UNIVERSIDAD TECNICA DE AMBATO

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACION

CARRERA DE IDIOMAS

Proyecto de Trabajo de Graduacion o Titulacion previo a la obtencion del Titulo
de Licenciada en Ciencias de la Educacion
Mencion: Ingleés.

TOPIC:

“TED TALKS AND THINKING SKILLS”

Author: Gissela Alejandra Sarsoza Tapia

Tutor: Lcda. Mg. Ruth Elizabeth Infante Paredes.

Ambato — Ecuador

2019



TUTOR APPROVAL

CERTYFY:

I, Lcda. Mg. Ruth Elizabeth Infante Paredes, holder of the 1. D No. 060301610-6 in my
capacity as supervisor of the research study on the topic “TED TALKS AND
THINKING SKILLS” investigated by Miss Gissela Alejandra Sarsoza Tapia with 1.D
185025241-0, confirm that this research report meets the technical, scientific and
regulatory requirements, so the presentation of it is authorized to the corresponding
organism in order to be submitted for evaluation by the Qualifying Commission appointed

by the Directors Board.

Lcda. Mg. Ruth Elizabeth Infante Paredes

060301610-6

SUPERVISOR



DECLARATION PAGE

I declare this undergraduate dissertation entitled “TED TALKS AND THINKING
SKILLS” is the result of the author’s investigation and has reached the conclusions and
recommendations described in the current study.

Comments expressed in this report are the author’s responsibility.

Gissela Alejandra Sarsoza Tapia
I.D 185025240
AUTHOR



APPROVAL OF THE HIGH COURT OR DEGREE COURT TO THE
DIRECTIVE COUNCIL OF THE FACULTY OF HUMAN SCIENCES AND
EDUCATION

The Board of Directors which has received the defense of the research dissertation with
the purpose of obtaining the academic degree with the topic “TED TALKS AND
THINKING SKILLS” which is held by Gissela Alejandra Sarsoza Tapia, undergraduate
student from Carrera de Idiomas, academic period 2019-2020, and once the research has
been reviewed, it is approved because it complies with the basic, technical, scientific and
regulatory principles.

Therefore, the presentation before the pertinent organisms is authorized.

Ambato, December, 2020

REVISION COMMISSION

HIMENA ;I :ﬂldr:n-'rcpa
hiLal ¥ i

ALEXANDRA  ubensALEXANDRA

CALERD CALERI SAMICHEL

Facha: 2021.01.08
SAMCHEZ 12:22:13 0500

Mg. Leda. Ximena Calero Mg. Leda. Marbella Escalante



Copyright refuse

I, Gissela Alejandra Sarsoza Tapia with 1.D. 185025241-0, confer the rights of this
undergraduate dissertation “TED TALKS AND THINKING SKILLS”, and authorize its
total reproduction or part of it, as long as it is in accordance with the regulations of the

Universidad Técnica de Ambato, without any kind of profit from it.

Gissela Alejandra Sarsoza Tapia
I.D 185025240
AUTHOR



Dedication

Vi

I would like to dedicate this dissertation
to God, family, and friends. First,
Jehovah God has in the Bible wise
advice such as doing all the things as for
God or that better the end of a matter than
its beginning, so it gives me the
motivation to work hard and to complete
the research until the end. Also, my
family was fundamental. My parents,
Raul and Monica, who always support
me in my life goals, and my siblings
Cristian and Paulina, who are always
with me through thin and thick. Finally,
my friends were also encouraging.
Especially, who 1 consider my best

friend Fernando.

Gissela



Acknowledgements

VI

First, 1 would like to mention my
professors during the program because
they share their knowledge with the
students efficiently. | was exposed to Ted
talks and thinking skills by some of them
and that is the reason why | was able to
choose the topic of this dissertation.
Additionally, | feel thankful to Mg. Ruth
Infante for her guide and also for allowing
me to enter in her class of Sociolinguistics
to apply my study. Finally, I thank
students of the ninth semester of
Languages program for their participation

during the experiment.

Gissela



TABLE OF CONTENTS

A. PRELIMINARY PAGES

Title Page Or COVEN PAQE ......oiuveieciieiieeie ettt este e e nne e I
TULOT APPIOVEAL ... ]
DECIAratiON PAJE.......ccviiieitieiieeie ettt ettt et e ra e nnenneenne s Il
[ =To [T ([0 o USSR VI
ACKNOWIEAGEMENES ...ttt e e ste s e sreeaeeneeas VII
TaDIE OF CONLENTS.......eiiieiice et nae s VIl
Index of Charts and GraphS.........cccoiiiiiiiiiiee e X
ADSIIACT. ... bbbt XI
B. CONTENT
CHAPTER I. THEORETICAL FRAMEWORK .......ooiiiiieiie e 13
1.1 Investigative BacKground ............ccccooveiiiiiiiciisie e 13
1.2 Theoretical FramewWorK ... 14
1.2.1  Independent variable theoretical SUPPOIT ........ccccvevviieiiieii e 14
1.2.1.1 Information Communication Technology.........ccccovvevieeiieiiieesie e, 14
1.2.1.2  POUCASTS .....veiveeieiiiesiiesieeee ettt te e teesae e e e sae e esraenseeneennaennes 15
1.2.1.3  TeO AIKS ..ot 15
1.2.2 Dependent variable theoretical SUPPOIt .........ccccvreiiiiriiincee e 16
Ot R - Va0 (VT Vo TSPV 16
1.2.2.2 Language SKillS........ccooiiiiiiieieiceeee e 17
1.2.2.3 ThINKING SKIlIS......coiiieii et 17
1.2.2.3.1 Problem SOIVING.......ccoiiiiiiiiiiie et 18
1.2.2.3.2 Critical ThinKING.......coovoiiiieiice e 18
I B O o] [ T01 Y=L PRSP 19
1.3.1 General ODJECHIVE. ... .ot 19
1.3.2 SPeCIfiC ODJECHIVE. ...ttt 19
CHAPTER II. METHODOLOGY ....ooiiiiiiee et 20
2.1 RESOUICES ...ttt ettt ettt et e bt e se et e e nae e e sneesnneenbee s 20
2.1.1 HUIMANS ..ottt ettt sb e e et e e sae e e beesnneenbee s 20
2.1.2 INSLITULIONAL ...t bbb 20
2. 1.3 MALEITAIS ... 20
2.1.4 ECONOITHCS. ....vtitiitietieiiesieie ettt sttt ettt bbbt e et et st e st bt beeneene e 20
2.2 MEENOGS. ...t 21



2.2.1 Research approach .........cccvoeiiiie e s 21

2.3 MOde OF INVESTIGALION ..ottt 21
2.3 L FIEIA FESBAICI ...ttt bbb 21
2.3.2 BibliographiC reSEarCh .........ccuciii i 21
2.4 Level or type of iINVESHIgatioN ........ccvvviiieriie e 22
2.4.1 EXploratory INVESHIgatioN..........c.cciuieiiiiiie i 22
2.4.2 Correlational RESEAICN..........ccvieiieie e 22
2.4.3 Experimental RESEAICH ........cccoviiiiiii e 22
2.4.4 HYPOTNESIS. ...ttt bbbt 23
CHAPTER I1l. RESULTS AND DISCUSSION .....ccoiiiiiiriiieiiienieese e 24
3.1 Analysis and discussion Of the reSUILS ...........cccoeviiiiiiiniec e 24
3.2 Verification of NYPOthESES .......c.cov e 37
CHAPTER IV. CONCLUSIONS AND RECOMMENDATIONS ......ccoooeiviieivieeeinn, 39
4.1 CONCIUSTONS ...ttt bbbttt b et bbb ene e eneas 39
4.2 RECOMMENUALIONS........eiiieiieitie sttt sttt sb e sbeene e 40
BIDHOGIAPNY ..o s 41
ANNEXES ... .ottt bbbttt st ne e 43
ANNEX 12 APPIOVAL ..o 43
ANnex 2: Pre- and POost- teSt URL........cccoiiiiiiiiiiiiee s 44
Annex 3: LESSON PLAN TEMPLATE URL ... 60
Annex 3.1: Lesson plan template...........ccoveiiieieiie s 60
ANNEX 3.2 LESSON PIANS .....oiiiiciiice e s 64



Index of graphs

Figure 1: Pre and Post Test — Problem Solving and Critical Thinking ..........coccceiviiiiiiieneene 25
Figure 2: Pre and Post Test — Problem Solving/ Relevant Selection .........c.cccocevveveiiecceeevieeenee, 26
Figure 3: Pre and Post Test — Problem Solving/ Finding procedures..........ccccoeveeveveevieecieennenn 27
Figure 4: Pre and Post Test — Problem Solving/ Identifying similarities ..........ccccoevvevvecieennnne 28
Figure 5: Pre and Post Test — Critical Thinking/ Identifying main conclusion.............ccccc....... 29
Figure 6: Pre and Post Test — Critical Thinking/ Identifying an assumption ............ccccceeeveeunenne. 30
Figure 7: Pre and Post Test — Critical Thinking/ Assessing new evidence .........ccccocevevvvecveennenne. 31
Figure 8: Pre and Post Test — Critical Thinking/ Detecting errors........ccccceeveeveereervesieesreeneenns 32
Figure 9: Pre and Post Test — Critical Thinking/ Applying prinCiples........ccccvvvevvvevvevvesieenenn, 33
Figure 10: Pre and Post Test — Total Score Thinking SKillS ...........ccccoevvevieriienierieeeeeee 34
Figure 11: FINAl Pre-teSt SCOTES ......oouiriiieieiesierieetere sttt ettt st st 35
Figure 12: FiNal POSE-TEST SCOMES ... .ccuiiitierieeitiete et et eteeteeete st e seeeseeesteesseeseeesteeseeseesseenseessenans 36

Index of tables

Table 1: Pre-Post Test Problem Solving and Critical ThinKing........cccccevveveeiieieeeee e, 25
Table 2: Pre-Post Test Problem Solving - Relevant Selection............cccoveievenininicncnineene 26
Table 3: Pre-Post Test Problem Solving - Finding proCedures...........cocoeeeereneneneeneneneeenne 27
Table 4: Pre-Post Test Problem Solving / Identifying similarities.........cccocevvveveeevveevieerieennen, 28
Table 5: Pre-Post Test Critical Thinking/ Identifying main conclusion...........cccceevevvvevieennnen. 29
Table 6: Pre-Post Test Critical Thinking/ Identifying an assumption............cccceeveeeeveeeeeneenen. 30
Table 7: Pre-Post Test Critical Thinking/ Assessing New eVidence.........ccccovevveeveecreeiecveenenen. 31
Table 8: Pre-Post Test Critical Thinking/ Detecting €rrors.........cvevveveeveecieeie e see e 32
Table 9: Pre-Post Test Critical Thinking/ Applying prinCiples..........covevvecveviieceecceeeeieeeeeen, 33
Table 10: Pre-Post Test Total Score Thinking SKillS...........cccooverieriinieiieeeeeeee e, 34
Table 11: FiNAl Pre-teSt SCOTES.......ccouiiireeieieriesieeiteste sttt sttt sttt s be bbb 35
Table 12: FiNal POSI-LEST SCOMES ....eevieieeiieiieteeiesteete st e sttt e steesteesteesseebeenseeseeessesnsesesesseesneas 36
Table 13: Paired Samples STatiStICS.....c.vecuiiiieiecie ettt sneas 37
Table 14: Paired Samples COrTeIatioNS........c.cecviicierieneerierie ettt sneas 37
Table 15: Paired SAMPIES TESES......ccueririeieieriesie ettt st 38



ABSTRACT
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Tutor: Lcda. Mg. Ruth Elizabeth Infante Paredes
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Gissela Alejandra Sarsoza Tapia Mg. Ruth Elizabeth Infante Paredes
Universidad Técnica de Ambato Universidad Técnica de Ambato
gisarsozat@gmail.com ruthinfantep@gmail.com

The present study intends to cover research with the topic “Ted talks and Thinking Skills”,
which aims to determine a relationship between the use of Ted Talks and the influence
on Thinking Skills in students of 9™ semester of the Languages Career at Universidad
Técnica de Ambato. The information needed in this project was gathered by quali-
guantitative approach as well as experimental research. Pre and post-tests were applied
based on the international exam “Thinking Skills Assessment” (TSA) developed by
Cambridge and as its name refers to this type of test measures thinking skills. The same
test was applied at the beginning and in the end of the study. The original test of Thinking
Skills is composed of 50 questions divided into two categories that evaluate Problem-
Solving and Critical-Thinking abilities. In the experiment, it was adapted to 20 questions
of the two categories. The population did not present a control group but an experimental
group of 22 participants formed of 14 women and 8 men who were exposed to four
sessions planned around the use of Ted talks. Furthermore, the statistical test T-student
was applied in order to establish the hypothesis. Regarding the results of the investigation,
it has been concluded that the use of Ted talks has no significant relationship with
Thinking Skills. However, the students had a better performance in the Problem-Solving

section.

