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ABSTRACT 

Reading comprehension is the ability to process a text by understanding its 

meaning. This ability to comprehend a written material is influenced by learners' 

skills which are decoding, literal comprehension, inferential comprehension, 

critical comprehension, vocabulary, and grammar. Thus, the current research work 

aims to determine how Summarizing strategy influences learners’ reading 

comprehension. This research was applied to 27 students of the fifth semester in 

Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros. Moreover, the 

treatment was developed over 7 sessions.  This research work had a qualitative and 

quantitative approach and experimental research. A pre-test and post-test were used 

to assess students' reading comprehension before and after implementing 

Summarizing Strategy. The reading section from the standardized Preliminary 

English Test (PET) was applied. In order to verify the hypothesis, the Student's t-

test was the method to make the statistical analysis of the results. The findings 

demonstrated that there was a significant difference in the students' performance, 

and it was concluded that the implementation of Summarizing strategy influences 

students' reading comprehension.  

Key Words:  summarizing, strategies, reading comprehension.  
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RESUMEN 
La comprensión lectora es la capacidad de procesar un texto entendiendo su 

significado. Esta capacidad para comprender un material escrito está influenciada 

por las habilidades de los alumnos las cuales son decodificación, comprensión 

literal, comprensión inferencial, comprensión crítica, vocabulario y gramática. Por 

lo tanto, el trabajo de investigación actual tiene como objetivo determinar cómo la 

estrategia de resumen influye en la comprensión lectora de los alumnos. Esta 

investigación se aplicó a 27 estudiantes del quinto semestre de la Carrera de 

Pedagogía de los Idiomas Nacionales y Extranjeros. Además, el tratamiento se 

desarrolló a lo largo de 7 sesiones. Este trabajo de investigación tuvo un enfoque 

cualitativo y cuantitativo e investigación experimental. Se utilizaron una prueba 

previa y una prueba posterior para evaluar la comprensión lectora de los estudiantes 

antes y después de implementar la estrategia de resumen. Se aplicó la sección de 

lectura del Preliminary English Test (PET) el cual es un examen estandarizado. Para 

verificar la hipótesis, la prueba t de Student fue el método para realizar el análisis 

estadístico de los resultados. Los hallazgos demostraron que hubo una diferencia 

significativa en el desempeño de los estudiantes y se concluyó que la 

implementación de la estrategia de resumen influye en la comprensión lectora de 

los estudiantes. 

Palabras clave: Resumir, estrategias, comprensión lectora. 
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CHAPTER I 

1. THEORETICAL FRAMEWORK 

1.1. Investigative Background 

For the present work, previous investigations related to the Summarizing 

Strategy were taken into consideration, which were of great help since they 

served as the basis of this investigation. The aim is to establish the 

relationship between the Summarizing Strategy and Reading 

Comprehension in learners. 

The study carried out by Maybodi & Maibodi (2017) investigated how the 

implementation of teaching summarization strategies has an effect on 

English as Foreign Language (EFL) students’ reading comprehension. 

There were two groups of students from the science and humanities 

sections who participated in this study. Students were divided into 40 for 

each section. A pre-test and post-test were applied to evaluate students’ 

reading comprehension. The data collected were analyzed using SPSS 

software. The results have shown that reading comprehension skills 

improved between the pre and post-test. However, the science group 

exceeds the humanity group since in the numerical findings reached from 

the paired sample t-test their scores were more significant. It was 

concluded that the summarization strategy can benefit to develop and 

improve the reading comprehension of EFL students from Iran.  

There is also a research work carried out by Febriani, Mukhaiyar, & 

Ningsih (2019) aimed to analyze how summarizing strategy had a 

significant development on students’ reading comprehension skills. The 

design of the study is experimental research. The population of the study 

was 96 students from three classes and the samples were selected 

ramdomly. The instrument for this research was a test to measure reading 

comprehension in descriptive texts. The data from students’ results were 
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analyzed using a t-test formula with a level of significance at 0.05 (5%). 

