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Abstract 

Nowadays the focus of teaching a language is based on communication. Where the 

students are encouraged to speak as much as possible, stating their thoughts, ideas, 

opinions, and points of view. Debating allows learners to do all the ideas stated above 

helping to create a communicative environment. For that reason, the main aim of this 

research was to study the effectiveness of the debate technique and its impact on the 

development of the speaking skill. The participants of the current study were 32 

students from seventh semester in “Pedagogía de los Idiomas Nacionales y 

Extranjeros” program at Universidad Técnica de Ambato. The methodology applied 

in this study was quasi-experimental, and the data was gathered through a pre, and 

post-test performed by both control and experimental group. The treatment lasted 2 

weeks with four sessions in total. At the first stage of the experiment, learners took a 

pre-test based on the FCE speaking discussion part. Then the experimental group was 

taught how to debate appropriately by using different grammar, vocabulary, and how 

to improve their interactive communication. At the end of the treatment, the students 

took a post-test based on the FCE speaking discussion part. In addition, a survey was 

applied for analyzing students´ perceptions towards the use of the debate technique. 

Finally, the data obtained was analyzed through the T-student statistical test. The 

results showed that the implementation of the debate technique improved students´ 

speaking skill.  

Keywords: Communication, debate technique, speaking skill, FCE 
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Resumen 

Hoy en día, el foco de la enseñanza de un lenguaje está basado en la comunicación. En 

donde los estudiantes son alentados a hablar tanto como sea posible, indicando sus 

pensamientos, ideas, opiniones, y sus puntos de vista. El debate permite a los 

estudiantes hacer todo lo mencionado arriba, ayudando a crear un ambiente 

comunicativo. Por esta razón, el principal objetivo de esta investigación fue estudiar 

la efectividad de la técnica del debate, y su impacto en el desarrollo de la habilidad del 

habla. Los participantes del presente estudio fueron 32 estudiantes de séptimo semestre 

de la carrera de Pedagogía de los Idiomas Nacionales y Extranjeros de la Universidad 

Técnica de Ambato. La metodología aplicada en el estudio fue cuasi-experimental, y 

la información fue obtenida a través de un pre, y post-test realizados por ambos grupos 

control y experimental. El tratamiento duro 2 semanas con cuatro intervenciones en 

total. En la primera etapa del experimento, los estudiantes rindieron un pre-test basado 

en la parte de discusión del examen de expresión oral del FCE. Después, el grupo 

experimental fue enseñado a como debatir apropiadamente a través del uso de diferente 

gramática, vocabulario, y como mejorar su comunicación interactiva. Al final del 

tratamiento, los estudiantes rindieron un post-test basado en la parte de discusión del 

examen de expresión oral del FCE. Además, una encuesta fue aplicada para analizar 

las percepciones de los estudiantes hacia el uso de la técnica del debate. Finalmente, 

la información recabada fue analizada a través de la prueba estadística T-student.  Los 

resultados mostraron que la implementación de la técnica del debate mejoró la 

habilidad del habla de los estudiantes.  

Palabras clave: Comunicación, técnica del debate, habilidad del habla, FCE 

 



 

 

CHAPTER I 

1.1 Investigative background 

The current study is based on Debating or commonly known as debate technique in 

the teaching field. The debate technique allows the students to state their arguments 

about certain topics, expressing their opinions as well as refusing what they consider 

incorrect, and supporting ideas that go along with their beliefs (Tianame, Usman, and 

Muslem 2018). The application of the debate technique for enhancing the speaking 

skill is an innovative proposal as the students are always willing to state their points 

of view. 

This section contains previous researches that support, and establish the relationship 

between the debate technique and the speaking skill. The investgations were retrieved 

from different reserch magazines like scopus,and research gate from 2017 to 2020.  

 

Nainggolan (2017) led a research which implies the application of debate technique as 

a means to improve the students ´speaking skill. The researcher used as methodology 

the classroom action research, using a mixed approach. A quasi-experimental design 

with the application of pre and post test, as well as observation sheet, and diary notes 

which were their intruments to collect data. The subject of the study was 27 students 

from eleventh grade at SMK Swasta Dharma Bakti Medan who were observe and 

graded while debating in class. Findings indicated that after the post-test, the students 

had improved their speaking skill in 10%. This highlights the interest that students 

have to debate. Labeling this technique as an enjoyable activity where students had the 

opportunity to practice their speaking skill. Henceforth, debate technique improved 

efficiently and effectively the students ´speaking skill. This study contributed the 

current research project in the sense that it provided the researcher with a guide of the 

correct methodology to be used in order to conduct an appropriate research. 

 

Solano and Padilla (2017) conducted a study which objective was to validate the use 

of debate in order to enhance the speaking skill in students from 12th grade at Unidad 

Educativa Particular Bilingüe “Principito & Marcel Laniado de Wind¨. This study was 



 

based on the analytical and inductive method. The instruments used for collecting data 

were the application of pre and a post test, and field study by observing the class where 

the experiment took place. The total number of participants was 25 students who had 

B1+ to B2 level according to the Common European Framework of Reference 

(CEFR). The data gathered demonstrated that debates can enhance speaking skills in 

students. Consequently, there was stablished the reliable recommendation of applying 

the debate technique in class for longer periods of time. In fact, the current research 

allowed the researcher to know if there was the possibility to apply the debate 

technique to improve the speaking skill.  

 

Watampone (2017) conducted a research with students of second grade at MA in 

Islamic Boarding School Al-Junaidiyah Biru Bone about the effectiveness of the 

debate to improve students´ speaking skill. The study used a quantitative method, an 

experimental design, as well as the application of a pre, and post-test, and a 

questionnaire to collect data. The purpose of this project was to carried out an 

experiment to know if the speaking skill of students might improve by using the debate 

method. After collecting and analyzing the information gathered, the results indicated 

that debate provide better results to enhance the speaking skill. Hence, it is an effective 

method to increase and improve the speaking skill in students. It can be said that this 

investigation contributed to the current study to know which sorts of collecting data 

were needed to get valuable information to the project.  

 

Widyaningsih (2017) led an investigation whose main aim was to enhance the 

speaking skill of students from third semester of English department at STKIP PGRI 

Tulungagung in Indonesia by applying the debate technique in her classes. This study 

used the classroom action research which had two cycles. Regarding the data 

collection for this research, a test and observation were applying. The total number of 

participants were 24 students. Thanks to the data analysis retrieved from the first and 

second cycle, the results showed that the application of debate technique can enhance 

the students´ speaking skill. As a matter of fact, debate technique is an effective 

activity that can be applied to improve the speaking skill of students. It can be stated 

that this research project allowed the researcher to know if the appliance of the debate 

technique provided trustful results at the moment of applying it in class.  



 

 

Novalia, Sutiyono, and Wahyuningsih  (2018) studied the influence of debate 

technique towards students´ speaking ability, and whether or not the application of 

critical debate technique provided better average score in students´ speaking ability 

than applying dialogue memorizing. Regarding the methodology used for this study, 

the researchers used a quasi-experimental method. Having as study subject students 

from second semester at SMA N 5 Bandar Lampung, in total 216 students in 6 

sessions. Each of them was divided into control and experimental group, 35 students 

per each one. In order to collect data, the investigators used 5 pictures with 10 back up 

questions to assess students´ speaking ability. Additionally, the researchers used the t-

test procedure. After the data analysis, it was shown that students who were taught 

with the debate technique and critical debate technique obtained higher grades than the 

control groups who were taught by using dialogue memorizing method. Therefore, the 

application of the debate technique as well as the critical debate technique are effective 

techniques that can be applied in the classroom to improve the speaking ability of 

students. In fact, this investigation contributed in a positive way to the current research 

as it provided the appropriate number of sessions to be applied, and the procedure to 

analyze the data that was gathered. 

 

Elmiyati (2018) led a study which two main objectives were to inquiry the 

improvement of the speaking ability through debate inside the classroom, and to 

investigate the response of students towards the use of debate in a speaking class. The 

study was conducted at SMAN 3 kota Bima in the academic period 2017-2018 which 

used a quasi- experimental research design and collecting data through a test and a 

questionnaire. There were 60 students divided into control and experimental group 

who took part in this study. After the application of the treatment, the experimental 

group shown an improvement in their speaking skills which included fluency, 

comprehension, and accent. The results of this study uncovered a positive response of 

students towards debate in a speaking class of 82%. Concluding that applying the 

debate method was able to improve the pupils ´speaking ability in the classroom. This 

study contributed to the researcher to know if it was better to divide the whole sample 

into an experimental, and control group, or apply the experiment to the entire class.  

