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ABSTRACT

The objective of this research was to demomstitze incidence of the flippadaching

met hod i nocaudlandTée garsicipants were &3udents from the eighth
schm!|l year at choBleThey wekelbetvgeenzlld yearsold. The research
employed a quasxperimental design including ptest and postest At the
beginning of theimplementationit was necessary to know the perspves of the
current teachi ng pswcabulary s EELalasdes.\eMlao p st u
evident that students umit words to express their ideas and thoughtse pretest

and postest were applied and analyzed on the basis of a validated for eight year

school learners. There were five questions to evaluate the vocabulary. The instruments
were validated to ensure results reliability. The participants were introduced to the
flipped teaching method activities, so the weekly lessone planned for five weeks.

Each weekly lesson involved 40 minutes virtual class and one hour of autonomous
learning at home in order to practice the use of new vocabulary in real contexts.
Participants were expected to be tested on the basis of a partmoient taken from

the institutional final assessments as a fest after the implemeation of the
activitiesthe resultsvere analyzed through the statiatitest of hypothesis:-$tudent

test for dependent sample because the researcher aimed to demonstrate if the flipped
teaching method improges t u d eonabutady used inifferent activities to show

their language performance. The results indicated thangblementation bactivities

with flipped teaching methodnprovess t u d eooabutady significantly, anthey

had a positive perception of the methotherefore, teachers should consider
implementingthe flippedteachingmethod as a part of their classesitgprove

st udent a§. Moreoveatbeurésults showed the flipped methimdreases

st udent s déaswed dsitheiraconfidence participate more in class.

Keywords: flipped method vocabulary use, vocabulary discriminatigintual
learning, teachers, studens;ategiesmethod, teaching methpdnline resources.
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RESUMEN EJECUTIVO

El objetivo de esta investigacion fue demostrar la incidencia del método de ensefianza
invertido en el vocabulario de los estudiantes. Los participantes fuerom@3oslae

octavo curso del Escuetie Educacion Bsica"Fe y Alegria”. Tenian entre 13y 14
afos. La investigacion empled un disefio ceaperimental que incluyo ptest y
posttest. Al inicio de la implemeation @a necesario conocer las perspectivas de la
practica docente actual para desarrollaebkbulario de Is estudiantes en las clases
delngléscomo lengua extranjera. Por lo tanto, se evidencio que |lafiasties utilizan
palabradimitadaspara expresar sus ideas y pensamientos. Hbepte el postestse
aplicaron y analizaron dvase deina rubrca validada para alumnos de octavo afio de
basica Habian cinco preguntas para evaluar el vocabulario. Los instrumentos se
validaron para garantizar la confiabilidad de los resulta&es.presentaromas
actividadesonmeétodo de ensefanza invdda los estudiantepor lo quese realizo

la planificacion de las lecciones durargeco semanasCada leccion semanal
involucrd 40 minutos de clase virtual y una hora de aprendizaje autbnomo en casa para
practicar el uso de nuevo vocabulario en cooexeales. Sevaluéen base a un
instrumento de evaluacion deontenido tomado de las evaluaciones finales
institucionales como posest posterior a la implementacion de las actividalbss
resultados fueron analizados a través de la prueba estadistica de hipotesis: prueba T
student para muestdependientg ya que lainvestigadoa requirié demostrar sél

método de ensefianza invertido mejora el vocabulario de lodiagses utilizado
diferentes actividades para mostrar su desempefio en el idioma. Los resultados
indicaron que la implementacion de actividades con el método de ensefianza invertida
mejoraonsignificativamente el vocabulario de los estudiantes y tienen una percepcion
posiiva del método. Por lo tanto, los maestros deben considerar implementar el
método de ensefianza invertido como parte de sus clases para mejorar el vocabulario
de los estudiantes. Ademas, aumenta la motivacion de los estudiantes para que
participen mas en ate.

Descriptores: método invertido, uso de vocabulario, discriminacion de vocabulario,
aprendizaje virtual, profesores, estudiantes, estrategias, método, método de ensefianza,
recursos en linea
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CHAPTER |

THE RESEARCH PROBLEM

1.1Introduction

Ecuadorian education has suffered significant changes during this quarantine period
which forces teachers to look for techniques and methodologies that connect
knowledge and practices as well in orderi mpr ove studentsd <co
performance through the recordings class which help students practice the topics at
home.This paper research is headihgimplementatiorof flippedteachingmethod

in English classes as a foreigmguage to contributegiificantly to themprovement

of st ude ntvwhich regqoiresalbig dffartroffteachers and the selection of the

mostadequate strategies to be applied

Therefore, the approaches to identify the problefréat Alegria School in Ambato
arequalitative and quantitative because it is focused on understanding a phenomenon
from a doser perspective and determitne largemumber of students whase this
method. Besides that, the technique tigtapplied is the preest andpostted.
Furthermoe, two groups, control and experimental; are testedstablish the
effectiveness of the method. In addition, this research consideredepasimental
because the grougse notchose randomly; the groups wemessigned before the

experiment.

The gerral structure of this thesis includes five chapters; each one contains

information related to the research topic and it is presented as follows:

In CHAPTER I.- The particularities about the problem, justification are developed in
this chapter as wellsathe general and specific objectives.

In CHAPTER II.- The facts related with the problem were established and irttlude
the research background. It also mentions a widely revision of scientific researches

which were found based on the problem of this thesis.



In CHAPTER III. - It is about the methodology of the research from the quasi
qualitative aspect, the population, fhlace, also the hypothesis which veatablished
through a scientific question, the resuliased on the variables, amdols and
techniques used for the data collection.

In CHAPTER IV.- It covers he analysis and thiaterpretationof the results which
are presented from the prest and postest, which were applied to two groups, as well
as the hypothesis verification.

In CHAPTER V.- The results let to state the conclusions and recommendations.

1.2 Justification.

The current research work is aimed at addressing the problem of flipped method

I mpl ementation to I mprove studentsd voca
consideredelevantto improves t u d\ecabutay also it is appropriate for students

as wellas teachers. The implementation of innovative methodologies let to stay away

from the traditional teaching methodologi@sachers and students have specific roles
assigned; teachers provide guidance and support before, during and after the learning
proces. On the other side, students are the main actors of this strategy because they
have to develop a series of activities outside the classroom. These acttids the

student to get the opportunity amalyzethe information in their own space and ¢éim

The perspectives developed across this research neepart of any other project at
Universidad Técnica de Ambato and Fé y Alegria School in Ambdtoreover, his
research ipivotal for the actors of the educationanomunity due to not only ¢ould

i mprove the | earning process of t he st
motivation and seltonfidence at language performandée beneficiariesare the
students because with flipping activitietudents develop strategies to improve
vocabulay by themselvesOn the other hand, it supplies teachers with didactic
materiak as lesson plans, recordings animated witteresting content that are
implemented in virtual learning environments such as forums and relevant
contemporaneously because atvdlops a current issue and intends to respond to one
of the most important problems related to learning English, responding to the needs of

students in vocational training.



The project wageasible because it involved the participation of all members of the
educational community, seekingdontribute the learning process witle@tinuous,

concrete, critical and innovative activities through synchronous and asynchronous
methods tend to improve sieicht s 6 v o c a b u Tha cuyentgpjgcithasd t i on
significant impact on the traditional methods that teachers still use in a new educational
trend. Besides, the propereusf the inverted strategy improvi® development of the

students' vocabulargas well as their communication skillseachers need to master

some flipped activities in ordéo facilitate studentscomprehension.

