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ABSTRACT
The current research named “Short stories and the acquisition of vocabulary”
is focused to demonstrate that short stories can be used to acquire vocabulary. This
research project was carried out the students in the students of the 5th semester of
“Pedagogía de los Idiomas Nacionales y Extranjeros” at “Universidad Técnica de
Ambato. The methodologies that were applied during this research process used both
qualitative and quantitative approaches. The researcher applied a pre-test which made
it possible to know the vocabulary knowledge students had. Henceforth, the students
had to read a short story while being guided by the researcher within this process. After
that, a post-test was applied to know whether there was an improvement or not. This
research project concluded that short stories contribute to the acquisition of vocabular.
Still, to have this positive result, it is essential to guide students during the reading
process so that they are not only able to read the stories but to understand them while
acquiring vocabulary. Therefore, it can be said that teachers can use short stories to
not only improve the acquisition of vocabulary but as tools in the English learning
process.
Keywords: Short stories, vocabulary, target language, learning tools, English
learning process

xi

CHAPTER I
THEORETICAL FRAMEWORK

1.1 Investigative Background
There had been some research works regarding the use of short stories
to improve the acquisition of English.
Rodriguez (2017) in his research work “Students' Language Skills
Development through Short Stories” stated that the use of short stories
improves the acquisition of English improves the language usage of the
students. The researcher applied short stories to 52 third-semester students at a
University in Colombia. The results were positive as they acquired a lot of
vocabulary through reading and listening. This helped them to improve their
communication skills with the target language. Therefore, it can be said that
the use of short stories in this group of students bettered their English skills as
they were able to communicate more easily. It is also important to state that the
research also allowed them to understand the importance of literature in
language acquisition.
Rahma (2020) in her research work titled “Using Online Short Stories
to Promote Students’ Reading Habit” asserted that the use of online short
stories in the students made them realize the importance of having reading
habits. This research was carried out at a private university in Padang, West
Sumatra, Indonesia with 24 students in the second semester. At the end of the
research, it was found that the students were more willing to read English
1

materials for pleasure and, they improved their reading times. Consequently, it can be
said that the use of online short stories has positive effects on both, improving the
reading time spent by the students and creating reading habits. It is also essential to
recall that online shorts stories are widely available on the web so students can choose
stories that interest them a lot.
Biswas & Rahman (2020) in their research work “Teaching of Grammar
through Short Stories” found that short stories are a potential tool to teach grammar in
an EFL classroom. The results were positive, but they still have room for improvement
as the researchers asserted. Short stories helped the teachers to avoid using traditional
methodologies to teach their classes but because of the lack of resources, the
researchers could not carry out in more schools as they hoped. Therefore, it can be
concluded that short stories have a wide variety of uses that goes further than just
reading. It helps students to learn both grammar and vocabulary in context, so they
improve their overall English skills.
Parvareshbar & Ghoorchaei (2016) in their research work “The effect of using
short stories on vocabulary learning of Iranian EFL learners” described that the use
of short stories enhanced the acquisition of vocabulary in EFL learners. This study was
carried out with two classes of 25 students. One class was the control group and the
other was the experimental group. At the end of the experiment, the experimental
group showed a considerable improvement in comparison to the control group.
Therefore, it can be concluded that the use of short stories improves the acquisition of
vocabulary. It is also important to state that the story must be carefully chosen so that
the students will be willing to read it and hopefully, they will acquire vocabulary.
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Ceylan (2016) in his research work “Using short stories in reading
skills class” asserted that the use of short stories improves the linguistic
understanding of the students. This research work was carried with forty
students of first-year students at Bulent Ecevit University. At the end of the
study, it was found that students are more motivated by the fact that the stories
are entertaining, and they can learn English without being focused on the more
mechanical aspects of language acquisition. Another positive aspect is the fact
that students can get to know the culture of different countries through reading.
Therefore, it can be concluded that short stories can be used as tools to improve
language acquisition because they can see the language in use and learn it
without realizing it. Still, the teacher must guide within this process and he or
she should carefully choose the reading material that suits students' interests.

3

1.2 Technical Scientific Foundation
Independent Variable
English skills
These are a set of four English skills as it is stated by Morehouse (2017), these
skills allow a foreign language learner to communicate with L2. It is important to
remember that L1 is the mother tongue, the language a person learned when he or she
was a child. L2 is the acquired language, it can be from childhood or learned after
some time. To master a language, all four English skills should be learned.
These skills can be divided in:
Productive skills are the ones that produce new content. These skills are used
to communicate ideas, feelings, facts, opinions, and so on.
Receptive skills are about obtaining new information by listening or reading,
the person is understanding what the other is trying to communicate.
Productive skills:
Speaking skill: According to Fattah (2016), it is the ability to communicate
one’s ideas, thoughts, feelings information, and everything one desires in a spoken
way.
Communication is a two-way process which implies that at least two people
must participate in this process It is also important to know that the produced language
must be understandable, so it needs to have the right pacing, grammar, spelling, and
so on (Florez, 1999).
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Writing skill: Olson (2020) It is the process of rendering language
visible. During this process, one can express ideas, thoughts, feelings
information.
As stated by Naveed (2016), it is important to have good writing skills
because, in that way, people will be able to easily understand what the writer
is trying to communicate. It is also stated that it takes time to master this skill
so the more a writer writes, the better his or her writings will be. The sentences
must be arranged logically; they also must feature correct grammar so the
message could get through to the reader.
-Receptive skills:
Listening skill: According Saricoban & Metin (2000) It is an active
process which enables the listeners to understand what other people said.
Some people had problems with this skill as they get distracted when
the process is happening, they also do not wait for the speaker to finish
communicating his or her ideas, thoughts. They answer an incomplete message
which could lead to some problems such as miscommunications or
misunderstandings among the speakers (Naveed 2012).
Reading skill: According to Cline et Al. (2008), it is an active process
which involves decoding symbols to find their meaning. During this process,
the reader recognizes the words leading to the development of comprehension
what is being read.
As stated by Clark & Rumbold (2006), this skill should be learned when
children are young as it is the age where they can grasp the knowledge of a
5