 



 

Tainame, Usman, and Muslem (2018) led a research that had as objective to improve 

the quality of teaching and learning the speaking skill by using the debate tecnique. It 

was an study which used a mixed approach developed in the academic period 2017-

2018 at SMAN Modal Bangsa in Aceh. Twenty-seven students from tenth grade 

participated as study subject in a classroom-action research done in two cycles, each 

one consisting in two meetings. The data collected for this study was retrieved from a 

questionnaire, a checklist, pre and post-test. After the analysis the results showed an 

improvement of the 20% of students´ speaking skill at the end of the second cycle. The 

findings proved that students had a positive response towards debate technique which 

was able to enhance not only the teacher performance, but also the improvement of 

students´ speaking skill. In actual fact, the research described above allowed the 

researcher to know if it was feasible or not to conduct an investigation with a reduced 

number of students.  

 

Wahyuni, Qamariah, Gani, Yusuf, and Syahputra (2018) led a research which was 

intended to inquiry the employment of the debate technique of British parliamentary 

system in teaching the speaking skill in order to improve it, as well as initiating 

students´ critical thinking. The approach used for this study was a quasi-experimental 

research which applied the experimental method. There was used a pre, and post-test 

which had 25 questions to assess the speaking ability of students at the moment of 

providing arguments and solving problems. The population of this research was an 

English speaking class in PTS in Aceh. The study finding revealed that, there was an 

improvement of students´ speaking skill and critical thinking after applying the debate 

technique. As a matter of fact, this study allowed the researcher to know which kind 

of debate would be the most appropriate to be applied in the current research project.  

 

Firmansyah and Valatansa (2019) conducted an study about improving the students 

´speaking skill through debate technique. The main aim of this research was to 

investigate if debate is an appropiate technique to enhance the students ´speaking skill. 

Therefore, the  methodology used for this study involved collaborative classroom 

action researh, the application of pre and post tests, with a population of 29 students 

of first year at Sekolah Menengah Kejuruan school in Indonesia who were encouraged 

to debate some topics in class. The results of this study unfold an improvement of 14%  



 

regarding speaking skills of students. The researchers concluded that the debate 

technique does improve students ´interest, and debate technique can enhence speaking 

in classroom.  This investigation contributed to the current project in the way that it 

provided an idea of which should be a proper an achivable objective to be stated in the 

study.   

 

Lumbangaol and Mazali (2020) carried out a study whose main aim was to determine 

how the debate technique can improve the students ́ speaking ability to state questions, 

provide explanations, and supply responses. Consisnting in three cycles, the study used 

the classroom action research method. A total number of 60 students from English 

education collage academic period 2019-2020 at Universitas Potensi Utama were the 

study subject for this research. In order to collect data, field notes and an observation 

checklist were used. As a consequence of the observation and the notes taken by the 

researches, it was noticed that debate technique applied in class reflects the 

enhencement of the students´ speaking ability in formulating questions, giving 

explanations and answers improved. Furthermore, the findings demonstrated that 

debate technique has enhenced the speaking ability of students at the moment of stating 

questions, providing explanations, and supplying responses. In point of fact, the study 

described above contributed to the researcher to know in which areas the students 

could improve if there was applied the debate technique in the classroom.  

As it was detailed in the current state of art, there are several researches for around the 

world specially from Asian contries like, Taiwan, China, and Korea, having them a 

quasi-experimental methodology that proved the effectiveness of the debate technique 

when it is applied in class in order to improve the speaking skill. Portraying the 

importance of applying the debate technique as it shown the improvement of students 

in  the oral productive skill. Finally, this research project tries to unfold the 

effectiveness of the debate technique in the Ecuadorian context as no research 

regarding the variable stated above has been done in this contry.Therefore, the 

application of it will help as a background for future studies.  

 

 



 

1.2 Framework 

Independent variable  

 

Language teaching 

 

Language teaching has always been searching for more efficient methods and 

approaches to teach a second, or foreign language. Therefore, several changes have 

been made in the methods used to help students to accomplish the proficiency needed 

by them(Richards and Rodgers, 2014). Nowadays, language teaching has focused on 

the development of oral proficiency, instead of developing grammar or reading 

comprehension as it was done in the past.   

 

Linguists have always been pursuing the improvement of ways in which language is 

learned (Brown, 2006). Henceforth, they have looked for new theories, principles, as 

well as methods that may enhance the teaching-learning process. Consequently, there 

was a development of new language trends in the last century. Richards and Rodgers 

(2014), divided these trends into the two major methods and approaches in langauge 

teaching. traditional methods and approaches, and current communicative approaches.  

 

Concerning to traditional methods, it can be mentioned, the Grammar Translation 

Method (GTM), Total Physical Response (TPR), Suggestopedia, the Silent way, 

Community Language, Competency-Based Language Teaching, and Multiple 

Intelligences. Those traditional methodologies didn’t promote the oral interaction 

among students. Consequently, they would be considered as obsolete methods 

regarding speaking development .   

 

On the other hand, the current communicative methods and approaches focus on the 

development of communication itself. Some of them are, Communicative Language 

Teaching, Cooperative Language Learning, Content-Based Instruction, Tasked-Based 

Language Teaching, and The Natural Approach. These innovative methods allow 

students to interact as much as possible as they encourage students to put in practice 

their speaking skill.  

 



 

 

Communicative language teaching (CLT) 

 

Communicative Language Teaching is a functional approach which has as main aim 

to emphasize the interaction among students of a foreign language (Littlewood, 1981). 

CLT focuses on the development of the oral proficiency where speaking is a priority, 

as well as the interaction among student who are encourage to participate actively in 

order to develop their oral productive skill.  

 

Hammer (2001) argues that Communicative Language Teaching is based on activities 

which allow speaking practice among students. Listing essential activities such as 

information gap activity, survey, role plays, and discussions or debates in order to 

improve students´ communication.  

    

Debate 

 

According to  Ewbank and Auer (1941) debate is defined as a parliamentary procedure 

which allows proponents and opponents to equally present their opinions,  evidences, 

arguments, and conclusions before a decision was made by voters. Taking into account 

the words of Balcer and Seabury (1965) debate is closely related to discussion. 

Basically, debate is a cooperative discussion among two or more people who are 

guided by a leader with the purposes of finding the best solution to pre-established 

problem. Moreover, Fedrizzi and Ellis (2008) argue that debate is considered as an 

oral confrontation that can be carried out between two people, groups, or teams in 

order to provide arguments or refuse them based on a certain topic. The previous 

authors mention that debates foster improvement of pronunciation, accuracy and 

fluency at the moment of communicating ideas.  Furthermore, debate encourages 

people to challenge their opponent´s statements by stating points of view, opinions, 

ideas as well as persuasive arguments. Therefore, debate is contentious (Nainggolan, 

2017)  

 

Debate in language teaching (debate technique) 

 



 

Debate in language teaching is one of the techniques to enhance the speaking skill, 

which promotes discussion by listening information, respecting different opinions, 

providing personal points of view, and even disagreeing. The debate technique 

cultivates students´ intellect, voice, and the capacity to see different perspectives 

Additionally, it is an adaptive, ad flexible pedagogical tool which allows students to 

engage in content while developing their communicative, and collaborative skills, as 

well as their critical thinking (Davis, Zorwick, Roland, and Wade, 2016). 

 

In fact, debate technique is a cooperative, an interactional group activity that enriches 

the students´ experience in class which is used for teachers to encourage their pupils 

to communicate their ideas, express their feelings, share their ideas, and support them 

with accurate information previously gathered (Brindley, 1994).  

 

Furthermore, debate is a teaching technique to assess students ‘work either 

individually, or collaboratively.  Providing the teacher with reliable data about students 

´speaking skill, social interaction, communicative proficiency, and vocabulary used by 

pupils while arguing certain topics stated in class to find a possible solution to a 

problem (Cooze, 2006).  