1.3 Objectives.

1.3.1. General
To demonstrate thefluenceof the flipped teaching methachplementation to

improvest udent s6 vocabul ary.

1.3.2.Specifics

1. To identify the flipped teaching methadplementation elements
2. Todeterminethelevelaft udent sd@ vocabul ary
3. Toimplementthe flippedteaching methotbi mp r o v e vecabuldne nt s 0



CHAPTER I

RESEARCH BACKGROUND

A common element that concerns teachers of English as a foreign language is the
effectiveness in their work, evidenced substantially in their pedagogical performance
as well as in their permanent commitment to academic updatpgnding on the
evolution of the didactic and technological needs and innovations in language
teaching. In both cases, a teacher can take advantage of the various elements that
current trends in teaching languaggter, under the precepts of eclecticistimrough

the integration of paradigms that suppose a greater understanding of the learning needs

of the students of a foreign language (Jeremy Harmer, 2007)

Based on these criteria, the proposal of the Flipped Classroom or Inverted Class model
arises a|n alternative to enhance language learning, registered in the Teaching of
Foreign Languageas an area dénowledge, to index the teaching proestidactic
strategies that, focused on the individual and collective production of the students, are
suitable for improving their vocabularyhe studies described beleerve as aupport

for the present research problem and contributes with a clear evidence that the
application of the strategy in the analyzed studies was effeaigtaét explained the
mostrecent approaches to the didactics of the foreign language specifically to the

teaching of the vocabulary.

Flipped method is being applied in most educational institutions around the world as
a technological tool which complemaerihe traditional methodimgies,which helps in

the current modef education where the flippedethod gains strengtihe following
studies focus on how students can improve their vocabulary through flipped method
as well as the study cases where this research topic was apuditte analysis of the
results after the implementation of suggested metkiladeover, the authors expake
their conclusions and some recommendations for teachers as i@llsisdents to

makeflipped teaching métod a great learning experierfoe both.

Anotherequally significant articleregarding the effectiveness of flipped method on

students' develop vocabulawas made atUniversidad de Granada Spain. The

4



authors emphasized the study on a new and innovative model: The Flipped @tassroo
model , or Ainverted classroomo. It was a
Granada, where the results showed a positive view of the method. This article made a
deep revision of the database frdme Web of Knowledge, Researcht® and Scopus

acacemic articles. At the end of the revision was concluded that all the articles included
empirical and theoretical studies about the flipped method implementation and it can

be suitable in almost any context, as we have seen previously, and more and more
teachers are jumping on the class car inverfdduilera, Manzano, Martinez, Lozano,

Casiano, 2017)

(Given & Wallace, 2018)developed four sections of the study about the positive
effectsoff | i pped | earning, and how it can pr ol
of 79 students participated in the study, only 39 students used a communicative
language teaching approach, and 40 studied English in a flipped learning manner. Data
were collectd from tasks, surveys and the ins
engagement in the process of their English learning. Findings demonstrate that the
students in the flipped classroom achieved higher average scores in their final three
tasks than those imé¢ nonflipped classroom, but only the final examination ngean

score indicated statistical significance. However, surveys indicated that most students

in this study seemed to enjoy learning English in a flipped learning environment. In
addition, the instretor found the students in the flipped classroom to be more engaged

in the learning process than those in the-fipped classroom. The authors sthtee

usefulness of the flipped approach in EFL classrooms based on the esitemhjust

for the motivaion and dedication it offers, but for the academic results it gives to
students. Thus far, most of studies have analyzed the extrinsic motivation of different
methods but only a few of them related extrinsic and intrinsic motivation that flipped

method bnngs for students.

A research developed pAnwar, 2017)with the objective was to fulfilthe needs
concerning the review of current literature on the use of flipped classroom as an
alternative strategy to teach vocabulary for young leariMast of Indonesian young
learners, particularly elementary school students, are lack of vocabultrgt#ois

hard for them to improve their English skills suah speaking and reading. A novel

strategy is needed improve EFL (English as a Foreign Language) young learners'

5



vocabularymastery. Flipped classroom in this papeansinstructional approacand

a type blended learning type reversing the whditional educational system by
delivering instructional contents or materidtequently conducted by online and done

outside of the classroom. This paper is written basesbore theories and theiwt e r 0 s
anal ysis as well a gaching £xpezienteiinockassrooins. Thee wr
data were collected by doing libramysearch so that he got the data as the reference

from books as well as journaisgarding the object of the study

To measure the effect of the flipped classroom on vocabulary learning in terms of both
recepive and productive vocabulary the author devetbg research implementing a
posttest experimental research desidime participants of the study wes8 high

schod students. The experimental group was exposed to aweek flipped
instruction in which they worked on the greepared videos designed by the teacher.
The practice was done collaboratively inside the classroom. The control group was
taught the targetocabulary in the traditional way in which the vocabulary presentation
took place in the classroom and the practice was done as homework. Following the
instruction of each group of words, a vocabulary quiz was administered to both groups.
The results wereralyzed by using the SPSS package program. The experimental
groupbs perceptions of the flipped <cl ass
ended questionnaire. Depending on the results, it can be stated that the flipped
classroom holds promise for thenuage learning process in terms of vocabulary
learning (Kirmizi & Komec, 2019)

Finally, Investigating the Use of the Flipped Classroom Method in an EFL Vocabulary
Course Sarah S. Alnuhayt 20T®is study investigated thefficacy of using the
flipped classroom method in EFL vocabulary classes. The participants consiéfed of
freshmenstudents enrolled in the researcher's ENG.120 Building vocabulary course
in the English program of AMezahemiah Faculty of Education; ShadJniversity.

The control group was taught traditionally by lectustyle learning while the
experimental group was taught using the flipped classroom method. Data collection
instruments included p#est and postest and a questionnaire. Findings of tiest
indicated that the experimental group outperformed the control group in thégsbst

Findings of the questionnaire indicated that students in the experimental group had



positive attitudes regarding using the flipped classroom method in the EBbwary

class.

2.2 Theoretical framework

2.2.1Method

Aln i mplementing flipped cl assroom, reme
|l evel s of cognitive domai n dKrathwoplr&a ct i c e
Anderson, 2016)While in the classroom, the students concentrated on higher forms

of cognitive work, including implementation, review, evaluation, and development.
According to Bloom's updated taxonomy, the following Figure 1 illustrates the level

of students' leaing in the flippedlearnind n essence, #Aflipping t
that students gain first espure to new material outside ttlass, usually via reading

or lecture videos, and then use class time to do the harder work of assimilating that

knowledge, perhaps through problesolving, discussion, or debat@sxonomy.

