
 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION 

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

Proyecto de Trabajo de Graduación o Titulación previo a la obtención del Título de 

Licenciado/a en Pedagogía del Idioma Inglés.  

 

 

Theme: 

EXEGETICAL TECHNIQUE AND READING COMPREHENSION SKILL  

 

 

Author: Inca Pazmiño Tatiana Cristina 

Tutor: Lcda. Mg. Dorys  Maribel Cumbe Coraizaca  

 

 

Ambato – Ecuador 

2021  



TUTOR APPROVAL 

Certify: 

 

 

 

I, Mg. Cumbe Coraizaca Dorys Maribel holder of the I.D No. 1803694569 in my capacity 

as supervisor of the Research dissertation on the topic: “EXEGETICAL TECHNIQUE 

AND READING COMPREHENSION SKILL”  investigated  by Inca Pazmiño Tatiana 

Cristina with  I.D  No. 1850583012,  confirm that  this  research  report  meets  the 

technical, scientific and regulatory requirements, so the presentation of it is authorized to 

the  corresponding  organism  in  order  to  be  submitted  for  evaluation  by  the 

Qualifying Commission appointed by the Directors Board. 

 

  



DECLARATION PAGE 

 

 

 

 

I  declare  this  undergraduate  dissertation  entitled  " EXEGETICAL TECHNIQUE AND 

READING COMPREHENSION SKILL” is the result of the author’s investigation and has 

reached the conclusions and recommendations described in the present study. Comments 

expressed in this report are the author’s responsibility.  

 

 

 

…………………………… 

Tatiana Cristina Inca Pazmiño 

CI:1850583012 

 

  



BOARD OF EXAMINERS APPROVAL PAGE 

To the directive council of facultad de ciencias humanas y de la educación 

 

 

The Board of Directors which has received the defense of the research dissertation with the 

purpose of obtaining the academic degree with the topic “EXEGETICAL TECHNIQUE 

AND READING COMPREHENSION SKILL” which   is   held   by   Lorena   Alexandra   

Abril   Lara undergraduate   student   from   Carrera   de   Pedagogía   de   los   Idiomas   

Nacionales   y Extranjeros, academic period 2021-2022, and once the research has been 

reviewed, it is approved  because  it  complies  with  the  basic,  technical,  scientific  and  

regulatory principles. Therefore, the presentation before the pertinent organisms is 

authorized. 

 

 

 

Ambato, October, 2021  

REVISION COMMISSION  

 

 

 

 

…………………………..     …………………………… 

Mg. Veronica Chicaiza Redin.    Mg. Elsa Mayorie Chimbo.  



COPYRIGHT REUSE, 

 

 

 

Tatiana Cristina Inca Pazmiño with I.D.  No. 1850583012, confer the rights of this  

undergraduate  dissertation  "EXEGETICAL TECHNIQUE AND READING 

COMPREHENSION SKILL",  and  authorize its  total  reproduction  or  part  of  it,  as  

long  as  it  is  in accordance with the regulations of the Universidad Técnica de Ambato, 

without any kind of profit from it. 

 

 

…………………………………………. 

INCA PAZMIÑO TATIANA CRISTINA 

I.D. 1850583012 

AUTHOR 

 

 

  



 DEDICATION 

 

  To my dear mother who is 

my principal source of 

support. To my 

grandmother, who has 

always been there for me 

with her smile. To my 

brother, the one who has 

given me his love since 

the day he was born. To 

my boyfriend, who is my 

pillar. To my pets who 

always give me all their 

love. 

Tatiana  



 ACKNOWLEDGEMENTS 

  

First  of  all,  I  want  to  express  my  

sincere thanks  to  God  for  helping  me  

to  reach  my goals.  Moreover,  I  want  

to  thank  to  my mother who have  

supported me  and made  an effort  to  

give  me  a  good  education throughout  

my  life.  Thanks  to  my grandmother  

who  is  a  special  part  in  my life. I  

would  like  to  express  my  deep  

gratitude  to my  alma  mater,  

Universidad  Técnica  de Ambato,  where  

I  studied  to  become  an English  

teacher,  for  authorizing  me  to  carry 

out  with  my  project. I  would  also  

extend  my  special  thanks  to  my tutor  

Mg.  Dorys  Cumbe  and  my  revisers Mg. 

Veronica Chicaiza and  Mg.  Mayorie 

Chimbo who  guided  me  with  their  

experience  to successfully  accomplish  

this  investigation.  I recognized  that  

without  their  help  I  could never finish 

with this project. 

 

   Tatiana 



TABLE OF CONTENTS 

 

TUTOR APPROVAL ............................................................................................................ 2 

DECLARATION PAGE ....................................................................................................... 3 

BOARD OF EXAMINERS APPROVAL PAGE ................................................................. 4 

COPYRIGHT REUSE, .......................................................................................................... 5 

DEDICATION....................................................................................................................... 6 

ACKNOWLEDGEMENTS................................................................................................... 7 

TABLE OF CONTENTS ...................................................................................................... 8 

A. CONTENT ................................................................................................................... 12 

1 THEORETICAL FRAMEWORK ............................................................................... 12 

1.1 Investigative background ` .................................................................................... 12 

1.2 Theoretical framework .......................................................................................... 15 

1.2.1 INDEPENDENT VARIABLE THEORETICAL SUPPORT ....................... 15 

1.2.2 DEPENDENT VARIABLE THEORETICAL SUPPORT ........................... 18 

1.3 Objectives ............................................................................................................. 20 

1.3.1 General objective ........................................................................................... 20 

1.3.2 Specific objective .......................................................................................... 20 

CHAPTER II ....................................................................................................................... 22 

2 METHODOLOGY ....................................................................................................... 22 

2.1 Resources .............................................................................................................. 22 

2.2 Methods................................................................................................................. 22 

2.2.1 Research approach ......................................................................................... 22 

2.2.2 Research modality ......................................................................................... 22 

2.2.3 Level or type of  research .............................................................................. 22 

2.3 Population and sample .......................................................................................... 23 

2.4 Instruments ............................................................................................................ 23 

2.4.1 Pre-test ........................................................................................................... 23 

2.4.2 Procedure ....................................................................................................... 24 