  

Types of debates  

  

Concerning to the different types of debates that can be applied in class, there are 

several formats. Including Public Forum debate which takes place at academic 

institutions where students give short speeches for about 3 minutes, providing answers, 

and stating questions for their opponents. Policy debate is a competition between two 

groups. the affirmative group which has to provide affirmative statements about a 

question that is posed, and the negative group which proposes opposed arguments to 

win the contest. Lincoln-Douglas debate that begins with an affirmative statement 

given by a student which has to be refused by its opponent by given a negative 

statement about it. Despite the different formats of debates, they have the same core 

ideas, it means stating a positive argument which is refused by the opponent(s), each 

team or person has 3 minutes per turn, and the winner is determined by a judge (Davis, 

Zorwick, Roland, and Wade, 2016).  



 

 

 Moreover Nainggolan (2017) classifies debate in two kinds formal and informal 

debate. The former is set into a particular date, and place. Individuals who take part in 

these well-known formal debates should prepare extensively before the debate begins 

in order to support their arguments with factual information previously read. On the 

other hand, the latter occurs with non, or little preparation or pre-established rules. 

Informal debate does not need a particular place to be executed.  

 

Debate´s procedure 

 

Regarding the procedure that students have to follow when debating in the classroom, 

these are the most common steps (Michael H. Lubetsky, 2007) 

1. The pupils are divided into teams.  

2. Each group is assigned a side (pro or against to the topic or motion). 

3. Each team discusses their part in turn. 

4. The teacher asks the teams to share their ideas respecting each other turn. 

5. Each team is encouraged to refuse or debate the ideas presented by the opposite 

group.  

6. The teacher writes the ideas mentioned by the students on the blackboard. 

7. Once debate finishes, teacher and students state their conclusions. 

 

Debate´s benefits  

 

Applying the debate technique can have several benefits, not only for students, but 

also for teachers as well. For example, it promotes active listening as students need to 

listen carefully the arguments mentioned by their classmates. It fosters motivation as 

well as critical thinking as students need to analyze the different perspectives of their 

opponents. It builds ethical character by encouraging students to respect other people´s 

opinion even though they do not share the same idea (Balcer and Seabury, 1965). 

 

Additionally, teachers who apply any format of debate in class, are able to assess 

students speaking skill and sub skills. This assessment allows teachers to determine 

the shortcomings, as well as the improvement that students have. Davis et al. (2016), 



 

mention that debate encourages pupils to be accountable to the learning process as they 

have to construct, present, and defend their own arguments which foster effective 

communication, and social interaction.    

 

Furthermore, debate technique trains students to think quickly, speak effectively and 

efficiently in front of people, express understandable ideas, agreeing and disagreeing 

different opinions, and cultivate a sense of fair play which is essential in today´s world. 

It also helps students to store and retain lengths of information, increases self-

confidence, fosters motivation, and enhances teamwork skills (Kruger, 1960).  

 

Dependent variable  

 

English language 

 

The English language is one of the most spoken languages around the world having a 

global diffusion. In fact, every single country teaches English with no exceptions 

because of its requirements as a vehicle of communication among people. The English 

language is present everywhere having a crucial role in today´s world. For this reason, 

people learn or teach it as they need to communicate or acquire information from other 

individuals. This communication can be either orally, or written, and the way in which 

people acquire relevant data is through listening or reading.  As a matter of fact, for 

being able to be an independent user of this language it is essential to master their four 

core skills: listening, reading, writing, and speaking (Mullany and Stockwell, 2015). 

 

Language skills 

 

Language skills are abilities that people have either to communicate, or acquire 

information effectively. Taking into account the words of Brown (2006), the English 

language contains four skills: listening comprehension, reading comprehension, 

written expression, and oral expression.  

 



 

Listening comprehension involves in-depth listening understanding of what is 

mentioned by a speaker and heard by a listener. The latter has to fully comprehend the 

output given by the speaker by analyzing the spoken sound patterns.  

 

Reading comprehension involves understanding of information printed on paper. 

Basically, it is to comprehend written codes, and analyzing the meaning of them in 

order to get as much information as possible. Through reading, pupils are able to 

acquire tons of valuable knowledge in different areas which provides them with novel 

ideas (Brown, 2006).  

 

Writing implies the production of codes in an organized way in which information, 

thoughts or feeling are written with the purpose of produce readable data for anyone 

who can interpret those codes.  

 

Oral expression focuses on understandable speech production which transmits 

feelings, ideas, or meaning by producing coherent utterances spoken by an 

interlocutor. Henceforth, the development and improvement of these skills are vital to 

become a competent user of the English language who is able to communicate, and 

understand information in this language (Brown, 2006). 

 

Productive skills  

 

Despite the fact that listening, reading, writing, and speaking are the four core skills of 

the English language, they are classified for their function. In this sense, listening and 

reading belong to receptive skills which allows people to receive and analyze input. 

On the other hand, speaking and writing are productive skills as they are output 

produced by individuals (Davies and Pearse, 2000). As a matter of fact, the productive 

skills allow people to produce the language itself. Meanwhile, receptive skills focus 

on the acquisition of spoken or written data.  

 

 

 

 



 

Speaking skill 

 

Speaking is a productive skill which is compulsory to develop in first, second, and 

foreign language if learners want to communicate effectively. Pawlak, Waniek-

Klimczak, and Majer  (2011) argue that even though listening, reading, and writing are 

essential skills to be developed, speaking is the most important skill as it is required 

for effective communication.  

 

Concerning to the learning-process, the development of the speaking skill is crucial as 

it provides communicative competence to students. Additionally,  it implies the 

capability of critically thinking according to a certain situation, and producing 

language in a proper way leading in the transmition, and understanding of ideas, 

thoughts, arguments, and feelings (Brown, 2006). The same author establishes that 

speaking precises the development of pronunciation, fluency, vocabulary 

improvement, and communicative competence.  

 

Moreover, taking into account the words of Shastri (2009), speaking is an interactive 

skill which requires the active participation of learners involving not only the oral skill, 

but also listening as an accurate response needs to be given according to the situation. 

Therefore, the main aim of speaking is to encode, and transmit a message in an accurate 

spoken way.  

 

According to Garrett (1982), speaking is a cognitive process in which our mind 

processes information deciding which sentence, expression, or word express. Hence, 

it is mandatory to develop this productive skill through exposure and practice with the 

purpose of conveying messages in social situations. Furthermore, Thornbury (2005) 

mentions that due to its interactive process, the speaking skill involves critical 

thinking, interaction, fluency, and message´s interpretation.  

 

It is significant to state that speaking just like listening, reading, and writing has 

different subskills Shastri (2009) points out some of them: 

 

 Convey ideas convincingly. 



 

 Know what and how to say. 

 Takes turn in group´s discussion and not disturb the person who is speaking.  

 Speak clearly and relevantly.  

 

In addition, Thornbury (2005) argues that pronunciation, intonation, accuracy, and 

fluency are also part of speaking subskills. Pronunciation involves intonation, rhythm, 

and word´s stress. It is a complex area that requires constant practice to make sure an 

effective, and understandable communication. The same author define fluency as the 

capacity of expressing oneself comfortably and confidently when speaking in English. 

Learners develop this subskill when they make use of speaking for extended periods 

of time. Henceforth, the more students use their speaking skill, the more fluent they 

are. 

 

Criteria to evaluate the speaking skill 

 

Just like in the others English skills, the speaking skill has certain areas that are 

evaluated at the moment of producing the language in an oral way, being these: 

Grammar and vocabulary, Pronunciation, Discourse management, and Interactive 

communication. In the following part each criteria will be explained in detail. 

 

Grammar and vocabulary  

 

As it was explained by Huston, Francis and Manning (1997) grammar is the system of 

a language used by people to convey understandable messages. In addition, it is a 

systematic description of a language´s features. On the other hand, Huston (1997) 

defined vocabulary as the set of words that people mentally possess, and it can be 

recalled whenever is necessary to have a meaningful conversation in a given context. 

The authors stated above agreed that grammar and vocabulary are essential criteria at 

the moment of evaluating speaking as it provides the examiner the factual knowledge 

that the speakers have regarding language rules, and the expanded knowledge of varied 

words. 