/1 Creatin |\ e
q \

/ EvalG’ating \ |
———| Inclass
Analyzing

/ Applying \—

/ Understanding \ -

/ Remembering \

Source:Direct research
Figure 1: Bloom's Taxonomy

I n terms of Bl o o (Addsrson & Kratlsvehd , 2@0 axkisaneansn y

that students are doing the lower levels of cognitive work (gaining knowledge and
comprehension) outside of class, and focusing on the higher forms of cognitive work
(application, analysis, synthesis, and/or evaluation) in class, where they have the
support of their peers and instructor. This model contrasts from the traditional model

in which Afirst exposureo occurs via |e

knowl edge through homework; thus the ter.|



2.22 Teaching Method

Teaching strategies are any set of actions, plans, techniques, thoughts, or behaviors
used to help students understand, store, retrieve, amsk datalhe topic of teaching
methodsmeans to consider specific strategiesdiffierentstudents in the clasdost

of t e mdvidearappdoaches and strategies to imparting knowledge to students
and inspiring them to learn are probably builttbair academic education as well as
theirinstincts and intuitionThe Faculty Center promotes reseabetisednstructional
strategies and classroom techniques that improve student performance and learning.
Because instruction at UCF takes place in many formats, environments, and class
sizes, there is no single most effective teaching method for all contextsvetlpwe
research does support a practical range of methods that can be adapted to the various
circumstances in which we teach. These strategies fall somewhere on the continuum
illustrated below between teachand studentlirected(University of Central Florida,

2021)

More Teacher Directed Meove Student Directed

\\&’
& \‘a & & {\(&b ‘6\0%
& S
o«*‘Q Q & «© ® =}‘bz"e &L £ >

W& &
O SN 2D NP P
W o?\gos\o_ & P g
SN @ @ B

<Expenition <inquisition=> Ganertion>

* Teaching methods e che accomplsh spedific abjectives. Methods are not
universally more or bess ¢ they are more o less ap s.v griate for the learning
cbjectives, the sbudent needs, and different learning ervronments or modsbbes

Source:Direct Research
Figure 2: TeacherStudent directed

(Hongwei, Liping, Weilian, Guan, 2016Jeveloped a study about the adjustment and
effects ofvocabulary teaching strategies in flipped classroom. The study used-a quasi
experimental métod with two groups a contrahd experimeial. The students in class

A were taught with the flipped classroom model which was the experimental group
and thestudents of class B in the traditi@ way which was the contrgroup. A total

of 63 students from the University in the northern part of China participated in the
study. After the implementation of the experiment the authors concluded the flipped



methodimproved classroom efficiency, students can learn more words by themselves

and they can put more time in language output. Also, the flipped method can increase
the studentsd interest in vocabulary | ea
Teachersvho were part of the experiment stated that flipped classroom teaching model

promotes English vocabulary teaching outcomes.

In Turkey was hiel a study to measure the effect of the flipped classroom on
vocabulary learning in terms of both receptive armtipctive vocabulary bfOzkan,
Funda, 2019)mplemented a pogest to 58 high school students. The experimental
group worked on the pferepared videos designed by the teacher forfmeks. The
practice was done collaboratily inside the classroom. The control group was taught
the target vocabulary in the traditional way in which the vocabulary presentation took
place in the classroom and the practice was done as homework. The findings were
evaluated by a statistical pregn and a survey was also used to measure the
expectations of the study. The findings of the experiment indicated that flipped
instruction promoted the vocabulary development of English learners in a secondary
education effectively and significantly.

(Zamudio, Noriega, Soto, 201 @nalyzel the contribution of thélipped classroom as

an English language teaching strategy. The study was descriptive quantitative with a
quasiexperimental design. The participants were 60 students from the English 1
program who completed the first semester of a public baccalaureate in thé mix
modality. In order to collect data, an interview was held by the teacher. The results
obtained indicate 71% in the positive attitudes about the adoption of this didactic,
which allowed the reinforcement of the topics of the course, as well as thebiavora
acceptance by the teacher in the use of this teaching methodology. In addition, the
application of inverted activities in mix modality educational program promotes
autonomy and a sense of responsibility in students. They also feel more motivated to
learn and teachers feel more engage implement this instructional method in the

program.



2.2.3Flipped teaching method

Flippedteachingmethod is characterized by technology enhanced learning in and out
of the classroom. Teachers provide a vaaeline resources for students to check the
content in advance, it means before they meet to class. It is also known as the inverted
classroom, reversed instruction, and blended learning which follow the learner
centered approach and active learning metfbé.figure 2 describes the differences
between traditional and flipped classm. That is evident the teachers and students
roles In flipping classroom teachers provide guidance to his students who feel a deeper

engagement in completing the activity.

2.2.31The key elements of the flippedeaching method

1. Provide an opportunity for students to gain first exposure prior to class.

The mechanism used for first exposure can vary, from simple textbook readings to
lecture videos to podcasts or screencasts. For example, Grand Valley State University
Math professor Robert Talbert provides screencasts on class topics on his YouTube
channe| while Vanderbilt computer science professor Doug Fisher provides his
students video lectures prior to class. These videos can be created by the instructor or
found online from YouTube, the Khan Acad:z¢
or other similar sorces. The prelass exposure does tnbave to be highech,

however; in the Deslauriers, Schelew, and Wieman sshhdyved students simply

completa preclass reading assignmeriBrame, 2021)

2. Provide an incentive for stidents to prepare for class.

In all the examples cited above, students completed a task associated with their
preparationé. and that task was associate
examples above used tasks that ranged from online quizzesrikshegets to short

writing assignments, but in each case the task provided an incentive for students to
come to class prepared by speaking the common language of undergraduates: points.

In many cases, grading for completion rather than effort can beisnffiparticularly

if class actwities provide students with the kind of feedback that grgdiam accuracy

usually providegBrame, 2021)
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3. Provide a mechanism to assess student understanding.

The preclass assignments thetudents complete as evidence of their preparation can
also help both the instructor and the student assess understandintasBrenline
quizzes can allow the instructor to praetdusin-Time TeachingNovak , Patterson,
Gawvin , & Christian, 1999)which basically means that the instructor tailors class
activities to focus on the elements with which students are struggling. If automatically
graded, the quizzes can also help students pinpoint areas where they neBdehelp.
class worksheets can also help focus studeentain on areas with which theyea
struggling, and can be a departure point for class activities, whielgss writing
assignments help students clarify their thinking about a subject, thereby mgpduci
richer inclass discussions. Importantly, much of the feedback students need is
provided in class, reducing the need for instructors to provide exéecsmmentary
outside of clas@/Nalvoord & Anderson, 1998)n additionmany of the activities used
during class time (e.g., clicker questions or debates) can serve as informal checks of

student understanding.

4. Provide in-class activities that focus on higher level cognitive activities.

If the students gained basic knowdedoutside of class, then they need to spend class

time to promote deeperdming. Again, the activitdepend on the learning goals of

the class and the culture of the discipline. For example, Lage, Platt, and Treglia
described experiments students dicclass to illustrate economic principlgz000)

whil e Mazur and colleagues focused on st
guestions and quantitative problefagused on physical principlg2009)In other

contexts, students may spend time in clasgaged in debates, data analysis, or
synthesis activities. The key is that students are using class time to deepen their

understanding and increase their skills at using their new knowledge.

(Guerrero, 2017)applieda comlined teaching method based FC and PBL in the
progress of teaching and learning in Higher education in The Latin American context.
The main objective was to offer Higher Education Institutions HEI's teachers a guide
for the use of the new methodologi@ld technological tools for teaching of their
subjects. Surveys were applied to 14 teachers in charge of the course Office, to define
the methods and strategies used by these in the tedehmming process and a

satisfaction survey to 4727 students bbfsahools that have completed the course to

11



determine the degree of satisfaction and performance of these. The results showed that
FC and PBL allowed the students to be the center of the tedelaimgng process
because it seeks knowledge through teabgioll and pedagogical tools provided by

the teacher.

