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RESUMEN EJECUTIVO 

 

 

La investigación Project Based Learning (PBL) para mejorar la destreza oral representa una 

solución teórico-práctica al bajo nivel en comunicación oral de los estudiantes del octavo 

nivel de la Unidad Educativa San Felipe Neri (UESFN). El objetivo principal fue determinar 

la influencia de PBL en la comunicación oral en inglés en el aula. Los estudiantes trabajaron 

con proyectos sistematizados en un entorno dinámico y en un contexto real para mejorar el 

proceso de enseñanza-aprendizaje. Esto permitió a los estudiantes mejorar la pronunciación, 

gramática, vocabulario y la interacción. Se realizó una ardua revisión de la literatura para la 

delimitación de variables y el soporte teórico. Los métodos utilizados fueron analítico, 

deductivo y descriptivo. A través de una prueba de diagnóstico y una rúbrica (KET) aplicada 

al comienzo y al final del período establecido en la investigación, se determinó el nivel de 

comunicación oral de los estudiantes. El siguiente paso fue indagar sobre la percepción que 

los maestros tienen sobre el nivel de comunicación oral de sus estudiantes y la forma de 

trabajar con PBL por parte de los maestros de UESFN. Una vez que se determinó el 

problema, se aplicaron estrategias basadas en PBL que permitieron mejorar la habilidad 

comunicación oral. El seguimiento a la aplicación de PBL se realizó con una guía de 

observación. Los resultados sujetos a análisis estadísticos fueron positivos. Utilizando la 

prueba T-student, se determinó que el grupo experimental tuvo una mejora de 0.5 más en el 

promedio en el puntaje total que el grupo control. La guía de observación mostró una mejora 

gradual después de la ejecución de cada uno de los cuatro proyectos realizados. De esta 

manera se mejoró la habilidad de hablar en los estudiantes de UESFN. Se recomienda aplicar 

esta guía basada en PBL y desarrollar nuevos proyectos con PBL para mejorar las 

habilidades comunicativas. 

 

PALABRAS CLAVE: PBL, HABLAR, ENSEÑANZA-APRENDIZAJE, MEJORA.  
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ABSTRACT 

 

The research Project Based Learning (PBL) to improve speaking represents a theoretical-

practical solution at the low level of speaking of the students of the eighth level of Unidad 

Educativa San Felipe Neri (UESFN). The main objective was to determine the influence of 

PBL on oral communication in English in the classroom. The students worked with 

systematized projects in a dynamic environment and in a real context to improve the 

teaching-learning process. It let students improve pronunciation, grammar, vocabulary and 

interaction. An arduous literature review was carried out for the delimitation of the variables 

and theoretical support. The methods used were analytical, deductive and descriptive. 

Through a diagnostic test and a rubric (KET) applied at the beginning and end of the period 

established in the research, the level of speaking of the students was determined. The next 

step was to inquire about the perception that teachers have about the level of speaking of 

their students and the way of working with PBL by UESFN teachers. Once the problem was 

determined, strategies based on PBL were applied that allowed improving the speaking skill. 

The monitoring of the application of PBL was carried out with an observation guide. The 

results subject to statistical analysis were positive using the T-student test. It was determined 

that the experimental group had an improvement of 0.5 more in the average in the total score 

than the control group. The observation guide showed a gradual improvement after the 

execution of each one of the four projects performed. In this way the speaking skill in the 

UESFN students was improved. It is recommended to apply this guide based on PBL and 

develop new projects with PBL to improve communicative skills. 

 

 

KEY WORDS: PBL, SPEAKING, TEACHING-LEARNING, IMPROVEMENT. 
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INTRODUCTION 

 

A study done by Education First (EF, 2017) places Ecuador in the number 47 of 72 

countries participating in a worldwide ranking of people proficiency in English evidencing 

that the level of English in the country is low, consequently people do not speak English. 

This fact was evidenced when it was applied a test to measure teachers’ competences in the 

language and less than the 2% of them got the level B2. Ministry of Education, (2012), The 

problem increases due to students lack of opportunities to practice the language in the 

classroom as argued Raynaud,  (2017) 

 

(Permatasari, 2013) affirms that Students with low performance in speaking could 

improve their skill with PBL because students have the opportunity to interact in small and 

big groups. Bilqis (2013) argues that PBL learners are involved in focused communication 

to work on authentic events, so they have the opportunity to use the language in a fairly usual 

context and contribute in suggestive activities which entail reliable language use 

(Tsiplakides & Fragoulis, 2009). These activities permit to develop accurate content, 

genuine assessment, and explicit educational aims, as well, let teachers assist students in a 

better way (D. G. Moursund, 2002) 

 

According to León (2013), Ecuadorian Government has realized the importance of 

having students able to use the English Language at the same level as those of the rest of the 

world.  To achieve this goal, the Ministry of Education has launched some policies and 

programs, which set and foster the improvement of students’ proficiency in the use of the 

English language. For instance, Ministerio de Educación del Ecuador, (2016) says that the 

National Curriculum Guidelines shaped by the CEFR have highlighted the philosophy of 

helping students to develop their communicative language skills  

 

Bearing in mind the positive contribution of PBL, this research will work on a 

methodology to implement the Project Based Learning Method to improve the speaking skill 

in the students of eight level of Educación Básica Superior at Unidad Educativa San Felipe 

Neri School in the city of Riobamba.  
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The project presents a series of steps to solve the low level of speaking in the students of the 

eighth grade for it was organized in 6 chapters. 

Chapter I presents an introduction to the problem studied and its contextualization. The 

critical analysis, prognosis, problem formulation, investigation questions, delimitation and 

objectives are also presented. 

 

Chapter II presents a description of the project in a deductive way, the theoretical and 

scientific foundation necessary to support the project is presented. 

 

Chapter III, the population, sample, methods, techniques and instruments that allowed to 

obtain the information are disclosed. 

 

Chapter IV describes the collection, processing and presentation of data and results. The 

results of the application of the instruments are shown graphically and statistically. 

 

Chapter V The conclusions and recommendations regarding the objectives are described. 

 

Chapter VI explains in detail the development and application of Project Based Learning in 

speaking skills 
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CHAPTER I 

 

1.1. Problem Statement 

 

Project Based Learning Method to develop speaking skill in the students of eighth 

level of “San Felipe Neri School” September 2018 – January 2019 

 

1.2. Contextualization of the problem   

 

Šolcová & Thomas, (2011) mentions “Most students have had inadequate speaking 

opportunities at school, as a result of that they feel lack of confidence, unease, and anxiety 

in their ability to speak”  as an alternative to this problem  PBL proposes activities and real 

tasks that have brought new academic challenges for students to solve, as stated by Goodman 

(2010). The same author argues that these activities are based on the types of learning and 

work people do in the everyday world outside the classroom. Solomon (2003) concludes that 

some problems about teaching speaking  are: There is not a student-centered methodology, 

interdisciplinary and integrated activities in real world situations.  This fact forces teachers 

to rethink or reflect on their approaches regarding to the teaching-learning process of English 

as a Foreign Language. Gaer, (1998) mentions that it is necessary to teach students content, 

and  develop speaking skill to successfully deal with the complexities of a demanding world. 

 

In Ecuador there are studies to improve speaking skill, at the Technical University of 

Ambato, Bermúdez (2013) studied the application of innovative phonology techniques in 

high school students to improve accent, fluency, intonation. In the Technical University of 

Cotopaxi, a study was carried out in 2013 to improve speaking of the students of the English 

Career; the use of the inductive-deductive method based on phonological theory allowed to 

develop exercises to optimize speaking skill of the study group. Rocío Juca in his thesis for 

graduation at the Central University of Ecuador in 2012 investigated how knowledge of 

Phonology improves speaking of her level students of the Language Center; The preparation 

of a guide with phonetic-articulatory activities was presented as a product of this work. 

 

 The problem was observed in the daily practices in the English-speaking level of the 

students of eighth at Unidad Educativa “San Felipe Neri” who performed their speaking 
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skills. A rubric of Cambridge University was used to determine the speaking level that the 

eighth-grade students have. The rubric presents in an objective way aspect as: mistakes in 

pronunciation, short periods of interaction, problems to construct phrases and sentences and 

the limited lexicon that students have. The procedure applied by the teachers is observed, it 

exposes that the actions performed in the class do not contribute meaningfully to the 

development of this important language skill. As the main causes of this problem determined 

by a systemized observation were the use of orthodox techniques, the kind of material used 

to develop the speaking skill, the overuse of the mother tongue and the lack of group work 

for the students. The effects generated for these didactical aspects affected primarily the 

communication between teacher and students. The main aspects identified were grammatical 

mistakes in communication, low level in speaking interaction, pronunciation mistakes and 

lack of vocabulary. 
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1.2.1 Critical analysis  
 

Graph N° 1 Critical analysis 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Direct research  

Graph No. 1 Critical Analysis  

Made by: Jaramillo, G. (2019) 
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To teach speaking in English is a challenging task, however it demands to change 

some mental schemes that teachers and students have. Without any doubt there are many 

problems that have generated effects that can affect the English teaching learning process. 

This analysis shows as the main factors that affect this process the following: first Orthodox 

methodology, it produces speaking grammatical limitations because of the limited  set of 

methods techniques and activities used by teachers. The second factor to analyze is 

inefficient didactic material according to students’ reality as a consequence of this the short 

range of vocabulary that students use in real life communication. The third cause to study is 

lack of reliable tasks which results in sporadic interaction in a social environment, this limits 

the participation in a spontaneous way. In this point, it is possible to see how students work 

isolated, real world is different, man is considered by nature a social being, humans have the 

necessity to interact to develop real communication. Last cause is the overuse of mother 

tongue and boring activities that create pronunciation blunders. If a foreign language is 

taught in the mother tongue, students do not develop the skills of the foreign language.  All 

these factors have developed many effects in the process of acquiring English as a foreign 

language.   

 The effects of this practice in the classroom can affect their speaking skill.  

According Cambridge (2012) the aspects evaluated   are interaction, pronunciation, grammar 

and vocabulary.  The development of theses sub-speaking depends on   the caused mention 

in the previous paragraph. This analysis is a reference to look positive effects after a 

treatment of the causes. The alternative presented as a meaningful   methodological tool is 

Project Based Learning. This method develops creativity, security, the desire to interact, to 

practice and overcome challenge for the students. In the process the students can improve 

the speaking skill in a natural way. 

1.2.3 Prognosis  

The students’ speaking level will not improve if new methods are not applied. PBL 

offers useful instruments to develop speaking skill while develop creativity, critical thinking 

and  social interaction.   

Currently speaking skill is practiced by teachers and students in the classroom but 

according to the diagnosis elaborated in this research, it is still a challenge for the students. 

If the methodology to develop this English skill is the same one that was applied in the past, 
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the results are going to be similar.  But new methods have been developed and applied in the 

English teaching – learning process. These methods will contribute meaningfully in the 

improvement of speaking. A powerful tool to use in the class is Project Based learning, 

because of its wide resources to developed creativity, critical thinking, participation and 

communication.  In the future with a deep study of the method and the willingness to 

incorporate it in the English class the result will be positive and transcendental in theory and 

practice.  

1.2.4 Research problem Formulation  

 

In which way does Project Based Learning Method influence in the development of speaking 

skill in students of Educación Básica? 