great variety of topics. When readers understand their readings, they can identify facts.
They can judge the text and connect it with other passages. Therefore, as they age, they
will have a useful skill which will help them throughout their lives as they will be able
to quickly acquire new knowledge.
Reading
It is an active process of looking at symbols and getting meaning out of them.
Students who have reading habits can read alone so when they are given a text, there
are little to no problems. That is why, the reading material must be carefully and
thoughtfully chosen so the little motivation the students have, will not get lost by a
reading that was badly chosen (Blakeley 2014). It is also important to say that students
need to be familiarized with their readings and, they would need to be assessed after
the reading process has finished knowing if they have learned something from the text
whether is just an idea or just new grammar and vocabulary.
Therefore, it is important to create reading habits so that students realize that
reading is not a task but rather a hobby. They should know that they can learn about a
great variety of topics through reading and it will be even better if they can do it with
L2 as it would mean that they have acquired enough skills to be able to read in the
second acquired language.
Literature
Regarding the written part, literature is one of the ways that people had been
using through the years to communicate. Lexico dictionaries (2019) states that
literature is written works that are thoughtfully and artistically written. Therefore, it
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can be said that it is a complex way to communicate information as it aims to
delight the reader while doing reading some literature.
Types of literature
Kingsbury, M. (2019) stated that there are two major types of literature,
which are non-fiction and fiction. Writers can unleash their creativity within
books but without genres, it would be difficult for potential readers to find what
they are looking to read. Therefore, these genres are used to help readers to
find something appealing to read.
Non-fiction
These types of readings are mostly used for academic purposes.
Students will mostly read non-fiction text within their learning age and it will
even continue in their professional lives. Las Positas College (n.d.) states that
there are many non-fiction texts which are going to be explained below.
Essays: These are some of the most common works. They express the
author’s opinion and can vary in length. There are also many forms of essays,
such as narrative, argumentative, and cause and effect.
Articles: These are mostly published within newspapers and magazines
and are mostly used to explain a topic to a group of students. There are both
factual and argumentative articles. The former one tries to be as objective as
possible without bias by the author. The latter one gives information about a
topic with some opinion by the writer.
Nonfiction Books: These are mostly used as sources of information.
Some of them give a background about a topic or can tell stories about a person
7

like memoirs or bibliographies. These are based on the true story of someone’s life so,
they are non-fiction.
Anthologies: These books are mostly a compilation of works by some authors.
An anthology may have works that have a common topic or were written during a
period.
Fiction
The Encyclopedia Britannica (2019) states that this literature is created from
the imagination. These works may be based on something that happened in real life,
but it has fiction elements. Las Positas College (n.d.) states that there are some types
of literature in the fiction genre.
Drama: This work of fiction is mostly intended to be performed, so there are
dialogues, scenes, settings that would be followed.
Novels: These works have the length of a book. Therefore, both the characters
and plot will be thoroughly developed and as a result, the readers will be hooked on
the story.
Short stories: These readings are like novels, but they are smaller, so neither
the plot nor the characters will have too much development. Still, the reader can be
interested as these stories will also try to have the reader's attention.
Poems: These works most of the time follow a rhythmic pattern and they are
intended to be performed.
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Short stories
Hansen (2019) stated that short stories are readings that possess most of the
features of long books but in a summarized way. The short story mostly deals with
only a few characters and there are only a few episodes. Still, the importance of this
literary genre lies in the fact that they should be able to give a fulfilling feeling
to the readers as if they have read a fully lengthen novel.
Therefore, these stories provide a rewarding experience while
considerably shorter than novels, which means they are an excellent choice for
beginners. Pardere (2010) stated that short stories are easier to read and they
also can be used to acquire vocabulary and to create reading habits and that
will aid them to master the language. It is important to know that learners of a
second language must read to acquire vocabulary, still, if they do not have
enough level, they will have problems understanding long and complex
readings.
Kohan & Pourkalhor (2013) stated some advantages of using short
stories to teach English such as raising cultural awareness and decreasing the
learners’ anxiety. There are also other positive aspects about the short stories
like the fact that students get in contact with the language and learners can
dwell in fictional words as they must picture what they read in their minds.
Features of short stories.
According to Blackeley (2015) there some characteristics that short
stories should have to be considered part of the genre.
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Length: Short stories should have between 1600 and 20000 words to be
considered a short story. This has not always been accepted as one of the most
important authors of this genre, Edgar Allan Poe stated that short stories should
take from 30 minutes to two hours to read.
Subject: Short stories mostly focus on just one subject. There can be a great
variety of topics for these stories from a daily routine to a story full of fantastic
elements. Still, these stories should be contained in the plot so that their a small, yet
interesting narrative. can be thoughtfully developed.
“In media res”: As the name implies, short stories are limited in length, so they
mostly focus on just one plot and there is no room for focusing on alternative or
complementary plots. It is also essential to know that some short stories may start and
end abruptly and not much time occurs within the plot.
Limited number of characters: It is also essential to know that due to the
shortness of this genre, there must not be lots of characters because it is not possible
to have character development. The plot will be bogged down, and the readers will
have problems trying to keep up with the story.
Therefore, there are many different features that short stories should have to be
considered as part of the genre. On the other hand, it is not possible to avoid the fact
that the students not only need to read the stories, but they must also be able to
comprehend them. To do so, they need to be engaged in the plot, and in the future,
reading will hopefully become a hobby and not a mandatory activity.
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As Rodriguez (2017) stated, the reading materials should be carefully
chosen so that it aims to both the interests and level of the students. There are
some features that short stories provide to the students, and these are:
To promote creativity: There are lots of reasons why people like to read,
one of them is the fact that the readers can dwell in a word full of fantasy and
they can wander from reality. Therefore, short stories should aim to promote
originality so that students can be more creative.
To be of easy comprehension: Short stories are not as extensive as
novels, so it means that their plot is way easier to keep up. Consequently, it
means that the readings should be easy to read so that students and comprehend
them without too much difficulty.
To learn new words: One of the biggest difficulties that students
experience when they read, is the lack of vocabulary. Short stories should
provide them with vocabulary in context so even if they do not fully understand
a word, they can try to guess their meaning, and then, they will be able to get
to comprehend that part of the story.
Therefore, short readings while smaller than novels, are still able to
provide a rewarding plot. There are many possible uses for this genre in the
classroom. If the aim is to learn vocabulary, the readings materials should be
aimed at the level of the readers and their interests as well. In that way, students
will want to read more about it, and they will feel engaged so, in the end, they
will learn more vocabulary. The other three English skills will be improved as
well as the fact that possessing a good lexicon will greatly improve both the
English communication and comprehension process.
11