Keywords: Critical Thinking, Problem Solving, Ted Talks, Thinking Skills.
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INTRODUCTION

The use of Ted talks has allowed research on how these tools influence Thinking Skills.
Indeed, teachers everywhere are encouraged to implement Thinking Skills in teaching.
Nevertheless, there are few studies about integrating Thinking Skills in language
teaching. The current project describes the methodology used when applying Ted talks in
students from ninth semester of Sociolinguistics class from Languages Career at
Universidad Téecnica de Ambato. In regards to our context, universities in Ecuador have
done lots of studies on how to use Ted talks in EFL classrooms. However, these projects
had been focused on the development of other skills such as the four main language skills
which are speaking, writing, reading and listening. On the other hand, this research
contains four chapters that explain the most remarkable information in each section as it

is described in the explanation below.

The theoretical framework found in chapter one contains research about the two variables
that are Ted talks and Thinking Skills. This section provides information about some
terms that are related to Ted talks and Thinking Skills. When it comes to Ted talks, it is
described resources such as Information Communication Technology and podcasts. In
the same way, language and language skills are detailed for a better understanding of
Thinking Skills.

The second chapter is about methodology which covers methods, investigation
modalities, type of research and hypothesis that were applied in this study. In this part, it
is explained why this project meets the regulations to have a research approach, to be a
field and bibliographic investigation, and to fall into different types of investigation such

as exploratory, correlational and experimental research.

Throughout chapter three, the results obtained from the pre- and post-test are arranged
and interpreted by graphics followed by a written explanation. This part makes a
comparison of the total score that students got in the pre and posttest. Additionally, it
analyzes the scores obtained before and after the experiment in the different categories of
Thinking Skills that are Problem Solving and Critical Thinking, each of them with their
respective subskills. Finally, the last chapter is about conclusions and recommendations.
The conclusions were established according to the objectives that were indicated

previously.
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B. CONTENT

CHAPTER I. THEORETICAL FRAMEWORK

1.1 Investigative Background

An article named “TED Talks as Listening Teaching Strategy” (Abdulrahman, 2020) sets
three objectives , which are to measure the impact of Ted talks as a teaching strategy, to
recognize student’s understanding, and to identify student’s attitudes toward the use of
Ted talks. The experiment was to use Ted talks accompanied by pre, while, and post-
listening activities and it was applied to English learners. Additionally, the instruments
were pre and post-tests of 30 adapted questions taken from the TOEFL listening section
as well as a questionnaire. The results were that Ted talks have a positive impact on
students” listening comprehension and that students felt interested and motivated by the
use of Ted talks.

Another project that is worth analyzing is TED Talks as an ICT Tool to Promote
Communicative Skills, (Martinez M. et al., 2018). The main objective of this research
was to propose Ted talks when teaching a foreign language. The methodology was based
on a qualitative action research and it was used in 31 English learners. There were 4
sessions constructed upon Task-based Approach and pre, while, and post watching
activities. Besides, the instruments consisted of teacher’s interview, students’
questionnaire and, teacher’s journal. The study concludes that Ted talks are useful tools
for teaching English because they grab students™ attention, expose them to real contexts,

give them content information and let them realize the different varieties of English.

Further investigation has been displayed in the study “TED talks as a mobile-learning
tool to enhance speaking skills” (Quizhpi and Henley, 2015). The research aimed to
enhance written and oral English language through Ted talks. The methodology was case
study research, which provides qualitative and quantitative information. The participants
were divided into two groups, the experimental group, with students who were exposed
to Ted talks, and the control group students, who were not exposed to them. The material
employed in the investigation consisted of pre-test and post-test, and an interview with
the teacher. In the end, the study indicates that Ted talks provide excellent educational

content which has a beneficial impact on English usage, motivation, and confidence.
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On the other hand, some studies on thinking skills have been done. Thinking critically
while storytelling: Improving children’s Higher Order Thinking Skills and English oral
competence is one relevant study (Setyarini et al., 2018). The objective of this study was
to investigate the development of High Order Thinking Skills strategies and difficulties
through storytelling to improve speaking skill. The methodology used was Classroom
Action Research, and the information was obtained from observation, interviews with
teachers and students, and analysis of Thinking Skills in lesson plans. A finding suggested
that open-ended questions contribute to the improvement of Thinking Skills, which in

turn develop students” speaking abilities.

Besides, the research named Incorporating Higher Order Thinking Skill (HOTS) in ESL
Classroom Contexts discussed the question types used by ESL teachers and their
challenges, (Shafeei et al.,, 2018). In terms of methodology, the study collected
information through observations, interviews, and questionnaires. The results
encountered were that the use of HOTS questions in ESL classroom situations is still
minimal and not preferred, even if the respondents did give positive feedback on the
implementation of HOTS. Furthermore, the HOTS questions should correspond to the

students’ real-life situations so that they can catch students’ interests and motivation.

1.2 Theoretical Framework

1.2.1 Independent variable theoretical support

1.2.1.1 Information Communication Technology

Information Communication Technology (ICT) is defined by UNESCO (2007), as the
types of technology used to distribute, process, store, create, view, or exchange
information through electronic means such as radio, television, film, DVD, telephone,
computer, network, and the equipment and services associated with these technologies.
When it comes to education, ICT training can result in the improvement of the quality of
teaching, and more opportunities for both students and teachers to adapt learning and
teaching to individual needs (Ratheeswari, 2018). The latter studied mentioned explains
some practical applications of ICT in teaching in fields such as e-learning, group

discussion, and teleconferencing.
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1.2.1.2 Podcasts

A report on an American journal describes Podcasts as a manner to disperse audio and
video through the web, (State of the News Media, 2006). Podcasts have had a positive
influence on developing listening comprehension (Al Qasim et al., 2013). The latter study
affirms that there is no doubt that podcasts are a valuable tool not only because they
contribute to the listening skill but also they increase motivation and engagement due to
their authenticity and autonomy. As well as that, it was found that the environment created
through podcasts enforced team-building skills and a sense of community that let the

learner enjoyed the tasks.

On the other hand, podcasts are now being used as a fundamental feature of a fully
integrated multimedia learning system proving different benefits. A study that analyzes
the use of broadcast news in teaching (Yamane, 2014) explain that the use of podcasts in
English classes is a powerful tool. It helps students gain insight into world issues, as well
as to improve critical thinking and debate skills that are required in today's interconnected

world.

1.2.1.3 Ted talks

Regarding the definition made by Romanelli, Cain, and McNamara (2014), Ted talks are
described as short, no-cost, unlimited and educational videos. Such videos are created in
an unusual and non-normal style of an academic lecture to spread ideas. This video style
has an appeal to the modern generation, as they are viewed digitally, but they are still of
interest to older generations. In other words, Ted talks have a large range of topics that

can fit the interests of a different audience.

More information about Ted talks can be given by Taibi (2015), who says that Ted talks
are a collection of about 1800 talks, with 35 000 transcripts in over 30 languages, related
to a wide variety of topics. These multilingual videos are valuable resources for professors
because they help to explore controversial topics to encourage world awareness and
critical thinking, or as a way of learning languages. In this aspect, Ted talks are not just a

tool for learning but also to develop thinking skills due to the topics that invite to reflect.
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Another point of view is presented by Masson (2014), who clarifies that Ted talks stand
for Technology, Entertainment and Design talks (Tecnologias de entretenimiento y
disefio). The website contains high-quality presentations or lectures that are freely
available and accessible. In addition, Ted talks are a technological innovation that
facilitates connection and communication because they encourage society members to

gain an understanding of social factors.

As a matter of fact, the website itself TEDtalks (2020), describes Ted talks as a nonprofit
website that contains short talks (18 minutes or less). TED started as a conference in 1984,
and today it addresses almost all subjects— from science to business to global issues—
in over 100 languages. In addition, Ted talks have the goal of spreading ideas, welcoming
people from every discipline and community who are searching for a deeper

understanding of the world.

Ted talks are available into a wide range of languages including English, but a remarkable
feature that needs to be emphasized is the transcript of the videos that the website
provides. Zealand (2012), explains that clicking on a TED Talk transcript will allow
listeners to replay phrases or entire parts of the talk. They can add their feedback about
the talks they're listening to, and read other listeners ' comments. They can even compare

transcriptions in English to their first language. Some of the talks are also subtitled.

1.2.2 Dependent variable theoretical support

1.2.2.1 Language

There had been many definitions of language, but one that it is worth to consider is the
one provided by the well-known American linguistic (Chomsky, 1957), who defines
language as “set of finite or infinite sentences, each finite in length and constructed out
of a finite set of elements”. It means that all languages have a specific number of
phonemes or letters in the alphabet, therefore, language can be created from the finite or

infinite combination of those limited elements.
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More current studies provide supplementary information about the language. It is
mentioned that language constitutes the effective combination of grammar and the
knowledge of how to use grammar so that the set of sentences is suitable for the intended
purpose and context, (Fasold, 2006). This way of seeing language focus on
communicative competence which involves grammar and its use to fulfill a

communicative purpose.

1.2.2.2 Language Skills

Language is thought to be a system of systems (Hervey, 1975). For that reason, language
has four principal skills, which are divided into two categories. Productive or active skills
and receptive or passive skills. The productive skills are speaking and writing and the
receptive skills are listening and reading. Additionally, the class should integrate these
skills because working on language skills becomes pioneer in language construction
(Harmer, 2018).

When it comes to teaching the four skills, it is expressed that that productive skills cannot
exist independently from receptive skills, (Golkova et al., 2014). These two are integrated
to constitute the complex system that is language. Moreover, listening and reading can
activate passive knowledge, that is the reason why the receptive skills generally come
first, and then the useful practice of productive skills should follow. In doing so, learners
can acquire information through receptive skills and express their thoughts or feelings

through productive skills.

1.2.2.3 Thinking Skills

Thinking Skills are mental processes that allow to ingrate new experiences in the
schemata or the knowledge of how things are. (Pyune, 2015). Also, it provides a
collection of skills that students can implement across a wide variety of subjects including
Critical Thinking and Problem Solving. In fact, Cambridge includes these two abilities
when assessing thinking Skills. For instance, the international exam TSA (Thinking Skills
Assessment) in the Question Guide outlines the abilities that are involved in Problem
Solving and Critical Thinking. Additionally, this guide details information about each
subskill.

17



1.2.2.3.1 Problem Solving

According to Reisberg (2013), problem solving refers to the cognitive processing aimed
at achieving a goal when a solution strategy is initially not understood by the problem
solver. This kind of skill involves thinking about numbers, graphics and mathematical
problems such as understanding information with quantitative content and creating
solutions. Additionally, some of the abilities that lie in this category are relevant selection,

finding procedures and identifying similarities.

Cambridge (2020), in the Question Guide for Thinking Skills Assessment provides
information about the skills mentioned above. Relevant Selection is the problem-solving
ability to define the pieces of relevant information. The function in this skill is to pick and
apply knowledge for seeking a solution. Next, finding procedures refers to look for a
process or technique that can be used to produce the solution. Lastly, identifying
similarities is to understand the relationships among two or more sources of information

and the similarity between them.

1.2.2.3.2 Critical Thinking

A definition by Scriven and Richard (1987), reports that Critical Thinking is an
intellectual process of conceptualizing, applying, analyzing, synthesizing, and evaluating
information from observation, experience, reflection, reasoning, or communication. As
an academic discipline, this process is related to analyze, judge or create arguments.
Furthermore, the subskills that require critical thinking are identifying main conclusion,
drawing a conclusion, identifying an assumption, assessing the impact of new evidence,

detecting reasoning errors, matching arguments and applying principles.

These skills are mentioned in the Question Guide of the TSA exam by Cambridge (2020).
First, there are the skills of identifying and drawing a conclusion, which require the ability
to identify or state the conclusion supported in the text. Next, there is the skill of
identifying an assumption. The assumption is not indicated in the argument, but it is
accepted as true. To identify the assumption, it is necessary to understand the conclusion
and to analyze the arguments. In addition, there is the skill of assessing the impact of
additional evidence. This sub skill consists on judging which information would weaken
the argument given. To develop this ability, it is required to comprehend what the

argument is about and then consider the possible effect that it can cause.
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Besides, other skill is detecting reasoning errors. This ability asks to recognize the flaw
in the argument. It demands explaining why the conclusion cannot be followed from the
reasons provided. Additionally, the skill of matching arguments. This type of sub skill
demands finding similarities between different arguments. Both arguments can be similar
in structure or pattern but they are not about the same topic. Finally, the skill of applying
principles. A principle is a recommendation of one case that can be applied to other
situations. In this ability, it is needful to find the principle and transfer that into another

context.

1.3 Objectives
1.3.1 General Objective
e To determine the relationship between the Ted talks and the Thinking Skills at
Universidad Técnica de Ambato in the Languages Career with students from 9™
semester in Sociolinguistics class in the period from April to August 2020.