1.2.5 Research questions  

 

• What is the level of speaking skill of the students of eight level at San Felipe Neri 

School? 

• In what way would the Project Based Learning Method strengthen the speaking skills 

in the English language students of the eighth level of Unidad Educativa “San Felipe 

Neri ”? 

• What would be the techniques applied based on Project Based learning Method in 

order to potentiate the speaking skill in the classroom? 

 

1.2.6 Delimitation of the Research Problem  

 

This research will work on a methodology to implement the Project Based Learning 

Method to improve the speaking skill in the 76 students of eight level of Educación Básica 

Superior at Unidad Educativa “San Felipe Neri” in the city of Riobamba. The students are 

distributed in parallels A, B.   The   school is placed in the city of Riobamba in Juan de 

Velasco and Orozco streets. Currently the school has around 1700 students. 
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1.3.  Justification   

 

The proposal of developing English speaking skill through Task Based project will 

contribute significantly in the development of this productive skill. The eighth grader 

students of Unidad Educativa “San Felipe Neri” will be the direct beneficiaries. They will 

increase their ability to interact with other classmates in English, to produce phrases and 

sentences with a purpose; the students will improve their pronunciation and vocabulary. By 

training students in the speaking skill, they will develop the capacity to understand the real 

purpose of English which communication is. 

 

          In a study carried out by teachers of Unidad San Felipe Neri in 2016, in which the last-

level students of high school took a  Cambridge standardized tests, the low level of speaking 

skills was evidenced, obtaining The following results: 10% of the students had a B2 level, 

25% B1, 30% A2 and 35% are in the A1 basic level. This shows that 65% of students have 

not gotten the necessary score to consider that they know the language.  

 

The fact that this deficiency is present in the last levels in this school, when it is more difficult 

to overcome the deficiencies, this is one more reason to develop speaking on time and 

prevent the students of the other  level  of  this high school suffer the same experience in the 

future. 

 

            The fundamental reason for improving the speaking skill is determined by the 

globalized world, many students from Ecuador travel to other countries to study. They could 

have lessons and interviews in English in the future. An even, for business or recreation, 

because when a person travels to another country for any reason, he/ she needs to 

communicate in oral way. 

 

           The state demands better-qualified staff, people with   English proficiency could have 

more opportunities to compete for scholarships and for getting a job, one of the skills that 

this people should develop is speaking. Within this skill one of the aspects evaluated are 

pronunciation, interaction, grammar and vocabulary. 
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To avoid the mother tongue and speak in a foreign language is a challenge for students, 

teachers, and researchers. To speak in a precise and clear way will help the English learners 

to   present their ideas to any foreign community.  

 

            It is necessary to make the students and professionals of this country produce the oral 

skill in an optimal way. It is important to find the underlying reasons that generate the 

problem and theorize about it. To explain the causal reasons based on methodological theory 

and propose exercises in context as possible solutions to the problems of speaking in English 

found in the eighth grader students.  This study will also serve as a reference to change 

traditional methods that do not allow oral production effectively. 

 

                    This project will contribute directly in the academic performance of the students 

mentioned above as well in the teachers’ performance. This research could be used as a 

theoretical reference for future researches in the English teaching and learning process in the 

province and the country. The activities, techniques, procedures and the method applied 

represent and inkling in the contemporaneous methodologies and a link between the 

theoretical constructs and the professional practice. All the ideas, fundaments and materials 

of this project will contribute meaningfully in the application of the new curriculum of 

Ecuador.   

1.4 Objectives 

 

1.4.1 General objective 

 

• To assess the influence of the PBL method in the development of the speaking skill.  

1.4.2 Specific objectives 

 

• To diagnose the current students’ level in the speaking skill. 

• To apply an intervention proposal based on Project Based Learning method to 

develop speaking skill. 

• To evaluate the results obtained from the application of the proposal and contrast 

them with the data obtained in the diagnostic phase.  
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Chapter II 

 

THEORETICAL FRAMEWORK 

 

2.1 Research background 

 

The PBL effectiveness is supported by Permatasari, (2014) whose study improved 

students speaking skill through Project Based Learning for second graders of SMPN, the 

author also affirms that the 85% of the population showed significant improvements in the 

speaking skill. In this research was also evidenced the participation of the student, interaction 

was developed constantly and the students felt free to present their ideas.  

(Maulany, 2013) in his research “The use of project-based learning in improving the 

students` speaking skill” also sustains that, after the application of PBL 80% of the students 

progressed in their comprehension, vocabulary, grammar, fluency, and pronunciation skills.  

The author describes the process to achieve the improvement in this skill. The teacher 

worked with a framed students’ center program  to help student to express  their ideas.  

GökhanBaş (2014) states the effects of project-based learning on students’ academic 

achievement and the implementation in a language classroom to enhance the learners’ 

English skills is high effective.  Jones, Rasmussen, & Moffitt, (1997) affirms Project-Based 

Learning is considered as the most adequate method for stimulating, theretofore indisposed 

and disconnected students (e.g., low-motivated students) develop interest and involve 

learners. 

 

Project Based Learning classrooms were observed by Horan, Lavaroni& Beldon, 

(1996) twice during a year, once in the fall and once in the springtime semester. In both 

cases, they associated the conduct of a high capacity to PBL in group problem-solving tasks 

and activities. The consequences from the study are challenging. Generally, high-skilled 

students involved in social behaviors were two and one-half times better than low-skilled 

learners in the four regular classes observed and in critical thinking behaviors almost 50% 

more regular. 
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In her research Boaler (1997) presents the study of English learning in two different 

institutions.  The differences between women and men in their favorite learning style and 

the level in dissimilar procedures of instruction. Boaler mentions that girls showed the desire 

to be educated using procedures. Boaler also advocates additional contact to project-based 

methods might raise the English accomplishment of all scholars. 

 

In Ecuador there are similar researches related to PLB. Fierro (2017) in his research 

“Implementation of a Project Based Learning Approach for the Senior Year and Fourth 

Course of Secondary from Henri Becquerel Experimental High School” explains how the 

students react about the application of PBL. The author mentions that most of the students 

improve their English level. It is also mentioned   that PBL incorporates a new methodology 

which involves the active participation of all students to develop critical thinking, interactive 

oral communication and to acquire knowledge. 

 

Another  work applied by Apolo (2013) “Application of Project-Based Learning 

(PBL) to motivate English learning of ninth year students of Unidad Educativa Particular 

Eloy Alfaro of Machala City, during the first term of 2012-2013 Academic Year” determined 

the importance of  PBL to motivate students in their English learning process. The research 

demonstrated how the application of PBL let the teacher create strategies for developing 

critical thinking and meaningful learning in learners. 

 

PBL is not relatively a new method. People have worked with this method for a long 

time. However, the incorporation of it to the English teaching and learning process is 

growing day by day. The previous researches demonstrated the application of PBL has 

gotten great results around the world. However, the application of this methods is a process 

that never ends. PBL develops communicative skills affording the researches, however the  

reach of this method has to be  still  studied. 

 

The authors  mentioned previously  conclude that  PBL is not relatively a new 

method. People have worked with this method for a long time. However, the incorporation 

of it to the English teaching and learning process is growing day by day. The previous 

researches demonstrated the application of PBL has gotten great results around the world. 

However, the application of this methods is a process that never ends. PBL develops 
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communicative skills affording the researches, however the reach of this method has to be 

still  studied . 
 

2.2 Philosophical foundations  

 

To develop critical thinking in student is without any doubt a wonderful challenge. 

PBL is a method which in a positive sense contrasts with orthodox methods in English 

teaching.  To apply this method is necessary to understand that the philosophical 

conception of education has to change.  To avoid repetition and memorization is an 

essential part of PBL.  

PBL is a method that can be placed under Constructivism. (Wilson, 1996, p. 135) 

in a classical deep study mentions that “Constructivism is a philosophical view on how we 

come to understand or know.” The author describes the main principles of constructivism. 

The first principle is to understand the world that surrounds students. People have to be in 

contact with the environment. The second one mentions that the cognitive conflict is the 

stimulus for learning and to put in order what is learned.  And the last principle is the 

evolution of knowledge which is determined by the individual perception and social 

interaction. 

 Based on these principles the author describes PBL as a clear example of 

constructivism. The author says that it cannot exist theory without practice and vice versa.  

PBL has been applied in areas as medicine, Science and Education.  The author concludes 

that: 

 

 According to Wilson (1996) PBL is strictly related to constructivism.  Its 

objective is to link theory and practice. One the main characteristic of PBL is the activities 

and tasks focus in the environment the students work in. This method is student-center 

and tries to help students to develop their communicative skills according their reality.  

Students are fortified and expected to develop critical thinking   and creativity, students 

monitor their own understanding. It is a way of developing metacognitive function. 

Through PBL students  work in teams to solve problems while they develop  social 

interaction. 
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           From this perspective, it is possible to agree with the writer that PBL is a Socratic 

method in which students are involved in a metacognitive process. 

        This project is under the Ideal Paradigm of education. According to (Martinez, 2000) 

Ideal Paradigm “in a philosophical sense refers to a set of doctrines that, from various 

positions tend to highlight the ideal reality of the world”. To help students to think about 

an ideal world, it is necessary to develop in themselves an ontological, axiological and 

logical perspective about the reality that surround them. This is the starting point to 

understand the external world and change it.   

           This project pretends to help students to reflect and develop criteria about the world 

and issues that surround humans. In contrast with this educational paradigm established 

by the author is the Realist Paradigm of Education. It is necessary to analyze the reality 

about the world to determine the ideas about it. The elements involved in the two variables 

of the project were analyzed systematically to study the influence of PBL in the speaking 

skill and  develop new ideas about the topic.  

Epistemology is a branch of philosophy. (Moser, 2010, p. 1)  affirms that 

“Epistemology is the theory of knowledge, the philosophical study of the nature, origin, and 

scope of knowledge”. In this project every issue has been studied in a systematical way. The 

theories about PBL and speaking skill have been proved in a cyclical way. The foundation 

and application of this project is based on scientific knowledge. 

2.3. Sociological Foundation  

 

Mora (2005) has studied the foundations about English teaching. Based on that 

work it is possible to determine the main coincidence with this project, the development 

of communication. This project studies basically the incidence of PBL in the speaking 

skill.  To speak is necessary to interact with other people, when students develop projects; 

they need social interaction through communication. Through PBL students develop 

communicative competence while they interact in a real context. 

2.4 Legal basis 

 

The conception about language teaching and learning has changed in Ecuador. The 

orthodox methodologies must be replaced for methodologies that promote the 
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development of communicative skills as well as communicative competences. PBL 

promotes the development of the English language skills.  

According to León (2013), Ecuadorian Government has realized the importance of 

having students able to use the English Language at the same level as those of the rest of the 

world.  To achieve this goal, the Ministry of Education has launched some policies and 

programs, which set and foster the improvement of students’ proficiency in the use of the 

English language. For instance, Ministerio de Educación del Ecuador, (2016) says that the 

National Curriculum Guidelines shaped by the CEFR have highlighted the philosophy of 

helping students to develop their communicative language skills. 

(Ministry of Education, 2013, p. 17) in their Curriculum specification for speaking 

suggests that “teachers should carefully select topics and activities that fit their learners’ 

interests as well as use strategies that require students themselves to take responsibility for 

their own talking and for monitoring their interaction.” The document considers with these 

activities’ students will develop critical thinking, collaborative learning, fluency and security 

when they speak. 