 

 



 

Pronunciation  

 

It is the way in which letters or words are properly said based on the correct intonation 

and rhythm in order to avoid misunderstanding of the word that was expressed, so the 

output given by the speaker in clearly understandable for the person who receives the 

oral code (Laroy, 1995).  

 

Discourse management 

 

Taking into account the words of Kimura and Fairbrother (2020), discourse 

management has to deal with the ability to produce coherent, and extended spoken or 

written texts just like a conversation. Additionally, it is ability of organizing topics and 

repairing any kind of communication that breakdowns during the exchange of spoken 

words. Therefore, it involves a proper use, and coordination of a variety of skills such 

as: being polite, initiating and maintaining topics, taking turns, and responding 

appropriately to verbal and nonverbal behaviors.    

  

Interactive communication 

 

As it was explained by Goldwasser (2006), interactive communication is simultaneous 

and continually occurring messages between two or more people having an effect on 

one another. Consequently, this exchange of ideas, and expressions is a two-way flow 

information which can be in a verbal and nonverbal way. Furthermore, it is the 

exchange of communication from the sender to the receiver, and back again, leading 

into a feedback model. 

1.3 Objectives  

General objective  

 To study the effectiveness of the debate technique and its impact on the 

development of the speaking skill in the students from seventh semester 

in “Pedagogía de los Idiomas Nacionales y Extranjeros” program at 

Universidad Técnica de Ambato.  



 

Specific objectives  

 To establish the benefits of the debate technique to enhance the 

speaking production. 

 To identify the speaking level of students before and after applying the 

debate technique.  

 To analyze students´ perceptions towards the use of the debate 

technique. 

 

 

CHAPTER II  

Methodology 

 

2.1 Resources 

Population 

In order to conduct the current research, a number of 32 students participated. The 

students were from seventh semester who were divided into 2 groups the experimental 

and the control group 16 students per each one at Universidad Técnica de Ambato who 

were taking the module English VII as part of the major of “Pedagogía de los Idiomas 

Nacionales y Extranjeros” The research lasted approximately 2 months; meanwhile 

the experiment lasted 2 weeks in which each participant attended to 4 sessions in 

virtual classes which each one lasted from about 30 minutes. 

Instruments  

 A pre-test, was used to identify the level of speaking proficiency that students 

had before applying the treatment. The instrument was an adaptation from the 

standardized FCE (First Certificate in English) designed by Cambridge 

Assessment English. Each student that participated in the experiment were 

assessed by using the rubric that belongs to the speaking section of FCE to 

determine their current level.  



 

 A post-test was used to determine the speaking level of the students after 

applying the treatment by making use of the validated instrument from FCE.  

 YouTube videos which were carefully selected as part of the treatment for 

helping the experimental group to reinforce its knowledge about how to debate 

and improve its interaction, and discourse management while debating. The 

videos involved topics that were taught in class.    

 A survey that helped the researcher to analyze and corroborate students 

´perceptions towards the use of the debate technique. It consisted of 6 

statements with multiple choice options by making use of the Likert scale to 

know their level of agreement. The 6 statements were validated by an expert 

that evaluated the validity and consistency of the instrument that was used.  

 Google forms was used to apply the survey. 

 Zoom was used as well as their tools to record students ´participation, as well 

as WhatsApp.  

 WhatsApp to keep in touch with the students ´group if it is required    

Procedure  

For data collection, the researcher chose the whole group class consisting of 32 

students in order to apply the experiment. The class were divided into the control group 

and the experimental group consisting each one of 16 students.  The process consisted 

of a period of 2 weeks in which the participants attended to 4 interventions in virtual 

modality through zoom platform. The virtual sessions lasted 1 hour and they were 

conducted through zoom. The students were taught about the debate technique and 

how to debate appropriately as well as some useful words to debate. In addition, 

learners were encouraged to work autonomously at home. For this, the students were 

assigned to watch videos about how to debate in a correct manner.   

The first class the researcher conducted a communicative approach class in which he 

introduced himself to the class and asked the students to do the same, which helped 

the researcher to know how fluent the students were. The first step that was followed 

was asking the students to look at the virtual whiteboard, he wrote the following 

question ¿Do you think that students enjoy virtual classes? Secondly. the researcher 

selected two students and ask them to debate about it.  It is vital to mention that one 

student was selected to be in favor and other will be against. The interventions lasted 



 

4 minutes per pair. The whole class participated by using the same question. This 

activity lasted approximately 1 hour. The researcher did this as part of the pre-test. 

While the students were debating he was collecting data by using the adapted FCE 

speaking pre-test. After the pretest was done, the researcher applied the survey to 

analyze students ´perceptions towards the use of the debate technique. Finally, as 

homework the students were be asked to watch a YouTube video about how to debate 

in order to teach them what is debate technique and how to perform it. The link was 

sent through WhatsApp. No assessment was used in the first intervention.  

Link for task 1st session https://www.youtube.com/watch?v=XLY7bPBSUm4 

The first intervention started with a discussion which helped the students to clarify the 

doubts or misunderstanding about the video that was sent as task. Then, the researcher 

sent a link to the students to read some useful phrases to debate. Afterwards, the teacher 

wrote a question on the virtual whiteboard ¿Do you think that technology is beneficial 

for humankind? The teacher organized the class in groups and he asked 1 group to be 

in favor and the other to be against. Each student participated. As students debated, the 

researcher was taking notes for further feedback at the end of the activity. Finally, the 

researcher sent a link for the students to know how to debate in groups. 

Link useful phrases: https://www.myenglishpages.com/english/communication-

lesson-useful-expressions-for-debating.php 

Link how to debate in groups: https://www.youtube.com/watch?v=X-nbZXVnlHw 

In the second intervention the researcher asked the students about the video that they 

were assigned to watch. The students provided their points of view and they asked for 

clarifications if it is necessary. Then the researcher wrote another question on the 

whiteboard to be debated. ¿is technology affecting the proper functioning of human’s 

brain? As in the second session, the students were divided in 2 groups. They had to 

use the useful expressions to debate and the correct manner of debating in groups as 

they watched in the video sent as homework. The researcher was taking notes while 

students debate to provide feedback at the end of the debate. At the end the researcher 

explained the students how the post-test would be carried out and asked for possible 

doubts that students may have. 

https://www.youtube.com/watch?v=XLY7bPBSUm4
https://www.myenglishpages.com/english/communication-lesson-useful-expressions-for-debating.php
https://www.myenglishpages.com/english/communication-lesson-useful-expressions-for-debating.php
https://www.youtube.com/watch?v=X-nbZXVnlHw


 

The third intervention the teacher started the class by asking the students what do they 

thing about a controversial topic in this case abortion. The students stated their 

thoughts. The teacher created a brain storming about the topic. Afterwards the teacher 

divided the class in groups of two people each one and he asked them to debate by 

using linking words used in the previous intervention. The topic to be debate was 

abortion. The students had to state their opinions and to reach a conclusion. At the end 

the teacher provided feedback to the students.  

The fourth intervention the teacher asked the students to raise their thumbs if they 

agreed with the statements mention by him. The students followed instructions. 

Afterwards the teacher divided the class in groups of two people each one and he will 

ask them to debate by specific vocabulary about the pandemic situation The topic to 

be debate was Covid-19. The teacher posed the question Covid 19 was created in a lab 

or it is natural? The students had to state their opinions and to reach a conclusion. At 

the end the teacher provided feedback to the students.  

The final session, the researcher and the students had a final discussion to remember 

the information previously taught.  After that the post-test took place and it lasted for 

about 1 hour. It was in pairs a with a question to be debated.  

2.2 Methods  

The current research project was based on the following research´s types. 

Quasi-experimental research 

Taking into account the word of Sampieri et al. (2013 ) the quasi-experimental research 

is connected with quantitative methods; it means that at least one of the variables was 

manipulated to observe the effects, consequences, and relation that one variable will 

cause on the other. In the present research, the variable debate technique affected the 

speaking skill. Additionally, it is a quasi-experimental research as it worked with a 

control and experimental group sample.   

Bibliographic research  

As Méndez and Astudillo (2008) mention, this kind of research requires a significant 

amount of scientific knowledge as it  intended to have a solid data base of information 



 

about the object of study through academic papers, academic essays, scientific articles, 

books, and thesis. That is vital to acquire crucial information about the two variables 

as well as the problem of study. As a matter of fact, this will be the first step to conduct 

the current research.  