2.24 Vocabulary

(Kamil & Hiebert. , 2015) mentionedvocabulary is knowledge of words and words
meaning in bothoral and print language and in productive and recegtves.
According to Hiebert (2010)0cabulary is learning of words and word implications.
Firstly, words come in two structuresral and print. Secondly, word learning
additionally comes in two structures: receptive grdductive. Hornby,stated,

i V obulary is the total numbered of words in a languagehaliwords known to a
person or used in a particular book, subject, etc; a list of words withntleainingé
(Anwar, 2017)Whereas(Jackson & Amvela, 20003tate that the terms vocabulary,

words, andexicon are synonymous.,

2.2.5Vocabulary discrimination

An awareness of the number of words needed is not sufficient. However, teachers also
need to know what words to teac¢his process icalled discrimination anchere are

at least three aspects which learners need to acquire vocabulary whaca (1)

knowing its form, (2) knowing its meaning, and (3) knowingige(Nation I. , 2000)

Lack of efficient process to discriminate the words for learning English must causes
serious problemwhen learners need to practice tHeieign language directly with

ther classmatesFor those reasons, vocabulary should be regardezh@sf the

essential aggrts of foreign language teaching dedrning, and it should be given

much attention in TEFpractices.

The study developed by Suciexplofedc L st udent sO0 gaquiringg e X p €
a second language (L2) vocabulary is sparselestigated.This sty aims at
exploringhownE FL st udent s6 gami ng e xapgeirngtherc e a s ¢
second language (L2) vocabulary. The data of shisly were gained from EFL
student sd6 experi enc edicatddithat the gasnes| garsadyo f t h i
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online games, have thmotential to assist EFL students in acquiring second language
(L2) vocabulary. Several principal reasons related to how gassest the students in
acquiring new vocabulary emerged in thiigsdy. Pedagogically, this study cabtrtes

to the strategy ofocabulary teaching and learning which hopefully cabdxeeficial

for EFL students and teachefSuci, 2019)

On the other hand, teachers must take into account the type of vocabulary they have to
choose for their students. They cowdtso categorize vocabulary into two broad
categoriesexpressive and receptive vocabulary. Expressive vocabulary refers to the
words that we use to express our thoughts and ideas. Receptive vocabulary, refers to
al | t he words that you understand whil e
speak. In other words, all the words that you process while receiving information fall
under receptive vocabularyThornbury, S. (2002kited in Anwar, 2017 p.110Q.

Listening vocabulary includes all the words that you hear and under8aseld on

the explanations above, it can &tated thatvocabulary is the total numbef words
thatareneede t o communi cate i deas and express
reason why it is important tohoose the maosappropriate groups of words that are

going to be taught.

Moreover, Siriwardemonstrate that vocabulary plas/a dominant part in learning to
communicate effectively. Based on the diagram, vocabulary is categorized into four
main groups as meaning/oral vocabulary, literate/written vocabulary, receptive
vocabulary, and productive vocabul#8jriwan, 2017)However, it is obvious that all
vocabulary items are overlapped in meanings and functions the relationship between

vocabulary and the four language skills:

Vocabulary Items

Meaning/Oral
Vocabulary

Receptive Speaking Productive
Vocabulary Vocabular

[

Literate/Written
Vocabulary

Source:Direct Research
Figure 3: Vocabulary and the four language skills
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While conventional vocabulary teaching methods primarily improve receptive
vocabulary awareness, recent approaches also encourage more active interaction with
words to enhance the effective vocabulary knowledgetudests. Vocabulary is

mainly taught by conventional approaches in most language classrobmpassive
teaching approach needs to be restructured. It is necessary, to find more efficient ways
to teach vochulary to students. Teachenadinvolved stucents in vocabulary learning

in a more autonomous and complex mode, rather than merely giving them word lists

to memorize

2.26Vocabulary use

The purpose of learning vocabulary comes with thexlado express ideas or beliefs

In fact, teachers musbnsider somaspectdefore theclass. First of all, the level of

the studentsbecause it could be difficult to understand the meaning. Then, it is
necessary to connect the content with the words for the class, otherwise it could be
confusing for studestand finallythe use ofcolloquial expressianor idioms. These

are really intersting forstudents and increase their motivation. As every student has
a uniqgue learning preferences they also have a unique way to express their ideas based
on their ageard a final consideratiors being aware that if gu focus on vocabulary

that cannobe put to immediate and repetitive use in youratadt s -to-day bvgs,

it is relegated to the quicksand of sht#tm memory and soon forgotterhus
rendering all youthard workuseless. Choose vocabulary that is connected to your

studentsé | ives and can be easily appli e

Suci stateshat every learner has a unique learning preference, and tthe iseason
why there are mangbrning strategies we can fimdliterature. The results show that
through games, the studeictsn acquire a second language (L2) vocabulary in many
ways depending on their preferences in learning new vocabuometimes they
learned from the audio ohé game whichmeans they practice their listening and
pronunciation, and thesometimes also learn from the visualization of the game which
means that game provides them to read or to portraxotdebulary they have learned.
Another strategy portrayed the findings is repetition so thahe students learn the
vocabulary repeatedly suppattby the context provided igames which made them

easy toremember(2019) Related to thispereption and results its nessary to
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mention that the usef words depends on some facts that teacher must considered

before.

227Student sé vocabul ary

When students acquire more vocabulary which means improve their lexical
knowledge, fluency improweas well. That is because of their confidence at the time

to interact and express their ideas. | state that flipped method brings a lot advantages
for EFL students not only in the way they learn thus the communicative development
they can gefThompson, states that it is really necessary to investigate young leasn6
word organization strategies to help teachers and researchers identify factors related
to such strategies: Graegatin words, word hierarchy, word shapes, word sounds,
cognates, etc. The following studies were developed in order to analyze some factors
relatedtothes t ude nt s & dvhow teabherlcanrelpusiems develop some
strategies to learn it.

(Hsia, Chung, & Wong, 2019)reported data collected by BA TESL students
supervised by their imictor. The participants wermtal of 55 students from the
secondary year. The results were analyzed descriptively and statisticadly.tiAd
statistical analysis of the results, it coubeé statel that word grouping was a
worthwhile strategy, because itdstudents recognize the function of the words in the
sentences and categorize them in the correct groups. In addition, it shaweid th
students can recognize words categories and functions they can use those words in real

life contexts as well as improve their communicative performance.
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CHAPTER IlI

RESEARCH METHODOLOGY

3.1Location

Thecurrent esearch took place at AF® y Al egr 2:
were students from the eighthedr of Basic Education. The learning of a foreign
language is influenced by traditional teaching practices even wheMlithgtry of

Education updatetie material and suggests applying active methodologies. Teachers

are still using strategies that make learning passive and theoretical most of the time.

For that reason, the current resedodused on quantitative and qualitative approach.

- Qualitative approach because it looked for the understanding of social phenomena
oriented to the formation of hypothesdsierrera, Medina, & Naranjo, 2010)
Moreover, because ftiesto find the methodological chargistics thatelp student

to develop their vocabulary.