The curriculum for English as a foreign language also mentions the importance of 

developing the speaking skill through projects. It is explained in the following words 

(Ministerio de Educación del Ecuador (2016) recommends working in teams 

and pairs.  In this way students develop social interaction, cooperation, respect a and 

tolerance. Students also develop critical thinking, creativity   and meaning negotiation. The 

participation of students in different situations and social and communicative of the English 

language. Teachers can request students to develop small projects, to review answer in pairs 

and participate in interactive dialogues to develop communication and a better human 

perspective of life.  

Ministry of Education stablished the requirement to work with project to develop speaking 

skill. PBL to develop speaking is based on legal, social and philosophical fundaments. 
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2.5 Fundamental categories 

 

Figure 1. Key Categories 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Direct research  

Graph No. 2 Key categories  

Made by: Jaramillo, G. (2019) 
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2.6.1. Approach  

 

Richards & Rodgers (2014)   describe an approach in the teaching learning process 

as  a set of rules  related to the nature  to  develop knowledge.  An approach studies in a deep 

and holistic way all the elements involved in the process of teaching and learning English.  

The author contrasts   this concept with a method which is considered a specific means of 

doing activities. An approach studies what, how and why people learn in a determined way. 

An approach works with theories related to the nature of language acquisition.  

Patel & Jain (2008) establish a difference between two kinds of processes and their 

function in teaching and learning. The authors mention a structural approach which   presents 

a set of rules to determine language. It refers to order elements and modifications according 

the elements used in grammatical constructions. Example: The blue car is mine. The position 

of the adjective according to the English language is before the noun. On the other hand, the 

author mentions the Communicative Approach in which teachers try to develop   

Communicative abilities in students. These abilities according to Patel and Jain are: 

Grammar competence, speech competence, technical competence and sociolinguistic 

competence.  

To study Communicative Approach permits to clarify the idea of a second and a 

foreign language development. The trends of language development around the world point 

CA as the most effective way of acquiring not only linguistic competences but to perform a 

language in a high way. To develop language competences means to listen, read, write and 

speak in a proper way. This idea is sustained in the following asseveration.  

       Beltrán-Palanques, (2014,) states that Communicative Approach (CA) is the most 

appropriate the most appropriate method to develop language in an interactive context, at 

the same time learners develop communicative competence. The four skills: listening, 

speaking, reading and writing are develop through CA. Thus, the students can achieve 

certain knowledge  to help them to communicate effectively in various ways. 

 Communicative Approach shows up as a solution to the traditional way of teaching and 

learning English.   As it was mentioned previously, it is a very effective way in the 

development of a foreign or second language. However, Tonkin & Reagan (2003) do not 

consider that everything was done. The authors present a clear explanation about the 
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evolution of approaches and methods. The writers consider that in the 21st century there is 

an important development in the teaching learning process to teach English. However, these 

methods are focused in the individual performance and how students learn. The objective 

according to Tonkin and Reagan must be centered in the social development of the language.  

Based on these criteria, it is necessary to implement a methodology that empowers the 

students’ interaction. 

2.6.2   Method  

 

To teach a foreign language is a challenge that teachers have to assume. Therefore, 

knowledge about methods to teach English is imperative. For (Richards ,2013, p.3000) a 

method is “(…) a way of teaching a language which is based on systematic principles and 

procedures, i.e. which is an application of views on how a language is best taught and learned 

and a particular theory of language and language learning.”. Richards mentions that to know 

the principles of a method is essential to combine them. According to his perspective, all 

methods have something positive and teachers have to make the best decision about the use 

of them. Methods evolve constantly for that reason it is not easy to determine a unique 

definition. However, the time has showed that the perspectives about it have changed.  

 

All methods have tried to develop communication in different ways. Fazili (2007)  

presents a summary about the concepts and evolution of methods in foreign language 

teaching. The author presents Stern’s conception about methods who mentions that method 

is a theory of language teaching in a target language, this concept has resulted from practical 

and theoretical discussion along history. A method shows the objective about language and 

the process in language learning. After that, in 70s Krashen changes the concept about 

method and focus his attention in learners. The conception of a method was debated between 

Chomsky and Hymes, the first author conceptualized method as the development of 

linguistic competences while the second considered that a method oversees communicative 

competence.             

 

The evolution of concepts about methods has changed them. As a starting point of 

methods for teaching foreign language we have: Grammar Translation Method, Direct 

Method, Silent Way, after that Community language Learning, Suggestopedia. New 

methods appeared to replace mechanical drills for linguistic competences and social 
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interaction. Krashen monitors model for real communication. The evolution in these 

methods gave origin to communicative method. The following chart presents the evolution 

of methods along time. 

 

Graph N° 3 Evolution of methods 

 

Source: (Fazili, 2007, p. 10) 

 

Based on the exposed by the author, a method and an approach are highly linked.  An 

approach is the philosophical   support in which methods are based on. A method shows the 

way of applying theories according to the nature of context of a target language; a method 

takes into account all the elements that intervene in the teaching learning process.  A 

technique is according to Richard and Rogers (2014) the implementation of an action in the 

classroom which strategically follows certain objectives and works in harmony with a 

method and an approach. 
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After the review of methods and approaches, it can be observed in those methods the 

necessity to aware in students’ critical thinking, group work and more participation when 

they learn English. Since early times teachers had tried to make students conscious of the 

importance of solving problems through intellectual and cognitive dialogues an example of 

that is Socrates’s method. Even all methods can contribute meaningfully to the development 

of language there is a methods that present a different perspective of the use of language in 

real context that is Project Based Learning. (Tavares, 2018, p. 3)  says “If PBL is the main 

approach in learning, the word process must be for us a constant reminder that everything in 

PBL is about how student go to the product, and not so much about the product itself”. PBL 

is different from other methods because it establishes challenges and questions to be solved 

in a collaborative way, the author mentions that students use their intellectual capacity to 

make decision, investigate and develop autonomy. The main objective it is not the 

presentation of results but to discover, inspire the world with interesting ideas that came 

from the passion of learning and in a sense try to change the world in which humans live in. 

2.7 Project Based Learning 

 

It is a students centered method that classifies learning through projects to solve real 

world problems ,  it works  in a dynamic environment to develop critical thinking with 

reliable content, multidisciplinary themes reliable assessment, teacher facilitation, explicit 

educational aims, it  implicates students in design, research groups, problem-solving, 

community service, making decisions,  research activities,  autonomous work and 

expositions. It is not only a way of teaching or learning, it is to help the student to wonder 

what they can do to change their way of thinking, the context that they live, to question in a 

positive sense if the things that they learn are truth.   

 

Experiential learning or PBL refers to the organization of the learning process on the 

basis of the pedagogical principle of “learning by doing”, which means that learners acquire 

knowledge after having experienced or done something new (Kotti; 2008, p. 32). (Efstratia, 

2014) claims that “PBL originates from Pragmatism, the philosophical movement which 

appeared in the middle of the 19th century and promotes action and practical application of 

knowledge in everyday life.”  
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In PBL learners participate in concrete activities that enable them to experience what 

they are learning about and the opportunity to reflect on those activities (Silberman, 2007, 

p. 8), since “learning is the process whereby knowledge is created through the transformation 

of experience” (Kolb, 2015)as well as Morgan, (1983)explains that PBL approach is the idea 

that learning is most effective when students put theory into practice.  

According to Danford, (2006) in PBL the learner’s role changes from “learning by 

listening to learning by doing.” PBL considers the idea of interdisciplinarity.  This method 

focus on interdisciplinarity equips students with the adaptability and holistic thinking to 

tackle issues which defy disciplinary boundaries. In Ecuador the present English teaching-

learning system has the goal of contributing to develop students’ skills. To achieve such aims 

of the National Curriculum Guidelines (2014) recognizes the following issues:  

The significance of the English Language as a mechanism which prepares people to 

comprehend people and principles beyond linguistic and geographic limits; the need to bring 

into line of the English curriculum to standards like the Common European Framework of 

Reference: Learning, teaching, assessment (CEFR)—which is globally renowned and offers 

a common foundation for the expansion of language curriculum guidelines and programs. 

The Communicative Approach is presently the most acknowledged, accepted 

standard in the area of language teaching and learning globally because it includes a 

theoretically well-informed set of ideologies about the nature of language and language 

learning and teaching. Because of these policies and having as a central basis the CEFR; in 

2012, it was established the English Language Learning Standards (ELLS) which consist in 

structured outcomes learners are expected to achieve at the final of the course. 

Based on what Richards and Rodgers (2001) say, the rules to support learners 

developing their communicative language skills to be able to effectively communicate are 

the following: language is a system of communication and transference of a message; the 

main purpose of language is contact and communication; the construction of language 

replicates; its practical and communicative uses. Therefore, Ministerio de Educación del 

Ecuador implemented those principles as the highest objectives of the English curriculum.  
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.7.1 Project Based-Learning method around projects. 

 

Project-based learning is a method that categorizes learning through projects. Jones 

(1997) says projects are well-defined as significant but difficult activities, based on 

stimulating interrogations or problems, that implicate students in design, problem-solving, 

making decisions, or research activities; bounce students the opportunity for autonomous 

work including extended periods to conclude in final products or expositions. Other defining 

features presented by Moursund (2003) in the literature contain reliable content, reliable 

assessment, teacher facilitation but not direction, explicit educational aims.  

Definitions of project-based learning method include characteristics related to the use of 

realistic interrogation, a community of inquiry, and the use of cognitive technology-based 

tools (Krajcik, Blumenfeld, Marx, & Soloway, 1994) and "Expeditionary Learning" adds 

features of comprehensive school enhancement, community service, and multidisciplinary 

themes.  

(Allen, 2004) states the processes and objectives to a more fundamental educational 

philosophy is underpinned to constructivism because through the use of PBL students can 

develop problem - solving and higher order critical thinking skills which are very important. 

Bruner  as cited in Takaya (2013) says that those skills are life-long, manageable skills to 

settings outside the classroom . The growth of PBL is related to educational approach 

associated with a set of principles  

Swee (2014) proposes the philosophical principles, that PBL theories include:  

• Student-centeredness of the learning environment, student-empowerment in the 

learning process. 

• Development of lifelong learning skills 

• Encouragement of independent, active and self-directed learning combining with 

significant implications of these principles. 

• Design and structure of curricula and the adoption of appropriate assessment 

processes. 
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 2.7.2 Phases of Project Based Learning 

Katz and Chard as cited in Saracho (2012) explain that PBL Method involves three stages 

as follows: 

Getting started 

Students and teacher select and refine the topic to be studied. They have to make 

connections between what they had read or heard in other areas and in their daily lives. It is 

a good idea to elaborate questions which contribute to focus students on the topic and predict 

the findings at the end of the project. 

Field work 

Learners investigate about events, objects, places or topics and get in contact with 

different contexts and doings. This phase helps students to develop their capabilities to 

observe, construct models, and verify their new knowledge.  

Culminating and debriefing events  

This is the last phase, in which students demonstrate their acquired knowledge 

presenting the final outcome that is nurtured with their own contributions. Generally, the 

results questions by the teacher will be answered during the final stage. 