1.3.2 Specific Objectives
e To select the appropriated Ted talks that fit the needs of the students considering
the topics of Sociolinguistics class.
e To establish the elements of the Thinking Skills proposed by the Thinking Skills
Assessment test developed by Cambridge in the theoretical framework.
e To evaluate the level of thinking skills before and after the experiment in the

students from 9™ semester in Sociolinguistics class through the TSA test.
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CHAPTER Il. METHODOLOGY

2.1 Resources

2.1.1 Humans

The people involved in this study were the research tutor Mg. Lcda. Ruth Elizabeth
Infante Paredes, who guided the experiment as well as the dissertation, the investigator,
Gissela Alejandra Sarsoza Tapia, and the twenty-two students of Sociolinguistics class in
the Languages Career at Universidad Técnica de Ambato who were the population of this

project.

2.1.2 Institutional

In the first instance, all the people involved in the investigation are part of the Universidad
Técnica de Ambato. Additionally, the theme is related to teaching, and it is because the
people in this experiment belong to Facultad de Ciencias Humanas y de la Educacion,

specifically at Languages Career.

2.1.3 Materials

The materials used were cellphones, computers, Internet connection, the Thinking Skills
Assessment exams, some apps such as Zoom (a videocall conference), and Google
forms in order to give students the tests. Also, the bibliography as source of information
for the study. Moreover, the fundamental part of the project that were the Ted talks.

2.1.4 Economics

Table 1: Economics

Design $20
Development $20
Delivery of the research project $20
Total $60

20



2.2 Methods

2.2.1 Research approach

For the way the data is collected and analyzed, the research is qualitative and quantitative.
Streefkerk (2019), suggests that quantitative research is measured in numbers and graphs
while qualitative research is expressed in words. The research provides statistical
information found in the scores of pre and post-test based on the TSA exam, that gives
information about Thinking Skills of the students before and after the experiment was
applied. This information was organized in charts as well as descriptions of the results of

the study expressed in words.

2.3 Mode of investigation
2.3.1 Field research

The investigation is under the requirements to be a field research. According to Little
(2012), field research deals with gathering primary data from subject’s natural
environment. The current study of Ted talks and Thinking Skills was carried out at
Universidad Técnica de Ambato with students from Languages Career in 9" semester of
Sociolinguisitcs class. Even tough, the experiment was carried out virtually, that is the

educational environment students are facing these days.

2.3.2 Bibliographic research

Boon (2017), claims that a bibliographic research can be defined as the study which
requires to gather information from published material. It might be from books, journals,
newspapers, and so on, to electronic information, which includes audios, videos,
websites, blogs, and bibliographic databases. In order to write the theoretical framework,
the data about Ted Talks and Thinking Skills was collected through some of the sources
mentioned above especially from educational books, journals and websites that are
described in the bibliography.
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2.4 Level or type of investigation

2.4.1 Exploratory Investigation

The purpose of this type of research is to investigate a problem to understand it better. In
this study, the problem was found when the pre-test was taken because it could be
observed that the scores obtained on the Thinking Skills were low comparing to the
expected results of the overall score. Additionally, the different questions showed the
weaknesses that students had in specific areas such as Critical Thinking and Problem

Solving.

2.4.2 Correlational Research

The correlation consists on establishing a relationship between two variables through
statistics and predicting a result in the participants of the study. The degree of the
relationship expressed in the result determines to which extent are the variables related to
one another. This project proposed to establish a relationship between Ted talks and
Thinking Skills and the results in the conclusion determined the incidence of that
relationship.

2.4.3 Experimental Research

The project meets the characteristics of experimental research. Based on the definition
given by Harland (2011), experimental research aims to establish a relationship between
two variables that can be manipulated and measured. At the end of an experimental study,
a correlation of the dependent and independent variables will be either supported or
rejected.  Therefore, after completing the experimental research, which means
manipulating the variables, it was observed the differentiation to the exposure to the

independent variable, which is the use of Ted talks and its influence in the Thinking Skills.
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2.4.4 Hypothesis

Alternative Hypothesis

Ted Talks have a relationship with Thinking Skills at the Universidad Técnica de Ambato
in the Languages Career with students from 9™ semester in Sociolinguistics class in the

period from April to August 2020.
Null Hypothesis

Ted Talks do not have a relationship with Thinking Skills at the Universidad Técnica de
Ambato in the Languages Career with students from 9" semester in Sociolinguistics class

in the period from April to August 2020.
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CHAPTER I1l. RESULTS AND DISCUSSION

3.1 Analysis and discussion of the results

This section shows the analysis of the experiment that was the use of Ted talks to develop
Thinking Skills. 1t was applied at Universidad Técnica de Ambato in the Languages
Career with students from ninth semester in Sociolinguistics class. The 22 students that
were the subjects of this experiment took a pre and post-test based on the Thinking Skills
Assessment (TSA) test developed by Cambridge and which is divided in Problem Solving
and Critical Thinking. Additionally, the test was modified to contain 10 problem-solving
and 10 critical-thinking questions with a total score of 20 points, 1 point per question.
The questions on Problem Solving contain 4 questions on Relevant Selection, 2 questions
on Finding Procedures, and 4 questions on Identifying similarities. Besides, the Critical-
Thinking part includes 2 questions of each of the following skills: identifying main
conclusion, identifying an assumption, assessing the impact of new evidence, detecting

reasoning errors, and applying principles.
Pre-Test and Post- Test Results from the Experimental Group

In order to analyze each of the skills mentioned above, they have been assigned a value
of 4 points each. It means that for the skills that contain just two questions in the exam,
the mark will be multiplied by two. Doing so, the results of the questions can be analyzed
in equal conditions over 4 points. Furthermore, the pre and post-test questions were
obtained of the Specimen Test and the Question Guide 2020 found in the TSA official

website.
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Pre-Post Test Problem Solving and Critical Thinking

Table 1: Pre-Post Test Problem Solving and Critical Thinking

PROBLEM SOLVING AND CRITICAL THINKING

Thinking skills Pre test Post test Expected average
Problem Solving 3.05 4.59 10
Critical Thinking 4.23 3.64 10

Source: Pre-test and Post-test scores -Problem Solving and Critical Thinking
Author: Sarsoza, G. (2020)

Figure 1: Pre and Post Test — Problem Solving and Critical Thinking

Problem Solving and Critical Thinking

12
10 10
10
8
6
4.23 4.59
3.64
4 3.05
2 . .
0
Pre test Post test
B Problem Solving M Critical Thinking Expected average

Source: Pre-test and Post-test scores -Problem Solving and Critical Thinking
Author: Sarsoza, G. (2020)

Figure 1 displays the results of pre and post-tests divided into the two main categories

Problem Solving and Critical Thinking. It can be observed that Ted talks proved to be

beneficial to Problem Solving skills. The average in the score that belongs to Problem

Solving in the pre-test was 3.05 but it increased to 4.59 in the post-test. On the other hand,

Ted talks did not make a difference in Critical Thinking. In fact, the students got lower

grades than those obtained in the pre-test. In the pre-test students got 4.23 but, in the post-

test, they got 3.64.
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Pre-Post Test Problem Solving/ Relevant Selection

Table 2: Pre-Post Test Problem Solving - Relevant Selection

PROBLEM SOLVING- RELEVANT SELECTION

Thinking skills Pre test Post test Expected average

Problem Solving / Relevant Selection | 1.14 2 4

Source: Pre-test and Post-test scores - Problem Solving / Relevant Selection
Author: Sarsoza, G. (2020)

Figure 2: Pre and Post Test — Problem Solving/ Relevant Selection

Problem Solving/ Relevant Selection
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Source: Pre-test and Post-test scores - Problem Solving / Relevant Selection
Author: Sarsoza, G. (2020)

The figure above shows the results of the pre and post-tests of the skill Problem- Solving
Relevant Selection. The students had a score of 1.14 in the pre-test, but they got 2 in the
post-test. It indicates that the use of Ted talks with the activities applied in class as the

lesson plan explains were beneficial to students to improve Relevant Selection skills.
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Pre-Post Test Problem Solving/ Finding procedures

Table 3: Pre-Post Test Problem Solving - Finding procedures

PROBLEM SOLVING- FINDING PROCEDURE

Thinking skills

Pre test

Post test Expected average

Problem Solving / Finding procedures | 1.27

1.75 4

Source: Pre-test and Post-test scores - Problem Solving / Finding procedures

Author: Sarsoza, G. (2020)

Figure 3: Pre and Post Test — Problem Solving/ Finding procedures
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Source: Pre-test and Post-test scores - Problem Solving / Finding procedures

Author: Sarsoza, G. (2020)

Figure 3 describes the results of the pre and post-tests based on the skill of Problem-

Solving Finding Procedures. In the pre-test, students got 1.27, but they got 1.75 in the

post-test. It can be observed that Ted talks and the questions included in the lesson plan

were useful to improve the skill of Finding Procedures because the average of the score

in the post-test was higher than the one of the pre-tests.
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Pre-Post Test Problem Solving/ Identifying similarities

Table 4: Pre-Post Test Problem Solving / Identifying similarities

PROBLEM SOLVING- IDENTIFYING SIMILARITIES

Thinking skills Pre test Post test Expected average

Problem Solving / Identifying similarities | 1.27 1.73 4

Source: Pre-test and Post-test scores - Problem Solving / Identifying similarities
Author: Sarsoza, G. (2020)

Figure 4: Pre and Post Test — Problem Solving/ Identifying similarities
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Source: Pre-test and Post-test scores - Problem Solving / Identifying similarities
Author: Sarsoza, G. (2020)

The results of Problem-Solving Identifying Similarities are shown in the graph above.
The students had a score of 1.27 in the pre-test but they got 1.73 in the post-test. It reveals
that applying Ted talks with the exercises provided in class as the lesson plan describes
were advantageous to students to improve Identifying Similarities skills
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Pre-Post Test Critical Thinking/ Identifying main conclusion

Table 5: Pre-Post Test Critical Thinking/ Identifying main conclusion

CRITICAL THINKING/ IDENTIFYING MAIN CONCLUSION

Thinking skills Pre test Post test Expected average
Critical Thinking/ ldentifying main | 2.00 1.91 4
conclusion

Source: Pre-test and Post-test scores - Critical Thinking/ Identifying main conclusion
Author: Sarsoza, G. (2020)

Figure 5: Pre and Post Test — Critical Thinking/ Identifying main conclusion

Critical Thinking/ Identifying main conclusion
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Source: Pre-test and Post-test scores - Critical Thinking/ Identifying main conclusion
Author: Sarsoza, G. (2020)

Figure 5 presents the results of the pre and post-tests of the skill Critical- Thinking
Identifying Main Conclusion. The students had a score of 2 in the pre-test, but they got
1.91 in the post-test. It indicates that they got a lower score after the experiment. However,
this skill was excluded from the lesson plan because it was one of the highest scores in

the pre-test.
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Pre-Post Test Critical Thinking/ Identifying an assumption

Table 6: Pre-Post Test Critical Thinking/ Identifying an assumption

CRITICAL THINKING/ IDENTIFYING AN ASSUMPTION
Thinking skills Pre test Post test Expected average
Critical Thinking/ Identifying an | 1.51 0.91 4
assumption

Source: Pre-test and Post-test scores - Critical Thinking/ Identifying an assumption
Author: Sarsoza, G. (2020)

Figure 6: Pre and Post Test — Critical Thinking/ Identifying an assumption
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Source: Pre-test and Post-test scores - Critical Thinking/ Identifying an assumption
Author; Sarsoza, G. (2020)

The outcome in terms of the skill of Critical-Thinking ldentifying an assumption is
presented in figure 7. The students had a score of 1.51 in the pre-test, but they got 0.91 in
the post-test. It exhibits that they got a lower score after the experiment. Even though the
lesson plan included some activities to develop this skill, it could not reach the expected

results.
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Pre-Post Test Critical Thinking/ Assessing new evidence

Table 7: Pre-Post Test Critical Thinking/ Assessing new evidence

CRITICAL THINKING/ ASSESSING NEW EVIDENCE

Thinking skills Pre test Post test Expected average
Critical Thinking/ Assessing new | 1.36 1.36 4
evidence

Source: Pre-test and Post-test scores - Critical Thinking/ Assessing new evidence
Author: Sarsoza, G. (2020)

Figure 7: Pre and Post Test — Critical Thinking/ Assessing new evidence
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Source: Pre-test and Post-test scores - Critical Thinking/ Assessing new evidence
Author; Sarsoza, G. (2020)

Figure 7 presents the results of the pre and post-tests of the skill Critical- Thinking
Assessing New Evidence. The students had a score of 1.36 in the pre-test and they remain
with the same score of 1.36 in the post-test. It indicates that they did not suffer a change
in this skill after the experiment. Moreover, it is worthy to express that this skill was not

chosen to be part of the lesson plan used in the experiment.
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Pre-Post Test Critical Thinking/ Detecting errors

Table 8: Pre-Post Test Critical Thinking/ Detecting errors

CRITICAL THINKING/ DETECTING ERRORS

Thinking skills

Pre test

Post test Expected average

Critical Thinking/ Detecting errors 2.09

1.73 4

Source: Pre-test and Post-test scores - Critical Thinking/ Detecting errors

Author: Sarsoza, G. (2020)

Figure 8: Pre and Post Test — Critical Thinking/ Detecting errors

Critical Thinking/ Detecting errors

Pre test

4 4
2.09
I :

Post test

M Detecting errors M Expected Average

Source: Pre-test and Post-test scores - Critical Thinking/ Detecting errors

Author: Sarsoza, G. (2020)

Critical Thinking Detecting errors graph presents some results about the pre and pos-tests

on this skill. The students had a score of 2.09 in the pre-test, but they obtained 1.73 in

the post-test. It manifests that they did not improve, but they got a lower score after the

experiment was applied. Although this skill was included in the lesson plan, it seems to

not have positive results.