The findings of the research demonstrated that students in which was 

applied summarizing strategy had improved their reading comprehension 

abilities on descriptive texts rather than those who had applied the Small 

Group Discussion technique.  

Furthermore, Huan & Ngan (2017) in their article aimed to how learners 

recognized the effect of application of the summarizing strategy on EFL 

reading comprehension course. The methodology was a descriptive design 

and the instruments for this research were a survey and interviews. The 

subjects of this study were a group of students from law school in Vietnam. 

The results indicated that students identify the role of the summarizing 

strategy however they struggle in vocabulary and grammar while reading 

a text. Regarding the results, teachers may implement or improve effective 

techniques to enhance learners’ reading comprehension capacity.  

In addition, the article written by Wahyuningsih (2021) aimed to study 

students’ performance in reading comprehension through applying 

summarizing strategy. The design applied was quasi-experimental for 

students from tenth grade in the tourist department. The participants for 

this research were 60 students divided into experimental and control 

groups. A pre-test was used to evaluate learners’ reading. The 

investigation was accomplished during four sessions for the treatment and 

one session for the post-test. The post-test consisted of multiple-choice 

items to test students’ achievement in reading. The findings were obtained 

comparing the results of post-tests from both experimental and control 

groups. The researcher used a t-test to analyze the results. It was concluded 

that summarizing strategy may an improvement on students to 

comprehend a text. The experimental group had shown significant results 

rather than the control group.  
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In the study carried out by Marzuki, Alim, & Wekke (2018) the aim was 

to solve students’ reading comprehension problems through the 

employment of cognitive reading strategies in an EFL course. The design 

of the study was Classroom Action Research in a reading course from an 

Islamic University in Indonesia. The study was divided into two periods. 

Both periods consisted on planning, implementation, observation and 

reflection. To prove if students had an improvement in their reading 

comprehension the criteria were that most of the students or ≥75% of them 

must obtain a score of ≥75%. The findings had shown that during the 

second period when the plan was applied there was an increase in their 

scores. 83% of the students obtained scores of 86.7% during the reading 

class. 

In the research carried out by Pertiwi (2019) which was focused on 

analyzing how the process of using summarizing strategy to students' 

reading performance in identifying the main idea. This work used 

experimental research. The group of the study was a total of 145 students 

from the second year of high school in SMK TAMAN SISWA in the 2019-

2020 academic year. The design of the research was one group pre-test and 

post-test. 30 students of a class were the sample of the research. 

Summarizing strategy was taught to the experimental group. To collect the 

data was used a multiple-choice test with a total of 20 items. The pre and 

post-test were applied to the experimental group. The results determined 

that were positive results by implementing the summarizing strategy on 

students' reading performance since in the pre-test students obatained 57.5 

while in the post-test they obtained 79.8. 

Moreover, in the research work carried out by Hwang et all (2018) focused 

on the implementation of a concept mapping-based summarization 

strategy to improve learners’ reading comprehension skills in a flipped 

classroom. The subjects of the research work were 45 students from two 

classes of an elementary school in Taiwan. To evaluate reading 
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comprehension a pre-test and post-test were applied. As well as 

questionnaires to assess students’ motivation and self-efficacy. The 

findings have shown that learners improve their summarization capacity. 

However, the approach was not significant to students’ reading 

comprehension. Furthermore, there was an effective correlation between 

reading comprehension and self-efficacy; likewise, it was correlated with 

intrinsic and extrinsic motivation. Therefore, the application of concept 

mapping with summarization strategy was extremely associated with 

learners’ summarization skills, meanwhile, reading comprehension was 

not related.  