Pinzon (2013) claims that the variety of final tasks in foreign language teaching is 

the component to prepare learners to use English in the world beyond the classroom, 

activities that allow learners to experiment with the roles they use in real life. Spanish and 

English languages have been used to incorporate pre-concepts to facilitate them to 

interrelate. The Language usage is encouraged in all periods of the activities and classroom 

interaction to learn a new way to communicate ideas, feelings, emotions and knowledge 

(Silberman, 2007).  

Willis as cited in Goldstein & Driver (2014) states that  Speaking is the hardest skill 

for teachers to teach. Motivating ideas, dialogues and comments development takes a long 

time after practicing.  Every class is a challenge because fluency when speaking is a 

communicative weakness. Students feel unconfident and limited when trying to mention 

something that they think and really need to express.  
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2.7.3 Steps to class research based on Project Based learning 

 

PBL follows certain stages and specific steps. There is correlation between the steps and the 

phases in the application of PBL.  

 “Maximizing the Benefits of Project Work in Foreign Language Classrooms”. The steps are: 

Step 1: Students and instructor agree on a theme for the project. Step 2: Students and instructor determine 

the outcome. Step 3: Students and instructor structure the project. Step 4: Instructor prepares students for 

the language demands of information gathering. Step 5: Students gather information. Step 6: Instructor 

prepares students for the language demands of compiling and analyzing data. Step 7: Students compile 

and analyze information. Step 8: Instructor prepares students for the language demands of the culminating 

activity. Step 9: Students present the final product. Step 10: Students evaluate the project (Alan, B. & 

Stoller, F. L, 2005, as cited in Pham 2018p. 331-332) 

All these steps demonstrate that with knowledge and willingness students can 

develop project using a foreign language. To make students feel confidence and participate 

actively along the process will quote significatively in their academic and personal growing. 

2.7.4 Dynamic environment through Project-Based Learning 

PBL offers an extensive range of benefits to teachers and students. The use of project-

based learning in schools involve students, cut absenteeism, boost cooperative learning 

skills, and improve academic performance (George Lucas Educational Foundation, 2001). 

The benefits of project-based learning for students include:  

a) Improved attendance, growth in self-reliance, and improved attitudes toward 

learning (Thomas, 2000). 

b) Academic improvements equal to or better than the produced by other models, 

with students involved in projects taking higher responsibility for learning than 

during more traditional classroom activities (Boaler, 2000). 

c) Opportunities to improve complex skills, such as higher-order thinking, problem-

solving, cooperating, and communicating (SRI, 2000), and;  

d) Access to a wider range of learning opportunities in the classroom, providing 

a strategy for engaging culturally diverse learners (Railsback, 2002). 

For teachers, the PBL benefits include enhanced professionalism and collaboration 

among colleagues, and opportunities to build relationships with students (Thomas, 2000). 
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Furthermore, many teachers are pleased due to PBL accommodates diverse learning styles 

and multiple intelligences by introducing a wider range of learning opportunities into the 

classroom.  

2.7.5 PBL vs traditional Classroom 

The Intel Teach to the Future (2003) describes a classroom where the teacher is using 

the project-based learning model effectively, as follows: 

o There is a problem with no predetermined answer 

o There is an atmosphere that tolerates error and change 

o Students make decisions with a framework 

o Students design the process for reaching a solution 

o Students have a chance to reflect on the activities 

o Assessment takes place continuously 

o A final product results and is evaluated for quality 

PBL fosters a paradigmatic revolution which from the point of view of Brown as 

cited in Walker, Leary, Hmelo-Silver, & Ertmer, (2015) goes from following orders to 

carrying out self-directed learning activities; from memorizing and repeating to discovering, 

integrating, and presenting; from listening and reacting to communicating and taking 

responsibility; from knowledge of facts, terms, and content to understanding processes; from 

theory to application of theory; from being teacher dependent to being empowered (Intel, 

2003). 

2.7.8 The six A for Project-Based Learning 

Steinberg as cited in Dillon (2014) assumes “The Six A’s” that constitute a powerful 

list of features that are present in high-quality classroom projects.  

Authenticity 

Projects rich of authenticity infuse learners’ work with purpose and passion by 

connecting project work to real-world issues. For being authentic Projects should have the 

following features: 

• Solve difficulties or question that is meaningful for the students. 

• Involve a problem to be solved in schools or in the communities. 
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• Require students producing something that has personal and social value beyond the 

classroom. 

Academic rigor 

Projects that feature academic rigor, challenge students to entirely engage their 

thoughts by mastering content standards and using professional-level thinking skills. Lead 

students to apply and master content standards and knowledge to one or more or content 

areas or disciplines. 

• Challenge students to use approaches of analysis to one or more disciplines (for 

example, to think like a scientist, historian, etc.) 

• Searching for evidence, talking different perspectives is what students require to 

develop higher-order thinking skills and habits of mind  

 

Adult connections 

Projects that characterize adult connections: allow students to meet and observe adults with 

significant capability and experience, give students the opportunity to work closely with at 

least one adult and ask adults to cooperate on the design and assessment of student work. 

Projects that incorporate adult connections support and inspire students through the 

important involvement of adults beyond the classroom.  

           Active exploration 

Projects with active exploration engage students through hands-on, field-based work. 

Projects that characterize active exploration: ask students to spend meaningful amounts of 

time doing field-based work, need students to engage in real exploration, using a variety of 

methods, media, and source and expect students to communicate what they are learning over 

formal exhibitions. 

Applied learning 

Projects that incorporate applied learning enhance students to use their learning right 

away and to practice important skills required by the workplace. Projects that characterize 

applied learning: implicate learning that involve context of a semi-structured problem, 

grounded in real-world issues and settings, lead students to acquire and use abilities expected 
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in high-performance work societies (for example, problem solving, teamwork,  and 

communications, require students developing self-management and organizational skills. 

Assessment practices 

Projects with assessment practices provide students opportunities to have relevant 

feedback during and after working on projects. Projects that feature exceptional assessment 

procedures: ask students to reflect regularly on learning, using clear project criteria that 

helped students to set, involve adults from outside the classroom to assess student work and 

help students develop a sense of real-world standards providing opportunities for ongoing 

evaluation of student work through a range of approaches, including portfolios and 

exhibitions.  

 2.8 Communication   

 

As it was mentioning previously all methods   have worked to develop 

communication. But what is communication? According to (Richards, 2013b, pp. 123–

124)  

 

Communication is the exchange of ideas, information, etc., between two or more persons. In 

an act of communication there is usually at least one speaker or sender, a communication message 

which is transmitted, and a person or persons for whom this message is intended (the receiver).  

 

Communication implies bilateral interaction between the sender and the receiver of 

the message. Language and language body are used to transmit messages.  Interactors use 

facial expression, eye contact, gestures and sound to clarify meaning and confirm that the 

message is clear. These factors help to the conversation take place in accurate and fluent 

way. When accuracy and fluency is in a conversation, mistakes in vocabulary, grammar and 

pronunciation are reduced. Communication is possible when language is developed under 

these characteristics: 

 

 2.8.1 Language Skills  

Chomsky (1995) considers that language is a social matter. The author also mentions 

that language is a set of utterances in a human context. This idea is sustained by Richards 

(2013) who mentions that language is a human communication system; it is an arranged 
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construction which includes morphemes, phonemes, sentences and utterances. Human 

language is a very sophisticated system.  

 

Language is divided in input skills (listening and reading) and output skill (writing 

and speaking). The objective in the teaching of languages as a foreign or a second language 

is to empower these skills to permit communication. Beltrán-Palanques, (2014) considers 

that the main objective is to develop the four communicative skills. The author presents as 

the best way of teaching the Communicative Approach, CA, not only to develop the four 

communitive skills but develop in students their communicative competences too. 

 

2.9 Speaking  

 

According to Goh & Burns (2012) speaking  is an essential skill that has to be taught  

in order to develop a really good communication.  This cognitive and physiological process 

can determine the level of students in a foreign language.  The phonetical constructions 

which objective is to create meanings to interact in a social environment are determined by 

a mental procedure.  Speaking is very important not only for academic or scientific purposes 

but for life itself. CAELA: ESL Resources: Digests (1999,) mentions that speaking is an 

interactive process in which speakers send and receive information. There are some elements 

immerse in this process: participant, message, collective experiences, objective of the 

speech, environment.  It is also mentioned that speaking behavior changes while the 

conversation is developed.   The author cites Burs (1997) to affirm that a good speaker can 

integrate skills, functions and elements to perform his speech in the best possible way.  

Teachers should motivate students to participate constantly in class, develop confidence and 

give them the opportunity to develop this essential skill. 

 

Santasusana et al. (2005) say that for teachers is a great challenge to teach speaking.  

When a student transmits a message is not the message what the listener receives. A message 

contains thoughts, feelings and background that are transmitted in communication. The 

challenge for teachers is to help students to communicate a in a real time and specific or 

spontaneous situations. For Santasusana (2005) speaking is a construction situation, content, 

context, relations and interactions with other people. 
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 (Olson, Torrance, & Hildyard, 1985, p. 105) analyze the difference between writing 

and speaking as productive skills. The author mentions that writing is an integrated skill 

which is developed with more time, speaking on the other hand, is performed at the moment 

of communication. Other characteristic of speaking in contrast with writing is that writing is 

in charge of transferring characters while oral communication is interactional.  When 

teachers analyze speaking implications, they can then understand the cycle of teaching 

speaking.  

 

Graph N° 4 The teaching speaking Cycle 

 

Source: Olson, Torrance, & Hildyard, 1985 

When students interact, they encode and decode information constantly. As it was 

mentioned before, there are many elements in this process, a process that can be considered 

cognitive and physiological. 

 

  2.9.1 The sophisticated process of speaking skill 

 

To understand the speaking process is necessary to analyze different perspectives. 

The first one studies speaking as a physical process in which the function of the organs of 

speech to produce sounds with meaning for listeners and speakers are studied.  In this 
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Speech Process

Respitation Phonation Resonaiton Aticulation

Neourlogic integration

Graph N° 5 Physiological Process 

complex process the phonological systems uses all its resources to produce what is known 

as speech.  

2.9.1.1 Physiological Process  

 

The concept of speaking as a physical process is summarized in the following words:  

 

         (Kurudayioğlu (2011) Speaking is to transfer a message with the coal organs with a 

previous idea produced by complicated operations in the brain. This sophisticated process is 

the most common and important for human communication. Speaking, is social and 

individual and determines the success of people in society. The author presents a wide 

description of the organs of speech areas, their specific functions and how sounds are 

produced.  To know how the organs of speech work was necessary to study the meticulous 

work that Roach did. In his research the writer presents in detail each detail of phonic and 

phonological development. For this study the summary of the physical process of speaking 

production is presented. 

 

              The muscles in the chest that we use for breathing produce the flow of air that is needed for almost all 

speech sounds; muscles in the larynx produce many different modifications in the flow of air from the 

chest to the mouth. After passing through the larynx, the air goes through what we call the vocal tract, 

which ends at the mouth and nostrils; we call the part comprising the mouth the oral cavity and the 

part that leads to the nostrils the nasal cavity. Here the air from the lungs escapes into the atmosphere 

(Roach, 2010, p. 8). 