32




Pre-Post Test Critical Thinking/ Applying principles

Table 9: Pre-Post Test Critical Thinking/ Applying principles

CRITICAL THINKING/ APPLYING PRINCIPLES

Thinking skills Pre test Post test Expected average

Critical Thinking/ Applying principles | 1.45 1.36 4

Source: Pre-test and Post-test scores - Critical Thinking/ Applying principles
Author: Sarsoza, G. (2020)

Figure 9: Pre and Post Test — Critical Thinking/ Applying principles

Critical Thinking/ Applying principles
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Source: Pre-test and Post-test scores - Critical Thinking/ Applying principles
Author: Sarsoza, G. (2020)

Figure 9 describes the results of the pre and post-tests of the skill Critical- Thinking
Applying principles. The students had a score of 1.45 in the pre-test, but they got 1.36 in
the post-test. It communicates that they got a lower score after the experiment was
applied. Even though the skill was considered in the lesson plan of the experiment, the
results were not helpful.
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Pre-Post Test Total Score Thinking Skills

Table 10: Pre-Post Test Total Score Thinking Skills

TOTAL SCORE THINKING SKILLS
Pre test Post test Expected average
7.28 8.23 20

Source: Pre-test and Post-test scores - Total Score Thinking Skills
Author: Sarsoza, G. (2020)

Figure 10: Pre and Post Test — Total Score Thinking Skills
Total Score Thinking Skills
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Source: Pre-test and Post-test scores -Problem Solving and Critical Thinking
Author: Sarsoza, G. (2020)

The results in table 1 are the total scores of the pre and post-test to assess Thinking Skills.
The total expected score is 20 points but the average obtained in the pre-test is 7.28 and
8.23 in the post-test. It proves that the students had low scores at the beginning but
applying Ted talks in the classroom had a positive effect. Even though the increase is just

of 0.95 in the total score, it is a little improvement that needs to be considered.
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FINAL PRE-TEST SCORES
Table 11: Final Pre-test Scores

Thinking Skills Sub skill Pre-test Expected Average
Relevant 1.14 4
Selection (RS)

Problem Solving | Finding 1.27 4
procedures (FP)
Identifying 1.27 4
Similarities (IS)
Identifying Main | 2.00 4
Conclusion (IC)
Identifying 1.55 4
Assumption (1A)

Critical Thinking | Assessing New | 1.36 4
Evidence (NE)
Detecting Errors | 2.09 4
(DE)
Applying 1.45 4
Principles (AP)

Source: Final Pre-test Scores
Author: Sarsoza, G. (2020)

Figure 11: Final Pre-test Scores
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FINAL POST-TEST SCORES
Table 12: Final Post-test Scores

Thinking Skills Sub skill Pos-test Expected Average
Relevant 2.00 4
Selection (RS)

Problem Solving | Finding 1.73 4
procedures (FP)
Identifying 1.73 4
Similarities (IS)
Identifying Main | 1.91 4
Conclusion (IC)
Identifying 0.91 4
Assumption (1A)

Critical Thinking | Assessing New | 1.36 4
Evidence (NE)
Detecting Errors | 1.73 4
(DE)
Applying 1.36 4
Principles (AP)

Source: Final Pre-test Scores
Author: Sarsoza, G. (2020)

Figure 12: Final Post-test Scores
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Discussion

Based on the articles described in the background information in this research, Ted talks
have been in the educational context with positive results. For instance, Abdulrahman
(2020), points out that Ted talks help improve listening comprehension and make students
feel motivated. In the same way, Quizhpi (2015), reached to the conclusion that Ted talks
provide excellent educational content which has a beneficial impact on English usage,
motivation, and confidence. On the other hand, this study aimed to look for a relationship
between Ted talks and Thinking Skills. Observing the results expressed in the graphs, it
can be seen that the overall score improved in the posttest compared to the pretest but the
verification of the hypothesis below indicates if this average of improvement was

significant using a tool called T-student.

3.2 Verification of hypotheses

The current study used the T-student test to verify the hypothesis with the results of the
pre and posttests. According to Goulden (1956), there are three types of T-test but the one
used in this analysis is the Pair sampled T-test, which compare means (pre and post test )
from the same group at different times. Additionally, the program SPSS was needed in

order to have the verification as it follows:
Table 13: Paired Samples Statistics

Estadisticas de muestras emparejadas

Desviacion Media de error
Media N estandar estandar
Par 1 Pretest 7,27 22 4,177 ,891
Posttest 8,23 22 4,058 ,865

Source: Paired Samples Statistics
Author: Sarsoza, G. (2020)

Table 14: Paired Samples Correlations

Correlaciones de muestras emparejadas

N Correlacion Sig.

Par 1 Pretest & Posttest 22 ,302 ,171
Source: Paired Samples Correlations

Author: Sarsoza, G. (2020)
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Based on the results obtained with the SPSS program, it can be observed that the scores

got by the students in the post-test are higher than the pre- test scores. Nevertheless, when

the significance is measured it gives a result of 0,171, that is higher than 0,05. Therefore,

the null hypothesis is accepted: Ted Talks do not have a relationship with Thinking Skills

of the students of Languages Career at Universidad Técnica de Ambato.

Table 15: Paired Samples Tests

Prueba de muestras emparejadas

Diferencias emparejadas

Media

Desviacién

estandar

Media de error

estandar

diferencia

95% de intervalo de confianza de la

Inferior

Superior

gl

Sig. (bilateral)

Par 1

Pretest - Posttest

-055

4,865

1,037

-3,111

1,202

=920

21

368

Source: Paired Samples Tests

Author: Sarsoza, G. (2020)
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CHAPTER IV. CONCLUSIONS AND RECOMMENDATIONS
4.1 Conclusions

After analyzing the information obtained in the pre and post-test and having applied the

experiment, there were determined the following conclusions:

There is not a significant relationship between Ted talks and Thinking Skills.
Although the average score of the students in the test used (TSA) was higher after
applying the experiment, the T-test in the SPSS program reveals that it is not
significant enough to establish a relationship. On the other hand, Problem Solving
skills were the abilities that improved as shown in the post-test.

The Ted talks that were useful to develop this study were short (10-15 minutes),
and cover controversial issues that help students and teachers have discussions in
class using Problem Solving and Critical Thinking abilities. Besides, they should
be related to the main topic of the class. In this case, the themes of the Ted talks

fitted in Sociolinguistics class.

Thinking Skills have two main components that are Problem Solving and Critical
Thinking. When it comes to Problem Solving it includes relevant selection,
finding procedures, and identifying similarities. By contrast, Critical Thinking
involves identifying the main conclusion, drawing a conclusion, identifying an
assumption, assessing the impact of new evidence, detecting reasoning errors,

matching arguments, and applying principles.
Based on the International exam Thinking Skills Assessment, the students got low

scores in Thinking Skills. Even though it increased after the experiment, it was

still low compared to the total expected score of the test.
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4.2 Recommendations

In order to give advice for further research, the following recommendations are
established:

e To apply Ted talks to develop Problem Solving skills. Although there were
applied few lessons, the results in this area were positive. Additionally, further

research can be done on Problem Solving and Critical Thinking.

e To evaluate Ted talks before using them in class. There are lots of Ted talks of
different topics on Internet, but it is fundamental to analyze if they fit with

student’s needs or with the main topic of the lesson.

e Professors can consider Thinking Skills when creating their lessons. As Thinking
skills are composed of some abilities, it can be difficult to integrate all of them in
a lesson. However, if teachers try to include one or few of them in a lesson, it can

make a difference.

e Students need to reinforce Thinking Skills. Learning a language has to be with
transferring Problem Solving and Critical Thinking to the target language. For that
reason, teachers should include some activities to help them develop higher
Thinking Skills.
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Annex 2: Pre- and Post- test

Cambridge Assessment
Admissions Testing

Thinking Skills Assessment Oxford Specimen Paper
1 hour 30 minutes

SECTION 1 Thinking Skills Assessment
Instructions to Candidates

Please read this page carefully, but do not open this question paper until you are told that
you may do so.

A separate answer sheet is provided for this section. Please check you have one.
You al=o require a soft penal and an ecases.

Pleaze complete the answer sheet with your TSA candidate number, centre number, date of birth
and name

Speed as wel as accuracy is important in tis saction. Work quickly, or you may not finish the
paper. There are no panalties for incorrect responses, only points for correct answers, so you
should atiermpt all 50 questions. All questions are worth one mark.

Answer on the sheel pronded. Questions ask you to show your choice between five oplions.
Choose the one option you consider cormect and record your choice on the separate answer sheel
If you make a mistake, erase thoroughly and try again.

Asty rough work should be done on thes gquestion paper

Dictonanes and calculators may NOT be usad.

Developed and administered on behalf of the University of
Oxford by the Admissions Testing Sernvice, part of

Cambridge Aszseszment, a nonieaching department of the
Universty of Cambndge.

OXFORD) [SR—

Please wait to be told you may begin before turning this page.

URL:

https://drive.google.com/file/d/1h-
Ry5Y6fMMY8P8F50QAXx2Ne6 THMQ188pJ/view?usp=sharing
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THINKING SKILL ASSESSMENT (Modified)

In order to qualify for a bonus, employees must fulfil certain criteria:

£1,000 bonus: | Absences less than 5%

Production targets exceeded by at least 10%

Rejects are less than 5% of output

F£500 bonus: Absences less than 10%

Production targets met

Rejects are less than 8% of output

Workers performed as follows:

Smith | Jones | Patel | Owololwy | McKay
attendance (%) a5 90 100 | 96 a7
over proguction farget (%) | +5 +6 +12 |0 -4
product accepted (%) a8 96 a5 a3 96

Who qualifies for a bonus?
A Mobody

B Smith

C Patel and Smith

D Owololu, Patel and Smith

E Jones, Owololu, Patel and Smith
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The cham bekew shows the employment siaius of British male and female adults.

The work status of British adults

554 - Employeses: fulltime28.4
4.3 - Emplyyeas: part-time 20.5

PTG

Male emale

8.8 - “elf-employed .8
18.2 - Unemploved 8.4
8.2 - Ecuication: fulkime 8,1 ——
319 - Unable to work 3.8

5.4 -Retired 7.5
19 - Other 233

Birie: all ddu by aged 15 B S4
Pari-lirar prapkapreni & dalined an btwnm B ared 20 waekly b of wirk

A person ks employed if they are n full-ime of part-time employment of if they are
sell-empioyed.

The difference betwean the percentage of men in employment and women in emplayment
ig
a.8
14.8
15.8
Zr.a
i66.5

m o o m B
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The graph below shaws the percentage of young women infending to vobe at the

next elaction compared with the figure for all ages ol men and women.

Which of the follvweng sialements can be deduced from the informaion provided ?

mo o @m B

0% T
WOIrEn

e and women

1 Women are more likely 1o vole as they get older.

2 Women are less Beely o wobe than men.

3 Women are less Boely to wobe than ai the st election.

1 and 2 only

2 and 3 only
1 and 3 only
all of them

none of them
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It s 430 pm and Jane, Jean and June have |ust armved together at the Ritzy
cinema.  Jane wants 10 see ‘The Rock’. but Jean is determined 10 see 'Mission
Impossible’ and June would rather see 'Empire Records’, so they decide 10 split up.

RITZY

CINEMA
GRAND PARADE HIGH STREET
GRANCHESTER

From the creators of
“Dumb and Dumber”
Woody Harrelson Randy Quaid Bill Murray
KINGPIN (12}
Daily 12.00 3.30 5.50 .10
(120 minutes)

Jim Carrey is

THE CABLE GUY (12)
Daily 12.50, 3.30, 5.50, 8.10

(120 minutes)

Expect the impossible!
Tom Cruise
MISSION IMPOSSIBLE (PG)

Daily 12,30, 3.00, 5.30,8.10

(110 minutes)
Sean Connery Nicholas Cage
THE ROCK (15)

Daily 1.50, 4,50, 7.50
(135 minutes)
EMPIRE RECORDS (12)

Dasly 2.50, 5.40, 8,20
(90 minutes)

What is the earliest possible time that Jane, Jean and June can arrange 1o meet together
after their Bms?

A 6.45
B 7.05
Cc 7.10
D 7.20
E 8.20
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Three thermometers are each accurate to within 2 degrees above or below the temperature they
actually read. One reads 7°, one reads 9° and one reads 10°.