It was found the article written by Ali & Razali (2019) which  is about how 

using reading strategies such as predicting, analyzing, summarizing makes 

learners active participants in the reading process. The article had review 

27 studies referring to teaching reading strategies to EFL and ESL 

students. It demonstrated that teachers have to change methodologies in 

order to fulfill students’needs, and also the knowlegde about using reading 

strategies. Moreover, the authors noticed some of the issues that do not 

allow learners to improve their reading comprehension. Besides authors 

concluded the article by making suggestions for teachers to apply reading 

strategies in the class to improve the use of reading strategies by ESL/EFL 

learners. 

The study carried out by Alfian (2018) aimed to determine the influence 

of Summarizing Strategy in learners’ reading comprehension. A quasi-

experimental study was carried out from April to July of 2018. The study’s 

participants were 110 first-grade students at SMK-IT Ma’arif NU 

Karangle. As the experimental and control groups, two classes were 

chosen randomly from each other. The data collection was throughout a 

multiple-choice test. Both the pre-test and post-test were applied. For the 

analysis of the results, a t-test formula was used to analyze the data. After 

the analysis, the t-test result was 4,47, and the t-table was 1.788 at the 
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significance level of 0.05 and the degree was 52. It demonstrated that t-

test results were higher than t-table (4.47 > 1.788). The hypothesis was 

accepted based on the results. As a result, Summarizing Strategy has a 

positive impact on learners’ reading comprehension.  

Albert (2021) in his research, it was focused on applied Summary 

Strategies to have an important influence on students’ reading 

comprehension in the first semester of the seventh grade at SMP Wiratama 

Mandala Ulubelu. This study was conducted using a quasi-experimental 

design. The participants were selected by cluster random sampling. The 

sample consisted of the experimental and control group. The treatment was 

developed on three sessions of 45 minutes each. Pre and post-test were 

used to determine the students’ reading comprehension level. After the 

post-test, the researcher analyzed the data using independent sample 

testing. The findings were analyzed using the Mann-Whitney-U test, 0.000 

because the data were not normally distributed. In other words, this 

research showed that students’ reading comprehension can improve by 

using summarizing strategies. According to the findings, the summary 

strategy has a significant influence on students’ reading comprehension. 

Moreover, Yuspar (2017) aimed to find out the effectiveness of teaching 

reading comprehension by applying summarizing strategy to eleventh 

grade students at Palembang’s State Senior High School. The participants 

were 35 students. The methos of this research were experimental method 

using the convenience non random sampling. In the data collection, a 

written test consisted of 24 questions: 4 essay, 10 multiple-choice, and 10 

short-answer. It was applied a pre-test in order to know the students’ 

performance, and a post-test was given after the treatment was applied. 

The matched t-test formula was used to examine the data. According to the 

findings, the pre-test average score was 6.44, whereas the post-test score 

was 7.52. By utilizing summarizing technique to teach reading 

comprehension to eleventh grade students at Palembang's State Senior 
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High School 1, the t-test result (12.00) was higher than the t-table. It was 

therefore decided to accept the alternative hypothesis. It was concluded 

that it was effective in teaching reading comprehension by using 

summarizing strategy to the eleventh grade students of the State Senior 

High School 1 of Palembang. 

Nurhayati & Fitriana (2018) found out the students of MTsN Pucanglaban 

Tulungagung have poor reading comprehension, which is caused by (1) 

their inability to comprehend the content of the book; (2) their inability to 

read and spell it correctly, whether in oral or written form; and (3) their 

lack of vocabulary. This study used an experimental design that included 

a single group. Pre- and post-tests were used as the instruments in this 

design. The sample was taken from the VIIA class, which had 34 students 

in it. According to the results, the learners' mean score in teaching reading 

comprehension before they are taught using the summary technique was 

84.37. While the students’ mean score after they were taught using the 

summary technique was 90.34. By comparing the significant levels in the 

t-table at 0.05, it is known that the t-count is bigger than the t-table. In 

conclusion, to teach reading comprehension to JHS students, the summary 

technique might be used as an alternative. 