2.4.3 Post-test ......................................................................................................... 25 

2.5 Hypothesis............................................................................................................. 26 

CHAPTER III ...................................................................................................................... 27 

3 RESULTS AND DISCUSSION .................................................................................. 27 

3.1 Analysis and discussion of results ........................................................................ 27 



3.2 Interpretation of data ............................................................................................. 28 

3.2.1 Individual representation of students’ grades ................................................ 28 

3.2.2 Global representation of students’ grades ..................................................... 29 

3.2.3 Pre and post tests’ average............................................................................. 31 

3.3 Verification of hypotheses .................................................................................... 32 

3.3.1 Test of Normality........................................................................................... 32 

3.3.2 Mean T-student test ....................................................................................... 32 

3.3.3 T-Student Test ............................................................................................... 33 

CHAPTER IV ...................................................................................................................... 35 

4 CONCLUSION AND RECOMMENDATIONS ......................................................... 35 

4.1 CONCLUSIONS................................................................................................... 35 

4.2 RECOMMENDATIONS ...................................................................................... 36 

5 REFERENCE MATERIALS ....................................................................................... 37 

5.1 Bibliografía ........................................................................................................... 37 

5.2 Annexes................................................................................................................. 39 

5.2.1 Annex 4: Urkund report ................................................................................. 56 

 

 

  



INDEXOF FIGURES 

Figure 1. Pre and post test grades ............................................................................................... 28 

Figure 2. Classification of results ................................................................................................ 30 

Figure 3.  Average scores of pre and post Test ........................................................................... 31 

 

  



INDEX OF TABLES 

Table 1. Population ...................................................................................................................... 23 

Table 2. Pre and post test grades over 10 ................................................................................... 28 

Table 3.  Rank............................................................................................................................... 29 

Table 4. Classification of results .................................................................................................. 29 

Table 5. Pre-test and post-test average and difference .............................................................. 31 

Table 6. Normality test................................................................................................................. 32 

Table 7. Mean comparison .......................................................................................................... 32 

Table 8. T-Student test ................................................................................................................. 33 

  



A. CONTENT 

CHAPTER I. 

1 THEORETICAL FRAMEWORK 

1.1 Investigative background ` 

The exegetical technique is an effective technique for reading comprehension because the 

student participates actively and significantly with different type of text. The exegetical 

technique consist on the oral presentation of a topic, the principal objective of this 

technique is that the reader finds in the text the information that the author wants to 

transmit, where the reading comprehension takes place. The teacher leans on different 

didactics materials to the learning process;  all of that establishes the exegetical technique 

is present and it is approached through reading with answers, where comprehension 

questions appear and have a more focused role to promote group participation. 

This is a new research because there are no previous studies done and published in 

Ecuador. In addition, these study is focused on a population of students from Tungurahua , 

Baños city in the Unidad Educativa Dr. Misael Acosta Solis. Also, the beneficiaries will be 

the students from third grade of Bachillerato General Unificado. 

Currently, it was considered certain investigation that is related to this research study on 

different ways to improve reading comprehension.  It should be noted that the best papers 

by professionals from different fields and freely available were selected. The low level of 

reading comprehension results in several exams being taken as a subject during a couple of 

decades considering it as a very influential factor for the acquisition of a second language. 

Reading is understanding written texts.  It involves both perception and thinking. It 

consists of two related processes: word recognition and comprehension.  The process of 

perceiving how written symbols correspond to spoken language is word recognition. 

Reading comprehension is the process of making sense of connected words, sentences, and 

texts. 

One work corresponds to Luisa (2017) who conducted the research work "Estrategias 

críticas de lectura en la comprensión lectora en estudiantes de la Carrera de Idiomas 

en la Universidad Técnica de Ambato, ciudad de Ambato, provincia de Tungurahua" 

who wants to make known the role that reading comprehension plays when learning a new 

language, and the impact that different factors have in a Spanish-speaking population. The 



work used a sample of 81 language students. The results revealed that the teachers of the 

career mostly apply adequate reading strategies when performing a reading activity, the 

students also know the importance of using reading strategies to achieve adequate reading 

comprehension. This study gives the idea how can I combine the process to develop the 

exegetical technique. 

According to Baretta, Tomitch, et al.,(2012) at the Federal University of Santa Catarina 

Florianópolis, Brazil, there are researchers related to the topic to investigate, such as: 

"Investigating reading comprehension through EEG". The research had the intention 

of reporting a study conducted with an exploratory research, this indicated several 

variables that impact the reading appreciation, for example, the subject, the type of 

content, the reading task and others. The technological advances offered analysts some 

potential results for exploring what happens in the brain from the moment the eyes see the 

page until perception is achieved. Since the mid-1980s, several tests have been conducted 

using the electroencephalogram (EEG) to investigate the pathway to reading, through 

investigation of various segments. The different parts demonstrate how the mind 

incorporates each meaning of each particular word into semantics. This study helps to 

select to the correct content for a better development of the exegetical technique. 

According to Kintsch, Rawson (2015) made a study called “Comprehension: A 

paradigm for cognition” that sets the construction-integration (CI) model meaning-

making involves building a representation at three levels: 1) linguistic representation, 2) a 

textbase model, and 3) a situation model. On the first level, readers build a linguistic 

representation by decoding letters to understand single words. On the second level, readers 

construct a textbase model from the linguistic input by combining the word meanings and, 

further, interrelating these meanings of the text to form a microstructure. Whereas the CI-

model focuses on mental processes of reading comprehension, other models focus more on 

“the identification of component skills” explaining reading comprehension (Kendeou et 

al., 2016). For example, according to the Simple View of Reading (Hoover et Gough, 

1990), reading comprehension consists of two main component skills: decoding and 

language comprehension. The development of effective and automatized basic decoding 

skill increases reading fluency, i.e., readers' ability to read text accurately and rapidly 

(National Reading Panel, National Institute of Child Health, & Human Development, 

2000), which has been seen as a limiting factor on reading comprehension (Perfetti et 

Stafura, 2014). When reading fluency has become automatized, readers can shift their 



attention from word recognition to comprehending the text (Fuchs et al, 2011). This study 

helps to understand how is the process to understand a text, it sets that reading 

comprehension has two main component skills: decoding and language comprehension. 