What is the minimum range in which the true temperature lies?

L
B7-9°
Ca& -10°
D& -9°

E7-10°

WHEELERS CYCLES
Bicycles for Hire
8 am - 8 pm Daily
Hourly Rate
g8 am - 4 pim ¢ £2 per hour
4 pm -8 pim ! E1 per hour
AN Day Hire : E15
Refundable Deposit : £10

How mmuch will it cosf me o hine a ecyce from Wheslers Cycles from 11 am for eight

Moaurs ¥

£ E13
B E15
c E18
o EZ0
E E23
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Graham recorded the number of visilors 16 his shop each day las] week and presented the resulis in
he bar charl bebow:

Total number of customers per day

L] Tt Whed Thex Fri Sat S

When he caleulated the number of cusiomers per hour he found that he had the same number far five
af the days, but the values for Tuesday and Friday were slightly highes. The apening hours of the
lrm-ﬂ'ﬂ as follows:

Day Open | Close
Monday | Bam | Gpm
Toesday |7 7

Wednesday | Bam__| Bpemn
Thursday | Bam | Apm
Friday 7 7

Salurday | Bam_ | Apm
Sunday 10am | dpm

Which one of the Tolawing could be the apening heurs af the shop Tor Tuesday and Friday?

A Tuesday © 30am - 5 30pm, Friday 8.00am - 6.30pm
B Tuesday 8 D0am - 4.30pm, Friday 8.30am - 6.00pm
C Tuesday 8 D0am - 4.30pm, Friday 8.00am - 6.00pm

D Tusesday 8 D0am - 5.00pm, Friday 8.00am - 6.30pm
E Tuesday 10.00am - 5.00pm, Friday 8.30am - 6.00pm
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The table shows the mumbers of make and femabs students studying 8 seleclion aof
subgects at & college.

In
M

A

m o o m

Sutyect Malke | Femaie
Biokgy 24 41
Gepgraphy 2| | 32
Genman 3| 1z
Mathematics | 104 | 61
Music B| 10
Sociokgy 18| &7

which ofher subject was fe balance of male and female siudents ciosest bo that for
waie?

Bickogy

Geography

CSEnman

Mathematics
Sociokogy

A 150 cm length of siring = Sed around a book measuning 30 om x 20 cm X 2 cm as
ghown in the diagram. After knolting and tying a bow, 24 cm of siring was left over.

.8 i —

G Baltiin

A gecond piece of sifng, also 150 cm long. i8 used o tie up a panced of several copess of
thie book siacked back cover to fnont cover. A bow similar 1o that on the first parcal = Gad
and then no siring B e over.

How mdary copies of the book afe thede in he second panced?

A 3
i
g
12
15

m @ &G m
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11.

10.

32 Three lighthouses afe visible from the pomenade &l Rivermouth. One lashes every 1%
miruies, anciher flashes every 2 minutes, and ihe thind flashes every 50 seconds.

Al three have just lashed at the zame fime.

Horw loneg will it be belore they all fiash af the same time sgain?

A 6.0 minubes
B 7.5 minubes
c 100 minubes
o 300 minubes
E 1500 minubes

Vegetarian food can be healthier than a traditional diet. Research has shown that vegetarians are
less likely to suffer from heart disease and obesity than meat eaters. Concern has been expressed
that vegetarians do not get enough protein in their diet but it has been demonstrated that, by selecting
foods carefully, vegetarians are able to amply meet their needs in this respect.

Which of the following best expresses the main conclusion of the above argument?

A

m o O m

A vegetarian diet can be better for health than a traditional diet.
Adequate protein is available from a vegetarian diet.

A traditional diet is very high in protein.

A balanced diet is more important for health than any particular food.

\Vegetarians are unlikely to suffer from heart disease and obesity.
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12.

Peal is organic matter which develops in wetland areas. 11 is the ideal growsng medium
for plants, and there is a iremendous demand for it from gardeners, both amateur and
professional. But only three per cent of the earth's land surlace is covered in peatland,
and oconbinued harvesing of peal will endanger these unigue wetland habitats. Peat

hansesting should be stopped immeadiately and gardeners should be encouraged o use
an allemative.

Whath of the olowing best expressas thie man condusion of the angument aboveT

Cinly thnee per cent of the Band on our planed is covered in peatland.

B Taking 1oo moch peat will desiroy the unique wefland afeas in which |
develops.

Peal cannol develop excepl i welland areas.

Mo mare peat should be exiracied and a different growing medium Tfor plants
ghould e promoled.

E Peal i a very popular growing medum used by amateur gardeners and
professional growesrs.

13.

People who write books revealing the inner workings of the secret service have usually been
dismissed from the service or have retired with a sense of grievance against it. The result is that only
the seedy side of the secret service is exposed. This is partly because those who would paint a more
favourable picture are unwilling to flout the legal restrictions placed on all who have been employed in
the secret service, and partly because the records of the organisations are not available to outsiders.

Which of the following is an underlying assumption of the argument above?
A The records of the secret service are readily available to its former employees.

B  The work of the secret service is undervalued as a result of publication of distorted accounts of
its working.

C  The seedy side of the secret service is of minor significance compared with the important work it
carries out.

D  Legal resfrictions against revealing the inner workings of the secret service do not apply to
those who have been dismissed.

E  Those who have a grievance against the secret service are either unable or unwilling to give a
balanced account of its workings.
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14,

School examination results in England this year reinforce the trend in improving pass
rates. There is, however, no other evidence of improvements in school leavers' abilities -
such as the data coming from employers or universities. One can reasonably conclude,
therefore, that teachers are simply succeeding in coaching their pupils better for
examinations than in previous years.

Which one of the following is an underlying assumption of the above argument?

A School examination results are a reliable indicator of pupils' abilities.

B The level of difficulty of examinations has not been falling.

Cc Employers' expectations of school leavers are unrealistic.

D Teachers in previous years did not attempt to coach pupils for examinations.
E Abilities of school pupils vary from year to year.

15.

Polar bears in captivity frequently engage in obsessive patterns of behaviour, pacing back and forth
on the same spot, swinging their heads from side to side, and other signs of stress. They do this even
when their living areas are quite spacious. What this shows is that conditions of captivity are not a
satisfactory substitute for the natural environment of the polar bear species.

Which of the following, if true, would most weaken the above argument?

A Polar bears are especially ill-suited to a life in captivity.

Many polar bears in the wild engage in obsessive patterns of behaviour.
Polar bears in captivity are much better fed than those living in the wild.

Polar bears in the wild cover many miles a day when they are hunting for food.

m o o m

Polar bears which have been reared in captivity are incapable of surviving in the wild.
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16.

According to a recent survey, people believe that about a quarter of the population will
become victims of a violent crime in the next year, whereas crime statistics show that it is
only about 1 per cent. Furthermore, those with the greatest fear of crime are the least
likely to be affected. The elderly are the most fearful, although victims are most likely to
be young males. Over the last few years there has been an increase in the number of
television programmes which show re-enactments of crimes. Though they are often done
with the best of motives, these re-enactments add to people's fears about violent crime by
making it look more common than it is. It is time that we stopped making such
programmes.

Which of the following, if true, would most weaken the above argument?

A Crime re-enactments are made to look more realistic than they used to be.
B Most elderly people are unaware of the statistics of violent crime.

c Some types of violent crime have declined over the last few years.
D

The elderly are the group least likely to watch crime re-enactments on
television.

E Attempts have been made to ensure that statistics of violent crime are
accurate.

17.

What causes the periods of strong and widespread stormy weather that Earth sometimes
suffers? Ths answer is sunspots. Periodically, the sun develops relatively cool dark areas
known as sunspots. Scientists have found that periods of high sunspot activity coincide
with the stormy periods on Earth.

Which of the following is the best statement of the flaw in the argument above?

A It disputes the fact that storms are the result of low-pressure systems in the
Earth's atmosphere.

B It ignores the influence of periods of low sunspot activity on Earth's weather
systems.

C It assumes that because two events coincide, one is the cause of the other.

It overlooks the fact that there is always a storm somewhere on Earth.

E It ignores the fact that there are stormy periods in some areas but not in
others while there is sunspot activity.

55



18.

Every year in Britain there are nearly 25 000 car fires, yet it is estimated that only five per
cent of motorists travel with a fire extinguisher in their car. If more motorists could be
encouraged to carry fire extinguishers then the number of car fires could be considerably
reduced.

Which of the following is the best statement of the flaw in the argument above?

A It ignores the fact that millions of motorists never experience a car fire.

B It assumes that carrying a fire extinguisher will enable fires to be put out.

c It implies that the occurrence of car fires is related to the lack of an
extinguisher.

D It overlooks the possibility that fires might not be put out with an extinguisher.

E It ignores the fact that there are different extinguishers for different kinds of
fires.

19.

Smokers who suffer from heart disease which is caused by their smoking should not be allowed to get
free health treatment. That is because this is an example of self-inflicted illness. Those whose actions
have caused illness or injury to themselves should make a financial contribution to their treatment.

Which one of the following best illustrates the principle underlying the argument above?
A Children should get free dental treatment, even if they eat sweets which cause dental decay.

B  Heart disease sufferers who can afford to pay for health treatment should not receive free
treatment.

€  Smokers who cannot afford to pay for health care should be allowed free treatment when they
are ill.

D  People who are injured in car accidents should receive free treatment regardless of whether
they were wearing a seat belt.

E Motor cyclists whose head injuries are caused by not wearing a crash helmet should make a
financial contribution to their tfreatment.
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20.

Every motorist pays the same amount for road tax, regardless of how much they use the
roads: someone who covers as little as 1 000 miles pays the same as someone who
covers 20 000. This is unfair. Road tax should be scrapped and the money raised by an
increase in the tax on car fuel. Making this change would ensure that those who use the
roads more would pay more. This would not only be a fairer system, but could also bring
in more revenue.

Which of the following best illustrates the principle underlying the argument above?

A People should receive free medical treatment only if they cannot afford to pay
for it.
B People who travel to work every day by train should pay a lower fare than

those who travel only occasionally.

c People who eam more than double the average wage should be made to pay
much higher charges for dental treatment.

D Television channels should be paid for by subscription so that only those
people who watch them should be made to pay.

E Telephone charges should be higher for business customers than for
domestic customers because they are using the system only to make money.
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Annex: Ted talks
Ted talk 1: What's really like to be colorblind

Bryan Kett | TEDxPasadena

What it's really like to.be colorblind

https://www.ted.com/talks/bryan kett what it s really like to be colorblind

Ted talk 2: What if cultural stereotypes follow you?

Youth@TfshkentintiSchool

- { - *‘ .'l,, ‘
i > - ~‘

< d : o

(el —

“

y =

cultural stereotypes followyan ?

https://www.ted.com/talks/chemin song what if cultural stereotypes follow you

58

P o 016/744 & YouTube [3


https://www.ted.com/talks/bryan_kett_what_it_s_really_like_to_be_colorblind
https://www.ted.com/talks/chemin_song_what_if_cultural_stereotypes_follow_you

Ted talk 3: How to teach kids to talk about taboo topics

.
+
. f‘ 2
Liz Kieinrock | TED Salon:: Education Everywhere

How to teach kids to talk about taboo topics

| 4 = 1nsa o) B n

https://www.ted.com/talks/liz kleinrock how to teach kids to talk about taboo topi
CS#t-698022

Ted talk 4: Euphemisms

@ Euphemisms: Kate Burridge at TEDxSydney Y ~»

Vermasta.. Compartir

https://tedxsydney.com/talk/euphemisms/
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https://www.ted.com/talks/liz_kleinrock_how_to_teach_kids_to_talk_about_taboo_topics#t-698022
https://www.ted.com/talks/liz_kleinrock_how_to_teach_kids_to_talk_about_taboo_topics#t-698022
https://tedxsydney.com/talk/euphemisms/

Annex 3: LESSON PLAN TEMPLATE

Annex 3.1: Lesson plan template

Yasue Shinomiya. (2020). A Lesson Plan to Activate Critical Thinking Using a TED Talk
Presentation.

TED Talk titled “Lessons from fashion’s culture” by Blakley (2010).

The four class activities.