- Quantitative approach because it looked for the causes of the facts that it studied with
a controlled measurement oriented to the verification of replicable hypothesis
inferences(Herrera, Medina, & Naranjo, 2010)n addition,it allowed to analyze the

data statistically for testing the pgthesis. It was verified using-Studenttest for

dependensamplesf the results obtained in the data collection.

- Quastexperimental: Thiresearch is being conductiedfield settings to evaluate the
effectiveness of the flipped method in the vocabulary acquisition, it is going to be

evaluated through the use of a{est and a pogest. (See anneX.

- Exploratory: The study explorebrbugh an interactive, collaborative and critical
work in order to analyze the effect of using in the flipped classroom method to improve
vocabulary in students. Also, it measures the effect of the independent variable on the
dependent variable allowing ts collect more data and information.
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3.2Material and Equipment

The data collected wemrocessed through the following instruments and techniques:

Pre-test

The validated pr¢est based on The Ministry of Education MODULE 1 confesrh
EducationaResources Module 1 for eight levétlwas administrated to36students,

32 who belong to the experimental group, aldds8idents who belong to the control
group before the implementation of the research. The test astHessedabulary use

in five questions. Every single question required an explicit use of words or group of

words checked in the clasgich demand thagtudents work independently

Posttest

The validated pogest based on The Ministry of Education MOLCEJ1 content from
Educational Resources Module 1 for eight leVielvas administrated to26students,

32 who belong to the experimental group, and 31 sitedeho belong to the control
group afterthe implementation of the research. The test asséissedcabulary use

in five questions. Every single question required an explicit use of words or group of

words checked in the clasgich demand thagtudents work independently

3.3Research method

3.3.1 Field research

The pretest and postest were applied and analyzed on the basis of a validated rubric
for eight year school learners. Thavere five questions to evaluate tiwecabulary

The pretestand postest were validatito ensure results reliability by professors from
Language Caser at Universidad Técnica de Ambaldie paricipantsfacedto a pre

test in which they hatb answer five questions.

After that, the participants were introduced to the flipped method activities, so the
weekly lessons were planned for fiweeks. Each weekly lesson involved 40 minutes
(one academic hour) virtual class and one hour of autonomous learning at home in
order to practice the use of new vocabulary in real contexts. Participants were expected

to be tested on the basis of a partacutontent taken from the institutional final
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assessments as a ptsit after the implementation of the activities (See annex 3). The

length must b&0 minutes.

3.4 Hypothesis

Ho = Hipped teaching method is not relatedt t h e

Alegria School in Ambato.

Hi=Fippedeachi ng met hod i s
School in Ambato.
3.4.1. Sgnaling hypothesis variables

Independent variable: Flipped teaching method

Dependent variable:St u d gonabudady

3.5 Population and sample
3.5.1 Population

studentéyg 6

rel at eyAlegria

t

This research was carried out witB §udents (3 students who beng to eight year

A class and 3students who belong to eight year B class) ffay Alegria School in

he

Ambato.Therefore, the contrajroup was 3ktudents and the experimental group was

32 students.

Table 1: POPULATION

Population Number | Percentage
ControlGroup 31 4%
31 students who belong &ght year A class at the
Féy Alegria School in Ambato.
Experimental Group 32 51%
32 students who belong tEight year B class at tHeé
y Alegria School in Ambato.
Total 63 100%

Source: Direct research
Author: Buenafio, V. (2020)
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3.6 Data Collection

The application of the flipped method requirediedail process of planning and design

holding by the teachetrhe vocabulary discrimination was a deep processttblish

the number and groupf wordsto be taught o i mpr ove st udmentsodé v
use of technology was a prior tool because theselwere develepgthrough Teams

app Also, it was necessafgr studentso work individually at their homes in different

interactive activities like: watching videos, reading texts and listeloisgme audios.

Table 2: BASIC QUESTIONS

BASIC QUESTIONS EXPLANATION

What is the objective or purpose? | To achieve the research objectives

To Whom? Students of eight school year.

About which aspects? Flipped Classroom and the
vocabulary acquisition

Who? Researcher

When? 2020

Where? Escuela de Educacion Béasieay
Alegria

How many students? 63

How? Through the application &reTest/
PostTest

What is the situation? More confidence at using new wor
in English language.

Source: Direct research
Author: Buenafio, V. (2020)

3.7 Data Processing and Analysis
The following information brings out the main facts about the place where the

investigation is taking place.
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Table 3: INSTITUTION BACKGROUND

Address Isidro Viteri 107 Avenue and Solanda passage

Educational service It works from first to tenth grade, there are two parallels p
school year

City Ambato

Province Tungurahua

Type of Education | Regular

History

Fé y Alegria is a Popular Education and Social Promo
Movement, which promotes theaining of new men an
women. Fé& Alegria is extended in 6 cities in Ecuador sucl
Ambato,RiobambaQuito and Cuencdt was founded i1979
by the Chilean priest Josklaria Vélaz (1910- 1985), a
member of the Society of Jesus.

Number of student

502

Number of teacher

28

Periods

Morning section from 1st to 7th / Evening section from 8tl
10"

Type of Publicprivate finding
Educational

Institution

Region Sierra

AMIE code 18H00022

Source: Public-private funding
Author: Buenafig V. (2020)

Analysis:

The following steps were taken in order to process the information:

Apply both controland experimental group ptest

Application to the chosen sampglepulation of test instruments.

Apply both ©ntrol and experimental group pdsst

Application to the chosen sample population of test instruments.

Analysis quantification results in frequencies and percentages.

Design of frequencandfrequency tables

Review and understanding of outcomes of study.

Elaboration of findings and recommendations.
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3.8 Response Variables

For verification of the research project
| MPLEMENTATI ON TO | MPROVE STUDENTSO6 VOCAI

INDEPENDENT VARIABLE: Flipped Teaching Mthod
DEPENDENT VARIABLE: St udent sé6 vocabul ary
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CHAPTER IV

RESULTS AND DISCUSSION

4.1 Analysis of results

This chapter shows thastruments and the results after the implementation of the
propasal of this current research. First of all,required a documentary analysis to
know the main facts abouhe flippedteachingmethodand the vocabularylts
characteristics, benefits, and application isslesaddition, it employed a quasi
experinental design includingretestand postests The pretest and the pogest
contained 5 opequestions, each omeas gradeaver 2 points and a total of the test
was 10 points. These questions &v@éocusedn the use of vocabulary students had
learned in class. After the implementation oégé tests, the obtained results were

analyzed and interpreted drstatistical program.

4.1.1Pre-test

At the beginning of the implementation it was necessary wrotgsults from thepre-

test applied to 31 students of the control group éhdt@dents of the experimental

group. The results were analyzed through the statiséstof hypothesis: -Btudent

test for dependent sample because the researcher aimeiaostrate if the flipped

method mp r o v e svocabulrg @IPAthg 2019) mentioned-test, also known

as Tstudent e st , i's widely used to larcamapleite gr o
was represented ithe distribution tables and the caldida made taestablished the

degree of significance.