According to Küçükoĝlu (2012) a study called “Improving reading skills through 

effective reading”, study made in Ankara. It demonstrated that the aim was to find out the 

students' level of reading awareness and to improve their reading strategies. The teacher 

researcher used six strategies: predicting, making connections, visualizing, inferring, 

questioning, and summarizing. The strategies were presented to the students and practiced 

for three weeks. First, the teacher researcher administered a "Reading Knowledge Survey" 

to find out whether the students knew the strategies. First, the teacher-researcher modeled 

the strategies, and second, the strategies were practiced by the whole class, then in small 

groups, and finally independently. After the presentation of the reading strategies, the 

teacher researcher administered the Metacomprehension Strategies Index (MSI) to see if 

the strategies presented have changed students' reading comprehension . . The index is a 

tool that measures familiarity with reading strategies used before, during, and after 

reading. Next, the teacher researcher practiced four reading texts from the textbook 

"Hemispheres" for four weeks. This study helps to know the process to obtained an 

effective reading of the students following different process, because the exegetical 

technique is similar to effective reading technique. 

In our country, reading comprehension is an important entity within education, and 

therefore reading is an important aspect for the development of all students in all stages of 

their educational training. The ability to read helps and contributes to the process of 

concentration and analysis which allow cognitive development; since, through this, it is 

possible to acquire new knowledge which encourages optimal cognitive and imaginative 

development, which becomes the pillar for people to communicate in the English language  

  



1.2 Theoretical framework 

1.2.1 INDEPENDENT VARIABLE THEORETICAL SUPPORT 

1.2.1.1 Teaching techniques 

Implementing a procedure necessitates certain practices and behaviors that operate in 

teaching a language according to a particular method. These practices and behaviors are 

the techniques that every procedure relies on. (Santos, 2018) 

1.2.1.2 Didactic techniques  

In didactic technique of teaching, the teacher gives instructions to the students and the 

students are mostly passive listeners . It is a teacher-centered method of teaching and is 

content-oriented. Neither the content nor the knowledge of the teacher are questioned. 

(Cano García, Rubio Carbó, Antoní, Serrat, 2010) 

1.2.1.3 Exegetical technique 

1.2.1.3.1 Definition of exegesis. 

Navarro (2012) defines the exegetical technique consist on the oral presentation of a topic, 

the principal objective of this technique is that the reader finds in the text the information 

that the author wants to transmit, where the reading comprehension takes place. The 

teacher leans on different didactics materials to the learning process;  all of that establishes 

the exegetical technique is present and it is approached through reading with answers, 

where comprehension questions appear and have a more focused role to promote group 

participation. It is used to expose different topics of theoretical content. It also aims to 

bring students to the essence of the author or more defined information, so that they can 

understand everything that the texts want to make known. The exegetical technique is a 

commented reading of the books related to the subject being studied, each person develops 

the ability to read and at the same time learn to say what they understand because it is 

important that they analyze the positive or negative of it. Exegesis makes it easier to 

perform a deeper analysis of the information, highlighting the main ideas, leaving aside the 

idea of losing important concepts. (Navarro, 2012) 

1.2.1.3.2 Phases of the exegetical technique 

Navarro, (2012) comments that the main phases of the exegetical technique are:  

• accustom them to look for the sources of a study topic,  

• to facilitate the information that is within them;  



• accustom the reading and understanding and interpretation of the texts they have 

read, so that they have the habit of doing readings since reading makes the mind 

more skilled at reasoning and analyzing. 

• Everyone has to get used to reading because through it they know what the 

textbooks want to convey. 

• Bringing them to become familiar with books make them feel that love and desire 

to read and want to know more about what they read and without the need for 

teachers to guide the students to read the texts. 

• Discipline their spirit for systematic and methodical work.\ 

1.2.1.3.3 Objectives of the exegetical technique  

The objectives of the exegetical technique serve to greatly improve the continuous 

development of learning, so that they know how it is organized and that they do not stray 

from the objectives that are already foreseen, and at the time that teachers want to use this 

technique they can have a guide on how to do it. The objectives of this are as parameters 

not to cut the vision of it; One of the main objectives is to accustom the person to looking 

for sources of information on a subject of study assigned by the teacher or simply the one 

they want to read, so the teacher motivates them to scrutinize information on subjects 

according to their age, in this way it makes he is more interested in reading texts that 

contain information that contribute to his training, and not only in what is not more 

relevant. Also that they investigate words that they do not know, and that at the same time 

they elaborate a glossary of new words; This technique is very interesting because it helps 

the teacher to have creativity. (Cano García, Rubio Carbó, Antoní, Serrat, 2010) 

Being able to guide or teach each of them in an easier and more creative way; Also the 

most important objective is to get used to reading comprehensively and to strengthen 

vocabulary, since reading improves people's language and at the same time allows them to 

interpret important texts or according to their age and at the same time reflect. (Cano 

García, Rubio Carbó, Antoní, Serrat, 2010) 

The next objective is for them to become familiar with the texts, thoughts, styles or 

languages determined by the discipline; thus discipline the spirit that it carries in itself to 

have a better control, development of systematic and methodical work. (Cano García, 

Rubio Carbó, Antoní, Serrat, 2010) 



Gómez-Restrepo, Rodríguez, & Padilla, (2009) explains that the exegetical technique is 

also called exegesis. It is a study that is carried out from the particular to the general, it 

consists on a reading of a document or text in a complete way. They can pause in order to 

delve into the most interesting parts of the reading and comment on what surprised them 

the most about what they have read. The main uses of this exegesis technique are useful 

through reading with the support of some material, be it books, newspapers or magazines, 

so that they have a good habit, and this is in a deep and careful way, that provides all 

information in a relatively short time. This technique helps everyone have an 

understanding of what they read and in that way, they will learn to express themselves in 

front of the public or their classmates. 

The exegetical technique is effective because it helps to develop the critical thinking of the 

students. Critical thinking can be developed with the Bloom’s Taxonomy. According to 

the Armstrong (2010) are six levels starting Knowledge, Comprehension, Application, 

Analysis, Synthesis, Evaluation. 