The research works mentioned previously are of great 

significance because they had contributed, by some means, to identify the 

issues of students when comprehending a text, moreover, they have 

implemented the summarizing strategy to solve those issues. According to 

the findings of the studies, the learners were benefited from the 

implementation of summarizing when reading since they were able to 

comprehend a text.  
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1.2. Theoretical Framework 

Independent variable 

Strategies 

Brown (2007) defines strategies as the “specific methods of approaching a 

problem or task, modes of operation for achieving a particular end, planned 

designs for controlling and manipulating certain information”. Strategies 

vary to each individual from different moments as problems and contexts 

change. According to Brown (2007) there are two categories of strategies 

which are learning and communicative strategies. However, as reading is a 

receptive skill, only learning strategies are considered. For reading, 

metacognitive and cognitive strategies are the most relevant. Metacognition 

is related to monitoring, or watching, and evaluating the success of the 

learning process. While cognitive is concerned with specific contexts and 

learning tasks. 

Cognitive Reading Strategies 

McEwan (2007) states cognitive strategies are “the mental processes used 

by skilled readers to extract and construct meaning from text and to create 

knowledge structures in long-term memory”. Cognitive strategies are about 

how to learn, how to remember, and how to reflectively and analytically 

convey ideas. For people who have problems when reading, these strategies 

must be taught and modeled since they help to improve comprehension and 

retention. There are seven cognitive strategies which are: activating, 

inferring, monitoring-clarifying, questioning, searching-selecting, 

summarizing, and visualizing-organizing. (McEwan, 2007) 

  



8 
 

Summarizing 

According to Lanning (2008) “while summarizing, a reader reduces large 

selections of text to the most important information”. In this strategy 

learners represent, in their own words and few sentences, the most relevant 

ideas of a longer reading. One of the fundamental skills to support 

summarizing strategy is identifying the main idea. Summarizing is about 

identifying the main ideas and supporting facts of the written information. 

Summarizing while reading is an important tool for full comprehension 

since it teaches learners to improve their memory for what is read (Jones, 

2018). 

Jones (2018) suggested some activities to teach learners to summarize. The 

first one is writing shorter summaries, this activity could be effective as long 

students improve and reduce their written work until the most important and 

relevant information prevail. A summary could be from a half-page to a 

single sentence length. 

Another activity is called writing headlines, it aims to make learners create 

a headline from headless newspapers' articles, or they can match the 

headlines with the stories.  

The next activity is Sum it up which is about making learners writing as 

many of the main idea words as possible. They have to imagine each word 

costs money and they have a limit to spend. For instance, each word is worth 

10 cents, and they only have $2,00 so they will "sum it up" in 20 words. The 

summary will be according to the length of the passage or reading text. 

There is a process to follow in order to summarize a text or paragraph. First, 

the learner must identify important concepts in the paragraph by searching 

for keywords within the text. These words could be determined as the "main 

idea". The second step is searching for key details supporting the 

information. Instead of full sentences, it may be words or phrases. The next 
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step is to exclude the less relevant details. Some information in the text is 

valuable while others are irrelevant and distracting. Finally, the learner 

should construct a brief statement representing the summary (Guthrie & 

Taboada, 2004). 

Summarizing must be part of students' learning, however; it is hard to select 

the most important information without providing too much detail.  Besides 

this process, there are many other summarizing strategies that are helpful in 

order to choose the correct details from the reading text and write them 

briefly. One of these strategies is 5W's, 1H. It integrates six questions:"who, 

what, when, where, why, and how".  It was designed to help learners find 

out the details of what they are reading. For instance, important details, and 

the main idea (Bales, 2020). 

Dependent variable 

Language Skills 

Language includes four important skills which are Listening, Speaking, 

Reading, and Writing.  Each of them is highly important when learning a 

language. Language skills are divided into receptive and productive skills. 

Receptive skills, listening and reading, are those when information is taken 

from the spoken or written discourse.  Otherwise, productive skills, speaking 

and writing, refer to those in which learners develop language (Al-Jawi, 

2010). 

