanding an article about Chinese New Year in London.  

Time  Activity  Tool and material  

10 min  The teacher will start the class with a warm-up in 

wordwall.  

Wordwall  

https://wordwall.net/es/resource/34664

924/possessives  

30 min  The teacher explains the grammar about irregular 

plural nouns to the students.   

Book 

Power point presentation  

10 min   The teacher makes them practice what they have 

learned with book activities. 

Book  

Wordwall 

https://wordwall.net/es/resource/45913

76/irregular-plural-nouns  

10 min  The teacher makes them practice what they have 

learned with reading activities to improve their 

reading comprehension 

Liveworksheet 

https://n9.cl/kgzqr3  
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Reading Activity: 

 

 

Note: Done by: Amalsc, A (2019) Source: Livewoorksheet website. 
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Lesson planning 5 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: December 13th, 2022 

Duration: 1 hour 

Topic: Tourist information   

Teacher Materials: Zoom, Life 1 National Geographic, liveworksheet, wordwall.   

Methodology:  PPP  

Aims:   

- To understand the information about Tourist information. 

- Students will be understanding a description of two famous towers.  

Time  Activity  Tool and material  

10 min  The teacher will start the class with a warm-up in 

wordwall.  

Wordwall  

https://wordwall.net/es/resource/4882688/p

repositions-of-place  

30 min  The teacher explains the grammar about this, that, 

these and those to the students.   

Book 

Power point presentation  

10 min   The teacher makes them practice what they have 

learned with book activities. 

 

Book  

Wordwall 

https://wordwall.net/es/resource/31889884/i

ngl%c3%a9s/this-that-these-those  

10 min  The teacher makes them practice what they have 

learned with reading activities to improve their 

reading comprehension 

Liveworksheet 

https://es.liveworksheets.com/worksheets/e

n/English_as_a_Second_Language_(ESL)/

Describing_places/Reading_comprehension

_(places)_pu11630sq  
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Reading Activity:  

 

Note: Done by: Cheme, R (2021) Source: Livewoorksheet website. 
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Lesson planning 6 

Teacher: Santiago Freire                                           Subject: English   

Level: First level  

Group: 21.   

Date: December 14th, 2022 

Duration: 40 minutes 

Topic: Post-test 

Teacher Materials: Laptop, printer, sheets.    

Aims:   

- To examine students reading comprehension level by applying a post-test 

Time  Activity  Tool and material  

10 min  The teacher will start the class explain each part of 

the test.  

Post-test 

30 min  Teacher gave them the tests for the students to 

complete the post-test 

Post-test 

  

 

Evidence: 

 

 

 

 

 

 

 

 

 

 

Note: Done by: Cambridge Assessment English Source: First level students  
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Annex 3. Pre-test and Post-test 

Pre-test  

   

UNIVERSIDAD TÈCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

A1 KET  

PRELIMINARY ENGLISH TEST 

Name: __________________________________ 

TIME:    Approximately 1 hour   

INSTRUCTIONS TO STUDENTS 

Write your name 

Read to the instructions for each part of the paper carefully. 

Answer all the questions. 

Write your answers on the question paper. 

INFORMATION FOR STUDENTS 

There are four parts to the test. Each question carries one mark.  

For each part of the test there will be time for you to look through the questions 

and time for you to check your answers. 
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Part 1 

Questions 1 – 6 

For each question, choose the correct answer. 
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Part 2 

Questions 7 – 13 

For each question, choose the correct answer. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



46 
 

Part 3 

Questions 14 – 18 
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For each question, choose the correct answer. 
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14. What is Alice Watson’s job now? 

A. Dancer  

B. Teacher  

C. Dress-maker 

15. Demi had her first ballet lessons 

A. At a very young age  

B. At the National Ballet Company  

C. From her mother  

16. Jack helped his wife and daughter by  

A. Moving to a larger house. 

B. Letting them use the living room for dancing.  

C. Making a place for them to practice in. 

17. What was the best thing about the Swan Lake show for Demi? 

A. It was her first show with the company.  

B. All her family were there.  

C. She was wearing a new dress. 

18. Hannah says that Demi 

A. Will be a star one day. 

B. Is her favourite granddaughter. 

C. Dances better than Alice did. 
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Answer key: 

Key Reading Sample Paper Answer Key 

Part 1 Key 

1 B 

2 C 

3 B 

4 A 

5 B 

6 C 

 

 

Part 2 Key 

7 C 

8 B 

9 A 

10 B 

11 C 

12 C 

13 A 

 

 

Part 3 Key 

14 B 

15 A 

16 C 

17 B 

18 A 

 

 

 



50 
 

Post-test 

   

UNIVERSIDAD TÈCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

A1 KET  

POSTLIMINARY ENGLISH TEST 

Name: __________________________________ 

TIME:    Approximately 30 minutes 

INSTRUCTIONS TO STUDENTS 

Write your name 

Read to the instructions for each part of the paper carefully. 

Answer all the questions. 

Write your answers on the question paper. 

INFORMATION FOR STUDENTS 

There are four parts to the test. Each question carries one mark.  

For each part of the test there will be time for you to look through the questions 

and time for you to check your answers. 
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Part 1 

Questions 1 – 6 

For each question, choose the correct answer. 
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Part 2 

Questions 7 – 13 

For each question, choose the correct answer. 
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Part 3 

Questions 14 – 18 

For each question, choose the correct answer. 
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14. What is Alice Watson’s job now? 

A. Dancer  

B. Teacher  

C. Dress-maker 

15. Demi had her first ballet lessons 

A. At a very young age  

B. At the National Ballet Company  

C. From her mother  

16. Jack helped his wife and daughter by  

D. Moving to a larger house. 

E. Letting them use the living room for dancing.  

F. Making a place for them to practice in. 

17. What was the best thing about the Swan Lake show for Demi? 

G. It was her first show with the company.  

H. All her family were there.  

I. She was wearing a new dress. 

18. Hannah says that Demi 

J. Will be a star one day. 

K. Is her favourite granddaughter. 

L. Dances better than Alice did. 
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Answer key: 

Key Reading Sample Paper Answer Key 

Part 1 Key 

1 B 

2 C 

3 B 

4 A 

5 B 

6 C 

 

Part 2 Key 

7 C 

8 B 

9 A 

10 B 

11 C 

12 C 

13 A 

 

 

Part 3 Key 

14 B 

15 A 

16 C 

17 B 

18 A 
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Annex 4. Table of pre-test and post-test scores 

Researched group Score out of 10 

Student 1 2 

Student 2 2,5 

Student 3 1,5 

Student 4 2 

Student 5 1,5 

Student 6 2,5 

Student 7 2 

Student 8 2,5 

Student 9 2,5 

Student 10 2 

Student 11 1,5 

Student 12 2,5 

Student 13 2 

Student 14 1,5 

Student 15 1,5 

Student 16 2,5 

Student 17 2 

Student 18 1,5 

Student 19 1 

Student 20 2,5 

Student 21 2 

 Average 1,9 
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Post-test 

Researched group Score out of 10 

Student 1 3,5 

Student 2 4 

Student 3 3,5 

Student 4 4 

Student 5 3,5 

Student 6 4 

Student 7 3 

Student 8 3,5 

Student 9 3,5 

Student 10 3,5 

Student 11 2,5 

Student 12 3,5 

Student 13 3 

Student 14 2,5 

Student 15 2,5 

Student 16 3,5 

Student 17 4 

Student 18 3 

Student 19 3 

Student 20 4 

Student 21 4 

Average 3,4 
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