 

According to Kantner  as cited in Saraubh & et al.(2015)  this process has five  stages  

respiration, phonation, resonation, articulation and  neurologic integrations. To have an 

excellent development in the function all the stagers are arranged, and they depend to each 

other. The following figure synthetize this idea. 

 

 

 

  

 

 

 

Source: Jaramillo G. (2018) 
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2.9.1.2 Psycholinguistic process 

Psycholinguistics studies the psychological process of speaking. This process 

follows the next steps: 

 • Conversion of speaker’s ideas into words  

• Generation of voice of the words using the vocal cords and speech system  

• Transmission of voice to the ear of the listener as vibrations 

• Transmission of voice to brain via auditory nerves of the listener and conversion of those 

vibrations to language code equivalent by the brain 

 • Extraction of meaning from those codes, words, gathered (Tunalı, 2005, p. 3). 

 

All processes are integrated to produce speech, the psychological process can be 

presented graphically as follows. 

 

Graph N° 6 Physiological Process 

 

(Tunalı, 2005, p. 4) 

 

There is a wide explanation about  the psychological process of speaking, Liu & Fan, 

(2014) in their study “ The Research of Speaking Process in Language Attention System” do 

a detailed study on this topic.   They explain that the speaking process can be studied from 

two perspectives, the first one from psycholinguistics and the other from Cognitive 

Linguistics. The cognitive perspective focus points to attention and knowledge as an 

essential factor of the speaking process. These authors mention that the cognitive process of 

speaking is similar to the any other cognitive process. 
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These two analyses from the physiological and psychological perspectives help to 

illustrate that speaking can be taught and learned. The most important factor is classroom 

interaction using the appropriate methods, techniques, teacher and students’ reflection in the 

pre, during and post speaking process. However, presenting clear criteria for speaking 

activities based on a theoretical foundation is crucial. Then, the use of instruments to evaluate 

speaking in this research has to be based on the established theory. This background points 

to the importance of developing student’s pronunciation, grammar, vocabulary   and 

motivating students and teachers to interact in the classroom. Thus, speaking as a 

communicative skill can be put in practice. 

 

2.9.1.3 Cognitive process  

 

According to Xianqing & Fan (2014)  the cognitive process of   speaking production 

involves two stages: a monitoring of attention of language production and the leading and 

distribution of language production. In the first stage the speaker tries to understand the 

context of the conversation, the social interaction and the state of knowledge. The state of 

knowledge represents the cognitive background that the person has.  The second stage of the 

cognitive process represents metacognition, in this stage the speaker reflects about what he 

is saying: ideas, meanings, grammar, pronunciation, interactions and vocabulary. In this 

stage the speaker learns from his mistakes and it helps him to evolve in language frame. In 

this stage the speaker can recognize different tone of voice, moments of silence and possible 

hesitations. When this process is improving   the speaking level increases. The main aspects 

to improve in skills are interaction, grammar, vocabulary and pronunciation. 

 

2.9.2 Aspects to develop in Speaking skill 

 

Cambridge, (2014) in its international tests evaluates the four communicative skill listening, 

speaking, reading and writing. In speaking skill, in its rubric for evaluation, Cambridge 

includes these speaking subskills: interaction, vocabulary, grammar and pronunciation. 
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2.9.2.1 Interaction in speaking  

 

Boxer & Cohen, (2004)  mentions Speaking is the act of processing information in which 

the speaker sends a message and the receiver decode the data.  To develop   this skill in the class is 

an important step to avoid traditional methodology in which student do not interact. 

According to Robinson (2011) “Interaction is the process of referring to face-to- face action. 

It can be either verbal channeled through written or spoken words, or non –verbal channeled 

through proximity, eye contact, facial expressions, gesturing etc.” Interaction let students to   

develop socially, culturally and   exchange experiences. According to Pastás, (2014)  

interaction let student  increase their language if they are exposed to authentic linguistic 

material. They can produce language while they take part in real conversation, discussion, 

skit or dialogue journals. Language is produced with real interactions.   

 

The writer also recommends teachers to choose the right method in order to let 

students to practice their speaking skill, at the same time they have to develop critical 

thinking, self- confidence and acquire knowledge. As it was explained above, the PBL helps 

student to develop all these skills. 

 

2.9.2.2 Vocabulary  

 

Locke (2013) mentions that vocabulary is essential not only to develop grammatical 

construction but to express ideas, feelings and to interact with other. All speaking subskills 

are related among them.  All kinds of words verbs, nouns, interjection, etc., form part of the 

vocabulary. Without vocabulary it would be impossible to develop communication. 

Vocabulary in this way help to frame phrases, sentences, speech and dialogues;  and to 

construct thoughts. Graves, et al. (2012)  stablish  that through vocabulary learning students 

can develop fluency and accuracy. In order to help students to acquire vocabulary teachers 

have to provide a rich and a variety set of experiences, to teach individual words, word 

leading strategies and  substitute words consciousness. 

 

For the first stage learners have to use language through speaking. In the second stage 

the vocabulary is contextualized through exercises, examples, interaction and visual 

illustrations. The last two stages can be synthetized as the incorporation of the new 
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vocabulary in student’s lexicon. The important fact is to incorporate vocabulary, at the same 

time students internalize the meaning of the words they learn. It means that student   progress 

in their grammatical construction as well semantic recognition of the word they practiced. 

 

(Goldenberg, 2011, p. 27)  affirms that “Vocabulary development is critical for 

English learners because we know that there is a strong relationship between vocabulary 

knowledge in English and academic achievement”. All these ideas reinforce the criteria that 

Project Based Learning will help the students to speak better while they acquire knowledge.  

 

2.9.2.3. Grammar in speaking skill 

 

Williams, (2006)  states that grammar is a valuable instrument reinforce knowledge 

about vocabulary and grammatical frameworks.  Students can learn grammar when they 

speak   trough reflection and practice. 

 

Lynch & Anderson, (2013)  affirm  that grammar is not isolated in Speaking. 

Students learn vocabulary and sentences constructions but at the same time they develop 

meaningful communication. Yule (2010) states that grammar is a set of constructions 

according stablished rules.  

 

In this context it is possible to construct words and sentences. 

This concept demonstrates that grammar goes beyond the description and 

prescription of rules, the meaning and functionality of the language studied is recognized. 

Schleppergrell, (2003) mentions that grammar permits to develop fluency, vocabulary and 

accuracy.  

 

In contrast with grammar translation method, grammar is a pedagogical instrument 

that improves communicative skills.  Lynch & Anderson (2013) states that grammar is a 

resource to transmit meaning and not only a system of rules. However, to make grammar 

knowledge transcend and students develop fluency an accuracy  Hinkle, (2003) mentions 

that  practice is the only way to use grammar in a meaningfully.  
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  2.9.2.4 Pronunciation 

 

Roach, (2010) conceptualizes pronunciation as the way that sounds are produced in 

a determined language.  English language sounds are analyzed into intonation, rhythm, 

accent and stress.  The success of communication can be determined by the pronunciation 

through interactions. There are variations in speaking, this can change according certain 

circumstances as: age, place of origin, culture, etc.   

 

Celce-Murcia, Celce-Murcia, Brinton, & Goodwin, (1996) did   a deep study of how 

pronunciation is taught. The study presents in detail how teaching of pronunciation has 

changed through time.  Their research has proposed   a new methodology that consists in 

understanding individuals’ background to improve their performance.  
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Chapter III 

METHODOLOGY 

 

3.1 Research Approach 

 

This Research stated with a questionnaire aimed at teachers of basic education and a 

diagnostic test (KET) aimed at students of the eighth grade parallel A and B of the UESFN 

in the City of Riobamba, Province of Chimborazo. An observation guide was applied to 

determine the level of PBL execution during the period September 2018 - January 2019. 

This research was carried out with the prior consent of the authorities, teachers and students. 

 

The observed results demonstrated the need to improve speaking skills in the aspects: 

Pronunciation, grammar, vocabulary and interaction. For this, a qualitative-quantitative 

research was carried out. 

 

In the research Descriptive, Quasi experimental and Correlational methods were 

applied each with its respective technique and instrument. The descriptive method was 

applied through an observation guide to the PBL method. The quasi-experimental method 

examined in detail the students’ English-speaking level with a test and rubric (KET) of 

Cambridge University applied in a pre and posttest in a control and experimental group. The 

results obtained from the survey of teachers allowed to induce the problem for the application 

of PB in speaking and therefore to determine their correlation. 

 

As mentioned previously this research is under a mixed approach. Ruiz, Borboa & 

Rodríguez (2013), phases this approach as follows: observe and evaluate a phenomenon, 

establish the possible causes and consequences test and prove them through scientific 

contrast, review assumptions with tests or analysis and finally propose. 

 

In this approach there is supremacy of the qualitative method because the need for 

the PBL method was determined based on the survey instrument applied to teachers. The 
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observation guide yielded data that demonstrated the improvement in the application of the 

PBL method and therefore in speaking skills. 

 

This research is quantitative because descriptive and inferential statistics were used 

to discard the null hypothesis and accept the alternative hypothesis. The data obtained after 

an arduous bibliographical analysis and through the application of the test instrument 

demonstrated the improvement in speaking skill. 

 

3.2 Basic research Modality 

 

 

The research modalities used in this work are: 

 

Bibliographic – Documentary Research method 

 

This research modality was used as reference scientific research articles, books, 

videos, graduation thesis, evaluation instruments and observation guides, dictionaries and 

other documents. These resources make this a documentary bibliographic investigation. 

 

Field research method 

 

The researcher used direct collection instruments, methodologies and techniques, as 

well as observation, experimentation, inductive and deductive analysis to demonstrate 

bibliographic support. The acquired instruments were previously used and tested in other 

investigations and served to demonstrate the validity of what was established by the 

researcher. For all the above, this is a field investigation. 

 

Socio educational Research method 

 

This research was socio-educational because it poses a solution to a social problem 

in a given context. It aims to fulfill one of the objectives of Plan Nacional de desarrollo 

Toda una Vida, which is to strengthen the capacities and potential of citizens. The direct 

beneficiaries are the students and indirectly the teachers and the educational community. 
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3.3 Level of Research 

 

For the present investigation, three levels of research, descriptive level, quasi-

experimental level and finally correlational level were considered to measure the relationship 

between the variables Project Based Learning and speaking. 

  

Descriptive Research 

 

The details and cognitive characteristics were observed and analyzed at this stage of 

the project, the sources of information were chosen and studied, and the instruments were 

elaborated and carefully applied. Finally, the data variables systematically obtained. These 

data served to intervene in one of the stages of the research. 

 

Quasi Experimental Research 

 

This research was quasi-experimental because the strategies with PBL to improve 

speaking were applied to an experimental group during the period September 2018- January 

2019. These strategies were applied in four projects in five sessions in the mentioned period. 

The control group served as a change reference to determine the level of improvement. 