According to Bloom (1965) at the knowledge level of Bloom's Taxonomy, questions are 

asked simply to check whether the learner has obtained specific information from the 

lesson.  At this level, dates, events, with places and wh-questions appear.  For example, 

students must match words with their definitions.    

The comprehension level of Bloom's Taxonomy has students not just remembering facts 

but understanding the information.  At this level, they will be able to interpret facts.  You 

will probably recognize comprehension questions when you use words such as describe, 

contrast, discuss, predict, or paraphrase.   

Application questions are those in which students have to apply, or use, the knowledge 

they have learned.  They may be asked to solve a problem and the information they have 

gained in class is needed to create a practical solution.   

At the analysis level, students should go beyond knowledge and application and actually 

see patterns that they can use to analyze a problem.  For example, an English teacher might 

ask what motives are behind the protagonist's actions during a novel.  This requires 

students to analyze the character and come to a conclusion based on this analysis.  

Analysis questions are written when words such as analyze, explain, investigate, 

investigate, infer, etc. are used. 



In the case of synthesis, students have to use the given data to create new theories or make 

predictions.  They may have to draw knowledge from several subjects and synthesize this 

information before reaching a conclusion.  For example, if a learner is asked to invent a 

new product or game, he or she is asked to synthesize.  You are probably writing synthesis 

questions when you use words such as invent, imagine, create, compose, etc.  

The top level of Bloom's Taxonomy is evaluation.  Here students are expected to evaluate 

information and come to a conclusion as to its value or the bias behind it. For example, if a 

student is completing a DBQ (Document Based Question) for an AP U.S. History course, 

they are expected to evaluate the bias behind any primary or secondary sources to see how 

it affects the points the speaker is making.  You are probably writing evaluation questions 

when you use words like select, judge, debate, recommend, etc. 

1.2.2 DEPENDENT VARIABLE THEORETICAL SUPPORT 

1.2.2.1 Receptive skill 

According to Spratt, Pulverness, Williams (2012) receptive skills are known listening and 

reading, since students do not necessarily have to produce a language to perform them. 

These skills are also known as passive skills. They are constraints with the productive or 

active skills that are speaking and writing. When we are learning a new language, the 

students use as a main skill the receptive understanding of the new elements, then they go 

on to the productive use. 

1.2.2.2 Reading skill 

Reading skill encompasses a range of skills that can permeate all aspects of life. Having 

strong reading skills can allow you to interpret and find meaning in everything you read, 

and when you continually improve these skills, you can develop your ability to 

communicate effectively through writing. Literacy encompasses so much of what we do 

that it can be a critical skill to possess, both in your personal life and within your career. 

1.2.2.3 Comprehension skills 

Comprehension skills are the ways in which the reader understands and treats knowledge. 

For Blachowicz, Ogle(2008) there are important skills that are people with the ability to 

communicate, solve problems, work in teams and read and think critically. These skills 

vary according to different factors such as age, literacy level, etc. 

“Comprehension skills can be evidenced from a variety of ways like: from 

recognition of important author ideas to interpretation and application of these 



ideas in new forms. Many also included critical evaluation of ideas and the creative 

use of information in new ways” Blachowicz, Ogle (2008). 

1.2.2.4 Reading comprehension 

According to Guzzetti (2002), reading comprehension is the way in which the reader and 

the text interact. This helps to extract and construct different meanings. Different 

approaches and theories understand this process. The most significant approaches when 

talking about reading comprehension are: the cognitive, the socio-cultural and then the 

Neurobiological. The key to analyzing these approaches is to complement ideas rather than 

generate problems. Over the past fifty years, the concept of reading comprehension has 

evolved rapidly because in the past reading comprehension was considered only a product 

of reading rather than a complete process. On the other hand, Pearson ( 1991) in Technical 

Report N 512 argues that “Reading comprehension derives from schema theory. Unlike a 

vision of skill-based understanding, this vision conceptualizes reading as an active process 

of constructing meaning by connecting old knowledge with the new information found in 

the text. " 

 “Reading comprehension involves the complex orchestration of multiple cognitive 

attentional variables, such as recognizing phonological, semantic, and syntactic 

features, while employing strategic and metacognitive process. “(Collins, Parris 2008) 

These multiple cognitive variables are those that trace the level of understanding in each 

individual. Especially presented in the academic field, because the many factors that act in 

these systems, such as sounds, meaning, word order, etc., are beneficial for the apprentice 

in the proportion in which they are put into practice when solving problems of daily life.



1.3  Objectives  

1.3.1 General objective 

o To study the influence of the exegetical technique in the reading comprehension 

skill. 

1.3.2 Specific objective 

o To analyze the effects of the exegetical technique in the reading comprehension. 

o To determine how to apply the exegetical technique in reading comprehension.  

o To compare the results of the pre-test and post-test to verify the hypothesis 

  



Description of the fulfillment of objectives  

In order to achieve the objectives stated in the present research, it was developed a set of 

different steps. First of all, to achieve the general objective it was necessary to set three 

specific objectives that helped to determine the influence of exegetical technique in the 

Reading comprehension skill. 

Then, it is fundamental to know the effects that exegetical technique has in reading 

comprehension skill. For this purpose, a pre-test and post-test were applied to students. It was 

selected a Cambridge English: Key (KET), which is a standardized test, was applied to 

evaluate the students' reading comprehension level. The reading section consists of five parts 

but only part three was considered.  This part contained five questions, and eight questions 

respectively, given a total of twenty items.  

After that, the researcher applied Exegetical Technique to students of the third grade of 

bachillerato in Unidad Eduacativa Dr. Misael Acosta Solis, which consisted of a three steps. 

Students were able to improve their reading comprehension skill by using the exegetical 

technique. This implementation was carried out via Zoom platform, and in presential classes.   

Finally, in order to fulfill the last objective, it was analyzed the results of the pre-test and post-

test to verify the hypothesis, in the analysis of the results by comparing scores from the pre-

test and the post-test. It was necessary to tabulate these results to reach suitable conclusions. 

In this way, the researcher was able to determine which contribution to reading 

comprehension arose from the implementation of the technique applied. 

  



CHAPTER II 

2 METHODOLOGY  

2.1 Resources  

The resources used in this research were different technological materials like computers, 

internet connection, and online platforms (google platform, zoom, liveworksheets) that help to 

find different information about the study and find resources to apply this study. In addition, it 

used humans’ resources like students, researcher and a tutor.  