Activity 1. Food for Thought”

Activity 2. TED Talk presentation video as an input for CT

Activity 3. Evaluating the TED Talk through cooperative learning and team discussion
Activity 4. Construction of judgments showing evidence and rationality

URL:

https://docs.google.com/document/d/1-
3CO0j8iCii0k7EN9VJg00AVcnlY|j9qaCvliwwxghDO4SI/edit?usp=sharing

60


https://docs.google.com/document/d/1-3COj8iCii0k7EN9VJg00AVcnlYj9gCv1wwxghDO4SI/edit?usp=sharing
https://docs.google.com/document/d/1-3COj8iCii0k7EN9VJg00AVcnlYj9gCv1wwxghDO4SI/edit?usp=sharing

ANNEX 4: EXPERIMENT DESIGN

INTRODUCTION

The following experiment was designed implementing the use of Ted talks in the
classroom to develop Thinking Skills. Cambridge (2020) divides Thinking skills in
Problem Solving and Critical Thinking, for that reason the lesson plans that are displayed
below are divided in classes with Problem Solving and Critical Thinking activities. The
class contains a Ted talk about the topic of the class and the activities include questions
that use Thinking Skills. The 22 students of the study belong to Universidad Técnica de
Ambato Languages Career and they are the ninth semester of Sociolinguistics class.
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Thinking sKills 18SSON PIAN H2 ......c.eoviiiiieeee e 75
LESSON PlAN 25 BNNEXES. ... .veeiereeeieeeieeiteesteesteesteesteesteesteesteesteesnseesseeensesensesssesenses 77
Thinking sKills 16SSON PIAN H#3 .....ccveeiieieceee et reens 85
LeSSON PIAN 3 — GNNEXES ....vevvenieiirtiiteieiieieste ettt sttt sttt st sse e esesbesbeneeneeneas 86
Thinking SKillS 18SSON PIAN H4 ......c.eeiuiieieieeee e 94
LESSON PIAN 4= ANNEXES.....eueeeeeeeiieeeiesieeseeesteesteesteesteesteesteeseeseeneeeseensesnseensesnsesneesneesaeas 95
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Experiment chart description

Lesson | Date Time | Topics Ted talk topic Thinking Skill

plan

#1 July 2 hours | Color in What is really like to be Problem solving
10" 2020 language | colorblind.

*Relevant Selection
https://www.ted.com/tal | *Finding procedures
ks/bryan_kett_what_it_s | *|dentifying
_really_like_to_be colo | similarities
rblind

#2 July 2 hours | Prototypes | What if cultural Critical Thinking
132020 stereotypes follow you? *1dentifying
https://www.ted.com/t issumpgons
alks/chemin_song_wh *Detelct_lng errors |
at_if_cultural_stereoty Applying principles
pes_follow_you
#3 July 2 hours | Taboo Problem solving
17,2020 How to teach kids to talk
about taboo topics *Relevant Selection
https://www.ted.com/ta | ~Finding procedures
Iks/liz_Kleinrock_how | ldentifying
to_teach_kids to talk similarities
about_taboo_topics
#4 July 2 hours | Euphemism | Euphemisms Critical Thinking:
20" 2020 Identifying
https://tedxsydney.co assumptions, detecting

m/talk/euphemisms/

errors, and applying
principles

Problem Solving
Relevant Selection,
finding procedures,
identifying similarities

In this experiment, Ted talks were used to develop Thinking Skills. The 4 lesson plans

were applied to 22 students in the Sociolinguistics’ class. On July 10th, 13th, 17th, and

20th, 2 hours per class were dedicated in order to develop these plans. Furthermore, the

Ted talks used were chosen according to the topic of the lesson as can be observed in the

table above. Additionally, the classes were divided as follows: one lesson for Problem

Solving skills, one for Critical Thinking and one for both.
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Annex 3.2: Lesson plans

Thinking skills lesson plan #1
Number of students: 22

Level: 9" semester
Subject: Sociolinguistics

Objective: Students will be able to solve problem-solving exercises using information
related to the Ted talk “what is really like to be colorblind” by Bryan Kett.

Topic: Color in language

Warm- up (20 minutes)

Students will be divided in two groups: males and females. They will complete two
activities. (Annex 1).

» For the first activity, they will organize a range of colors depending on the tones.
» For the second activity, students will choose the color for a certain color term.

Activity 1. “Food for Thought” (40 minutes)

» Listening about two approaches of color (Annex 2): After the recording, students
will be asked: Are color terms arbitrary, or is there a general pattern? If there is a
pattern, what are their characteristics and why might it exist, and is it color an
objective reality, or does it depend on our interpretation?

» Problem solving questions: Once the students have observed a Power Point
presentation about characteristics of basic color terms, they will respond to a
questionnaire with problem solving questions such as relevant selection, finding
procedures and identifying similarities.

Activity 2. TED Talk presentation video as input. (20 minutes)

» Presentation of Ted talk “What is really like to be colorblind”.
https://www.ted.com/talks/bryan_kett what it s really like to be colorblind
» Comprehension questions:
- What was Brian"s problem in his sight? Is there a cure for this disorder?
-When did he realize of that?
- Which struggles did he face?
- How does he feel about it?

Activity 3. Evaluating the TED Talk through cooperative learning and team discussion.
(20 minutes)

» Team discussion: Students are divided in groups of four and share information
about the video.

64


https://www.ted.com/talks/bryan_kett_what_it_s_really_like_to_be_colorblind

» Team quiz: There will be 5 problem solving questions (Annex 4) and students
should decide who will answer questions 1,2,3 and so on, before showing the
question because they cannot help one another after the quiz starts. They will have
1 minute per question.

Activity 4. Construction of judgments showing evidence and rationality. (20 minutes)

» The teacher asks these questions:
Are color terms arbitrary, or is there a general pattern? If there is a pattern, what
are their characteristics and why might it exist?
Is it color an objective reality, or does it depend on our interpretation?
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Lesson plan 1 - annexes
Annex 1

1. Rearrange the blocks on the left in the right column to see the gradation
from the first tone to the last. (Order the numbers starting from the purple
tone)

Correct answers: 1, 12,9, 6, 3,2,7,10,14, 13,4,5,11, 8 66




2. ldentify the option for the following color terms.

1. Which of the following is “Turquesa” color?

A 6 :

2. Which of the following is “Lila” color?

3. Which of the following is “Borgona” color?

u

4. Which of the following is “Melocoton” color?

5. Which of the following is “Verde menta” color?

B D

Correct answers: D, C, B, B, D
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Annex 2
Listening transcript

Our world is a world of color except to those blinded to it, but it is not everywhere treated
in the same way. The terms people use to describe color give us means to explore
languages and cultures. An interesting issue is how colors are referred to in different
languages. Besides, two different approaches have been displayed about color
terminology in languages: the theory of physical color and the other against it. According
to Kelleher (2013), the first approach tells us that color has to be with light waves. Itis a
property of light itself and it is not depending on human perception. On the other hand,
Lucy (1997), claims that color is in our perceptual interpretation of light. Color systems

are considered as social constructions rather than biologically determined ones.
Annex 3

1. According to Wardhaugh (2006), there are two ways of seeing color
terminology as shown in the chart. After watching the Ted talk “What is really
like to be colorblind”. Which one of the following could be most alike to agree

with Bryan’s view?

Color spectrum is an objective reality. It
is “out there”. Humans divide the
spectrum in a systematic way. We can
access to their knowledge, asking
speakers of a language to name chips
from the Munsell array of color.

Lucy(1997), color is not “out there” but in
our perceptual interpretation of light.
Visual experience do not lie in the
biology but in linguistic systems.

Bryan’s perspective of color is objective and he thinks that color is out there.
Bryan’s view is neutral; he thinks that it is determined by biological facts.
Bryan disagrees with Lucy’s perspective because color is determined by
linguistic systems.

D. Bryan shares Lucy’s view in the sense that color perspective is relative and
everyone has a unique vision of it.

O w>
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2.

Based on Berlin and Kay (1969), there are eleven basic color terms. Besides,
there is some reason to believe that communities that show little technological
development employ the fewest color terms. Some languages divide color as
follows:

Western 11 colors
languages
Himba tribe 5 colors

Tiv of Nigeria 3 colors

Hanunoo of 4 colors
Philipines

Which is approximately the difference of technological advance between Western
languages and Himba tribe language according to this argument?

w

Cow

SO w>

55%
36%
100%
45%

A study conducted by Porter (2015), showed the following results when
someone with colorblindness disorder is asked “what color is it?”. In the Ted
talk, Bryan also talks about it. Comparing both information, which of the
following statement is true?

How annoyingis it to be asked
"What coloris this?"

25% +
20% -+
15%
10%

5%

% of CB respondents

0% -
Doesn't 2 3 4 5 6 7 8 9 Wantto
bother punch

me them in

the face
Blakeporterneuro.com

Bryan agrees on the fact that it doesn’t bother him at all because people feel
curious about it.

Bryan considers himself as part of the group that feels neutral about it.
Bryan doesn’t mention how he feels about people asking this question.

Bryan is most likely to be placed in 6 or above the scale because he mentions
that people don’t ask about struggles or lineage but they want verify this.
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4. Bryan claims that men have more probabilities to have colorblindness as the
graphs show. The number of the population of women is twenty times the
population of men plus half dozen plus six. Which number does replace “X” in

the chart?

trereeeneees

HEPRRRRRI RN RIS
RN
FRAEERERRR RN
FRERRRR PRI IRRRRRRI RN ININY
FRAERRRRRERRERRIRNIRRRRNRININY

246
254
250
252

oo w>»

Prevalence of colorblindness

Men

1 out of 12

Woman

1 out of X

5. The next graph shows the average incidence of Colour-Blindness in different

States/Union Territories of North-West India.

StateUmson Territory Number of Total number Color Band (Red-
Population Groups Tested Green deficient)
Jammu and Kashmir 18 3289 149(4 53)
Hmachal Pracesh [} 3904 110(2.77)
Punjab 111 6642 214(3.22)
Chandigam k] 1982 a6(5 44)
Haryana 16 1961 31(1.58)
Deih 10 2007 82(3 15)
Punjab & Dedhy 1 217 10(4 61)
Ultarancha 18 3092 1143 09)
Uttar Pradesh 23 2528 83(3 28)
Rajasthan k| 237 4(169)
Uttar Pracesh & Rajasthan 4 1280 89(6 95)
North-West Indsa 249 2758 1090(3.98)

Figures in parentheses are percantages

Which of the groups in the graph are the three with most population?

A. Rajasthan, Uttaranchai, Jammu and Kashmir
B. Jammun and Kashmir, Punjab, Chandigarh

C. Jammun and Kashmir, Himachai Pradesh, Punjab
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D. Punjab, Himachai Pradesh, Rajasthan

Correct answers:

o > W NN oRE
O O O O O

Power Point Presentation

* COLORS

CHARACTERISTICS OF BASIC COLOR TERMS IN ALL
LANGUAGES: (BERLIN AND KAY,1969)

’—{ A_ It must be a single word not a combination. }—‘

B. It must not be subdivision term.

C. It must have a general use not only for some objects. |

’—{ D It must not be restricted to specific speakers. d—‘

Which of the following would meet the characteristics
of basic colors terms in all languages?

A_BLOND E. PALE ROSE

EB. RED F. BLACK CHERRY
C_BLUE G. PINK.

D. SCARLET H. YELLOW
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APPROACHES TO COLOR TERMINOLOGY

Caolor spectrum is an objective reality. It
is “out there”. Humans divide the
spectrum in a systematic way. We can
access to their knowledge, asking
speakers of a language to name chips
from the Munsell array of color.

Lucy(19%7), color is not “out there” but in
our perceptual interpretation of light.
Visual experience do not lie in Biology
but in linguistic systems.

—

QUESTIONNAIRE

1. Ellis {2001), created the following graph with the

fovorite color of a group of men _und women. Bc_:sed A The third basic color term is mostly
on the graph, which of the following statements is

prefered by men.
correct?

B. The third basic color term is mosthy
prefered by women.

Z_ The third color basic term is equally
prefered by men and women.
D. Green is mostly prefered by men.

= I W=
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2. Which of the following statement is not correct?

A. Female has 8 % more preference
for purple than male.

B. Male has more preference for blue
color.

C. Male has 23 % more preference for
blue than female.

D. Pink is less prefered by men than
women.

3. Which percentage of first and second basic color
terms did men choose?

A 13%
B. 8%
C. 18%

D. 14%

4. Which percentage of Orange and yellow color
did Female choose?2

A 3%
B. 5%
C. 4%

D. 2%
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3. Which percentage does the last column of 4
colors represent?

N . arange
. — B anaiar
biack } }
. /wlk}w grean\| pinik

and -y | B ! > ! “randior
bingwm

i_: mad /I blue . purple
white [t t andior
green yellow . arey
AL 42.8% . 32.4%
B. 25.2% [ 36.3%

6. Which percentage do yellow and green represent?

) . arange
—_— 7 — . M andior
. el grsen pink

+ + +

— Bl e
[ | red / biue brown . plirple
white N b T anadior

groen yeliow . grey
A 17.2% C. 164%
B. 354% D 36.3%

ANSWERS

1.C
2.C
3. A
4. B
5D
&.A
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Thinking skills lesson plan #2
Number of students: 22

Level: 9" semester
Subject: Sociolinguistics

Objective: Students will be able to answer critical- thinking questions using information
related to the Ted talk “““What if cultural stereotypes follow you?” by Chemin.

Topic: The theory of prototypes

Activity 1. “Food for Thought” (30 minutes)

> Reading about the theory of prototypes (Annex 1). After reading, students will be
asked:
What is a prototype?
Does language influence our prototypes?
Can prototypes be applied to the social field?