Field research  

According to Arias (1999) this sort of investigation consists on gathering data directly 

from the main source where the real events take place. Consequently, it will help the 

researcher to know in depth the real facts that arise at Universidad Técnica de Ambato 

in the PINE program approaching the reality in which the students from fifth semester 

will take part. In this way, relevant data will be gathered regarding the object of study.  

Type of research  

Exploratory level 

Arias (1999) states that this level of research is carried on when there is not a previous 

research about a topic or the topic to be investigated is not well-known. This study will 

begin at this level with the purpose of having a clear idea of the problem that will be 

investigated. Additionally, it is an exploratory research as the idea of applying the 

debate technique to improve the speaking skill will be innovative, and no previous 

research at Universidad Técnica de Ambato has been made yet.  

Hypothesis  

Hypothesis Alternative: “Debate technique” does enhance the speaking skill in the 

students of seventh semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” 

program at Universidad Técnica de Ambato. 

 Null hypothesis: “Debate technique” does not enhance the speaking skill in the 

students of seventh semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” 

program at Universidad Técnica de Ambato. 

Variable identification  

Independent: Debate technique. 

Dependent: Speaking skill 



 

CHAPTER III  

Results and discussion 

3.1 Analysis and discussion of the results 

The current section contains a detailed interpretation of the statistical information that 

was gathered from the survey applied to the seventh level ´students from Pedagogía 

de los Idiomas Nacionales y Extranjeros program concerning debate technique as a 

practical tool to enhance the speaking skill as well as the data obtained from the pre 

and post-tests. Finally, for the hypothesis verification it was applied the T-student’s 

test.  

Students´ survey results and analysis  

Item 1: Debate is used in class as a technique to improve speaking. 

Table 1: Debate technique to improve speaking. 

Fequency Students Percentage 

Strongly agree 8 25% 

Agree 19 59% 

Neutral 4 13% 

Disagree 0 0% 

Strongly disagree 1 3% 

TOTAL 32 100% 
Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Figure 1: Debate technique to improve speaking.  
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Analysis and interpretation  

Based on the data that was obtained through the survey, and represented in the table, 

8 students which represent 25% strongly agree that debate is used in class as a 

technique to improve speaking, 19 students which represent 59% said that they agree 

with the statement that debate enhance speaking, 4 students that represent the 13% 

mentioned their neutral opinion, and only 1 student who represents the 3% strongly 

disagrees that debate can be used in class as a technique to improve speaking. 

According to the data that was gathered, it can be concluded that the majority of 

students agree that debate can be used in class as a technique to improve their speaking. 

This technique may encourage the students to practice and master their speaking 

production as they feel comfortable while debating.  

Item 2: Debate technique is applied regularly in class. 

Table 2: Use of the debate technique in class. 

Fequency Students Percentage 

Strongly agree 0 0% 

Agree 10 31% 

Neutral 16 50% 

Disagree 5 16% 

Strongly disagree 1 3% 

TOTAL 32 100% 

Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Figure 2: Use of the debate technique in class. 
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Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Analysis and interpretation  

Based on the data obtained, 10 students which represent 31% agree that debate 

technique is applied regularly in class, 16 students that represent 50% mentioned their 

neutral opinion about the implementation of debate technique in class, 5 students that 

represent 16% disagree with the statement stated above about debate in class, and 1 

student which represents 3% strongly disagrees that debate technique is applied 

regularly in class. 

These results demonstrate that most of the students have debated in class as this 

technique has been applied sometimes in some point of their lives in the classroom. 

On the other a few students haven´t had the opportunity to debate as this technique 

hasn´t been applied in their classes.  

Item 3: Debate technique allows the students to establish their thoughts and feelings. 

Table 3: Debate technique to establish thoughts and feelings.  

Fequency Students Percentage 

Strongly agree 11 34% 

Agree 14 44% 

Neutral 6 19% 

Disagree 0 0% 

Strongly disagree 1 3% 

TOTAL 32 100% 

Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

 

Figure 3: Debate technique to establish thoughts and feelings 



 

 

Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Analysis and interpretation  

According to the data obtained, 11 students that represent 34% strongly agree that 

debate technique allows them to establish their thoughts and feelings, 14 students that 

represent 44% agree with the previous statement, 6 students which represent 19% are 

neutral, and only 1 student that represents the 3% strongly disagrees with the statement 

that debate technique allows him to establish his thoughts and feelings. 

According to these results, most of the students agree with the idea that debate 

technique allows them to express, and establish their thoughts and feelings. Therefore, 

they feel motivated to speak in class as they see an opportunity to produce the spoken 

foreign language in order to share their feelings. 

Item 4: The speaking skill is developed in class through interactive activities like 

debating.  

Table 4: The speaking skill and its development through debating.  

Fequency Students  Percentage  

Strongly agree 6 19% 

Agree 20 63% 

Neutral 5 16% 

Disagree 1 3% 

Strongly disagree 0 0% 

TOTAL 32 100% 
Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Figure 4: The speaking skill and its development through debating.  
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Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Analysis and interpretation  

The data obtained demonstrates that 6 students which represent 19% strongly agree 

that the speaking skill is developed in class through interactive activities like debating, 

20 students that represent 63% agree with the statement mentioned above, 5 students 

that represent 16% are neutral, and 1 student representing 3% disagrees that the oral 

productive skill is developed in class through debating. 

It is evidenced that the majority of learners agree that the oral productive skill can be 

developed through interactive activities like debating. This means that the more they 

debate, the better they will get in the speaking skill. As a matter of fact, debate can 

help them to enhance their speaking skill.  

Item 5: Speaking production is achieved through debating in class. 

Table 5: Speaking production and its achievement while debating.  

Fequency Students  Percentage  

Strongly agree 4 13% 

Agree 19 59% 

Neutral 7 22% 

Disagree 2 6% 

Strongly disagree 0 0% 

TOTAL 32 100% 

Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

Figure 5: Speaking production and its achievement while debating. 
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Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

 

 

Analysis and interpretation  

Based on the data obtained, 4 students which represent 13% strongly agree that the 

speaking production is achieved through debating in class, 19 students that represent 

59% mentioned that they agree that debating is a vehicle to achieve speaking 

production, 7 students that represent 22% are neutral, and 2 students which represent 

6% said that they disagree about the achievement of speaking production through 

debating.  

The data shows that most of the students agree with the statement that establishes that 

the speaking production is achieved through debating in class. Henceforth, the use of 

this technique encourages the learners to produce the language in a spoken way, 

helping them to make use of their speaking skill when it is required.  

Item 6: Debate technique is a fun activity that motivates students to speak in class. 

Table 6: Debate technique encourages students to speak.  

Fequency Students  Percentage  

Strongly agree 6 19% 

Agree 17 53% 

Neutral 8 25% 

Disagree 1 3% 

Strongly disagree 0 0% 

TOTAL 32 100% 
Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 
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Figure 6: Debate technique encourages students to speak. 

 

Source: Student´s survey directed to seventh level PINE-UTA 

Author: Sánchez M. (2022) 

 

Analysis and interpretation  

According to the data that was gathered through the survey, 6 students that represent 

19% said that debate technique encourages students to speak, 17 students which 

represent 53% mentioned that they agree with the idea that debate is an activity that 

encourages them to speak in class, 8 students that represent 25% are neutral about the 

ideas establishes above, and 1 student that represents 3% disagrees that debate 

technique encourages learners to speak in class.  

As detailed, the majority of the students agree with the idea that debate technique is a 

fun activity that encourages them to speak inside and outside the classroom. Hence, it 

can be used as an applicable activity for all the learners in order to create a speaking 

environment where they can make use of the oral productive skill to share what they 

know or want to say.   

Results pre-test  

Concerning to the administration of the speaking pre-test, 32 students from seventh 

level of Pedagogía de los Idiomas Nacionales y Extranjeros at Universidad Técnica de 

Ambato were assessed based on 4 speaking subskills: Grammar and vocabulary, 

Discourse management, Pronunciation, Interactive communication. The table below 
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describes the whole class average over 2.5 regarding each assessment criteria. The pre-

test consisted on debating a question for about 1 minute where a student was in favor 

and the other was against. The test was based on the FCE´s discussion material that 

was given to the students where they could express their thoughts and points of view.   