Dependent variable
Language
According to Cambridge, language is the method of human communication, it
can be spoken or written. It is made up of words in a specific order. Also, Sapir E.
(1954) states that language is the way people express themselves. Therefore, it makes
communication a process of emitting and receiving signals to communicate ideas and
thoughts.
Therefore, it can be concluded that language itself, is a way to transmit
information among humans. This information can be feelings, opinions, attitudes,
facts, and so on. Humans can either speak or write or use different ways to
communicate what was stated before.
Chomsky (2003, pg. 159), states that within the brain or the mind, there is a
part that deals especially with the use of the language. He also states that language is
what differentiates humans from animals.
In conclusion, there are a lot of factors that affect or aid the acquisition of the
second language, that is why, a learner needs to master all four skills so that he or she
can communicate easily his or her ideas, thoughts, desires, feelings, and so on.
Communication
Communication involves the transmission of verbal and non-verbal messages.
It consists of a sender, a receiver, and a channel of communication. In the process of
transmitting messages, the clarity of the message may be interfered with or distorted
by what is often referred to as barriers.
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According to Munodawafa (2008), healthy communication seeks to
increase knowledge gain. This is the minimum expectation and acceptable
requirement to demonstrate that learning has taken place following an
intervention using communication. Once knowledge gain is established, it is
assumed that the individual will use the knowledge when the need arises or at
an opportune time.
There are four different categories of communication according to
Willkomm (2018), which are used in a variety of ways but in the end, their
objective is to communicate information.
Verbal communication
This category is about communicating with a person using words.
According to Willkomm (2018), there can be many ways to speak with a person
and it is not essential to have a face-to-face conversation. For instance, a person
can use a telephone or a video conferencing application like Zoom, Apple
Facetime, Google Meet, Microsoft Skype, or Google Duo.
It is also not possible to forget the fact that there are both informal and
formal conversations. The former one can occur when a person is
communicating personal ideas to a friend or family. The latter occurs within
work environments where business meetings take place.
Non-verbal communication
According to Nordquist (2020), this is category is about sending
information without using words, neither speaking nor writing. Non-verbal
communication is mostly used to emphasize verbal communication using
13

gestures and body language which sometimes can even communicate more than some
people would think.
One essential is aspect is the fact the non-verbal communication works together
with verbal communication to send a message. Therefore, there must be an agreement
within these two communication categories so that the message will not be
misunderstood by the person who receives the message.
Visual communication
According to Willkomm (2018), it is the use of pictures, drawings, graphics,
and so on, to communicate information. This category of communication is useful for
some people as it helps them to better understand the information better than other
communication categories. Still, it is not possible to avoid the fact that sometimes, it
can have the opposite effect as the aids will just confuse the communication process.
There are countless examples of visual communication, such as signs,
advertisements, pictures, television, and even social networks that use visual aids to
communicate information in one way or another. Pictures can sometimes communicate
a lot more information than words can. For example, a picture within an advertisement
can create a desire to buy something that may or may not be needed at all; this could
be done without even saying a single word.
Written communication
Another category is written communication. According to Willkomm (2018),
it is all about writing symbols such as letters and numbers to transmit information.
Books, memos, emails, blogs, letters, and so on, are used to share the information
which a person can read.
14

It is also essential to know that it is essential to know how to correctly
write so that the information will not be misunderstood. Therefore, a wellwritten message requires to have correct grammar, punctuation, and spelling
so the ideas can be easily understood by the person who reads the message.
Words
According to the Cambridge Advanced Learners Dictionary,
vocabulary is defined as the words of a language that are used by a particular
person. Another definition given by Banhart (1968) defines vocabulary as set
words used by a person that helps the individual to communicate. Therefore,
vocabulary can be defined as the words within a language that are used by a
person to communicate different ideas and thoughts to another person or a
group of people. This process can occur in a written or a spoken way and it is
not essential to have a face-to-face conversation because a person can use
different mediums to transmit his or her ideas such as the internet through
videoconferences or with a telephone.
When a child starts to learn to speak, they must have enough vocabulary
to communicate their basic needs but still, they cannot talk most of the time
anything more than that. As they age, they start to learn new words so that they
can communicate their ideas more effectively. This process occurs within the
schools where students improve their communication skills with the
acquisition of new grammar structures and words which later will help them in
their day to day lives.
Therefore, words are the vocabulary that a language possesses. A
language can both non-borrowed and borrowed. The latter means that
15