2.2 Methods    

2.2.1 Research approach 

The present research work is based on a qualitative approach. Because the qualitative 

approach describes so many possible qualities through concepts that may contain a part of 

reality (Bericat, 2015). Therefore, this approach as used in this thesis, we will be able to 

confirm the certainty of the research. 

Additionally, research is quantitative because it measures information, such as the collection 

of data through a test that make it possible to discover and explain how exegetical technique 

improves reading comprehension in students. 

2.2.2 Research modality 

2.2.2.1 Field research   

The basic modality of this research is Field research because data collection was more feasible 

to have from the students through interaction and understanding of the students, so this 

research was carried out in the Unidad Educativa Dr. Misael Acosta Solís in the city of Baños 

de Agua Santa. It was essential to know the reality faced by the study subject’s day by day, 

and later to apply the tests that were done to deepen the needs of the institution. (Wolcott, 

2018) 

2.2.3 Level or type of  research  

2.2.3.1 Exploratory  

This work was exploratory research because the researcher tried to become familiar with an 

existing phenomenon and to acquire new knowledge about it and to have a better 

understanding of the problem.  



2.2.3.2 Pre-experimental 

Zambrano (2010), set that one variable is analyzed without a specific control neither the 

participation of the independent variable in this type of investigation. It is very useful as it is 

possible to approach the real investigation problem. In addition, in this research does not exist 

the possibility of comparison between two groups 

This research was a pre-experimental study because it has been taken a pre-test to analyze the 

dependent variable (reading comprehension skill). It was recommended to take this type of 

test to see in which level the students were in reading comprehension skills. It must be 

emphasized that the test was taken without prior notice or study by the teacher and the 

students. The researcher collects data and results will either support or reject the hypothesis. 

This method of research is referred to a hypothesis testing or a deductive research method. 

Finally, a post-test  has  been  taken  to  see  if  the  treatment worked or not.    

2.3 Population and sample 

For this study, the researcher worked at Unidad Educativa “Dr. Misael Acosta Solis”, the 

population includes students from third year of bachillerato, the present work has a population 

of 10 students; the researcher worked with the total of the population which is detailed in 

Table 1. 

Table 1. Population 

Description Number of 

Population 

Percentage 

Third A Students 10 100% 

Total 10 100% 

Source: Unidad Educativa “Dr. Misael Acosta Solis” (2019)  

Author: Inca, T. (2019) 

2.4 Instruments  

2.4.1 Pre-test   

A pre-test taken from the Cambridge English: Key (KET), which is a standardized test, was 

applied to evaluate the students' reading comprehension level. The reading section consists of 



five parts but only parts three, was considered.  This part contained five questions, and eight 

questions respectively, given a total of twenty items.    

2.4.2 Procedure 

First, in this session the researcher took a pre-test  without any preparation of the students, this 

pre-test contained a reading section with eight questions. 

In the second intervention, the researcher worked with lesson plan one which was focused on 

exegetical technique and reading comprehension skill. The intervention was divided into three 

parts, these sections were named pre-reading while reading and post-reading. First, “Pre-

reading”, the investigator warmed up class by asking the students to make predictions about 

the content of the text based on the title “Hobbies” and using the “Power Point Presentation”, 

students said their favorite hobbies in turn. This part helps the researcher to know what the 

previous knowledge of the topic is. Next, in “While reading” part, the researcher divided these 

sections in four parts: skimming, scanning, teaching vocabulary, and comprehension 

questions. The investigator sent a link to the “Liveworksheets platform” with a worksheet 

about hobbies to each student read the short text quickly and silently for five minutes. Then, 

learners read the text again carefully and write unknown words on a power point presentation 

platform online. In teaching vocabulary, the researcher shared the screen and writes the 

unknown words on the “power point presentation platform online”, with the aim of giving a 

translation of each word for better understanding. After that, students complete the first 

activity on the Liveworksheet” about yes/no statement and the second activity about 

answering comprehension questions. The researcher to verify that learners understand the text 

discuss the answers with the whole class. In the last part “Post reading”, the researcher asks 

students to participate mentioning the hobbies they remember from the reading and the 

researcher also asks students to talk what they understand about the reading around 10 

minutes 

In the third intervention, the lesson plan was divided into three parts, these sections were 

named pre-reading while reading and post-reading. First, in Pre-reading part the researcher 

gave a magazine with three different horror stories to each student. Researcher required 

students to choose one story of them. Next, in “While reading” part students read a story that 

they selected, and researcher required to look for the unknown words, for scanning part 



students wrote unknown words in a piece of paper. Also, the researcher reviewed the words 

with the students for a better understanding. Then, the researcher sent a link to students to 

complete a worksheet with comprehension questions according to each story. Finally, the 

researcher asked students to participate mentioning what was the reason that they select each 

story. 

In the four intervention, the lesson plan was executed in third parts named pre-reading, while 

reading and post-reading. First, researcher sent a link to a read to students reading. The 

researcher requested students to look for the words that they did not understand. Second, 

students read the text again carefully and wrote unknown words in a piece of paper, and 

looked for the meaning. Third, students completed the sheet of paper with comprehension 

questions and sent and image to the researcher. Finally, the researcher required students to 

give their understanding about the text. 

In the fifth intervention, the researcher worked with a lesson plan 4 which is divided in three 

parts named pre-reading, while reading and post-reading. First, the researcher asked students 

to read and look for the words they did not understand. Second, the researcher brainstormed 

on the word document with students ‘words. In While-reading part which is divided into 4 

parts. First, in skimming section the researcher sent a link to the reading in which students 

read the short text quickly and silently. Next, in scanning part students read the text again 

carefully and write unknown words in a piece of paper. Then in Teaching Vocabulary part the 

researcher shared the screen and wrote the unknown words on PowerPoint presentation, and 

the researcher gave a translation of each word for better understanding. In addition, in 

Comprehension questions students completed a worksheet given by the teacher with some 

comprehension questions.  Finally, in Post-reading part the researcher asked students to 

participate telling the answer from the reading. 