Theaverage of control gup and experimental group wagather in order to compare

the resuk from the experimental group. The table below shibwgesults before the
implementabn of flipped teaching method. It shows that both gwe control and
experimentahad a mean | ess than 6.0 over 10 po
vocabulary and the need of implement flipped teaching method to improve their

vocabulary.
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Pre-test Results

Table 4: PAIRED SAMPLES STATISTICS PREEST

Mean Std. Deviation | Std. Error Mean
Pair1  Grupo Control 5,581 31 1,1188 ,2009
Grupo experimental 5,548 32 1,2339 ,2216

[y
=]

(=T R SR TV - L -

Pre-Test Control and Experimental Groups

Control Group

Source: Pretest
Author: Buenafio, V. (2020)
Figure 4: Pretest results

4.12 Posttest Results

Experimental group

The results of the experimental group have shown thaintenin the posttest are

upper than the preestmean The posttest contained 5 questions with 2 gsievery

questiora total of 10 points was given for the t&3te casef flipped teaching method

is remarkable, in which case the margin of improvement23226. The

implementation of Flippedteaching method antributed to improve studeidts

vocabulary significantly.

Table 5: PAIRED SAMPLES STATISTICS POSTEST

Mean Std. Deviation | Std. Error Mean
Pair1  Grupo Control 5,839 31 1,1575 ,2079
Grupo experimental 8,161 32 1,0984 ,1973

Source:Direct research
Author: Buenafio, V. (2020)
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Post-Test Control and Experimental Groups

[
=

[T R R TR T I - -

Control Group Experimental group
Source: Posttest
Author: Buenafio, V. (2020)
Figure 5:Posttest results

Table 6: FRECUENCYTABLE POST TEST

Valid Cumulated
Frecuency Percent Percent Percent

<3 0 0.0 0.0 0
Valid (scores-10) 3.0 0 0.0 0.0 0.0
1.Where do you want tdive? 4.0 0 0.0 0.0 0.0
2.Do you want to move to a warm or cold city? 5 0 0.0 0.0 0.0
oo n oo, 60l 2 63 63 63
5.Give a short description about the place 7.0 8 25.0 25.0 31.3
where you live 8.0 12 375 375 68.8
9.0 5 15.6 15.6 84.4
10.0 5 15.6 15.6 100

Total 32 100.0 100.0

Source: Posttest
Author: Buenafio, V. (2020)

ANALYSIS AND INTERPRETATION

The following frequency table shows the number of students per each score results
obtained in the pogest.Out of total 0f32 students, 94% of studemyst scores over
7.0/10.Therefore, through these values there was an increase afteptamentation

in the expemental group. In other wordg)e implementation of the flipped teaching

met hod was effective for I mproving stude.]
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Table 7: PAIRED SAMPLES TEST DIFFERENCES

Paired Differences
95% Confidence
Std. Std. Interval of the
Deviatio | Error Difference Sig. (2-
Mean n Mean Lower Upper t df tailed)
Pair Grupo Control -
1 Grupo 2,322 ,9794 ,1759( -2,6818| -1,9633| 13,20 30 ,000
experimental 6 4

Source:Direct research
Author: Buenafio, V. (2020)

Analysis andinterpretation:

As it is shownin Table5, in thecontrol group case (with the expaent), the preaest

was 5.548over 10 which increase unti8.161over 10 in the posttest. While in the
experimendl group case (with the experent), the praest means.581over10with
increased until5.839 over 10 in the postest. The increase wa26.13% in the
experimental group which means that the flippedching methodcause an
improvement effect irst ud e nt s 6. Asvrooe gpiaatide sstudgnts had, more
words they could retain because the theory is not only girem formal teaching
environmentThis requires a change on perspectives of new Language teaching where

students enjoy active methodology to activate knowledge.

4.2 Hypothesis verification

Flipping teaching method impros& ocabul ary students of ei ¢
y Al egr2zao School i n Ambat o.

H1 alternative hypothesis
Fli pped teaching method i s nofifeyrAledriat ed t

School in Ambato.

Null hypothesis

Fli pped teaching met hod i s fifegAlegri@asSchoot o t he
in Ambato.

4.2.2 Formula
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The statistical model Istudenttest. The test was applied to Students of eighth
school yye aAl eagtr 2fiaF0O® Sc ho ol in Ambat o.

HO: €1 €@

Hl:e2>¢l

Where:

€1 = population meagin the pretest.

€2 = population measin the postest.
In this case it is considered a statistical test of hypotheses to a single tail because the
researcher aims to demonstrate if flipped teaching methgmoves st udent s 6

vocabulary.

The T-studentest formula is the next:

d
Sq

—

/T

t =

=

Where:

t = T-studentest from the data.

cel-= differences average in the sample.

n = pretest and postest data number

Sd = standard deviation of the differences.

4.2.3Specification of the regions of acceptance and rejection

The distribution under the null hypotie of the variable t is a-tudentest with (n-

1) degrees of freedom.
4.2.4 Decision making
The null hypothesis (HO) will be rejected and the altereativl) will be accepted if

the O06p6é value or | evel of Dbi lltaat(@05)alt sign
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means if the Istudentvalue is on the nullgjected region in the -$tudenttest

distribution, the alternative hypothesis (H1) will &ecepted.

4.2.5 Selection of the level of significance

To verify the hypothesis, the foll owing |

4.2.6 Degrees of freedom

The formula to determine the degrees of freedom is the nextadfgi 2 = 61
Where:

n = pretest and postest data number (63 data in control and experimental groups).
df = degrees of freedom

Controlgroupd f =311 1  df=30

Experimental groupdf=321 1 af=31

According to the selected level of significance (0.05) and theede@f freedom (61),

T-studentvalue is B,204in control and experimental groups.
4.2.7Data collection and calculation of statistics

The results the prest and postest from both the experimental and control groups

were compared and analyzed. They presented in the tables below:
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Tabe 8: PRETEST

Control group

Experimental Group

Student Vocabulary Student Vocabulary
1 5 1 6
2 5 2 4
3 5 3 4
4 7 4 5
5 8 S 8
6 6 6 8
7 6 7 6
8 5 8 6
9 5 9 7
10 4 10 5
11 6 11 7
12 7 12 4
13 5 13 7
14 5 14 4
15 7 15 5
16 7 16 5
17 6 17 4
18 5 18 7
19 5 19 5
20 5 20 6
21 4 21 5
22 5 22 4
23 7 23 5
24 3 24 7
25 5 25 6
26 5 26 5
27 7 27 5
28 5 28 4
29 6 29 5
30 7 30 6
31 5 31 7
- - 32 7
0 5.581 X 5.548

Source: Direct research
Author: Buenafio, V. (2020)
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Table 9: POSTTEST

Control group

Experimental group

Students Vocabulary Students Vocabulary
1 5 1 7
2 5 2 8
3 5 3 8
4 7 4 10
5 8 S 10
6 6 6 8
7 6 7 10
8 5 8 7
9 5 9 7
10 4 10 6
11 5 11 7
12 7 12 8
13 5 13 9
14 8 14 10
15 7 15 8
16 7 16 8
17 6 17 9
18 5 18 7
19 5 19 7

20 6 20 7
21 4 21 7
22 5 22 8
23 7 23 8
24 8 24 9
25 5 25 8
26 5 26 10
27 7 27 9
28 5 28 8
29 6 29 8
30 7 30 9
31 5 31 8
- - 32 6
X 5.839 X 8.161

Source: Direct research
Author: Buenafio, V. (2020)
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Table 10 and Figure 6 show the mean grades of gest and postest for control and experimental
group. Comparing the means, it is visualized that the value of the experimental group is higher than
control group mean. This represents that the application of flipping teastratggies to improve

studentsé vocabulary allows students to obtain

Table 10: PRETEST AND POSTTEST GRADES

Group Pretest Posttest
Mean N | Percentage Mean N | Percentage
Control group 5.581 31 55.8%0 5.839 31 58.3%%0
Experimental 5.548 32 55.48%0 8.161 32 81.61%
group

Source: Direct research
Author: Buenafio, V. (2020)

Pre-test and post-test GRADES
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Control group Experimentzl group

Source:Direct research
Author: Buenafio, V. (2020)
Figure 6: Pretest and postest Grades

4.2 .8Final Decision

The decision from the t calculates for the experimental group witbegteesof
freedomand with 0.05 of unilateral significaa level. Calculated-§tudents 13,204

which is upper than critical value of7D. Therefore, it is on the null rejection region.