originally, the language did not have a word for something, so it had to borrow the
word from another language to be able to refer to that” something.” Nowadays, most
languages have borrowed words.
According to Nordquist (2019), most of them are not given back as English has
borrowed lots of words from other languages such as French, Spanish, Italian, German,
and so on. These “loan” words have not been given back as they have settled in within
the lexicon of English speakers and it will hard to create new words to exchange for
the borrowed ones. Still, it is not a big issue to have loan words within language as at
the end, it just shows that language is rich enough to have words to refer to almost
anything.
Vocabulary acquisition
Vocabulary acquisition is one of the essential parts of learning a language. As
it is stated by González & Schmitt (2017), it is essential to know the meaning of words,
their usage, and pronunciation. When a person knows vocabulary, he or she can use it
productively and receptively. They also stated that people learn new words better when
they use their vocabulary to communicate.
Erlandsson & Wallgren (2017) stated that there is a relationship between
reading and the acquisition of vocabulary. Sometimes it occurs both incidentally and
intentionally as readers must understand most of the words to get the grasp of the
reading. It is not possible to avoid the fact that there must be prior knowledge to acquire
new vocabulary because if not, new connections cannot be made.
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According to Boers (2018), there are two ways for students to acquire
vocabulary in the classroom, it is recommended to use both to teach it so that teacher
can be sure that learners are acquiring new vocabulary.
Incidental vocabulary learning
According to Ramos & Dario (2015), incidental vocabulary acquisition
occurs through indirect exposition to words. It means that vocabulary is not the
main objective of the language learning process. Learners most of the time
assume the meaning of the word because they can understand the context where
it appears. Therefore, the learners should have multiple exposures to the words
in different contexts so that they can acquire the new word. In the end, learners
will be able to know how to use the words in a productive and receptive way.
Intentional vocabulary learning
Hung (2015) stated that intentional vocabulary learning refers to the act
of teaching words effectively rather than expecting students to learn
vocabulary in context. Teachers can use flashcards or word games to teach
vocabulary. Learners need the meaning and the usage of the word to be able to
use it productively and receptively. Therefore, a teaching technique should be
used to teach vocabulary deliberately. Studies have shown that intentional
vocabulary teaching is more effective than incidental techniques. Still, as the
process of language acquisition continues, it is not possible to always teach
vocabulary purposefully, consequently, learners are required to learn in context
as they previously did with L1.
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Regarding first language acquisition, according to Choi (2016) when a child
starts to learn their first language, he or she starts to learn new words to express their
necessities to their parents. As the child ages, his or her parents will teach him or her
new words and their meaning so that the kid can express correctly his or her ideas.
This process is most of the time incidental as there is no formal instruction. Still, it
will become an intentional process as the child will continue to learn the language
within the educational centers like the school where children will acquire new
vocabulary that will be used for both the rest of their studies and lives.
As for second language vocabulary acquisition, Nagy (2001) stated the second
language acquisition can occur at different times. Some children learn since their birth
and sometimes they can become bilinguals. He also states that vocabulary is one of the
key elements in the learning of the second language, as it links all the four core English
skills, which are listening, speaking, reading, and writing. Therefore, when young
learners acquire new vocabulary in L1 or L2, they should also learn how to use them
in a way that they can communicate using those words.
According to the Florida Atlantic University (2018), children who start
becoming bilinguals at a young age, have more possibilities of mastering both
languages than a child who learns the language when he or she is older. Still, for most
people, it is not possible to raise children within a bilingual environment, but when
they begin their formal education, it would be best to have them within a bilingual
education school so hopefully, they will be able to communicate with the target
language effectively.
To conclude, there are different ways to acquire new vocabulary. Sometimes it
is through acquisition as people live in environments where more than one language
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is spoken. People also learn a new language in an incidental and intentional
way in schools and through the four-language skills, new vocabulary is
acquired. It is not possible to avoid the fact that the use of ready skills with
books, novels, and short stories will greatly improve the acquisition vocabulary
as some studies have been made about it.
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1.3 Objectives
General Objective
•

To analyze the influence of using short stories in the acquisition

of vocabulary in the students of the 5th semester of “Pedagogía de los Idiomas
Nacionales y Extranjeros” at “Universidad Técnica de Ambato”.

Specific Objectives
•

To sustain theoretically the use of short stories as learning tools.

•

To

identify

the

incidence

of

vocabulary

in

reading

comprehension.