2.4.3 Post-test 

After implementing the exegetical technique, the same parts of the KET were assessed for the 

post-test to evaluate whether the participants have an improvement in their reading 

comprehension skills.       

  



2.5 Hypothesis 

Null hypothesis (Ho)  

The Exegetical Technique does not influence the improvement of the reading comprehension, 

in students from 6th grade of bachillerato “A” of Unidad Educativa Dr Misael Acosta Solis 

Alternative hypothesis (HI)  

The Exegetical technique influences the improvement of the reading comprehension, in 

students from 6th grade of bachillerato “A” of Unidad Educativa Dr Misael Acosta Solis.  



CHAPTER III 

3 RESULTS AND DISCUSSION 

3.1 Analysis and discussion of results  

This chapter includes the results obtained during this research. In Baños de Agua Santa city, 

ten students from Unidad Educativa “Dr. Misael Acosta Solis” took a pre-test and a post-test 

of reading comprehension of the Cambridge English: Key (KET). These reading tests contain 

two texts and thirteen multiple-choice questions with three or four options, in which both tests 

are over 10 marks. The data collect results before and after the application of the Exegetical 

Technique to notice the difference between the two tests. Moreover, tables and figures help 

synthesize and analyze this information. Table 2 demonstrates the pre-test and post-test 

students’ grades in the first part. While table 3 exposes the classification of these grades. After 

that, table 5 presents the average and the difference in percentages to show how this treatment 

could influence the students’ reading comprehension. Finally, verification of the hypothesis is 

analyzed through SPSS software. 

  



3.2 Interpretation of data  

3.2.1 Individual representation of students’ grades 

Table 2. Pre and post test grades over 10 

Students Pre-test Post-test 

1 6,92 10 

2 0,00 8,46 

3 5,38 9,23 

4 4,61 8,46 

5 6,92 8,46 

6 8,46 9,23 

7 8,46 8,46 

8 8,46 10 

9 8,46 10 

10 3,84 9,23 

Source: Field research 

Author: Inca, T. (2022) 

Figure 1. Pre and post test grades 

 

                                  Source: Field research 

                                  Author: Inca, T. (2022) 

Analysis and interpretation 
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Figure 1 shows the individual grades between the reading comprehension pre-test and post-

test. The yellow line represents students’ grades in the pre-test. Out of 10 students, only one 

student (2) got 0, which was the lowest grade, and five students (1, 3, 4, 5 & 10) got grades 

from 3,84 to 6,92 marks. Consequently, four students (6,7,8 & 9) got 8,46 marks, and it was 

the highest grade in the initial test. Following that, the green line indicates the grades gathered 

from the post-test after the intervention using the Exegetical Technique. Only one student (7) 

kept the same grade of 8,46, which was the lowest mark from this test. However, the rest of 

the students increased their grades from 1,54 to 8,46 marks. Most students improved and got 

grades from 8,46 to 10. In conclusion, after the Exegetical technique, these ten students could 

successfully develop their reading comprehension and understand the texts in detail.   

3.2.2 Global representation of students’ grades    

 

Table 3.  Rank 

BAD 0-4 

REGULAR 5-6 

GOOD     7-8 

EXCELLENT 9-10 

                                                      Source: Field Research 

                                                     Author: Inca, T. (2022)  

Table 4. Classification of results 

RESULTS BAD REGULAR GOOD EXCELLENT TOTAL 

PRETEST 3 3 4 0 10 

POSTTEST 0 0 4 6 10 

   Source: Field research 

   Author: Inca, T. (2022) 

  



 

Figure 2. Classification of results 

 

                         Source: Field research 

                         Author: Inca, T. (2022) 

Analysis and interpretation 

Figure 2 provides a better understanding of the data since at the beginning of this experiment 

the group was divided into four categories according to their scores, such as “Bad” in a range 

from 0 to 4, “Regular” went from 5 to 6, “Good” with a rank from 7 until 8, and “Excellent” 

in a rage from 9 to 10.  

In the Pretest, 3 students who represented 30% belonged to the Bad category, 3 students who 

represented 30% belonged to the Regular category, and 4 students equivalent to 40% were 

part of the good category. However, these students did not get an excellent score in the pre-

test. Most students in the initial reading test had Bad or Regular performance in understanding 

a text. So, it was difficult, and they could not get specific information from the text. 

After the technique, the post-test was applied, and students’ results changed totally. None of 

the 10 students belonged to the Bad or Regular categories since they increased their grades. 4 

students were equivalent to 40% and were part of the good category. Similarly, 6 students 

integrated the 60% were part of the Excellent category. Correspondingly, the Exegetical 

Technique made students enhance their reading comprehension, and it was also evident that 

students got better grades since they belonged to better categories.   
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3.2.3 Pre and post tests’ average 

Table 5. Pre-test and post-test average and difference 

RESULTS PRETEST POSTTEST DIFFERENCE 

PERCENTAGE 61,51% 91,5% 29,99% 

                                       Source: Field research 

                                       Author: Inca, T. (2022) 

Figure 3.  Average scores of pre and post Test 

 

                       Source: Field research 

                       Author: Inca, T. (2022) 

Analysis and interpretation 

As can be seen, Figure 3 shows the average of the experimental group who took a pre-test and 

a post-test. In the reading comprehension pre-test, students’ average was 6,15 over 10, which 

belongs to 61,51%. While in the reading comprehension post-test, students improved this 

average and obtained 9,15 over 10, which belongs to 91,50%. The remarkable difference 

between these two tests was 2,99 marks, which belongs to 29,99%. Thus, it is possible to 

affirm that the implementation of the Exegetical Technique made progress in the students’ 

reading comprehension. 
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3.3 Verification of hypotheses 

Null hypothesis (H0):  

The Exegetical Technique does not influence the improvement of the reading comprehension, 

in students from 6th grade of bachillerato “A” of Unidad Educativa Dr. Misael Acosta Solis 

Alternative hypothesis (H1): 

The Exegetical Technique influences the improvement of the reading comprehension, in 

students from 6th grade of bachillerato “A” of Unidad Educativa Dr. Misael Acosta Solis. 

 

3.3.1 Test of Normality 

 

Table 6. Normality test 

Tests of Normality 

 

Shapiro-Wilk 

Statistic df Sig. 