It means that, the null hypothesis is rejected and the alternative one is accepted:
fiFlipped Teaching Method improses t ud e nt s 60 Thecefore,bthel nalr y

hypothesis is rejected and the alternative hygsithis accepted.
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CHAPTER V

CONCLUSIONS AND RECOMME NDATION S

5.1. Conclusions
The following conclusions are stated after a deep analysis of all data which was

collected and processing.

- The four keyelements of the Flipped Teaching Methaekcribed byBrame were
develodin orderto enrich themplementation of the methodhe first was about
providing an opportunity for students to gain first exposure prior to class., Then
teachers provided an incentive for students to prepare for class. Afterathat,
mechanism to assess student understanding was provided andédactigrs pvided

in-class activities that focus on higherééeognitive activitieg2021)

- The level of students was determined based on Ministry of Education curriculum. It
is detailed in Priorized Curriculum for the Emergency of English Areadiorent
school yeanMinisterio de Educacion, 2022021) Before the implementation the
level of studentsvas Al according to the Subnivel Medio of Basic General Education.
After the implementation of the flippedaehing method theelvel of students increased
and itwas correspondent to the school year theyragesterel. It was A2 which
belongs to the SueVel Superior of Basic Generatlication (EGB)That showedhat

the teaching method must incorporate flipping activitiesirtgorove studenté

vocabulary

- Theimplementatiorof flipped teaching method was dotieough the lesson plans

which were developed during four weeks. Every class followed the elements for
flipped teaching method in ordero i mprove students6é vocab
leads to satisfactory results besae t h e vechhuldrgnoréased remarkably.

The manner students used new words reflected they had leaoned/ocabulary and

were aware of how thayse them.
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5.2. Recommendations
After the implementation of Flipped Teaching Method to improved €t s 0

vocabulary recommendations are set:

- Teachers should identifthe flipping teaching method elements for developing

st udent s 6as thepdoaty activity toyactivate the learning process so, it is
necessary to incorporate activitiesc cor di ng to the students?o
di agnose studentsd vocabulary | evel to de
first step will make the method more effective to help students improve their lexicon.

-Itisrecommendedtae nt i fy the | evel of st udkent so
to incorporate new words aptan appropriate flipping activities to make the learning
process more significaritlost of the time, studentsdéfrustrated because thegnnot
understand some wads the teacher is presenting. It is important to develop a more
conscious planning process considering some facts before being applied in the class.
Those facts are related to the students” level and interests and the material for the

school year.

- Teachers shouldpply flipped teaching method more often in their virtual classes to
help students improving their vocabulary acquisition. They can see significant results
not only in the number of the words students can remember but the way they can use
in productive skills.

Applying flipping method to improve the t u d e n tulary dusing Gvavieeks;

should prove the increases of vocabulary in Basic Education eighth year students.

- It is recommended to study vocabulary related to grammar, pronunciation and
fluency,those criteria are also beneficwith the implementation of flipped teaching

method, becausshen students acquire more vocabulary which means improve their

lexical knowedge,and fluencyimproves as well. That is because of their confidence

at the time to interact and express their ideeaddition there is gositive relationship

bet ween flipped teaching and active | e a
communication skills in certain ways which is supported by Farina and Sakina, in their

study abouthe use of flipped learning as a method to teach communication skills

among a group of ESL learners in one higher learning instit{(@@h6)
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5.4 Annexes
ANNEX N° 1

CERTIFICATE OF APPROVAL

CARTA DE COMPROMISO

Ambato, 04 de mavyo del 2020,

Doctor

Victor Hernandez del Salto

PRESIDENTE DE LA UNIDAD DE TITULACION DE POSGRADD
FACULTAD DE CIENCIAS HUMARMAS Y DE L& EDUCACION
UNIVERSIDAD TECHICA DE AMBATO

Presente.-

¥o, Jhonson Humberto Castillo Lopez portador de la cédula de ciudadania NO 1600120514, en
calidad de Director de la Escuela de Educacidn Basica Fe y Alegria, me permito evocar
conocimiento, la aceptacign v respaldo para el desarrollo del Trabajo de Titulacion bajo el
Tema:

"FLIPPED TEACHING METHOD IMPLEMENTATION TO IMPROVE STUDENTS™ VOCABULARY"
propuesto por la estudiante Verdnica Guadalupe Buenafio Campafia, portadora de la Cédula de
Ciudadania MO 1803778230, de la Maestriz en Pedagogia en los Idiomas Macionales v
Extranjeros Mencidn Inglés Cohorte 2015, de la Facultad de Ciencias Humanas y de La
Educacion de la Universidad Técnica de Ambato.

A nombre de la Institucion a la cual represento, me comprometo a apoyar en el desarrollo del
proyecto.

Particular que comunico a usted para los fines pertinentes.
KEVISADC
04 MaY 2020 |

/ waraNOT

honsgfl Humberto Castillo EW Hse,

€1, 1600190514

-H:-'.-.- S — Y ket R L

Atentamen

Mo teléfono convencional: 032512214
Mo teléfana celular: 0887062712
Correo electronico: jhonh_01l@hotmail.com
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ANNEX N° 2
PRE-TEST APPLIED TO CONTROL AND EXPERIMENTAL GROUPS

PRETEST

UNIDAD EDUCATIVAFE Y ALEGRIA

@ FeyAlegria

Isidro Viteni 707, Pasaje 180205

Name: Course: Date:

Objective: This test 1s to identify the students' English language proficiency regarding the vocabulary
they have leamn:.

Instructions:

- The test 15 taken online for 3 minutes to express their opinions
- The test has two parts.

Part 1: Smudents express their opmons by answenng each teacher’s questions.

Part 2: Students describe pictares using the vocabulary and grammar sppropriately.
- The score 1s given individually based on the rubric.

PART 1: Listen to your Teacher carefully and answer the questions. (2 minutes)

Where do you come from?

Where do you live?

Do you like small or big houses? Why?

Do you like to live in a small or big city? Why?

Do you like this city? (Picture A4) Say why or why not?

PART 2: Descnibe each city using the adjectives Som the box.

clean dirty quict noivy small big

calm popelated nice ugly WA cold

GRAMMAR VOCABULARY COMPREHENSION PRONUNGATION FLUENCY




ANNEX N° 3

LESSON PLAN: Implementation for the proposal development

Table 11: Lesson plans Topics

LESSON PLAN

TOPIC

OBJECTIVES

TIME

Week 1

Describe your

city

Describe cities by

using adjectives.