•

To demonstrate the effectiveness of using short stories in the

acquisition of vocabulary.
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1.4 Description of the fulfillment of the objectives
To find out the influence of using short stories in the acquisition of vocabulary,
it was necessary to gather information regarding both topics. This knowledge allowed
the researcher to apply both a pre and post-tests that graded students’ vocabulary
knowledge. The scores of the post-test made it possible to find whether there is
relationship between the acquisition of vocabulary and short stories.
To sustain theoretically the use of short stories as a reading tool, the researcher
had to carefully find information about the use of short stories as English learning
tools. Thanks to this, it was possible to determine that short stories can be used to fulfill
different purposes in the learning process of the English language.
To identify the incidence of vocabulary in reading comprehension, it was
essential to use both a pre and post-test as this test graded students’ vocabulary
knowledge in a reading text. If students can fully comprehend the text, they would be
able to successfully complete the vocabulary test.
To demonstrate the effectiveness of short stories in the acquisition of
vocabulary, it was necessary to make students read a short story to find out whether
they had acquired new vocabulary knowledge. This would be found out through the
comparison of the scores both the pre- and post-tests.
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CHAPTER II
METHODOLOGY
2.1 Resources
To fulfill this research project, it was necessary to use the following resources.
Human Resources:
• Researcher
• Research tutor
• Students
Bibliographic Resources
• Books
• Journals
• Articles
Technological Resources
• Computer
• E-books
• A Short story (A case of Identity by Sir Arthur Conan Doyle)
• Communication apps
• Meeting apps
• Online form sites (Google forms)
Institutional Resources
• Technical University of Ambato
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Pre-test & Post-test
The test was adapted from the vocabulary section of the reading part of
the PET exam. It was used as both the pre-test and the post-test. Still, it is
important to state the usage of this Cambridge exam, it evaluates the four
language skills. Its results indicate that the test-takers have mastered the basic
English skills and now he or she has a B1 level according to the common
European framework of languages.
For this research project, it was only necessary to adapt the vocabulary
part of the reading section of the PET exam. It is the fifth part, and it has a text
with 10 gaps, each have four possible choices and test-takers must read the text
to choose the word that suits best in the blank sections of the text. These gaps
are mostly intended to test vocabulary, but prepositions, modal verbs,
pronouns, and connectives are tested as well.
To adapt the test, it was required to use a short story and four PET
exams from Cambridge University. Therefore, from these reading sections, ten
questions of the vocabulary parts were selected alongside a Sherlock Holmes
short story to evaluate students (see annex 1). Still, it is also essential to state
the fact that the vocabulary questions remained the same as they were only
adapted to the text which is a fragment of the short story “A Case of Identity”
which belongs to the book “The Adventures of Sherlock Holmes” (see annex
2). Students had to take this quiz in a Google formulary (see annex 3).
Short Story
The second essential material used in this research project was a
Sherlock Holmes short story. Its name is “A case of identity” written by Sir
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Arthur Conan Doyle, it was first published in September 1891 in the UK in The Stand
Magazine (see annex 2). This story was selected as it features both common and new
vocabulary, so it helps students to improve their overall English skills. It is also a wellknown story of Sherlock Holmes and besides, it is easy to comprehend as it features
neither too many characters nor a complex plot.
Accompaniment
To help the students with comprehension of the Sherlock Holmes story, some
aids were made, and these are:
•

A list of words with their definitions that may or may not be new for

the readers and they are both bolded and sorted as they appear in the text (see annex
4).
•

A list of characters that features both a picture and a short description

of their role within the short story (see annex 5).
•

The short story was divided into eight pages and at the end of every

page, some follow-up questions must be answered so that students can be sure that
they had gotten the grasp of that specific page (see annex 6). These questions would
help them to enhance the knowledge of the story while they also put into practice the
new vocabulary. It is also essential to state the fact that these questions were only used
as accompaniment and thus, they were only monitored by the researcher but not
graded.
▪

Finally, students were also guided throughout the weeks through instant

messages and videoconferences.
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2.2 Methods
Quali-quantitative approach
This research project was based on a mixed approach as it had features
of both qualitative and quantitative characteristics. The former one was used
because it gave a broad look regarding both the attitude and performance
throughout the research process. The latter one, as stated by Baena (2017), was
employed to analyze statistically the data that had been collected throughout
the research project. This research project used both a pre and post-test to grade
students’ vocabulary knowledge, so it was necessary to analyze the scores
quantitatively to find whether they can fulfill it successfully or not. Moreover,
Finally, these two approaches helped the researcher to find conclusions
regarding the use short stories and the acquisition of vocabulary.
Field Research
According to Sabino (2014), field research is the most suitable
methodology if the researcher wants to collect information for a specific
purpose. Still, it is also not possible to avoid the fact that the on-going
pandemic that does not allow the researcher to be within the classroom but only
in a virtual classroom. Nonetheless, the researcher gave both synchronous and
asynchronous help to the students whenever they required. Moreover, virtual
accompaniment was given to the students throughout the research so that the
objectives of the research could be met.
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Bibliographic
According to Matos. (2020), this research project also was labeled as a
documentary investigation as information about different investigations was
used

to

carry

out

this

research

project.

Throughout

the

investigation,

bibliographic sources such as books, journals, and websites were used to collect
information regarding both short stories and the acquisition of vocabulary. Therefore,
this knowledge was used to carry out the investigation and to fulfill its objectives as
well.
Descriptive research
Descriptive research, Sampieri (2010) stated that it describes the properties and
any important feature of the population, situation. So, in this research project, it had
been gathered information to about vocabulary knowledge of the students. This
information was used to describe accurately whether there is a relationship between
the acquisition of vocabulary and the short stories or not.
Pre-experimental Research
This research project is also pre-experimental as there are no control groups.
Zambrano (2010) stated that a treatment will be applied after the pre-test to find
whether there are differences in the results of the post-test in comparison to the pretest. It is also important to point out the fact that the test was taken without students
knowing that they were going to be evaluated.
It was essential to use this research methodology to determine the effect
produced by the independent variable (short stories) on the dependent variable
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(vocabulary acquisition). This modality provides a trustworthy method to
determine the relationship of cause and effect between both variables.
Population

This research project was carried in Ecuador, Tungurahua province, in
the city of Ambato. with students from PINE (Pedagogía de los Idiomas
Nacionales y Extranjeros) at Universidad Técnica de Ambato. It was necessary
the participation of 29 students from 5th semester.