Receptive skills 

Al-Jawi (2010) defines receptive skills as how people obtain the meaning of 

discourse they listen or read.. Receptive skills help learners to develop skills 

to understand and interpret the language either spoken or written. There is a 

relationship between receptive and productive skills since each supports 

another.  



10 
 

When learners use their receptive skills they are also making use of 

cognitive processes. There are two important activities in mind's learner 

while processing a discourse which is top-down and bottom-up (Rhalmi, 

2019). It has been stated that during top-down processing the reader or 

listener receives a broad view of the reading or listening passage by, in a 

few ways, soaking up the general picture. It helps and allows the reader or 

listener to have an accurate expectation of what the passage is going to be 

about. On the other hand, bottom-up processing are focus on simple things 

such as words, phrases, and sentences and accomplish understanding to by 

joining these elements to form a whole. (Al-Jawi, 2010) 

Reading 

According to Spratt, Pulverness, & Williams (2011) reading is one of the 

major language English skills. It involves making sense of written material. 

It concerns using different reading skills. Reading skills are abilities that 

allow people's capacity to read, comprehend, interpret and decode written 

language. Moreover, there are five components that the reader must domain 

in order to comprehend in an independent way the intended message that is 

conveyed in the written text. These components are identified by the 

National Reading Panel which are phonemic awareness, phonics, fluency, 

vocabulary, comprehension, and spelling. (National Reading Panel, 2000) 

Reading comprehension 

The RAND Reading Study Group (2002) defined reading comprehension 

“as the process of simultaneously extracting and constructing meaning 

through interaction and involvement with written language”. The reader, the 

text, and the purpose of reading are the elements of reading comprehension 

that are associated in the process of reading.  

Furthermore, reading comprehension is the ability of the mind to understand 

the ideas, messages, and purpose of the author. In order to lead a real 
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comprehension, learners use a combination of six skills which are decoding, 

literal comprehension, inferential comprehension, critical comprehension, 

vocabulary and grammar. Decoding a text is referring to integrate visual, 

meaning, and semantic systems. Literal comprehension happens when 

learners are able to respond recall questions that are explicitly established in 

the text. Inferential comprehension relates to learners' ability to combine the 

information of the text with their knowledge of the world. Critical 

comprehension is about learners using the integrated information and the 

text to prove an understanding of the author's idea. Vocabulary, the learners 

identify known and unknown words. And grammar, learners are capable to 

recognize and use different structures of the language such as grammatical, 

mechanical, and syntactical (Flores, Moran, & Orzo, 2004). 

There were identified ten strategies by  Janzen & Stoller (1998) of reading 

comprehension which are “identifying a purpose for reading, previewing, 

predicting, asking questions, checking predictions or finding and answer to 

the questions, connecting the text to prior knowledge, summarizing, 

connecting one part of the text to another, and recognizing text structure”. 

It is important that teachers select strategies according to the complexity of 

the reading process of learners.  Moreover, there are some components that 

allow teachers to identify which strategies are the most appropriate to apply 

in the classroom. These components are students' characteristics, demands 

of the text, and the goals of reading instruction. 

1.3. Objectives 

1.3.1. General Objective 

 To determine how Summarizing strategy influences reading 

comprehension. 
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1.3.2. Specific Objectives 

 To apply the Summarizing Strategy for the development of the reading 

comprehension. 

 To assess the development of the reading comprehension skills of 

students.  

 To analyze the effect of Summarizing Strategy in the improvement of 

reading comprehension. 

1.4.  Hypothesis 

Null Hypothesis (Ho) 

The Summarizing Strategy does not influence the improvement of the reading 

comprehension, in students from 5th semester “A” of PINE at Universidad 

Técnica de Ambato. 