Table 7: Results pre-test 

Speaking Rubric Criteria Performance over 2,5 points 

Grammar and vocabulary  1,8 

Discourse management  1,8 

Pronunciation  1,6 

Interactive communication 1,4 

Total 6,6 

Source: FCE speaking Pre-test 

Author: Sánchez M. (2022) 

 

 

Figure 7: Results pre-test  

 

Source: FCE speaking Pre-test 

Author: Sánchez M. (2022) 

As it is demonstrated in the table, and the figure above, the overall grade that the whole 

class got before the application of the treatment to the experimental groups was 6,6/10 

points which clearly shows that learners were struggling with the speaking skill. 

According to the average obtained in grammar and grammar and vocabulary use was 
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1,8 over 2,5 which shows that students didn’t have enough vocabulary and grammar 

to express their ideas.  

Regarding Discourse management, the average was 1,8 over 2,5. This demonstrate that 

students were lacking some discourse markers, as well as cohesive devices that could 

help them to convey accurate ideas. What it is more, there was a lot of hesitation at the 

moment of speaking. 

Concerning to pronunciation, the total average was 1,6 which shows that students 

didn’t have an appropriate intonation at the moment of speaking. In addition, they were 

stressing in an inappropriate way some words. The pre-test served as a means to 

uncover that learners weren’t pronouncing in an accurate way some words, something 

that complicates the understanding of the message given by them,  

Last but not least in the interactive communication average it was obtained a grade of 

1,4 over 2,5 that clearly demonstrates that students were lacking the ability to interact 

with their partners at the moment of debating. Unfortunately, they didn’t have the skills 

to promote interaction while conveying messages to create a fluent conversation.  

 

Results post-test  

In the speaking post-test, 32 students participated. Fortunately, thanks to the treatment 

those students who were part of the experimental group helped to increase the overall 

performance of the class, showing some improvements on the speaking subskills that 

were evaluated. The post-test consisted on debating a question for about 1 minute 

based on the FCE´s discussion material where one student had to be against of the 

statement and the other had to be in favor.   

Table 8: Results post-test 

Speaking rubric criteria Performance over 2,5 points 

Grammar and vocabulary  1,9 

Discourse management  1,8 

Pronunciation  1,7 

Interactive communication 1,7 

Total 7,1 

Source: FCE speaking Post-test 

Author: Sánchez M. (2022) 

Figure 8: Results post-test 



 

 

Source: FCE speaking Post-test 

Author: Sánchez M. (2022) 

The results interpreted in the table and the figure demonstrate the improvements that 

the whole class got after the application of the post-test. The score of grammar and 

vocabulary obtained by the students was 1,9/2,5.  The students got 1,8 on the discourse 

management, 1,7/2,5 was obtained regarding pronunciation, and finally learners got 

1,7/2,5 in the interactive communication criteria. It can be noticed that the scores based 

on the criteria of grammar and vocabulary and interactive communication increased, 

showing the improvement of students.  

The following table and figure shows a detailed explanation and comparison of the 

improvement that the experimental group got after applying the treatment. 

Detailed comparison between pre-test and post-test in the control group  

Table 9: Comparison pre and post test  

Speaking 

rubric criteria 

Pre-test results control 

group 

Post-test results control 

group 

Grammar and 

vocabulary  

1,7 1,8 

Discourse 

management  

1,7 1,8 

Pronunciation  1,7 1,7 

Interactive 

communication 

1,4 1,4 

Total 6,5 6,7 
Source: FCE speaking pre and post-test 

Author: Sánchez M. (2022) 
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Figure 9: Comparison pre and post test  

 

Source: FCE speaking pre and post-test 

Author: Sánchez M. (2022) 

Detailed comparison between pre-test and post-test in the experimental group  

Table 10: Comparison pre and post test 

Speaking rubric 

criteria 

Pre-test results  

experimental group 

Post-test results  

experimental group 

Grammar and 

vocabulary  

1,8 2,1 

Discourse 

management  

1,8 1,8 

Pronunciation  1,6 1,6 

Interactive 

communication 

1,3 1,9 

Total 6,5 7,4 
Source: FCE speaking pre and post-test 

Author: Sánchez M. (2022) 

Figure 10: Comparison pre and post test 
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Source: FCE speaking pre and post-test 

Author: Sánchez M. (2022) 

3.1.1 Discussion of results 

This research study presents some issues with the students of seventh level from 

Pedagogía de los idiomas nacionales y extranjeros in their oral productive skill at the 

moment of using the English language. At the beginning of this research it could be 

determined students ‘deficiencies in speaking. Throughout the administration of the 

test students were asked to debate a simple question which allowed the researcher to 

notice that all the learners had some issues concerning to grammar and vocabulary, 

being grammar mistakes the most common, as well as the limited vocabulary used by 

them. Furthermore, the results obtained by students showed that they struggled with 

pronunciation and interactive communication.    

After the experiment, the experimental group showed remarkable improvements 

regarding their speaking skill. First, students showed more confidence at the moment 

of debating while they were against, or in favor of the topic. In addition, there was a 

noticeable improvement in the vocabulary used, as well as grammar patterns applied 

by learners. Each time they had to debate, they started to used new fixed phrases and 

transitional words to refuse a statement or adding information provided by their 

opponent. Additionally, the discourse organization improved as well, so students had 

an accurate organization of their ideas which enhanced their speaking production.  
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To conclude this discussion, debate is a powerful technique that encourage students to 

exchange oral ideas as it promotes not only fully speaking practice, but also listening 

comprehension. Educators can make use of this technique as it also motivates students 

to state their opinions. As a matter of fact, they keep practicing their speaking skill 

while defending or refusing different points of view given by their mates.  

3.2 Verification of hypotheses 

In order to verify the hypothesis, it was used the T-student test as it is valid for the 

current research study. Based on the statistics, the T-student test was used to dictate 

whether there is a crucial difference between the means of the control and the 

experimental group (Sampieri et al., 2013).  

Table 11: T-student overall experimental group comparison between pre and 

post-test  

   

Mean 
 

N 
Sdt. 

Derivation 

Sdt. Error 

Mean 

Par 1 Pretest 6,625 16 ,7416 ,1864 

 Posttest 7,406 16 ,8004 ,2001 

Source: FCE speaking pre and post-test 

Author: Sánchez M. (2022) 

The data that is described above demonstrates a significant difference between the 

means of the two samples concerning the experimental group that were analyzed. As 

it can be visualized, the pre-test has a value of 6,62, meanwhile the average of the post-

test is 7,40. 

Table 12: T-student test 

Paired Sample Differences 
 Paired Sample 

Differences 
   

   

Sdt. 
Deviation 

 

Sdt. Error 

Mean 

95% confidence interval of the 
difference 

   

 Mean Lower Upper t gl Sig 

Par 1 Pretest-Posttest -,7812 ,5154 ,1288 -1,0559 -,5066 -6,063 15 ,001 

 

Sig > 005 =Ha  



 

Sig < 005 = H0  

In order to decide if the null or alternative hypothesis is accepted, the sig result should 

be examined. As the result is 0,001, which means that it is less than the significance´s 

level 0,005, the null hypothesis is refused, and the alternative hypothesis is accepted. 

As a matter of fact, the debate technique does enhance students´ speaking skill.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

CHAPTER IV. 

Conclusions and recommendations 

 

4.1 Conclusions  

After analyzing the results from the current research work, it can be stated the 

following conclusions.   

 Based on the investigation that was carried on, the benefits of the debate 

technique reside in three crucial pillars. First, it promotes active listening as 

students have to be aware of what their mates are saying, and responding 

according to the answer given by their opponent. Second, the debate technique 

fosters motivation as it encourages students to state their points of view 

according to their preferences. Therefore, they feel comfortable at the moment 

of debating. Last but not least, it encourages students to use their critical 

thinking. When debating, the students need to analyze the different 

perspectives of their opponents, building in this way not only their critical 

think, but also their ethical character by encouraging students to respect other 

people´s opinion even though they do not share the same idea.  

 At the beginning of this research study, it could be noticed in the pre-test that 

students didn’t have an appropriate level concerning their speaking skill. 

However, at the end of this research and after applying the post-test, the 

students showed a significant improvement regarding speaking production. 