Table 1

Population

Population

Number of populations

Percentage %

Students

29

100%

Total

29

100%

Note: This table shows the population of the Fifth semester of Pedagogía de los Idiomas Nacionales y
Extranjeros at Universidad Técnica de Ambato.

Hypothesis

The two hypotheses that were being used in this research work are the
following:

H1

Short stories contribute to the acquisition of vocabulary.

Ho

Short stories do not contribute to the acquisition of vocabulary.
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CHAPTER III
RESULTS AND DISCUSSION
3.1 Analysis and discussion of results
In this chapter, the results of both the pre and post-test that were obtained by
the researcher are analyzed. To start with the study, the adapted vocabulary test
explained in Chapter II was given to 29 students from the 5th semester of PINE
(Pedagogía de Los Idiomas Nacionales y Extranjeros) from Universidad Técnica de
Ambato. After that, guidance was given to the students throughout the week to read
the whole Sherlock Holmes short story. This accompaniment was explained in detail
in Chapter II, but it included:
•

Eight lists of new words with their definition that were sorted as they appeared
in the short story (see annex 4).

•

A list of characters with both a small description of their role and a picture (see
annex (see annex 5).

•

The short story is divided into eight pages and at the end of every page, some
follow-up questions must be answered daily so that students can be sure that
they have gotten the grasp of that specific page (see annex 6).

•

It is also essential to state the fact that the researcher provided help when the
students required it through instant messages and videoconferences.
These tools were used to help with the reading comprehension of the short

story. Afterward, the same adapted test was given to the students as a post-test. The
Student’s T-Test was adopted to make the statistical analysis which was later used to
verify the hypothesis and to reach the conclusions.
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3.2 Interpretation of Data
Representation of Students’ grades
To classify the results of both the pre and the post test, it was considered
appropriate to use a valuation scale from the same place that the research occurred.
Therefore, the valuation scale of “Universidad Técnica de Ambato” was used to
organize students according to their grades.
Table 2
Representation of Students’ grades

Grades
Ranks

From

To

Deficient

0

3,9

Regular

4

6,9

Good

7

7,9

Very Good

8

8,9

Excellent

9

10

Note: This table was taken from the Regulation of the Student Assessment System of “Universidad
Técnica de Ambato”
(https://www.uta.edu.ec/v3.2/uta/reglamentosinternos/RESOLUCI%C3%93N1617-CU-P2017REGLAMENTODELSISTEMADEEVALUACIONESTUDIANTILDELAUTA.pdf)
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Figure 1
Students’ classification according to the pre-test’ s results
70,00%
62,07%
60,00%
50,00%
40,00%
30,00%

27,61%

20,00%
10,00%

3,44%

3,44%

3,44%

Good: 7-7.9

Very Good: 88.9

Excellent: 9-10

0,00%
Deficient: 0-3.9 Regular: 4-6.9

Figure 1: This figure shows the classification of the results of the pre-test addressed to the students from
fifth semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” according to the chart of the
Regulation of the Student Assessment System of “Universidad Técnica de Ambato.”

Analysis and Interpretation
As it can be seen in Figure 1, the grades of the pre-test of 29 students are
represented with a bar graphic. Only 3 students which represent 10,32% of the
population got a grade equal or above to seven. From this group, 1 student was on the
“good” group, 1 was on the “very good” group and 1 was on the “excellent group”.
On the other hand, 26 students who represent 89,68% of the population students got
scores below seven. From this group, 8 students got a score below four which put them
“deficient group”, 18 students obtained scores above four but less than seven that rank
them in the “regular” group.
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Thus, these results show that most students lack the vocabulary to comprehend
the text. To improve these scores, students must increase their lexis knowledge so that
they can not only read the text but to understand it as well.
Treatment and Post-test
After obtaining the results, it could be seen that 89,65% of the population
needed to improve their scores. Therefore, the researcher proceeded to give the
students the short story with its accompaniment which was explained in the detail in
Chapter II and at the beginning of this chapter, but it consisted of:
•

Eight lists of new words with their definition (see annex 4).

•

A list of characters (see annex 5).

•

The short story is divided into eight pages and at the end of every page with
some follow-up (see annex 6).

•

Help through both synchronous and asynchronous communication tools.
Throughout the week, students had to read “A Case of Identity” by Sir Arthur

Conan Doyle and fulfill the activities that were part of the accompaniment. Still, it is
also essential to state the fact these activities were only monitored by the researcher
but not graded.
After finishing with the short story, the students had to take the post-test so that
the researcher could find whether there had been any change in the results of the test.
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Figure 2
Students’ classification according to the post-test’ s results
37,93%

40,00%
35,00%
30,00%

27,58%

25,00%

20,69%

20,00%
13,79%

15,00%
10,00%
5,00%
0,00%
0,00%

Deficient: 0-3.9 Regular: 4-6.9

Good: 7-7.9

Very Good: 88.9

Excellent: 9-10

Figure 2: This figure shows the classification of the results of the post-test addressed to the students
from fifth semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” according to the chart of
the Regulation of the Student Assessment System of “Universidad Técnica de Ambato.”