» Critical thinking questions: Once the students have observed a Power Point
presentation about the theory of prototypes, they will respond to a questionnaire.
The questions included will be identifying assumptions, detecting errors and

applying principles.
Activity 2. TED Talk presentation video as input. (20 minutes)

» Presentation of Ted talk “What if cultural stereotypes follow you?”.
https://www.ted.com/talks/chemin song what if cultural stereotypes follo
w_you
Where is Chemin from?

What situation did she face when moving to another place?

How Chemin felt about the moving?

Do you think Chemin’s classmates have a prototype or a stereotype of Korean
girls? Why?

Activity 3. Evaluating the TED Talk through cooperative learning and team
discussion. (30 minutes)

» Quiz: There will be 6 critical-thinking questions (Annex 2) and students should
answer them. They will have 1 minute per question. The type of questions tested
will be the same type of the questionnaire in activity 1.

75


https://www.ted.com/talks/chemin_song_what_if_cultural_stereotypes_follow_you
https://www.ted.com/talks/chemin_song_what_if_cultural_stereotypes_follow_you

Activity 4. Construction of judgments showing evidence and rationality. (20 minutes)

» The teacher asks these questions:
What is a prototype? Give an example.

Do you understand better a concept based on its features or do you create a prototype?
If so, does language influence it?

Are stereotypes and prototypes the same? Explain.

Wrap- up (20 minutes) (optional)

Students will play “Kahoot” with the questions provided in Annex 3. They will choose
one word that comes to their mind when mentioning a certain concept.
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Lesson plan 2- annexes

Annex 1
The theory of prototypes

E. Rosch and her group in the early 1970s considered the prototype as "' the most suitable
specimen and even the best case, the best representative or central case of a category",
but later on, it was defined as" the ideal specimen commonly associated with a category”.
In this way, the gradual aspects of proximity to the prototype within the category are
defined by the frequency of use or allocation between the subjects.

This point is crucial since it displaces the analytical form of the model into the social
sphere. It is not a question of establishing "true™ categories, but of understanding the
"real” psychic mechanisms by which we establish categories. From the categorization
model, a whale is as "mammal’ as a cow. Based on the experiential model, a whale would
be further from the prototype of a mammal that became a reference or center.

Additionally, Rosch et al (1975), found that highly representative members of a category
are most likely to come to mind first when subjects are asked to list as many instances of
a concept as possible within a time constraint. For example, when required to generate
members of the category furniture, individuals will list chair and sofa long before they
list hat rack and reading lamp. In addition, subjects are quicker to classify a prototypical
target example of a category than an atypical example. That is, robin and sparrow are
identified as members of the category bird more rapidly than are eagle or hawk, which
are, in turn, classified more rapidly than are goose or chicken.

Finally, with a concern for psychological application by researchers, the prototype is
linked to our modes of cognition. Rosch claims that the prototype acts as a "cognitive
reference point™ for the classification processes of the elements of our experience.

Kleiber, G., & Rodriguez, A. (1995). La seméantica de los prototipos. Madrid: Visor
Libros.
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Annex 2

Chemin was told that she should not be in standard class but in higher-level
class. According to the Ted talk “What if cultural stereotypes follow you?”,
which of the following is an underlying assumption?

Chemin displayed a remarkable academic performance since the beginning of the
course.

Chemin’s classmates had an impression of a typical Korean girl.

Chemin marks were good enough to enroll in the advanced class.

Chemin had more knowledge than her friends.

According to the Ted talk, Chemin talked about how people relate Koreans
and academics, although their perception was wrong. Which of the following
Is the best statement of the flaw in the argument?

It ignores the cultural circumstances where Chemin was.

It overestimates the influence of social relationships.

It generalizes the perception that Koreans are really into academics.

It lacks an example that supports the perception.

Chemin mentioned that she wanted to make a great first impression when
she went to her class, but her plan was over because her classmates already
had a fixed impression because of other Korean girls in her class. Which one
of the following best illustrates the principle underlying this argument?

A teenager playing a guitar trying to impress his friends but not being such a good
player.

A person giving a gift to his buss to impress him but getting his gift back.

A daughter presenting a good mark to her parents but not being rewarded.

A student who has excellent grades trying to do sports but being seen as not good
at it.

Chemin was told that she speaks English better than someone could expect.
According to the Ted talk, which of the following is an underlying
assumption?

Chemin had had bad grades in English.

Chemin was too young to be bilingual.

People did not expect that a Korean can speak English so well.
People expect Chemin to be smart enough to learn English perfectly.
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5. At the end of her speech, Chemin mention that it is natural to relate certain
characteristics or features when we think about certain culture or group, so
she must think that stereotyping is good. Which of the following is the best
statement of the flaw in the argument?

There are not enough supporting points to reach that conclusion.
Chemin did not mention those words.

Chemin used this information for her introduction.

Chemin thinks that stereotyping could be sometimes good not always.

oW

o

When Chemin told jokes, her friends told her “you are Korean and you are
active, talkative and funny, (...) you are not normal” Which one of the
following best illustrates the principle underlying this argument?

It is not normal to find friends who consider you normal.

Most of the people from the coast region are extroverted and direct.
It is weird for a normal person to be funny.

American people are rich and eat junk food.

oW

Correct answers:

o0 wN
O>000m®

Power Point Presentation

PROTOTYPES
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THEORIES OF HOW TO SEE CONCEPTS
(WARDHAUGH, 2006)

The

theory of

prototypes Rosch (1976),

Individuals have ideas
of typical instances
of concepts.

(Prototypes)

Concepts are
composed of a set of
features.

EXAMPLE:“BIRD”

* Wings

* Warm-bloodedness

* Egg- laying
characteristics

* Feathers

Feature-
based theory of prototypes

PROTOTYPE THEORY IN SOCIAL SITUATIONS
(HUDSON, 1996)

4 N

A way to achieve social compentence.

We judge circumstances as being typical
and we place people in the same way. Bx:
the typical teacher, American, teenager.
Then, we attempt to use language
appropiate to the other as we perceive him
or her and to the situation we are in.

\ A
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FROM PROTOTYPESTO STEREOTYPES.

» The process of stereotyping works very similarly to that of
prototyping, generating explanations in the context of social
interactions. D’Alfonso (2017).

‘ In cultural terms, a prototype is a central tendency, while the

is salient withing a category. Kristiansen(2008).

\ Difference stereotype is the assumption that all members of the culture are the
same. Bryant (2018).
‘ Simitarity ‘ Stereotypes and prototypes alike involve semantic information that

EXAMPLE: TAKE THE IDEA OF ENTERING INTO A NEW
BUSINESS PARTNERSHIP WITH A COMPANY BASED IN THE
MIDDLE EAST. BRYANT (2018).

PROTOTYPE
ESTEREOTYPE [ You might reasonably assume that
The managers are Arabs and 1 because the company is based in the
adhere to Muslim beliefs. The Middle East, where relationship
deal will require lengthy building is important, then this is how
relationship building, because they will conduct business initially. But
that’s what Arabs like, and your you need to look at other factors.
new partners will be tough Considering prototypes rather than
negotiators, because Arabs, stlereot.ypes means adopting a wider
culturally, have a history of viewpoint.
haggling. Where else do they have offices? Who
owns the company? What is their
\ / X trading history? )

[ ets O(I‘SCMSS(

e ——

——————
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QUESTIONNAIRE

1. E. Rosch and her group in the early 1970s LR EfE e & S ey

] assumption of the argument?
criniEmEL e pmigmE @ ol e A. Both definitions of prototypes express the
suitable specimen and even the best case, the exact same meaning.
best representative or central case of a E. The avthor suggests a contrast between
category”, but later on, it was defined as” the two different definifions of prototypes

based on some authors.
C. The second definition was modified to
emphasize the frequency of use of

ideal specimen commonly associated with a
category”. In this way, the gradual aspects

of proximity to the prototype within the prototypes.
category are defined by the frequency of use D. The paragraph defines prototypes and its
or allocation between the subjects. classification.

2. Rosch et al (1975), found that highly Which of the following is the best statement of

the flaw in the argument?

A. It considers time as a cause and not a
condition.

representative members of a category are most
likely to come to mind first when subjects are

asked to list as many instances of a concept as B. The experiment lacks of sense.

possible within a time constraint. For example. C. The example miss details of the

when required to generate members of the population.

category furniture, individuals will list chair and D. All of the examples provided for furniture
are prototypes.

sofa long before they list hat rack and reading
lamp. Therefore. time constraints determines the
prototypes used by someone.

3. From the categorization model, a Which one of the following best illustrates the
whale is as "mammal" as a cow. Based principle underlying the argument?
A. Arabbit is as white as a dove.

on the experiential model. a whale would ; : 3
B. A mirror is as part of the fumiture as a

be further from the prototype of a

chair.
mammal that became a reference or C. Adog is as friendly as a cat.
center. D. Atomato is as vegetable as an orange.
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TYPES OF QUESTIONS: CRITICALTHINKING/
IDENTIFYING AN ASSUMPTION

] Which of the following 1s an underlying
1. E. Rosch and her group in the early 1970s

assumption of the argument?
considered the prototype as " the most A. Both definitions of prototypes express the
spitable specimen and even the best case, exact same meaning.

E. The avthor suggests a contrast between
two different definitions of prototypes
based on some avthors.

the best representative or central case of a
category”, but later on. it was defined as"

s s e Dl C. The second definiticn was modified to /
with a category™. In this way, the gradual emphasize the frequency of nse of

aspects of proximity to the prototype within prototypes.

the category are defined by the frequency of D. The paragraph defines prototypes and its

usze or allocation between the subjects. classification.

Assumption: not stated in the argument, but which is taken for granted in order to draw the conclusion

TYPES OF QUESTIONS: CRITICAL THINKING/
DETECTING ERRORS

2. Rosch et al (1975), found that highly Which of the following is the best statement of
the flaw in the argument?

representative members of a category are most . 4
A. It considers time as a cause and nota /

likely to come to mind first when subjects are

condition.
asked to list as many mnstances of a concept as B. The experiment lacks of sense.
possible within a time constraint. For example;| C. The example miss details of the
when required to generate members of the population.
category fumiture, individuals will list chair and D. All of the examples provided for furniture
sofa long before they list hat rack and reading are prototypes.
lamp. Therefore, time constraints determines the
prototypes used by someone.

You must explain why the conclusion does not follow from the reasons which are given. 5o you need to

be clear about what the conclusion is, and what reasons are meant to support it
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TYPES OF QUESTIONS: CRITICAL THINKING/
APPLYING PRINCIPLES

3. From the categorization model, a Which one of the following best
whale iz as "mammal" as a cow. Bazed illustrates the principle underlying the
on the experiential model, a whale would argument?

A, Arabbit is as white as a dove.

L ¢ from the prototype of a B. A mirror is as part of the fumiture as ‘/
mammal that became a reference or oalErE
center. C. Adog iz as friendly as a lion.
D. A tomato is as vegetable as an
orange.

A principle is a general recommendation, which, in the passage. will be applied to just one particular case, but which could

also be applied to other cases. In order to answer this type of question, you first need to understand the argument, so look
for the conclusion, and for the reasons, in the usual way.
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Thinking skills lesson plan #3
Number of students: 22

Level: 9" semester
Subject: Sociolinguistics

Objective: Students will be able to answer problem- solving questions using information
related to the Ted talk “How to teach kids to talk about taboo topics” by Liz Kleinrock.

Topic: Taboos
Activity 1. “Food for Thought” (40 minutes)

» Students will be proposed this situation: You are a teacher of kids talking about
racism. Then, one student asks “Why are some people racist?”. Then, another
student answers “maybe some people don't like black people because their skin
Is the color of poop.” Next, half of the class is laughing and other is upset. What
would you do?

» Problem solving: Once the students have observed a Power Point presentation
about taboos, they will respond to a questionnaire. The questions will include
relevant selection, finding procedures and identifying similarities.

Activity 2. TED Talk presentation video as input. (30 minutes)

» Presentation of Ted talk “How to teach kids to talk about taboo topics”.
https://www.ted.com/talks/liz kleinrock how to teach kids to talk about taboo t

opIcs

Who is she?

Which taboo topics did her family have?

Does she think it is appropriate to talk about taboo topics with kids?
How did she manage a taboo topic in her class?

What could happen if Liz ignored Abby’s comment?

Activity 3. Evaluating the TED Talk through cooperative learning and team
discussion. (30 minutes)

» Quiz: There will be 5 problem-solving questions (Annex 1) and students should
answer them. They will have 1 minute and a half per question. The kind of
questions evaluated are the same that the questionnaire in activity 1.

Activity 4. Construction of judgments showing evidence and rationality. (20 minutes)

» The teacher asks these questions: What is a taboo? As a teacher, would you talk
about taboo topics in your class?
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1.

Lesson plan 3 — annexes

Annex 1

According to the Ted talk “How to teach kids to talk about taboo topics”, Liz
mentioned two principal taboo topics in her family. In the following chart, what
is the average between these two topics?

100%

BO%

80%

&0%

405

%
Cradit  Llowe Salary Housing Heaolth Death  Your Religious Paliical Your Cosl Weather

card life costs  problems waighl  wiews wviews oge ofgas

dabt

Source: Prater

(2008).