Alternative Hypothesis (HI) 

The Summarizing Strategy influences the improvement of the reading 

comprehension, in students from 5th semester “A” of PINE at Universidad 

Técnica de Ambato. 
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CHAPTER II 

2. METHODOLOGY 

2.1. Resources 

Technological  

-Computer  

-Internet connection  

-Mobiles  

-Online platforms (Zoom, Whatsapp, Wizer, etc)  

Humans  

-Students  

-Researcher  

-Tutor 

2.2. Methods  

2.2.1. Research Approach  

This research work is primarily based on qualitative and quantitative 

approaches. Qualitative approach due to the fact it is used to understand the 

basic concepts. The effect of the implementation of the Summarizing 

Strategy on the development of reading comprehension was also analyzed. 

Besides the research is quantitative because it is established on real data 

which was analyzed using specific statistical techniques to accomplish this 

research work.  
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2.2.2. Research Modality 

Field Research  

Field research is the basic modality of this project since the data collection 

was more feasible to have from the students by observing, interacting, and 

understanding them.  

Bibliographic research  

Allen (2017) defined bibliographic research as any research that requires the 

collection of information from published documents. The materials included 

traditional resources as well as electronic media such as books, journals, and 

websites. Theoretical information were collected from the author’s reviews 

to support this research and to acquire knowledge of the two variables.  

2.2.3. Level or type of research 

Exploratory 

This work had exploratory research due to the researcher tried to be 

familiarized with an existing phenomenon and acquire new knowledge into 

it and have a better comprehension of the problem. 

Correlational 

The correlational research measures and assess the statistical relationship 

between both variables without control any of them. The aim of this research 

is to identify if the change of one variable generates some change in other.  

2.3. Population and Sample  

For this research, Universidad Técnica de Ambato is the field to collect the 

data and analyze it. The participants were 27 students from fifth semester of 

Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros. 
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Table 1 

Population 

Population Number of Population Percentage % 

Students 27 100% 

TOTAL 27 100% 

Note: This table shown the number of population of this research project. 

2.4. Instruments 

Pre-test  

It was applied a pre-test taken from PET (Preliminary English Test), which 

is a standardized test, in order to assess students reading 

comprehension level. The reading section consists of five parts but only 

parts two, three, and four were considered. Each part contained five 

questions, ten questions, and five questions respectively, given a total of 

twenty items.  

Post-test  

After putting in practice the summarizing strategy, the same parts of the PET 

were evaluated for the post-test in order to evaluate if the participants have 

an enhancement of their reading comprehension skills.   

2.5. Procedure 

The treatment was developed during seven sessions over the course of four 

weeks. First, it was important to plan based on the reading material. The 

material was five stories taken from the British Council page. They were 

chosen because help to improve learners' comprehension skills and they fit 

learners' level.     

In the first session, the pre-test was applied, and the summarizing strategy 

was introduced. Then, in the next sessions, learners were able to practice the 
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strategy with activities that were designed to assess reading 

comprehension.   

Also, worksheets were fundamental during the practice. The worksheets 

were designed in the Wizer.me platform where learners could develop them 

online.   

After the application of the strategy the learners were evaluated through the 

post-test to determine if there was an improvement in learners’ reading 

comprehension.   

With the data obtained from the pre-test and post-test, the statistical analysis 

was done using the IBM SPSS statistical software. It helped to carried out 

the analysis and interpretation of results in order to verify the hypothesis of 

the research.   
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CHAPTER III 

3. RESULTS AND DISCUSSION  

3.1 Analysis and discussion of the results  

This chapter includes the presentation of the results gathered by the researcher. The 

data was obtained from the pre-test and post-test taken from the PET from 

Cambridge. The tests were applied to students of the fifth semester from Pedagogía 

de los Idiomas Nacionales y Extranjeros of Universidad Técnica de Ambato. 

To perform the statistical analysis, the student's test was applied to verify the 

hypothesis. 

3.2 Interpretation of Data 

Individual representation of Students’ Grades  

Figure 1 

Pre-test and Post-test Scores 

 
Elaborated by: Acosta, M. (2021) 

Source: Field research 

According to figure 1, it can be observed the green line representing the grades of 

27 students in the pre-test. Whilst, the blue line is the grades gathered from the post-

test after the summary strategy has been implemented over seven sessions. 
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It exists a difference between both lines, which states that when the participants 

take the reading comprehension test, the strategy employed has an effect on their 

development. While some students experienced a major enhancement, some stayed 

on their level or there was no enhancement for them. 