Analysis and Interpretation
The 29 students had to take the post-test (see annex 1) after finishing reading
the short story, “A Case of Identity” by Sir Arthur Conan Doyle. This test has a text
with 10 gaps, each with four possible choices. Test-takers must read the text to choose
the word that suits best in the blank sections of the text. These gaps are mostly intended
to test vocabulary, but prepositions, modal verbs, pronouns, and connectives are tested
as well.
As it can be seen in Figure 2, the grades of the post-test of these students are
represented with a bar graph. It can be noticed that 25 students which represent 86,20%
of the population got a grade equal or above to seven. From this group, 11 students
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which represent 37,93% were on the “good” group, 8 which represent 27,58% students
were on the “very good” group and 6 which represent 20,69% students were on the
“excellent group”. On the other hand, 5 students which represent 13,79% of the
population students got scores below seven. This whole group got scores that put them
in the regular group.
These results show that 86,20% which represent most students improved their
scores as only five of the twenty-nine students got scores below seven. It also means
that the short story helped them to improve their acquisition of vocabulary and thus,
they improved their scores.
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Figure 3
Comparison between the scores of the pre and post-tests
70,00%

62,07%

60,00%
50,00%
37,93%

40,00%
30,00%

27,61%

27,58%
20,69%

20,00%

13,79%

10,00%

3,44%

0,00%

3,44%

3,44%

0,00%

Deficient: 0-3.9 Regular: 4-6.9

Good: 7-7.9

Pre-test

Very Good: 8- Excellent: 9-10
8.9

Post-test

Figure 3: This figure shows the comparison of the results of the pre and post-test which were both
addressed to the students from fifth semester of “Pedagogía de los Idiomas Nacionales y Extranjeros”
of “Universidad Técnica de Ambato”.

As it can be seen in Figure 3, the scores of both the pre and post-tests are
presented through a bar graph. The scores of the pre-test were not satisfactory as all
only three students which represent 10,32% of the population had scores equal or
above seven. Meanwhile, 26 students which represent 89,68% got scores below seven.
In comparison, after applying the treatment, 25 students which represent 86,20% got
scores above seven, which means they are in the “good” group. On the other hand, 5
students which represent 13,79% of the population students got scores below seven.
Therefore, it can be noticed that there is a positive influence of using short
stories to improve the acquisition of vocabulary as the average improved in the posttest in comparison to the results of the pre-test. Still, short stories need to be given
alongside guidance to have positive results. Within this research it could be seen, some
aids were given as accompaniment and in the end, students improved their scores.
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3.3 Verification of the Hypothesis
Hypothesis
The two hypotheses that were used in this research work are the following:
H1

Short stories contribute to the acquisition of vocabulary.

Ho

Short stories do not contribute to the acquisition of vocabulary.

To verify the hypothesis, the T-student was used, and its procedure is the
following:
Pre-test
𝑥1 =
̅̅̅
𝑥
̅̅̅1 =

Post-test

𝛴𝑋1
𝑁

𝛴𝑋2
𝑁
220
𝑥
̅̅̅2 =
29

𝑥2 =
̅̅̅

129
29

𝑥1 = 4,448
̅̅̅

𝑥
̅̅̅2 = 7,586
The first step was to calculate the average of the pre and post-test.
𝑥1 𝑥
̅̅̅,
̅̅̅2 represent the average of the pre and post-test, respectively.
Pre-test
𝑆1 = √

𝛴𝑋12
̅̅̅1 2
−𝑋
𝑁1

𝑆2 = √

681
− 4,4482
29

𝑆2 = √

681
− 19,784
29

𝑆2 = √

𝑆1 = √
𝑆1 = √

Post-test

𝑆1 = √23,482 − 19,784
𝑆1 = √3,698
𝑆1 = 1,923

𝛴𝑋22
̅̅̅2 2
−𝑋
𝑁2

1716
− 7,5862
29

1716
− 57,547
29

𝑆2 = √59,172 − 57,547
𝑆2 = √1,625
𝑆2 = 1,274

The second step was to calculate the standard deviation.
𝑆1 , 𝑆2 represent the standard deviation of the pre and post-test, respectively.
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𝜎𝑥̅1 =
𝜎𝑥̅1 =

Pre-test
𝑆1

𝜎𝑥̅ 2 =

√𝑁1 − 1
1,923

𝜎𝑥̅ 2 =

√29 − 1
1,923
𝜎𝑥̅1 =
√28
1,923
𝜎𝑥̅1 =
5,291
𝜎𝑥̅1 = 0,363

Post-test
𝑆2
√𝑁2 − 1
1,274
√29 − 1

𝜎𝑥̅2 =

1,274

√28
1,274
𝜎𝑥̅2 =
5,291
𝜎𝑥̅2 = 0,240

The third step was to calculate the standard error of both averages.
𝜎𝑥̅1 , 𝜎𝑥̅2 represent the standard error of the average of the pre and post-test,
respectively.
2

2

̅̅̅1 + 𝜎𝑋
̅̅̅2
𝜎𝑑𝑖𝑓 = √𝜎𝑋

𝜎𝑑𝑖𝑓 = √(0,363)2 + (0,240)2
𝜎𝑑𝑖𝑓 = √0,131 + 0,057
𝜎𝑑𝑖𝑓 = √0,188
𝜎𝑑𝑖𝑓 = 0,433
The fourth step was to calculate the standard error of the difference.
It is represented with 𝜎𝑑𝑖𝑓

𝑡=
𝑡=

𝑥̅1 − 𝑥̅2
𝜎𝑑𝑖𝑓

4,448 − 7,586
0,433

𝑡=

−3,138
0,433

𝑡 = −7,247
The fifth step was to convert the difference between sample means to standard
error units of the difference.
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𝑔𝑙 = 𝑁1 + 𝑁2 − 2
𝑔𝑙 = 29 + 29 − 2
𝑔𝑙 = 56
The sixth step was to find the number of degrees of freedom. To do so, it was
necessary to add both populations and then, that result must be subtracted two.
T reason = 7,247
T reason of the table = 2,003
GL = 56
P = 0,05
Therefore, the null hypothesis is rejected while the alternative hypothesis is
accepted. This is confirmed by the fact that the T-reason should be greater than 2,003
to be accepted and the obtained T-reason is 7,247. Therefore, the short stories improve
the acquisition of vocabulary in the fifth-semester students of “Pedagogía de Los
Idiomas Nacionales y Extranjeros” of “Universidad Técnica de Ambato”.
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Student’s T-Test with SPSS
On the other hand, the hypothesis was also verified with SPSS software and
these are the results.
Table 3.
T-test
Paired Differences
M
ean

S
td. Deviation

S
td. Deviation

S
td.