PRETEST_POSTTEST_DIFFERENCES ,908 10 ,265 

                                     Source: Field research 

                                     Author: Inca, T. (2022) 

Analysis and interpretation 

Table 6 shows the test of normality, which examines a population of 10 students. The Shapiro-

Wilk test fits this population and can guarantee if values have a normal distribution. The value 

of 0,265 corresponds to the third column with the name “Sig” and it is higher than 0,05. 

Consequently, there is a normal distribution, and it is necessary to apply a parametric test such 

as the T-Student. 

3.3.2 Mean T-student test 

Table 7. Mean comparison 

Paired Samples Statistics 

 Mean N Std. Deviation Std. Error Mean 



Pair 1 PRETEST 6,1510 10 2,76191 ,87339 

POSTTEST 9,1530 10 ,67421 ,21320 

                         Source: Field research 

                         Author: Inca, T. (2022) 

Analysis and interpretation 

In Table 7, the pre-test’ mean is 6,1510, but in the post-test, the mean is 9,1530. This group of 

students improved and increased their average in the post-test. Hence, the initial and final tests 

show an evident difference in the mean after the treatment. 

 

3.3.3 T-Student Test 

Table 8. T-Student test 

Source: Field research 

Author: Inca, T. (2022) 

Analysis and interpretation 

As shown in Table 8, the “Sig” value is 0,004 and is lower than 0,05. There is no doubt about 

the firm decision to reject the null hypothesis “The Exegetical Technique does not influence 

the improvement of the reading comprehension, in students from 6th grade of bachillerato “A” 

of Unidad Educativa Dr. Misael Acosta Solis” and accept the alternative hypothesis “The 

Exegetical Technique influences the improvement of the reading comprehension, in students 

from 6th grade of bachillerato “A” of Unidad Educativa Dr. Misael Acosta Solis”. 

Paired Samples Test 

 

    Paired Differences 

t df 

Sig. (2-

tailed) Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

PRETEST - 

POSTTEST 

-

3,00200 

2,52417    

,79821 

-4,80768 -1,19632 -

3,761 

9 ,004 



Subsequently, this research was successful because the results agreed with the researcher’s 

expectations.  

  



CHAPTER IV 

4 CONCLUSION AND RECOMMENDATIONS 

4.1 CONCLUSIONS 

• After exegetical technique was successfully applied to improve reading comprehension 

skill of sixth grade level of bachillerato students at Unidad Educativa Dr Misael 

Acosta Solis, students were beneficed improving their reading comprehension skill of 

reading texts. It means that student were certainty influenced on their development 

because they are able to understand and comprehend all about the passage, so it could 

be noticed that the exegetical technique had a strong influence in the students’ reading 

comprehension skills. 

• It was noticed that the exegetical technique had a significant effect in the reading 

comprehension skill. Before the exegetical technique were applied, students 

demonstrated that they had low grade of reading comprehension skill, then the 

exegetical technique was applied, so it was demonstrated that the students started to 

improve their reading comprehension skill. 

• Exegetical technique was applied following a structure. It consisted on three steps: first 

step was pre-reading that is the introduction of the topic, second step was a While-

reading which had four parts  skimming, scanning, teaching vocabulary and 

comprehension questions, on this step students recognize words for s better 

understanding. Finally, third step is Post-reading, on this step students develop their 

abilities such us reading and speaking. 

• At the moment to compare the results of the pre-test and post-test, it was obtained very 

different results. The pre-test of students demonstrated that they had very low level of 

reading comprehension. On the other hand, the results of the post-test were totally 

different because there was a change in the students' grades, that is, the technique had 

a notable influence on learning. Therefore, the hypothesis could be verified. 

  



4.2 RECOMMENDATIONS 

• It is suggested to incorporated the exegetical technique in the lesson plans mainly 

when the teacher want to present long-texts to do students improve their reading 

comprehension skills. Furthermore, it could be very important to vary the content and 

the types of texts to do the class more interactive. 

• It is recommended to pay attention in students difficulties when applying exegetical 

technique. The lack of learning resources, lack of language practice. It is necessary 

that the teacher has all the materials that the learners need. Also, the teacher may 

include interactive activities to do a better class. 

• It is highly suggested that the teacher must follow the steps to apply the exegetical 

technique in the lesson plan in a good way. Thus, the teacher may be comfortable with 

this technique. 

• It is highly recommended to take a pre-test to measure the students level before to 

apply the technique. ice breaker activities before applying the pretest and posttest to 

create a relaxed learning atmosphere in the classroom. By doing it students will feel 

confident to take the test. It is essential to select adequate questions of a standardized 

international test to use in the pretest and posttest, considering the national curriculum 

standards and requirements to avoid making the test unnecessarily difficult.  

• It is highly recommended to carry out a preliminary test to measure the level of the 

students before applying the technique. Continuing, apply the technique following all 

the steps outlined above. At the end, a post-test must be taken in order to compare the 

results that occurred within the investigation. 
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5.2 Annexes 

Annex 1 Pre and Post Test

 



 

Source: Cambridge Assessment English  

Elaborated by: Inca, T. (2022)  



Annex 2 Lesson Plans 

LESSON PLAN FOR EXPERIMENTAL GROUP 

Number 

of lesson 

plan  

Date Activity Materials Time 

Lesson 1 Monday, 

January 

10th ,2021 

Lesson Topic: Hobbies 

Objective: By the end of the lesson, students will be able to 

orally talk about hobbies 

Method: Exegetical technique 

Pre-reading 

- The teacher asks the students to scan the reading and look for 

the words they do not understand  

- The teacher brainstorms on the google platform with 

students’words 

While-reading 

Skimming  

- The teacher sends a link to the reading in which students are 

going to read the short text quickly and silently.  

Scanning 

- Students will read the text again carefully and write 

unknown words in a piece of paper. 

Teaching Vocabulary  

- The teacher shares the screen and write the unknown words 

on PowerPoint presentation  

- The teacher gives a translation of each word for better 

understanding. 

Comprehension questions 

- Students are going to complete the first activity on the 

liveworksheets platform about yes/no statement and the 

second activity about answering comprehension questions. 