This was reflected in the grades obtained in the grammar and vocabulary part 

increasing 0,3 points in comparison with the pre-test as well as the increment 

of the interactive communication part of 0,6 points. This can be noticed in the 

final average of 0.9 points after the treatment, and the administration of the test 

were applied.   

 The survey that was applied to students had as main aim to analyze students´ 

perceptions towards the use of the debate technique. The results showed that 

students are familiarized with debating in class. In addition, it could be found 

that they agree that the debate technique enhances the speaking skill. Also, 

students acknowledge that this technique is not always used in the majority of 



 

classes. Additionally, they agree that the debate technique allows them to 

establish their thoughts and feelings. Furthermore, learners agree that debate is 

a vehicle to improve their speaking skill. Finally, it was recognized by the 

alumni that the debate technique encourages them to speak.  

4.2 Recommendations  

Based on the conclusions stated above, it can be mentioned some recommendations 

according to each conclusion.   

 It is recommended to make use of the debate technique as much as possible in 

class as it provides not only active listening, but also other aspects such as 

fostering motivation, and enhancing of critical think which can help student to 

give appropriate answers based on certain topic.  

 It is recommended to keep applying the debate technique if educators want 

their students to make use of specific vocabulary or a pre-established 

grammatical point. In addition, as the debate technique fosters interactive 

communication, it is an adequate vehicle for students who wants to enhance 

their speaking production. 

 It is recommended to encourage teachers put their students to debate in class 

as it is a reliable source of speaking practice, where learners can express their 

thoughts and ideas in a comfortable way allowing others to know their different 

points of view.  
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Annex 1: Lesson plans  

First intervention 

 

 

   Topic: technology in class  Date:  09-12-2021 

 

Grade: 7th semester   Participants: 16 Duration:  1 hour 

 

Objectives: 

General: 

 To debate about pro and cons about using technology by using phrasal verbs   

Specific: 

 Exchange different points of view  

 Accept or decline opinions 

 Talk about technological advances  

 

Materials/Weblinks/Citations 

- / Whiteboard/markers   
- ( Laptop / zoom app / zoom´s tools) 

 

Procedure. - 

Warm up: 

- The teacher will apply the warm up activity Thumbs up 

- He will mention some statements about technology  

- He will ask the students to raise their thumb if they agree or support the statement (use virtual 

thumb if there is a virtual class) 

- The students will follow the rules 

 

Body: 

 

- The teacher will ask the students to mention any doubt that they could have about the video  

- The students will mention doubts  

- The teacher will clarify them  

- The teacher will send a link about useful phrases to debate  

- The students will click on the link sent and will read the phrases 

- The teacher will divide the class in 2 groups 

- The students will join to their teams  

- The teacher will pose a question to debate and he will ask the students to take a moment to 

reflect about it  

- The students will follow the teacher´s commands 

- The teacher will ask the students to start debating by asking the group in favor to mention 

why do they think that technology is beneficial for humankind? 

- The students will mention their arguments 

- Then the teacher will ask the group against to mention why do they think that technology is 

not beneficial for humankind? 

- The students will have to exchange points of view in an organized way 

- Once the debate has finished the teacher will provide feedback  

- The students will take notes about the teacher´s feedback  

Wrap up: 

- The teacher will pose questions to random students to know what they have learned about 



 

their classmates 

Assessment: 

Watch the youtube video about how to debate in groups  

Source: https://www.youtube.com/watch?v=X-nbZXVnlHw 
Useful phrases to debate: https://www.myenglishpages.com/english/communication-lesson-

useful-expressions-for-debating.php 

 

To keep in mind, the teacher will clarify any doubt of the student at any moment.  

Second intervention  

 

   Topic: Virtual classes  and human development  Date:  10-11-2021 

 

Grade: 7th semester   Participants: 16 Duration:  1 hour 

 

Objectives: 

General: 

 Talk about how technology affects to human beings through using linking words  

Specific: 

 Discuss about the negative effects of technology in people 

 Express opinions about the misusage of technology  

 Explain the consequences of over usage of electronic devices  

Materials/Weblinks/Citations 

- / Whiteboard/markers   
- ( Laptop / zoom app / zoom´s tools) 

 

Procedure. - 

Warm up: 

- The teacher will ask the students to mention doubts about the video that they were asked to 

watch. 

- The teacher will create a brain storm with the crucial points mentioned by the students. 

Body: 

- The teacher will divide the class in 2 groups.  

- Each group will be assigned to be in favor or against. 

- The teacher will write a statement in the white board to be debate. 

- The teacher will ask the students to debate appropriately. 

- The students will debate. 

- The teacher will collect data. 

-  

Wrap up 

- The teacher will provide feedback regarding the students ´participation. 

Resources: 

Linking words to debate: https://esldebates.com/linking-words-for-debates/ 

 

 

To keep in mind, the teacher will clarify any doubt of the student at any moment.  

 

 

 

 

https://www.youtube.com/watch?v=X-nbZXVnlHw
https://www.myenglishpages.com/english/communication-lesson-useful-expressions-for-debating.php
https://www.myenglishpages.com/english/communication-lesson-useful-expressions-for-debating.php
https://esldebates.com/linking-words-for-debates/


 

Third intervention  

   Topic: Abortion  Date:  08-11-2021 

 

Grade: 7th semester   Participants: 16 Duration:  1 hour 

 

Objectives: 

General: 

 Talk about abortion by using linking words  

Specific: 

 Debate about pros and cons about abortion 

 Express thoughts regarding abortion  

 Discuss about the benefits of legal abortion  

Materials/Weblinks/Citations 

- / Whiteboard/markers   
- ( Laptop / zoom app / zoom´s tools) 

 

Procedure. – 

Warm up: 

- The teacher will start the class by asking the students what do they thing about a 

controversial topic in this case abortion.  

- The students will state their thoughts.  

- The teacher will create a brain storming about the topic.  

Body: 

- The teacher will divide the class in groups of two people each one  

- He will ask them to debate by using linking words used in the previous intervention.  

- The topic to be debate is abortion.  

- The students will have to state their opinions and to reach a conclusion. 

 

Wrap up:  

- At the end the teacher will provide feedback to the students.  

Resource linking words: https://valanglia.blogspot.com/2016/01/connectors-and-

transitional-words.html 

 

To keep in mind, the teacher will clarify any doubt of the student at any moment.  

 

Final intervention 

   Topic: Covid-19 Date:  08-11-2021 

 

Grade: 7th semester   Participants: 32 Duration:  1 hour 

 

Objectives: 

General: 

 Talk about Covid-19 situation by using debate words 

Specific: 

 Compare life before and after Covid-19 

https://valanglia.blogspot.com/2016/01/connectors-and-transitional-words.html
https://valanglia.blogspot.com/2016/01/connectors-and-transitional-words.html


 

 Describe a pandemic  

 Discuss about lock down due to a pandemic situation  

Materials/Weblinks/Citations 

- / Whiteboard/markers   
- ( Laptop / zoom app / zoom´s tools) 

 

Procedure. – 

Warm up: 

- The teacher will ask the students to raise their thumbs if they agree with the 

statements mention by him.  

- The students will follow instructions. 

Body: 

- The teacher will divide the class in groups of two people each one and he will ask 

them to debate by specific vocabulary about the pandemic situation.  

- The topic to be debate is Covid-19. The teacher will pose the question Covid 19 was 

created in a lab or it is natural?  

- The students will have to state their opinions and to reach a conclusion.  

Wrap up 

- The teacher will provide feedback regarding the students ´participation. 

Resource:https://www.era-
comm.eu/interactive_language_training/kiosk/pdf/117DT09/117DT09_Pupstiene_voca
bulary.pdf 
 

 

 

To keep in mind, the teacher will clarify any doubt of the student at any moment.  

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.era-comm.eu/interactive_language_training/kiosk/pdf/117DT09/117DT09_Pupstiene_vocabulary.pdf
https://www.era-comm.eu/interactive_language_training/kiosk/pdf/117DT09/117DT09_Pupstiene_vocabulary.pdf
https://www.era-comm.eu/interactive_language_training/kiosk/pdf/117DT09/117DT09_Pupstiene_vocabulary.pdf


 

Annex 2: Students´ survey  

 

Topic: Debate technique and the speaking skill. 

Objetive: To analyze students´ perceptions towards the use of the debate technique. 