2 hours
autonomous work
at home

2 hours virtual

national artist in

Ecuador

class
Describing people Describetheir 2 hours
Week 2 in your family family using autonomous work
adjectives at home
2 hours virtual
class
Week 3 Comparing Make comparisong 2 hours
people between two autonomous work
people. at home
2 hours virtual
class
Week 4 Make Talk about 2 hours
comparisons feelings and how | autonomous work
between two they react in at home
people. different 2 hours virtual
situations. class
Week 5 Our artists! Talk about 2 hours

autonomous work
at home
2 hours virtual

class

Source: Direct research
Author: Buenafio, V (2020)
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ANNEX N° 4
LESSON PLANS: Implementation for the proposal development

MODULE 1: Who are you?
Lesson A | Describe your city
Course Eight EGB
Week 1

Learning Objectives

Students will be able to describe cities by usadigectives.

Student Learning Resources at Home

Have students view the video/presentation found at:
https://www.youtube.com/watch?v=xv7zmrRPHZs

Students can find more information about adjectives to describe homes and
apartmentshttps://www.youtube.com/watch?v=zsOnTTchXgQ

Student learning activities at home

Students have to answers to the general questions:
Where do you want to live?

Do you want to move to a warm or cold city?

Do you wanto live in a small or big city?

Do you want to live in a calm or noisy city?

. Give a short description about the place where you live

Classroom Activities

arwNPE

0-10 min: Students will work into five groups to discuss their answers to the fou
questionsrelated to their experiences. Students will present their information by
group to the class.

10-20 min: Every group will make a description using the adjectives from the vig
and the structure suggested. Teacher monitors them while there are particgpatir
groups.

20-30 min: Give students-3 minutes to work and share their ideas to be showed
in virtual class

30-40 min: Take a posijuiz to be completed before leaving virtual class. Oral
Exam next class



https://www.youtube.com/watch?v=zsOnTTchXgQ

Assessment

Diagnostic assessment:

Review student responses to the four open questions assigned and provide fee(
if necessary.

Formative assessment:

Check and goes around the classroom to answer individual student questions
during breakout activity from @ 10min and worksheet activity from 120 min.
briefly go over each question with the class and address any further questions.

Summative assessment:

Apply postquiz, include adjectives to describe cities. Oral Exam next class
Students will bring a picturedm their home.

Source: Recursos EducativasMineduc 2021
Author: Buenafio, V (2020)

clean dlrty quiet noisy small big

calm populated nice ugly warm cold
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MODULE 1: Who are you?

Lesson B | Describing people in your family

Course Eight EGB

Week 2

Learning Objectives

Studentswill be able to describe their family using adjectives

Student Learning Resources at Home

Have students view the material/presentation found at:
https://recursos2.educacion.gob.ec/portfolio/sup _modl 8vo ingles/

Students can find more information aboatljectives to describe people in my
family

VIDEO 1https://www.youtube.com/watch?v=PTdkO9mrzdQ

VIDEO 2: https://www.youtube.com/watch?v=dggFsUAuP24

Student learning activities at home

Students have to answers to the general questions:

1. How many sisters does Rosie have?

212 2fR A& w2adASQa 3INIYyRY2(dKSNK
3. 2 K2Qa [/ FNX2ak

4. What does Carlo do as a job?

NEXT CLASS: BRING A PICTURE OF A PERSON IN YOUR FAMILY

Classroom Activities

0-10 min:Students will work into five groups to discuss their answers to the four
jdzSaGdA2ya NBfFGISR (2 w2aAisSQa FlYAfeo
to the class.

10-20 min: Every group will make a description using the adjectives from the Lided
and the structure suggested. Teacher monitors them while there are participating
groups.

20-30 min: Give students-8 minutes to work and share their sentences to be
showed in virtual class.

Time for activity 2: VIDEO &tudents answers the folding questions related to the
person in the photo.

What is she/he like?

What does he look like?

How old is he?

What is he wearing?
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30-40 min: Take a posjuiz to be completed before leaving virtual class.
Assessment

Diagnostic assessment:

Reviewstudent responses to the four open questions assigned and provide feedb3
necessary.

Formative assessment:

Check and goes around the classroom to answer individual student questions dur
breakout activity from 0 10 min and worksheet activity frot0-20 min. briefly go
over each question with the class and address any further questions.

Summative assessment:

Apply postquiz, include adjectives to describe cities.
Students will bring a picture from a person in their family.

Source: Recursofducativos Mineduc 2021
Author: Buenafio, V (2020)
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MODULE 1: Who are you?

Lesson C | Comparing people

Course Eight EGB

Week 3

Learning Objectives

Students will be able to make comparisons between two people.

Student Learning Resources at Home

Have students view the video/presentation found at:
Vocabulary: Adjectives https://www.youtube.com/watch?v=sipOnblmXxJ8

Students can find more information abt adjectives to describe people
Making comparisonshttps://www.youtube.com/watch?v=oyZ5t8mk3il

Student learning activities at home

1 [221 FdG 'yl FyR

Use is + adjective to describe someone’s personality MODULE 1 PAGE 7 and read
Merals idondly. the examples given in the
= chart below.
Can you make other
Use have/has to describe a physical characteristic. comparisons between the

| Jose has short hair. two kids? Write more

comparisons on the lines below.

Classroom Activities

0-10 min: Students will work into fivgroups to discuss their sentences about
comparisons they could write at home.

10-20 min: Every group will make a description using the adjectives from the videg
about the people in the group. Teacher monitors them while there are participating
groups.

20-30 min: Teacher explain students the task they have to do as a homework.

1 Students have to record themselves saying a description of a person in thq
family.

1 Then they have to send it to the teacher by WhatsApp or email.
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https://www.youtube.com/watch?v=sip0nbImXJ8
https://www.youtube.com/watch?v=oyZ5t8mk3iI

(V)

o (e
v v
o te

O

30-40 min: Next clasteacher share the audios to let students participate in a guess
who? activity.
Assessment
Diagnostic assessment:

o -]

Review student responses to the four open questions assigned and provide feedb
necessary.

Formative assessment:
Check and goes arouttide classroom to answer individual student questions during
breakout activity from 0 10 min and worksheet activity from 120 min. briefly go
over each question with the class and address any further questions.

Summative assessment:

Next class audicecord

Source: Recursos EducativasMineduc 2021
Author: Buenafio, V (2020)
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MODULE 1: Who are you?

Lesson D | Make comparisons between two people.

Course Eight EGB

Week 4

Learning Objectives

Students will be able ttalk about feelings and how they react in different
situations

Student Learning Resources at Home

Have students view the video/presentation found at:
SCRIPTttps://recursos2.educacion.gob.ec/portfolio/sup modl1l 8vo ingles/
MODULE 1 PAGE 9

Students can find more information about adjectives to describe homes and
apartments

FEELING AND EMOTIONS ADJECTIVES:
https://www.youtube.com/watch?v=7uY2HrQ9qQ8

Studentlearning activities at home

Students have to identify the adjective and the different situation where they
could feel that way.

Classroom Activities

0-10 min: Students will work into five groups to talk about the reason these peopl¢g
feel in eactpicture.
Students will present their information by group to the class.
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