 

Computer  

 

LiveWork

sheet  

Google 

platform 

Zoom  

Internet 

connectio

n  

Google 

forms 

platform 

 

 

 

 

 

5 

mins 

 

 

 

15 

 

 

 

 

 

 

 

30 

mins 

 

 

 

 

 



Elaborated by: Inca, T. (2022) 

  

- https://es.liveworksheets.com/gp2799997hh  

- The teacher will discuss the answers with the class. 

Post-reading 

- The teacher will ask students to participate mentioning the 

hobbies they remember from the reading. 

 

 

 

 

5 

mins 

https://es.liveworksheets.com/gp2799997hh


Number 

of lesson 

plan  

Date Activity Materials Time 

Lesson  Monday, 

January 

17h ,2021 

Lesson Topic: Horror stories 

Objective: By the end of the lesson, students will be able to 

give their opinion about the horror stories  

Method: Exegetical technique 

Pre-reading 

https://issuu.com/rfcarril/docs/spooky_20halloween 

- The teacher show an online magazine to students using issu. 

- The teacher tells students to choose one story from the 3 

first stories. 

While-reading 

Skimming  

- The teacher sends a link to the reading magazine in which 

students are going to read the short text quickly and silently.  

-  The teacher requests students to look for the words that 

they do not understand.  

Scanning 

- Students will read the text again carefully and write 

unknown words in a piece of paper. 

- Teacher request students to make a chart to write the 

unknown words in an online word  

Teaching Vocabulary  

- The teacher shares the screen and request students to search 

on internet the meaning of the unknown words and write it 

on the link. 

- The teacher review the words with students for better 

understanding. 

Comprehension questions 

- Students are going to complete a google forms according to 

the stories. 

 

Computer  

 

Google 

Forms 

Zoom  

Internet 

connection  

 

 

 

 

 

 

5 

mins 

 

 

 

15 

 

 

 

 

 

15 

mins 

 

 

 

15 

mins 

https://issuu.com/rfcarril/docs/spooky_20halloween


Elaborated by: Inca, T. (2022) 

  

https://forms.gle/hBDH9WacgBggq9MA8  

Post-reading 

- The teacher will ask students to participate mentioning what 

was the reason that they select each story  

https://forms.gle/hBDH9WacgBggq9MA8


Elaborated by: Inca, T. (2022) 

  

Number 

of lesson 

plan  

Date Activity Materials Time 

Lesson 3 Wednesday, 

January 19h, 

2021 

Lesson Topic:  Martin Luther King, Jr.'s famous "I Have a 

Dream" speech 

Objective: By the end of the lesson, students will be able to 

Students will be able to evaluate and discuss allusion in Martin 

Luther King, Jr.'s famous "I Have a Dream" speech.  

Method: Exegetical technique 

Pre-reading 

- The teacher will send the link to the reading   

https://www.education.com/download/worksheet/174609/i-

have-a-dream-and-my-country-tis-of-thee.pdf  

While-reading 

Skimming   

-  The teacher will request students to look for the words that 

they do not understand.  

Scanning 

- Students will read the text again carefully and write 

unknown words in a piece of paper, and look for the 

meaning. 

Comprehension questions 

- Students are going to complete the sheet of paper and sent 

and image to the teacher  

Post-reading 

- The teacher will review the answers with the students. 

 

Computer  

 

Google 

Forms 

Zoom  

Internet 

connection  

 

 

 

 

 

 

5 

mins 

 

 

 

 

5 

 

 

5 

 

 

 

15 

mins 

 

 

 

10 

mins 

https://www.education.com/download/worksheet/174609/i-have-a-dream-and-my-country-tis-of-thee.pdf
https://www.education.com/download/worksheet/174609/i-have-a-dream-and-my-country-tis-of-thee.pdf


Number 

of lesson 

plan  

Date Activity Materials Time 

Lesson 4 Monday, 

January 

24th ,2021 

Lesson Topic:  

Objective: By the end of the lesson, students will be able to read 

and analyze a paragraph  

Method: Exegetical technique 

Pre-reading 

- The teacher asks the students to reading and look for the 

words they do not understand  

- The teacher brainstorms on the word document with students 

‘words 

While-reading 

Skimming  

- The teacher sends a link to the reading in which students are 

going to read the short text quickly and silently.  

Scanning 

- Students will read the text again carefully and write 

unknown words in a piece of paper. 

Teaching Vocabulary  

- The teacher shares the screen and write the unknown words 

on PowerPoint presentation  

- The teacher gives a translation of each word for better 

understanding. 

Comprehension questions 

- Students are going to complete a worksheet given by the 

teacher 

https://www.education.com/download/worksheet/69103/find-

main-idea-shark.pdf  

Post-reading 

 

Computer  

 

Zoom  

Internet 

connectio

n  

 

 

 

 

 

 

5 

mins 

 

 

 

10 

mins 

 

 

 

 

 

 

 

10 

mins 

 

 

 

15 

mins 

 

https://www.education.com/download/worksheet/69103/find-main-idea-shark.pdf
https://www.education.com/download/worksheet/69103/find-main-idea-shark.pdf
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- The teacher will ask students to participate telling the answer 

from the reading. 

 

 

5 

mins 

Number 

of lesson 

plan  

Date Activity Materials Time 

Lesson 5 Wednesda

y, January 

26th ,2021 

Lesson Topic: Best friends 

Objective: By the end of the lesson, students will be able to 

orally talk about their life. 

Method: Exegetical technique 

Pre-reading 

- The teacher asks the students to read the text. 

While-reading 

- The teacher sends a link to the reading in which students are 

going to read the short text quickly and silently.  

https://es.liveworksheets.com/my427509zd  

- Students will read the text again carefully and write unknown 

words in a piece of paper. 

Teaching Vocabulary  

- The teacher shares the screen and write the unknown words 

on PowerPoint presentation  

- The teacher gives a translation of each word for better 

understanding.  

Comprehension questions 

- Students are going to complete the first activity on the 

liveworksheets platform about true/false statement and the 

second activity about answering comprehension questions. 

https://es.liveworksheets.com/my427509zd 
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- The teacher will discuss the answers with the class. 

Post-reading 

- The teacher will ask students to participate answering the 

questions in oral manner 

- The teacher requires students to tell a resume with their prior 

life.  
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