 

Instructions: Select the option that best fits for you   

Statements Strongly 

agree  

Agree  

 

Neutral   Disagree  Strongly 

disagree   

1. Debate is used in 

class as a technique to 

improve speaking.  

     

2. Debate technique is 

applied regularly in 

class. 

     

3. Debate technique 

allows the students to 

establish their 

thoughts and feelings. 

     

4. The speaking skill is 

developed in class 

through interactive 

activities like 

debating.   

     

5. Speaking production 

is achieved through 

debating in class.  

     

6. Debate technique is a 

fun activity that 

motivates students to 

speak in class. 

     

 

 

 

 

 

 

 

 

 



 

Annex 3: Pre-test  

1ST session 

I would like you to debate about this question: Do you think that students enjoy virtual 

classes? One student will be in favor and the other against. You will have 1 minute 

each to mention and support their augments. At the end you may refuse your 

classmate’s arguments by giving appropriate arguments. Here you have some ideas 

that you can use 

Pre-test: Enjoyment of virtual classes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Adapted FCE speaking part pre-test 

Author: Sánchez M. (2022) 

 

 

 

 

Do you think that students enjoy 

virtual classes? 

Students enjoy using TIC´s 

It is easier to acquire 

new knowledge 
Students do not learn 

anything  

It is possible to attend to 

classes wearing a pijama 
There are too many tasks 

Students spend more 

time at home with their 

families 



 

Annex 4: Post-test  

6TH session 

I would like you to debate about this question: Do you think that covid-19 will change 

our world forever? One student will be in favor and the other against. You will have 1 

minute each to mention and support their augments. At the end you may refuse your 

classmate’s arguments by giving appropriate arguments. Here you have some ideas 

that you can use 

 

Post-test: changes made by the Covid-19 

  

 

 

 

 

 

 

 

 

 

 

 

 

Source: Adapted FCE speaking part post-test 

Author: Sánchez M. (2022) 

 

 

 

 

 

 

Do you think that covid-19 will 

change our world forever? New hygienic norms  People will begin to 

take care of their 

actions   

Masks will be required in 

each location 

Individuals do not care about 

covid-19  

People will forget what 

happened 



 

Annex 5: Pre-test results  

Nº NAMES: 

G
ra

m
m

a
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a
n

d
 

V
o
ca

b
u

a
lr

y
  

D
is

co
u
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m
a
n

a
g
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en
t 

 

P
ro

n
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n
ci

a
ti

o
n

  

In
te

ra
ct

iv
e 

co
m

m
u

n
ic

a
ti

o
n

 

T
o
ta

l 
 

1 Acosta Acosta Veronica Vanessa  1,5 2 2 1,5 7 

2 Acuña Checa Victoria Anabel  2 1,5 1,5 1,5 6,5 

3 Aviles Brito Stephanie Belén 2 2 2 1 7 

4 Becerra Coba Karen Mabel 1,5 1,5 1,5 1 5,5 

5 Bocancho Tonato Jenny Paola 2 1,5 2 1,5 7 

6 Cahuana Arcos Maria Alexandra 1,5 2 2 1,5 7 

7 Caicedo Alvarez Karina Isabel 1,5 1,5 1 1 5 

8 
Cajamarca Sailema Alexandra 

Jazmine 2 2 1,5 2 7,5 

9 Carrillo Burbano Alexis Ronaldo 1,5 2 2 2 7,5 

10 Cando Criollo Sonia Odalis 2,5 1 2 1,5 7 

11 Castillo García Martín Alejandro 1,5 1 1,5 1 5 

12 Criollo Villegas Adriana Lucia 2 2 1,5 1,5 7 

13 Gaona Vicente Lucia Francisca 1,5 1,5 2 1 6 

14 Heredia Gallegos Oscar Sebastián 2 2 2,5 2 8,5 

15 Juna Manotoa Jessenia Estefania 2 2 1,5 1 6,5 

16 
Luna Rodríguez Katherine 

Alejandra 2 2 1 1,5 6,5 

17 Lara Freire Andrea Daniela  2 2 1,5 1,5 7 

18 Mejía Coronel Jason Steve 2 2 2 1,5 7,5 

19 Miranda Mesías  María José 2 2 1,5 1 6,5 

20 Monje Gualpa Maria Consuelo 2 2 1,5 1 6,5 

21 Nuñez Lescano Romina Betsabe 1,5 2 1,5 1,5 6,5 

22 Ortiz Leon Javier Patricio 2 2 1,5 1,5 7 

23 Pilla Masaquiza Katherin Lizeth 2 1,5 2 1,5 7 

24 
Sailema Moyolema Lizbeth 

Valeria  1,5 1,5 1,5 1,5 6 

25 Sánchez López Juan Daniel  1,5 2 1,5 1 6 

26 Soto Aldas Andrea Paola  2 2 1,5 2 7,5 

27 Tenecota Cando Esteban Andrés 1 1,5 1,5 1 5 

28 Toapanta Lozano Luisa Jacqueline 1,5 2 1,5 1 6 

29 Vayas Velastegui Tatiana Victoria 2 1,5 2 1,5 7 

30 Villacres Barreno Paola Jacqueline 2 1,5 1,5 1,5 6,5 

31 Villacres Rojano Patricia Paola 1,5 2 1,5 1 6 

32 Villegas Paredes Andrea Michelle 2 2 2 2 8 



 

 

Annex 6: Post-test results  
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1 Acosta Acosta Veronica Vanessa  1,5 2 2 1,5 7 

2 Acuña Checa Victoria Anabel  2 2 1,5 1,5 7 

3 Aviles Brito Stephanie Belén 2 2 2 1 7 

4 Becerra Coba Karen Mabel 1,5 2 2 1,5 7 

5 Bocancho Tonato Jenny Paola 2 1,5 2 1,5 7 

6 Cahuana Arcos Maria Alexandra 2 2 2 1,5 7,5 

7 Caicedo Alvarez Karina Isabel 1 1,5 1 1 4,5 

8 
Cajamarca Sailema Alexandra 

Jazmine 2 2 1,5 2 7,5 

9 Carrillo Burbano Alexis Ronaldo 1 2 2 2 7 

10 Cando Criollo Sonia Odalis 2,5 1 2 1,5 7 

11 Castillo García Martín Alejandro 1,5 1,5 1,5 1 5,5 

12 Criollo Villegas Adriana Lucia 2 2 1,5 1,5 7 

13 Gaona Vicente Lucia Francisca 1,5 1,5 2 1 6 

14 Heredia Gallegos Oscar Sebastián 2 2 2,5 2 8,5 

15 Juna Manotoa Jessenia Estefania 2 2 1,5 1 6,5 

16 Luna Rodríguez Katherine Alejandra 2,5 2 1 2 7,5 

17 Lara Freire Andrea Daniela  2 2 1,5 2 7,5 

18 Mejía Coronel Jason Steve 2 2 2 2 8 

19 Miranda Mesías  María José 2,5 2 1,5 1,5 7,5 

20 Monje Gualpa Maria Consuelo 2 2 1,5 2 7,5 

21 Nuñez Lescano Romina Betsabe 2 2 1,5 2 7,5 

22 Ortiz Leon Javier Patricio 2,5 2 1,5 2 8 

23 Pilla Masaquiza Katherin Lizeth 2 1,5 2 2 7,5 

24 Sailema Moyolema Lizbeth Valeria  2 1,5 1,5 2 7 

25 Sánchez López Juan Daniel  2 2 1,5 1,5 7 

26 Soto Aldas Andrea Paola  2,5 2 1,5 2,5 8,5 

27 Tenecota Cando Esteban Andrés 1,5 1,5 1,5 1,5 6 

28 Toapanta Lozano Luisa Jacqueline 2 2 1,5 1,5 7 

29 Vayas Velastegui Tatiana Victoria 2,5 1,5 2 2 8 

30 Villacres Barreno Paola Jacqueline 2 1,5 1,5 2 7 

31 Villacres Rojano Patricia Paola 2 2 1,5 1,5 7 

32 Villegas Paredes Andrea Michelle 2,5 2 2 2,5 9 

 



 

 

 

Annex 7: FCE speaking rubric  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Annex 8: Screenshots 

 

 

 



 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Annex 9: Urkund report 
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