The Pre and Post-test results were examined in depth using a Student's t-test on 

related samples.
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Global Representation of Students’ Grades 

Table 2 

Ranks 

Low: 1-4 

Moderate: 5-6 

High: 7-8 

Very high:  9-10 

 

Table 3 

Classification of Results 

RESULTS LOW MODERATE HIGH VERY 

HIGH 

TOTAL 

Pre-test 4 7 9 7 27 

Post-test 2 4 2 19 27 

Note: This table shown the classification of students’ grades from the Pre-test and 

Post-test.  

Figure 2 

Classification of Results 

 

Elaborated by: Acosta, M. (2021) 

Source: Field research 
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After the Pre-test was applied, in order to assess their development, participants 

were distributed into four categories.  The categories were: low, moderate, high, 

very high, each of them with a rank of 0-4, 5-6, 7-8 and 9-10 respectively. 

According to pre-tests, 4 students belong to the first category. That is 14,8%. In the 

second, there were 7 students representing 25,9%. 9 students in the third category 

representing 33,3%. And, in the last category 7 students showing 25,9%. 

The outcomes changed when the participants stepped through the post-test, in the 

first category there were 2 students, addressing 7,4%; while in the second, 4 

students that are 14,8%; in the third category, there were likewise 2 students which 

are similar to 7,4%, lastly, in the last category, there were 19 students, which is 

equivalent to 70,3%. This demonstrates that the practices developed throughout the 

sessions were effective. 

Thereby, it is shown that the participants belonging to the regular and excellent 

groups were benefited in a better way. Within the moderate category, in which were 

7 students initially, 3 students enhanced their grades while 4 did not indicate an 

improvement. As it can be seen in Figure 2, there was a decrease of the moderate 

group from 25,9% to 14,8%. Meanwhile, the Pre-test's results indicated that there 

were 7 students in the very high group, but this group demonstrated a positive 

evolution after taking the Post-test since it increased its number to 19 students. This 

indicates that the group had increased from 25,9% to 70,3%. The findings were 

reached due to the different activities carried out during the sessions using the 

Summarizing strategy. 
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Pre and Post-tests’ Average  

Table 4 

Pre and Post-tests’ Average 

RESULTS  PRE-TEST POST-TEST DIFFERENCE 

PERCENTAGE 70% 87% 17% 

 

Figure 3 

Percentage Difference 

    

Note: This figure shown the percentage differences from Pre-test and Post-

test average.  

Analysis and Interpretation 

In order to verify the effectiveness of the Summarizing strategy to improve reading 

comprehension the average of the pre-test and post-test were compared. In the pre-

test, the average score of the group was 7 out of 10 which is equivalent to 70%. In 

contrast, the average post-test for the same group was 8.7 points out of 10 and 87%. 

The difference between the two means is 1.7. Hence, it can be concluded that the 

experimental group achieved a 17% improvement in its performance after the 

treatment of this strategy. 
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3.3 Verification of hypotheses  

Independent variable: 

Summarizing Strategy 

Dependent variable: 

Reading Comprehension 

Student’s T-Test with SPSS 

Figure 4 

Paired Sample Statistics 

 

Note: This figure shown the means of the paired sample statistics generated in the 

SPSS software. 

Analysis and Interpretation  

According to the data generated in the IBM SPSS statistical software, it can be seen 

that there is considerable difference in the means of the two samples studied. The 

pre-test average value is 7,0370, and the value of the post-test was 8,7222. Then, 

the Student’s T-test is used to know if the difference between the two tests is 

significant. 
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Student’s T-Test Statistics  

Figure 5 

Paired Differences 

 

Note: This figure shown the null hypothesis is rejected because the significant value 

is less than 0.005. 