A.

B.
C.
D.
2.

28.5%

72%

36.5%

48

Liz expresses her opinion about what to do when children bring up taboo topics
in the class. Which of the following statements is correct?

35
30
25
20
15
10

: —

0 [

Talk about it Tell their Ignore it Be neutral
parents to talk
to them

= Taboos in children classroom
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Liz agrees with the 30 participants of this study who are considered as the
biggest group.

Liz agrees with the group of 20 participants because she practices that in her
class.

Liz agrees with 5 of the participants of this study who are considered as the
smallest group.

Liz doesn’t agree with any of the statements provided.

Liz said that “teaching kids about equity in schools is not teaching them what to
think. It is about giving them tools and strategies and language and opportunities
to practice how to think.” With which percentage is she more likely to agree?

The Teacher must be Objective throughout the Discussion of a Taboo Topic

Disagree
4%

Undecided
11%

Strongly Disagree
0%

4%

11%
44%
85%

Liz mentioned that when she asked her 3"-grade students what to say if they
were told they were too young to talk about issues such as equity, they all agree
that it was their right to know about it. By contrast, the following chart shows
the participants ‘perception about certain taboo in an adult class. Even though
both groups faced different social issues, they are considered taboos in their
circumstances. Which of the following statements is correct?

Adultery/Pre-marriage Sex is an unspeakable topic for me

Undecided
9% Agree
4%

Strongly Agree
4%

Figure 4: Participants’ Perceptions about the Taboo Nature of
Adultery/pre-marriage sex
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Source: Mustafa (2011).

A. Children are willing to talk about a taboo issue while most of adults don’t.

B. Neither children nor adults have decided if those topics are unspeakable or not.
C. Most of adults accept to talk about a taboo topic while children don’t.

D. Most of adults as well as children have said that they are willing to talk about

topics that are considered as taboos.

5. The list below show the taboo table topics. Which of the following statements is
incorrect?

Taboo table topics Categories (26) Population

85.2% sonuses [ 735% Financial ® Funca

84.5%  Loan applications
82.6% Family issues

Criminal history

Receiving government
assistance

|

Sex life

|

cegiccard oot [ S 2% cencerrotes Nonfinancial
I -80.5% — ‘ Honfinancial
income [ 80-3% retigon [0 1 65.5%
credtscore [ 787% o0 resionation [N 56.4% Total 1000
Raclal bias :] 78.5% Physical health l: 54.8%

Sexual harassment :’78.3% Politics D 50.6%
777%  workveners [ 46.6%
77.1% work ssues |1 43.8%
76.7% s [ 343%
76.0%

74.8%

Applying for credit
Auto loan debt
Mental health
Personal assets

Unemployment

I

Source: The ascent (2019).

A. There are more financial topics in the top ten list of taboo table topics.
B. There are more nonfinancial taboo topics than financial ones.

C. There were 1000 participants in the study.
D. There are more nonfinancial topics in the 5 last taboo topics list.

Correct answers

1. C
2. B
3. D
4. D
5. B
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TABOOS

DEFINITION(WARDHAUGH, 2006)

The prohibition or the
avoidance in any
soclety of behavior

Language is
concerned, certain
things are not to be

believed to be harmful

to its members. el

TABOOED TOPICS

List 5

1. Unempgloyment
2. Sex

3. Religicn

4. Polifics

5. Death
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TABOOS IN LANGUAGE - EXAMPLE

Kabana language, Hew Guinea.
Peple have names related to everyday objects.

There is a restriction against saying the names

of someone’s in- lows relafives used in objecdts.

Ex:

Urae= fish.

‘When your in-law is called Urae, you refer to
the fish as “meai™.

I. WHICH OF THE FOLLOWING NATIONS DO
CONSIDER RAPES AS TABOO THE MOST?

12
1.0
0.8
06
04

0.2

W Uanes Stans
b

A United States and United Kingdom
B. Finland and South Africa

. Latvia and United States

. Sowth Africa and United States

W United Kingdem

M Finland

Murders Rapes

Taboos topics. Image by Japan Probe

W Labia
: W South ARic
T L

90




2. THERE WERE 1000 PARTICIPANTS IN THIS STUDY
ABOUT TABOO. HOW MANY PEOPLE DO AGREE WITH THE
STATEMENT THAT THE MATERIALS MUST BE OBJECTIVE
WHEN DISCUSSING A TABOO TOPIC?

The materish mut present sn Objectim wiew shout the tabos topic under
dncussion

A 440
B. 850
C 410
D. 900

3. THE FOLLOWING CHART SHOWS THE TABOO TOPICS IN
AUSTRALIA. WHICH PERCENTAGE DOES RELATIONSHIP
HISTORY REPRESENT?

Taboo % who are
‘uncomfortable’

1 Opinions about parners frisnds 38%

2 Opinions abaut relatives snd in-leaws IR

3 Maney issues after death 3ITH A 32%
] Relationship history < B. 3%
5 Opinions on hive best to biing up children 3% C. 34%
] Religion and opinions on religion 3% D. 40%
7 Politics and opinions on politics 30%

Tabeo topics in Austrolio

3 3 r 5 a T

HELPFUL

TIPS

THINKING SKILLS
ASSESSMENT (TSA)
Question guide 2020
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IDENTIFY THE TYPE OF QUESTION

ﬂ PROBLEM SOLVING:
RELEVANT SELECTION

* The first step in solving the problem is to identify those bits of the information that
are relevant. Quastions testing this aspect present you with infoarmation which is not
important, perhaps redundant, and possikbly distracting.
* This kind of guesticn demands Relevant Selection, in which the task is to select and
apply only that information which is necessary and helpful in finding a solution.

I. WHICH OF THE FOLLOWING NATIONS DO
CONSIDER RAPES AS TABOO THE MOST?

1.2
14 A United States and United Kingdom
0B - .
W Uniteed States B. Finland and South Africa
[ | ! ad
08 Finland i i
= . Larvia and United States
0.4 W 5 outh ARc
- L 0. South Africa and United States v/
00 =— -

Murdears Rapes

Taboos topics. Image by Japan Probe RELEVANT I

IDENTIFY THE TYPE OF QUESTION

PROBLEM SOLVING:
A8 FINDING PROCEDURES

* Sometimes you will find that even if you have selected all of the relavant
information, no solution presents itself. You then have to find o method or procedure
which you can uvse to generote a solution.

*  Typically you will have three or four numbers which hove to be operated on.
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2. THERE WERE 1000 PARTICIPANTS IN THIS STUDY
ABOUT TABOO. HOW MANY PEOPLE DO AGREE WITH THE
STATEMENT THAT THE MATERIALS MUST BE OBJECTIVE
WHEN DISCUSSING A TABOO TOPIC?

The materiali mand present an Objective view about the Eaboo fopic under

dicussian
Sreongly Disagree A 440
uuuuuuuu
i*e
B 850 v
C. 410
Strongly Agrer
Al
i D. 900

IDENTIFY THE TYPE OF QUESTION

PROBLEM SOLVING:
IDENTIFYING SIMILARITY

* You will typically be presented with information or doto represented in mere than
one way [including e.g. charts, takles, etc.).
* To answer the quesfion, you will need to understand the relationships between theze
and to identify any similarity in the data they represant.

3. THE FOLLOWING CHART SHOWS THE TABOO TOPICS IN
AUSTRALIA. WHICH PERCENTAGE DOES RELATIONSHIP
HISTORY REPRESENT?

Taboo % whao are
‘uncomfortable’
1 Opinions sboul pariners frisnds IER
2 Opinions about relatives sind n-las IE%
baney sy fter death ™ 7
3 ﬂl-"(i.'-"?h.\{’ e 3 A 32%
4 Relationchip history % -
5 inions on hiw best b biing up children I
s - B. 37%
] Religion and opinicns on religion %
7 Politics and opinions on POl 30%
C 34%
Tabeo topics in Australio
D. 40%
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Thinking skills lesson plan #4
Number of students: 22

Level: 9" semester
Subject: Sociolinguistics

Objective: Students will be able to answer problem -solving and critical-thinking
questions using information related to the Ted talk “Euphemisms” by Kate Burridge.

Topic: Euphemisms
Activity 1. “Food for Thought” (40 minutes)

» Problem- solving and Critical-thinking questions: Once the students have
observed a Power Point presentation about euphemisms, they will respond to a
questionnaire. The problem-solving questions in the presentation are relevant
selection, finding procedures, and identifying similarities. Also, the critical-
thinking questions include identifying assumptions, detecting errors and applying
principles.

Activity 2. TED Talk presentation video as input. (20 minutes)

» Presentation of Ted talk “Euphemisms”. https://tedxsydney.com/talk/euphemisms/

Activity 3. Evaluating the TED Talk through cooperative learning and team
discussion. (30 minutes)

» Quiz: There will be a discussion with the following questions.

e What are euphemisms?

e What is their purpose?

e Which examples did Kate provide?

e Does she agree with the use of euphemisms?

e According to Kate, where can we find euphemisms?
e How would life be like without euphemisms?

e Does everybody use euphemisms?

Activity 4. Construction of judgments showing evidence and rationality. (30 minutes)

» The teacher asks these questions:

Are euphemisms a dishonest disguise or are they a tool to talk about taboo topics? Do
you use them? Give examples.
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Lesson plan 4- Annexes
Power Point Presentation

“Popular Euphemisms”

[ You're \'-I
o Mired. )
< 0

Raj (2017).

EUPHEMISMS-GEORGE ORWELL

“Language desing to
make lies to sound
truthful, murder
respectable and give an
appearence of solidity to
wind.”
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WHAT ARE EUPHEMISMS?
WARDAUGH(2006).

The “dressing up™ in language in certain areas in life
to make them more presentable and polite to public
taste.

They allow us to talk about sickness, death,
unemployment, and criminality.

It labels to unpleasant tasks and jobs to make them
sound attractive.

|.The employees of this study refer to taboo topics with euphemism strategies, Based on
the chart, which of the following is correct?

Topic Slralegy Crermder Froguency Percenlage
Lying Underseatement Ml x 40,50
Female e 59,70 .
Taboo Male 4l 7454 A_Men refer to death using synonyms
Female 14 2546 more than women.
Deletion Male n (2% 3 :
Femele m ™ B.¥WWomen refer to death using
Dicach Part-for-whobe Mak b2} 3047 overstatements more than men.
Pemake X 1 C Women and men refer to death using
Cverstatement Male H 5555
Female 16 4445 synomyms equally.
Symomyme :j:lfl :: :l:f:l& DWWomen refer to death using synonyms
male L
Bodily General for Specific Male b1 4426 more tan men.
Functions Female 4 55.14
Metaphor Male n 4035
Female 14 59,65
Deletion Make i 1684
Female 12 [LAlY

Distribution of most employed euphemism sirategies
by the Saudis due to gender

96



2. What is the difference in frequency of use between economy and disability

euphemisms?

Category of Euphemisms Total Frequency of Use
Military euphemisms 239

Economy-related cuphemisms 165

Disability-related euphemisms 67

Sex-related cuphemisms B8

Death-related euphemisms 59

Poverty-related euphemisms 182

A %8
B. 232
C.llé
D.92

. What is the frequency of the euphemism “physically challenged person®™?

Euphemism Frequency of Use
People/Those with limited ability 14
Physically challenged person/s/people X
...-impaired person/s/people 21
EL Frequency of use
A 28 -,
B. I5 B
C. 10 -
D.31 *“

4. “Speakers seek the les offensive words
to speak the unspeakable. (...} what would
life be like without euphemizm? | what
would life be like if we all said exactly
what is on our minds and in the plainest
and most explicit of termz 7 Hell on earth.

Limimd ablity  Physically challenged Impaired

Which of the following is an underlying
assumption of the argument?

A. The writer's comment is totally against
euphemisms.

E. The writer iz most likely to support the use

of euphemisms.

Katz B

urridge
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. The writer introduces a question to reflect

being unbiased.

. The writer tries to convince the readers to

uze euphemizms just in familiar contexts.



5. The Supreme Court iz more direct
narrating rape cases. For example, It
does not use enphemizms to refer to
male and female organs. Even though
they claim that it 15 because these
cases require clear and direct
description, I consider them being
rude and impolite. Society needs to
use epphemisms in all the
circumstances. If they used softer
terms, they would encourage respect.

6. An enphemism is a socially acceptable
way of substituting agreeable wording for

unpleaszant or offensive truths. We use

euphemisms all the time. For example, we
say a loved one has passed away instead of

saying that he or she has died. Evans
(2003).
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Which of the following is the best statement of
the flaw in the argument?
A. The example provided is not

B.

C.

understandable.

The argument presents a supportive point
but it is no well stated.

The argument lacks support for her
opinion.

The opinion of the writer i3 objective.

Which one of the following best illustrates the
principle underlying the argument?

A

B.
C.

I == B |

We say that a child is happy even when it
is not.

We accept a job instead of being fired.

We put a suffering pet to sleep instead of
killing it.

We criticize people instead of praize them.