Error

95%
Confidence Interval of the

Mean

Difference
L
ower

P
air

3,13793

,
83342

,
15476

3,45495

U

3,45495

F

pper

t
-

2,82092

20,276

8

D

T
-Value

2
000

1
p
re-test and
post-test.

Note: This table shows the verification of the hypothesis with the scores of both the pre and post-test
which were both addressed to the students from fifth semester of “Pedagogía de los Idiomas Nacionales
y Extranjeros” using the SPSS® program.

These results were obtained with a T-test which was carried out in SPSS®. It
is observed that the p. Value is less than the level of significance α = 0.05; for this
reason, the null hypothesis (H0) is rejected, and the alternative hypothesis (H1) is
accepted. Thus, the short stories improve the acquisition of vocabulary in the fifthsemester students of “Pedagogía de Los Idiomas Nacionales y Extranjeros” of
“Universidad Técnica de Ambato”.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
4.1 Conclusions
After carrying out this research work, it was possible to reach to the following
conclusions.
•

Through this investigation, it was identified that short stories can be used to
acquire vocabulary. These stories can provide plots that are both interesting
and easy to follow and, in this way, students can read them effortlessly while
learning new words. This was proved as the population with which this
research was carried out, showed positive results positive results as the grades
of the post-test indicate in comparison to the ones from the pre-test. Still, it is
also important to state the fact that different aids must be used as
accompaniment to help with the reading process and consequently with the
acquisition of vocabulary.

•

Thanks to the development of this research work, it has been found that there
are studies that show that short stories can be used as reading tools within the
classroom to improve the acquisition of vocabulary. Nonetheless, it is still
essential to specify that while short stories are contained in both narrative and
characters. they are still able to provide a rewarding plot while being shorter
than novels.

•

It was identified that during the reading process of a text, the vocabulary
knowledge influences its comprehension. Some students are not able to
understand it as they do not know most of the texts’ words. Learners who have
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this problem often have trouble with the reading process as it becomes more
difficult because of the lack of comprehension.
•

The effectiveness of using short stories in the acquisition of vocabulary was
confirmed through this research project and with the verification of the
hypothesis. It also was proved by the fact that there was a substantial
improvement in the grades of the pre-test in comparison to the ones from the
post-test. This was thanks to the use of a short story alongside aids that were
used as an accompaniment for the acquisition of vocabulary.
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4.2 Recommendations
•

To improve the acquisition of vocabulary with short stories, it is essential to
provide guidance. While students can read by themselves, they need to be
supervised in this process, this can be done by supervising them or by giving
them different tools as accompaniment material.

•

There are many different types of reading materials, including short stories. So,
it is recommended that teachers emphasize their benefits so that students
become acquainted to use different texts as a reading tool to improve their
English skills and the acquisition of vocabulary.

•

Both teachers and learners must realize the fact that vocabulary greatly
influences reading comprehension. Therefore, the former should use activities
that improve its acquisition while the latter should recognize that to improve
reading comprehension, they need to acquire as much vocabulary as possible.

•

It has been demonstrated through this research project that short stories
improve the acquisition of vocabulary. Therefore, it is suggested to continue
using these reading materials alongside guidance to improve the learning of
vocabulary. Teachers could use different materials as accompaniment, or they
could employ the ones used in this research project.
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Annexes
ANNEX 1: PROCESS TO ADAPT THE TEST

Source: Four PET exams and a fragment of “A case of Identity” by Sir Arthur Conan Doyle
Adapted by: Vallejo C. (2020)
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ANNEX 2: SHORT STORY

Source: “The Adventures of Sherlock Holmes”
Written by: Sir Conan A. 1892
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ANNEX 3: ADAPTED QUIZ ON GOOGLE FORMS

Adapted from: Four PET exams and a fragment of “A case of Identity” by Sir Arthur Conan Doyle
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ANNEX 4: VOCABULARY OF THE SHORT STORY “A CASE OF IDENTITY”

Source: “A case of Identity” by Sir Arthur Conan Doyle
Elaborated by: Vallejo C. (2020)
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ANNEX 5: CHARACTER OF CASE IDENTITY

Source: “A case of Identity” by Sir Arthur Conan Doyle
Elaborated by: Vallejo C. (2020)
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ANNEX 6: ACCOMPANIMENT ON GOOGLE FORMS

Source: “A case of Identity” by Sir Arthur Conan Doyle
Elaborated by: Vallejo C. (2020)
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ANNEX 7: RESEARCH EVIDENCES
Evidence 1: Socializing the research process.

Source: Execution of the investigation “Universidad Técnica de Ambato”
Elaborated by: Vallejo C. (2020)

Evidence 2: Socializing both the pre-test.

Source: Execution of the investigation “Universidad Técnica de Ambato”
Elaborated by: Vallejo C. (2020)
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Evidence 3: Socializing the accompaniment

Source: Execution of the investigation “Universidad Técnica de Ambato”
Elaborated by: Vallejo C. (2020)

Evidence 4: Answers given by the students in the accompaniment.

Source: Execution of the investigation “Universidad Técnica de Ambato”
Elaborated by: Vallejo C. (2020)
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