 

Correlational Research 

 

It was a correlation study because with the instruments applied, the correlation 

between the studied variables were demonstrated. This was proven in statistical terms since 

after the application of PBL strategies a qualitative and quantitative change in speaking skills 

is evident. A significant and critical improvement was evidenced that determines the degree 

of relationship between variables in the same subjects of a given context. The association of 

variables and their operationalization, together with the final verification of the hypothesis, 

allowed the development of the appropriate proactive framework for the concrete solution 

of the problem. 
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3.4 Population and Sample 

 

The population and sample were chosen according the research nature. The 

population was formed by 152 students divided in four parallels. The four parallels had the 

same characteristics that is why the sample was  chosen by random sample. For the criteria 

were considered the studies of Babbie as cited in Marchena (2017). The distribution of the 

sample was as follows:  

 

Table N°  1 Population 

Population Frequency Percentage 

Students 152 100% 

Total 152 100% 

By: Jaramillo G. (2018) 

 

Table N°  2 Sample 

 

 

 

 

By: Jaramillo G, (2018) 

 

 

 

 

 

 

 

 

 

 

 

                                                                                                                                                                                                                                                      

Sample Frequency Percentage 

Control group  38 25% 

Experimental group 38 25% 

Total 50 50% 
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3.5 Operationalization of independent variable 
Table N°  3 Operationalization of independent variable 

CONCEPTUALIZATION  DIMENSIONS INDICADORS     ITEMS TECHNIQUE  

INSTRUMENTS   

 

Independent variable  

 

Project-based learning Method  

 

It is a students centered method 

organized in stages to improve 

learning through projects, it is a 

set of systematic steps to solve real 

world problems, it implicates 

students in design, research 

groups to  work  in a dynamic 

environment to develop critical 

thinking with reliable content,    

research activities,  autonomous 

work and expositions. 

 

 

 

 

 

Projects 

Problem solving 

Making decision 

Community service 

 

 

 

 PBL structure 

 

 

 

 

Student 

participation 

 

Classroom 

environment  

 

 

Resources 

 

 

 

 

 

 

 

Questionnaire - Survey 

 

Test/Rubric -Testing 

 

Observation guide - 

Observation  

 

  

 

 

Stages Getting started 

Field work 

Culmination and debriefing events 

 

Research groups 

Research activities 

values 

Autonomous work 

Dynamic 

environment 

Organization 

Participation 

Expositions 

Real world 

problems 

Health 

Media 

Environment 

Education 

Source: Direct Research 

Author: Jaramillo G. (2018) 
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3.6 Operationalization o dependent variable 
Table N°  4 Operationalization o dependent variable 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

CONCEPTUALIZATION  DIMENSIONS INDICADORS      ITEMS TECHNIQUE  

INSTRUMENTS   

Dependent Variable  

Speaking Skill 

 

It is an interactive mental and 

physical practice, in which 

meaningful sounds are created in 

order to communicate, this ability 

produces vocabulary as oral 

outcomes that are subject to variate 

according to grammar and 

pronunciation of a specific 

language, the interactive 

communication let the speaker 

receive and transmit  information  

 

Grammar  

 

 

 

 

Vocabulary 

 

 

 

Pronunciation 

 

Sentence structure 

Omissions 

Word order 

 

 

Word formation 

Range of lexicon 

 

 

        

Vowels sounds 

Consonants sounds 

Intonation 

Rhythm 

 

Grammar forms 

 

 

 

 

Range of 

vocabulary 

 

 

 

Phonological 

features 

 

 

Simple exchanges 

Questionnaire - 

Survey 

 

Test/Rubric -Testing 

 

Observation guide - 

Observation  

 

Interactive 

communication 

Understand information 

Transmitting information 

Exchanging information  

 



43 

 

3.7 Data Collection 

 

For the present research three instruments to collect information were used:  a pre 

and posttest and its rubric (KET), a questionnaire applied to teacher of UESFN and an 

observation guide to check the progress of the students’ projects. 

 

KET test and rubric 

 

The first instrument applied was a KET test of Cambridge University. This test was 

applied to control and experimental group to determine the level of speaking of the sample 

studied. To evaluate the students’ performance a rubric was used with the tests. The aspects 

evaluated in the rubric were pronunciation, grammar, vocabulary and interaction. This test 

was applied two times; a pretest to evaluate the student’s speaking level and a posttest to 

determine the possible changes after the application Project Based Learning. 

 

Questionnaire  

 

A questioner with ten questions was applied to teachers of Educación General Básica 

at UESAFN to know their perspective about students’ speaking level. The questioner   was 

also used to determine if teachers use PBL method and how they applied this method in the 

class.  This questioner was very useful to determine the necessities for teachers and create a 

manual for improving their performance in class. 

 

Observation Guide 

 

An observation guide was used in order to review the progress in the performance of 

Project Based Learning method. The strategies provided by the research teacher were applied   

to improve the speaking skill. The observation Guide also was used and a support to indicate 

the aspect in which teachers and students can improve the performance in the activities 

stablish in PBL. 
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3.8 Process and analysis data plan 

 

The investigation followed these steps: 

• Analysis of the compiled information contrasted with several authors and enriched by an 

extensive bibliography based on the studied phenomenon. 

• Second reading to optimize the theoretical conception of the studied phenomenon.  

• Preparation of the matrix of variables to establish its dimensions, indicators and the 

instruments that were used 

• Compilation of information, the result of the diagnosis was presented with its rubrics, the 

questionnaire to teachers and the observation of PBL strategies, 

• Presentation of statistical data and interpretation of the results with reference to the 

theoretical framework, the results of the diagnosis and the final test were compared 

statistically compared to the control group and the experimental group. 

• Demonstration of the hypothesis. 

• Statement of conclusions and recommendations. 

3.9 Data Collection questions 
Table N°  5 Data Collection questions 

Basic Question Explanation 

1. What for?  1. To achieve the research objectives 

2. Which people or objects?  2. Teachers, students 

3. What aspects about? 3. Indicators obtained through the operationalization 

of the variable. 

4. Who? 4. Researcher teacher 

5. When?  5. September 2018 - January 2019 

6. Where?  6. In eight level at UESFN 

7. How many times?  7. Two: one pre and one post. 

8. What collecting data 

techniques?  

8. Surveys, diagnosis, observation  

9. With what?  9. Questionnaires, test and observation guide. 

10. In what situation?  10. In the classrooms and offices. 

Source: Direct Research 
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Chapter IV 

DATA ANALYSIS AND INTERPRETATION 

4.1 KET test and Rubric 

 

The research “Project Based Learning Method to develop Speaking Skill in the 

Students of eight level of San Felipe Neri School September 2018 - January 2019” 

demonstrates the influence that the independent variable PBL has on the speaking skill. To 

demonstrate this assertion, three instruments were used. The first, a KET test of the 

University of Cambridge with its respective rubric to determine the level of students in the 

speaking skill through a pre and post-test. These tests were used to measure the level of 

change after the application of PBL. A questionnaire was applied to know about the 

methodology applied regarding projects and the level that teachers consider their students 

have in speaking skills. An observation guide was applied to know the level of progress of 

PBL. These aspects were previously studied in the theoretical framework. The subskills 

evaluated were grammar, vocabulary, pronunciation and interaction. 

4.1.1 Grammar and vocabulary KET Test 
 

Table N°  6 Grammar and vocabulary KET Test 

See annex 4 

KET test 

Grammar and vocabulary 

Pre-test 

control group 

Post-test 

control group 

Pre-test 

Experimental 

group 

Post-test 

Experimental 

group 

2.9 2.9 2.4 2.94 

Source: Direct Research 

Author: Jaramillo G. (2018) 
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Graph N° 7 Grammar and vocabulary KET Test 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Analysis and interpretation 

 

This table and statistical graphs show the quantitative change in the level of students 

in their grammar and vocabulary skills. For the control group there was no improvement in 

this sub skill since in the applied tests the result was 2.9/5 as an average of the course of 38 

students. For the experimental group it was determined that there is indeed an improvement 

in grammar and vocabulary sub-skill after the application of PBL. In the pre-test the students 

obtained an average grade of 2.4/5 and in the post-test 2.94/5 The quantitative improvement 

in this sub skill is 0.54 points in the average. This improvement after the application of PBL 

can be interpreted as the direct result of strategies applied based on this methodology. The 

strategy ordering thought with PBL had as an objective  to improve the use of grammar and 

vocabulary.  

4.1.2 Pronunciation KET Test 

 

Table N°  7 Pronunciation KET Test 

See annex 4 

KET test 

Pronunciation 

Pre-test 

control group 

Post-test 

control group 

Pre-test 

Experimental 

group 

Post-test 

Experimental 

group 

2.8 3.07 2.8 3.25 

Source: Direct Research 

Author: Jaramillo G. (2018) 

0
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Graph N° 8 Pronunciation KET Test 

 
Source: Direct Research 

Author: Jaramillo G. (2018) 

Analysis and interpretation 

In the item interaction the student of the Control Group obtained a score of 2.8/5 in 

the pre-test and 3.4/5 in the post-test. While in the Experimental Group the students obtained 

a score of 3.2/5 in the pre-test and 3.6/5 in the post-test after the application of Project Based 

Learning. The improvement of 0.4   represents that along the academic term the speaking 

skills has been practiced more for the students. The application of PBL could contribute in 

the    development of this necessary subskill. The teacher’s objective in the projects 

developed by the students was improving students’ pronunciation. To reflect constantly in 

their pronunciation improvement got good outcomes. 

4.1.3 Interaction KET 

 

Table  N°  8 Interaction KET 

See annex 4 

KET test 

Interaction 

Pre-test 

control group 

Post-test 

control group 

Pre-test 

Experimental 

group 

Post-test 

Experimental 

group 

2.8 3.4 3.2 3.6 

Source: Direct Research 

Author: Jaramillo G. (2018) 
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Graph N° 9 Interaction KET 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Analysis and interpretation 

In the item interaction the student of the Control Group obtained a score of 2.8/5 in 

the pre-test and 3.4/5 in the post-test. While in the Experimental Group the students obtained 

a score of 3.2/5 in the pre-test and 3.6/5 in the post-test after the application of Project Based 

Learning. The improvement of 0.4   represents that along the academic term the speaking 

skills has been practiced more for the students. The application of PBL could contribute in 

the    development of this necessary subskill. The projects developed by the students had as 

a main objective interaction. The application of PBL represented an important factor to 

awake in students the desire of participating actively in class. 

4.1.4 Total Score KET test  
 

Table N°  9 Total Score KET test 

KET test 

Total Score 

Pre-test 

control group 

Post-test 

control group 

Pre-test 

Experimental 

group 

Post-test 

Experimental 

group 

8.5 9.37 8.4 9.79 

Source: Direct Research 

Author: Jaramillo G. (2018) 
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Graph N° 10 Score total KET test 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

In the total average score of the diagnostic test the Control Group obtained 8.5 / 15 

equivalent to 56.7% of the maximum score. While in the post-test a score of 9.37 / 15 was 

obtained, representing 62.5% of the highest score. There is evidence of 5.8% of improvement 

without intervention of the researcher teacher with PBL. The experimental group obtained 

in the pre-test an average score of 8.4 / 15 which represents 56% of the total score. In the 

post-test, the total qualification in speaking skill was 9.79 / 15, which represents 65.2%. 

Statistical data showed that there is a 9.2% improvement in speaking skills after the 

application of PBL. The intensive work with the students of the Experimental Group 

demonstrates a significant change in the level of speaking.  From the total score, the 

improvement of 1.39 % in the speaking skill represents approximately the improvement of 

2.3% in the English language level. The improvement in speaking skills can influence other 

language skills because all the skills are connected directly. The strategies applied got the 

main objective that was the improvement of speaking skill, but the result could be better. It 

is necessary to explain that the students of the institution are certified annually but it is a 

process that had started three years ago. Students answered positively to the project but the 

time they receive English class is relatively short this factor could affect the results. 
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4.2 Survey 

 

The questionnaire instrument consisted of 10 questions; the first 5 questions focused on 

application while the last 5 questions on speaking skills. 