Analysis and Interpretation 

As presented in the previous table, it is showed that the significant difference 

between the two groups is <,001, which is  lower than the 0.05 meaningful value. 

That indicates a rejection of the null hypothesis and an acceptance of the alternative 

hypothesis. Consequently, the Summarizing strategy does influence students’ 

reading comprehension.  
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CHAPTER IV 

4. CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusions  

After carrying out this research work, the following conclusions have been reached: 

 The Summarizing Strategy influences the reading comprehension of the 

students of the fifth semester from PINE. This could be verified due to the 

application of the Pre-test in which students got an average of 7,1 over 10. 

After applying the Summarizing strategy and carrying out the activities in 

which students practiced their reading comprehension skills, the results of 

the Post-test demonstrated the students increased their grades, with an 

average of 8,7 over 10, giving a significant difference of 1.7 in which the 

improvement was noticeable.   

 In this research work, the students' reading comprehension skills were 

diagnosed using standardized tests and different activities accomplished 

throughout the implementation of the experiment. For the application of the 

Pre-test, it was taking parts 2, 3, and 4 of the reading section from the 

Preliminary English Test. During the application of the activities, it was 

observed that students were improving their comprehension skills. Finally, 

with the Post-test, the improvement of the skill was proved with the results 

of the test. 

 The application of the Summarizing strategy enhances the reader's 

understanding of the text. It occurs because students take a large selection 

of information and make it shorter to the key points for a better 

understanding. Then, they determine important ideas and build up necessary 

details that support them.  

 It is determined that the Summarizing strategy helped in the reading 

comprehension of students since after its application they shown a 

significant increment related to their comprehension skills. The findings 

demonstrated students are able to comprehend, identify the main points and 
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key ideas of a reading text in order to create a good summary without adding 

irrelevant information.  

4.2 Recommendations  

 It is recommended to apply the Summarizing Strategy to develop an 

effective comprehension of a text material since it helps learners to focus 

only on key information and relevant details in their own words. Moreover, 

for students who are struggling when reading, this strategy will be useful to 

understand the main idea. 

 It is suggested that teacher trains their students with this strategy when they 

are learning the language since students will understand what a text wants 

to convey and not only reading words without interpreting their meaning. 

Also, they will be able to summarize the information with their own words 

and not putting words directly from the text. 

 It is important that teachers consider teaching students the process to create 

a good summary due to students will know what steps to follow to do when 

understanding a text and extracting the relevant information.  

 For applying the Summarizing strategy, it is essential that teachers choose 

appropriate reading material which must suit learners’ level of proficiency, 

age and interests. Choosing appropriate material will keep students 

motivated by putting in practice this strategy.  
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Annex 2: Pre-test 
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Source: Cambridge English Language Assessment 

Elaborated by: Acosta, M. (2021)  
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Annex 3: Post-test 
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Source: Cambridge English Language Assessment 

Elaborated by: Acosta, M. (2021) 
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Annex 4: Worksheets 

 

https://app.wizer.me/learn/GI8H55  

Source: Field research 

Elaborated by: Acosta, M. (2021) 

 

https://app.wizer.me/learn/7003S4  

Source: Field research 

Elaborated by: Acosta, M. (2021) 

https://app.wizer.me/learn/GI8H55
https://app.wizer.me/learn/7003S4
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https://app.wizer.me/learn/N0BFG8  

Source: Field research 

Elaborated by: Acosta, M. (2021) 

 

https://app.wizer.me/learn/LUYCWF  

Source: Field research 

Elaborated by: Acosta, M. (2021) 

https://app.wizer.me/learn/N0BFG8
https://app.wizer.me/learn/LUYCWF
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https://app.wizer.me/learn/5A4GIC  

Source: Field research 

Elaborated by: Acosta, M. (2021) 

 

 

  

https://app.wizer.me/learn/5A4GIC
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Annex 5: Urkund Analysis 

 