4.2.1 Question N° 1 
 
Table N°  10 Question N° 1 

How often do you develop projects with your students in an academic period? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Never 2 28.6 28.6 28.6 

Seldom 3 42.9 42.9 71.4 

Sometimes 2 28.6 28.6 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 11 Question N° 1 

 
Source: Direct Research 

Author: Jaramillo G. (2018) 

 

The first question shows a very high percentage of seldom in terms of the application 

of PBL in class. 28.6% of teachers mentioned that they do not work with PBL, while 28% 

mentioned that they work sometimes, there were no teachers who mentioned that they work 

with PBL always or almost always. These data allow determining that the practice of PBL 

in the class is low or very low. This information determines the need to work with projects 

for improving the English language. 
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4.2.2 Question N° 2 

 

Table N°  11 Question N° 2 

How often do you follow the sequence for the development of a project: getting, started, field work 

debriefing events? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Never 2 28.6 28.6 28.6 

Seldom 3 42.9 42.9 71.4 

Sometimes 2 28.6 28.6 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 12 Question N° 2 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Analysis and interpretation 

In question number 2 the tendency towards the application of PBL is maintained. 

28.6% of teachers indicate that they never follow the sequence determined in the question 

when working with projects. 42.9% point out that they rarely. 26.8% point out that 

sometimes. This question indicates that, although there are teachers who work with projects, 
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they do not necessarily follow these specific stages for the application of projects with 

students. There is a relatively low percentage that knows or applies this specific knowledge. 

4.2.3 Question N° 3 

 

Table  N°  12 Question N° 3 

How often do you organize research groups to develop autonomous work, values and research 

activities? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Seldom 2 28.6 28.6 28.6 

Sometimes 3 42.9 42.9 71.4 

Almost always 2 28.6 28.6 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 13 Question N° 3 

 
 
Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Analysis and interpretation 

The present chart and graph show the teacher works on research projects. 42.9 of the 

teachers mention doing this kind of activities. While 28.6% point out that they almost always 
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organize research work. Only 26.8 % mention they rarely work organizing research groups. 

This that aspect can be considered positive because if teacher work in small research groups, 

they only need a guide to help the to organize and systematize projects. 

 

4.2.4 Question N° 4 

 

Table N°  13 Question N° 4 

How often do your students organize, participate and make presentations about some research? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Seldom 4 57.1 57.1 57.1 

Sometimes 3 42.9 42.9 100.0 

Total 7 100.0 100.0  

 

Graph N° 14 Question N° 4 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

 

In question number 4 there is no clear negative trend, because there are not answers 

with never. 57 % teachers mention that they seldom organize and participate in presentation 

about research. This answer makes the researcher suppose that the jobs are presented by 

writing. While 49.9% say they sometimes do this class of activities. This question help to 
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reflect about the practice of speaking in the classroom, especially to report any kind of 

research work and the possibility to provide interactive, dynamic and communicative based 

on Project Based Learning not only to practice speaking but also to develop more capabilities 

about research and academic development. 

4.2.5 Question N° 5 

 

Table  N°  14 Question N° 5 

How often are real-world problems studied in class? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Seldom 2 28.6 28.6 28.6 

Sometimes 4 57.1 57.1 85.7 

Almost never 1 14.3 14.3 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 15 Question N° 5 

 
Source: Direct Research 

Author: Jaramillo G. (2018) 

 

 

Question number 5 had as main objective to know the frequency of working with 

real world activities. 28.57% said they seldom work with real world problems in the class. 
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Maybe a different methodology or a scheme imposed by the curricula or the book do not let 

them to do these activities.  On the other hand, 57.14% indicated that sometimes and 14.29% 

indicated that they almost always work in this way. This kind of activities can motivate and 

help student to in a better way the world that surrounds them. If teachers work with real 

world material, they could help student to develop a different perspective about the 

established curricula.  

4.2.6 Question N° 6 

 

Table N°  15 Question N° 6 

You consider your students’ speaking level is 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Bad 1 14.3 14.3 14.3 

Regular 2 28.6 28.6 42.9 

Good 3 42.9 42.9 85.7 

Very good 1 14.3 14.3 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

Graph N° 16 Question N° 6 

 
Source: Direct Research 

Author: Jaramillo G. (2018) 
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Perhaps this is the item with the most pronounced diversity in the answers. 14.29 % 

of the respondents indicated they considered their students’ level is bad, while 28.6% 

indicated that their students’ level is regular.  Most of the respondents 42.9% considered 

their students have a regular speaking level. 14.29% considered their students have a very 

good speaking level. There were no cases in which teacher consider their students have 

excellent level. These answers allowed the researcher to conclude that there is  a  need of a 

proposal to improve the speaking skill. 

4.2.7 Question N° 7 

 

Table N°  16 Question N° 7 

You consider grammar applied by your students in speaking activities in class is 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Bad 1 14.3 14.3 14.3 

Regular 3 42.9 42.9 57.1 

Good 2 28.6 28.6 85.7 

Very good 1 14.3 14.3 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

Graph N° 17 Question N°  7 

 
Source: Direct Research 

Author: Jaramillo G. (2018) 
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In the theoretical framework the necessity of grammar was studied as a factor to 

improve speaking. When asking teachers about the level of grammar they consider they 

students have in speaking, they mentioned the following: 14.29% consider they have bad 

level, 42.86% a regular level, while 28.57% good level. The last 14.29% consider they 

students have very good level. Grammar is essential for speaking. Teachers must look for 

resources that let them improve this sophisticated system. However, grammar should be 

considered as a support to improve communication but not as the core of it. 

4.2.8 Question 8 

 

Table  N°  17 Question N° 8 

You consider your students’ pronunciation in the English class is 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Bad 1 14.3 14.3 14.3 

Regular 4 57.1 57.1 71.4 

Good 1 14.3 14.3 85.7 

Very good 1 14.3 14.3 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

Graph N° 18 Question N° 8 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 
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Another factor studied in the research was pronunciation. The results show 14.29% 

of the respondents consider their students have bad pronunciation. 57% regular level, while 

14.29 % good level. Finally, 14.29% consider their students have a good level pronunciation.  

Pronunciation permits that people communicate fluently. The project worked to help 

students to improve pronunciation. The proposal provided resources to help teachers to 

interact developing projects while students improve their pronunciation. 

4.2.9 Question N° 9 
Table  N°  18 Question N° 9 

You consider the English language vocabulary used by your students in class is 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Bad 1 14.3 14.3 14.3 

Regular 2 28.6 28.6 42.9 

Good 2 28.6 28.6 71.4 

Very good 2 28.6 28.6 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 19 Question N° 9 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 



59 

 

 

In percentages, of the 7 surveyed, 14.29% said their students’ vocabulary is bad, 

28.6% regular, 28.57% good level. 28.57, 9% say their students have a very good level. This 

item refers the level of vocabulary the students use in class.  The distribution in the answer 

is relatively similar. Vocabulary is necessary to develop any language; according to the 

survey vocabulary needs to be improved.  The range of words and knowledge of vocabulary 

is necessary to have good communication. Consequently, teachers need resources to improve 

vocabulary. 

4.2.10 Question N° 10 
Table N°  19 Question N° 10 

You consider the interaction in the English language in class is 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Bad 1 14.3 14.3 14.3 

Regular 2 28.6 28.6 42.9 

Good 3 42.9 42.9 85.7 

Very good 1 14.3 14.3 100.0 

Total 7 100.0 100.0  

Source: Direct Research 

Author: Jaramillo G. (2018) 

 

Graph N° 20 Question N° 10 

 

Source: Direct Research 

Author: Jaramillo G. (2018) 



60 

 

 

In question number 10 teachers were asked about the perception of their students’ 

level in interaction they responded as follows. 14.29 % say their interaction is bad, 28.6% 

regular, and 42.86% good. On the other hand, 14.29% say they have a very good level. The 

results presented in this survey, demonstrate the students’ level is relatively low but better 

than the other subskills. In the project these subskills are practiced constantly.  All the result 

obtained through the instrument questioner were studied with the result gotten in the KET 

test. 

4.3 Observation Guide 

 

The observation guide was applied during the development of the academic term 

2018-2019. The instrument mentioned measured the level of development of PBL in six 

aspects stablished by the guide: PBL structure, PBL facilitation, students’ participation, 

resources, assessments, classroom learning environment. The guide was applied in four 

occasions with the following results: 

 

Table  N°  20 Observation Guide 

PROJECT BASED LEARNING OBSERVATION RECORD 

Evaluated Issues  Project 1 Project 2 Project 3 Project 4 

PBL Structure 3.8 3.9 4.1 4.1 

PBL Facilitation 3.8 4.1 4.3 4.5 

Students’ participation 3.3 3.5 4.3 4.5 

Resources 4 4 4.5 4.5 

Assessment 3 4 5 5 

Classroom Leaning 

Environment 
4 4 4.5 4.5 
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Graph N° 21 Observation Guide 

 

The observation guide for PBL was useful not only to check the mistakes in the 

performance of PBL but also to change constantly the issues studied in the rubric. After a 

thorough work of already 2 years of   data collection, theorization, application of PBL and 

an extensive and meticulous analysis of content through statistic data, it was determined that 

students actually have improved their speaking skill. The application of PBL has evolved 

with speaking evolution in the students of eight grades at UESFN.  The results gotten in the 

observation guide are positive.  In the aspect PBL structure there is change of 0.3 points in 

the comparison between the first and the fourth project. In PBL facilitation there is an 

improvement of 0.7 points between the first and last project performed. The students’ 

participation has improved meaningfully with 1.2 points between the projects mentioned 

above. The change in the item resources is 0.5 between the two projects. In assessment the 

change was from 3 to 5. And finally, in Classroom Learning Environment the change is 0.5.  

Project Based Learning has helped student to practice speaking and according to KET test 

to improve Grammar, vocabulary, pronunciation and interaction 

  

4.4 Hypothesis Verification  

 

To determine whether or not Project-Based Learning empowers the speaking skill 

development. Students were exposed to a KET test, which has three aspects to score 

grammar and vocabulary, pronunciation and interaction.  The students received a score in a 

pre and a port-test. In order to verify the hypothesis, the T-Students test was applied. 

PBL Structure PBL Facilitation Students’ 
participation

Resources Assessment Classroom 
Leaning 

Environment
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Null hypothesis. 

The application of Project Based Learning Method will not develop Speaking Skill in 

the Students of eight level of San Felipe Neri School September 2018 - January 2019. 

Alternative Hypothesis 

The application of Project Based Learning Method will develop Speaking Skill in the 

Students of eight level of San Felipe Neri School September 2018 - January 2019. 

Data collection pre and post-test Control and Experimental groups 

Table  N°  21 KET test 

KET TEST 

Control group Experimental Group 

Student Pre-test Post-test Change Pre-test Post-test 
Change 

S1 

7 7 0 8 9 1 

S2 

8 9 1 8 8 0 

S3 

7 10 3 7 6 -1 

S4 

8 10 2 11 13 2 

S5 

7 11 4 7 6 -1 

S6 

7 7 0 9 11 2 

S7 

7 8 1 7 10 3 

S8 

9 10 1 7 11 4 

S9 

11 13 2 10 9 -1 

S10 

9 8 -1 8 9 1 

S11 

7 9 2 11 15 4 

S12 

7 8 1 7 7 0 

S13 

10 10 0 7 6 -1 

S14 

11 13 2 12 9 -3 

S15 

7 7 0 7 6 -1 

S16 

8 7 -1 13 16 3 
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S17 

9 11 2 7 6 -1 

S18 

7 8 1 7 6 -1 

S19 

8 8 0 7 8 1 

S20 

10 7 -3 7 12 5 

S21 

7 7 0 7 10 3 

S22 

9 10 1 8 11 3 

S23 

11 12 1 11 14 3 

S24 

7 8 1 11 10 -1 

S25 

7 8 1 8 8 0 

S26 

14 15 1 7 10 3 

S27 

7 7 0 9 14 5 

S28 

7 8 1 7 7 0 

S29 

15 15 0 8 9 1 

S30 

7 7 0 7 11 4 

S31 

7 9 2 11 11 0 

S32 

8 10 2 13 14 1 

S33 

9 7 -2 8 12 4 

S34 

8 8 0 7 9 2 

S35 

7 10 3 7 10 3 

S36 

7 8 1 7 7 0 

S37 

15 12 -3 8 11 3 

S38 

7 7 0 7 9 2 

Mean 
8.5 9.37  8.4 9.79  

Source: Direct Research 

Author: Jaramillo G. (2018) 
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4.5 T-student Test 

 

To carry out the T-student test, taken into account as a statistical test of contrast, it 

was  necessary to take into consideration  the table of data  observed in the pre and post-test 

related to the object of the investigation, in this case proposed within the field study in the 

sample of  Control and Experimental group. From the observed results, a comparative chart 

was made with the scores collected by the researcher, thus a logical model of the acceptance 

and rejection was framed to analyze the null hypothesis and alternative hypothesis. 

NPar Tests 

Before starting  with T-test it was necessary to measure the level of regularity in the 

obtained data (pre and post-test). For this reason, Wilcoxon was used for a sample less than 

50 individuals with the follow results: 

a. Based on availability of workspace memory. 

Wilcoxon Signed Ranks Test 

Table N°  22 Wilcoxon Signed Ranks Test 

Ranks 

 N Mean Rank Sum of Ranks 

Post Test  - Pre test Negative Ranks 9a 8.72 78.50 

Positive Ranks 23b 19.54 449.50 

Ties 6c   

Total 38   

 

a. Post Test  < Pre test 

b. Post Test  > Pre test 

c. Post Test  = Pre test 
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Test Statisticsa 

 

Post Test  - 

Pre test 

Z -3.505b 

Asymp. Sig. (2-

tailed) 

.000 

a. Wilcoxon Signed Ranks Test 

b. Based on negative ranks. 

The expected result was less than 0.5 of significance, the result gotten was .000 It 

means here symmetry between pre and post-test. Based on the data it is possible to use T-

student. The following graphs show the result obtained:  

 

 

 

 

 

 

 

T-test 

 

Table N°  23 Paired Samples Statistics 

 

 

 

Graph N° 22 Regularity Test Gauss Bell 
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Paired Samples Statistics 

 Mean N Std. Deviation Std. Error Mean 

Control Pre test 8.500 38 2.2270 .3613 

Post Test 9.368 38 2.4097 .3909 

Experimental Pre test 8.368 38 1.8805 .3051 

Post Test 9.737 38 2.7181 .4409 

 

Table N°  24 Paired Samples Correlations 

Paired Samples Correlations 

 N Correlation Sig. 

Control Pre test  & Post Test 38 .871 .000 

Experimental Pre test  & Post Test 38 .654 .000 

 

Paired Samples Test 

 

Paired Differences 

Mean Std. Deviation Std. Error Mean 

95% Confidence Interval of the 

Difference 

Lower 

Control Pre test  - 

Post Test 

-.8684 1.1894 .1929 -1.2594 

Experimental Pre test  - 

Post Test 

-1.3684 2.0589 .3340 -2.0452 
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Paired Samples Test 

 

Paired Differences 

t df Sig. (2-tailed) 

95% Confidence Interval of the 

Difference 

Upper 

Control Pre test  - 

Post Test 

-.4775 -4.501 37 .000 

Experimental Pre test  - 

Post Test 

-.6917 -4.097 37 .000 

 

T-student Test determined the quantitative change in the Control and Experimental 

group with the difference in their means. The mean of change in Control group is .86 while 

in the Experimental group the change is 1.36. The improvement in the experimental groups 

is higher.  The level of significance is less than 0.5, the maximum accepted. Based on this 

data the Null is rejected and the alternative one is accepted. PBL influences positively in 

speaking skill. 
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Chapter V 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 Conclusions 

 

•  The results demonstrated that the students of eight level at UESFN considered the 

experimental group was 8.4/ 15 in the average of the score in their speaking skill.  The rubric 

of Cambridge demonstrated that the speaking level in KET test was regular, more than 50% 

of the total score A2. This score can be the result of a methodology that does not permit 

students to develop speaking skill. 

 

 •   The application of Project Based Learning originated strategies to improve the speaking 

skill of UESFN students. These strategies pointed to solve problems about Grammar and 

vocabulary, interaction and pronunciation.  Each strategy dealt not only with the aspect 

mentioned above but with the development of critical thinking and social interactions. 

 

•    The improvement in the speaking level was 1.39 in the average score according to the rubric of 

Cambridge in KET test. The good performance achieved in speaking skills is a factor that 

positively affects the study group, in the academic aspect, as well as in social interaction, in 

class participation and also benefits teachers. 
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5.2 Recommendations 

 

•    It is recommended to apply new methodologies to improve the level of speaking skill. it 

will help learners to communicate, develop critical thinking and social interaction. It is 

necessary to improve the teaching-learning process for speaking skill to monitor their 

development continuously. 

 

•   The development of strategies based on PBL shows the interrelation of the speaking skill 

and the methodological development, this project showed how didactic resources were used 

for the development of this skill, it is recommended, deepen, develop and promote the use 

of contemporary methodological tools to improve all communication skills and critical 

thinking. 

 

• It is recommended that teachers innovate methodological strategies based on PBL and 

other communication methods, systematize them to optimize their use, it is necessary to 

increase the time of exposure to language through these activities, to improve oral skills 

and therefore communication. 
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Chapter VI 

PROPOSAL 

6.1 Information Data  

a. Topic  

Manual for the development and application of Project Based Learning to improve speaking 

skill   of eighth grade students at Unidad Educativa “San Felipe Neri”. 

 

b. Institution 

    “Unidad Educativa San Felipe Neri”  

c. Beneficiaries 

The beneficiaries of this project were student of eight level  of Unidad Educativa San 

Felipe Neri. 

d. Location 

    Riobamba, Ecuador  

e. Estimated execution time 

    Four months   

f. Teaching team on charge 

    Researcher: Lic. Gabriela Jaramillo  

6.2 Background Proposal.  

The oral communication skill development is positively impacted by PBL. Moreover, 

it is considered to be essential to success in the learning process, not only because of the 

teacher-student interaction but also to all the academic activities which involve producing 

ideas orally (Burns & Joyce, 1997). Most students have had inadequate speaking 

opportunities at school, as a result of that they feel lack of confidence, unease, and anxiety 

in their ability to speak (Lui& Littlewood,1997). 
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Project Based Learning (PBL) is the most suitable strategy to help students to 

improve their speaking skill. Owing to PBL proposes activities and real tasks that have 

brought new academic challenges for students to solve, as stated by (Goodman, 2010). The 

same author argues that these activities are based on the types of learning and work people 

do in the everyday world outside the classroom. It is extremely linked to Cooperative 

Learning. In consequence, the activities that the teacher proposes are generally done in 

groups of students working together towards a common goal. 

 

6.3 Justification.  

This project is legally, philosophically and socially founded.  It means the project is 

according to the regulations established by the Ecuadorian Curriculum of Education. The 

curriculum stablishes that teachers need to work with project to promote creativity, 

participation and security in students when they participate in English classes. The Ministry 

of Education of Ecuador demands A1 level to eighth grade students in all country. Founded 

on the lawful premises, this project is justified because it provides the necessary training and 

quality standards demanded by UESFN and the Ecuadorian state. 

 

In addition, based on its deep research this project provides practical exercises to frame and 

internalize the English language. To promote creativity, critical thinking, confidence and 

welfare in students is the essential base of this project. This manual contributes to the 

students' academic, social and personal life. 

 

6.4 Objectives 

•  To develop interactive speaking communication through the creation of projects 

based on PBL that contribute meaningfully to intellectual, human, and social growing 

of students at UESFN. 

•  

6.4.2 Specific Objectives.  

• To construct the theoretical framework for the effective application of Project 

Based Learning to improve speaking skills, identifying the speaking features, its 

advantages, the importance using this skill and its application in projects. 
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• To determine the   main aspects to evaluate and therefore improve in speaking 

skill through the application of the proposal. The four aspects to improve were 

grammar, pronunciation, interaction and vocabulary. 

 

• To design a manual for the development and application of PBL through the 

practice of real-world, interactive, and didactic activities in teaching-learning 

process in order to improve speaking. 

 

6.5 Feasibility Analysis. 

The manual of PBL to improve speaking presents didactic exercises to help students to 

interact and develop critical thinking, confidence and autonomous learning in the English 

language. To have as a reference international standard in English speaking development, 

the Common European Framework of Reference for Languages were studied. Based on the 

parameters that this institution demands in A2 level the proposal was developed. UESFN 

provided all the facilities to develop the project. The high school works to certify students 

intenationally. 

 

 6.6 Proposal Fundamentals.  

Theoretical  

Project Based-Learning method around projects. 

Project-based learning is a method that categorizes learning through projects. 

Projects are well-defined as significant but difficult activities, based on stimulating 

interrogations or problems, that implicate students in design, problem-solving, making 

decisions, or research activities; bounce students the opportunity for autonomous work 

including extended periods to conclude in final products or expositions (Jones,1997). Other 

defining features found in the literature contain reliable content, reliable assessment, teacher 

facilitation but not direction, explicit educational aims, (Moursund, 1999).  

Definitions of project-based learning method include characteristics related to the use of 

realistic interrogation, a community of inquiry, and the use of cognitive technology-based 

tools (Krajcik, 1994) and "Expeditionary Learning" adds features of comprehensive school 
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enhancement, community service, and multidisciplinary themes (Expeditionary Learning 

Outward Bound, 1999).  

The processes and objectives to a more fundamental educational philosophy is  underpinned 

to constructivism because through the use of PBL students can develop  problem - solving 

and higher order critical thinking skills which are very important (Allen, 2004). They are 

life-long, manageable skills to settings outside the classroom. The growth of PBL from 

simply an educational approach associated with a set of principles (Bruner, 1966). 

Swee (2014) proposes the philosophical principles, which PBL theories include:  

• Student-centredness of the learning environment, student-empowerment in the 

learning process. 

• Development of lifelong learning skills 

• Encouragement of independent, active and self-directed learning combining with 

significant implications of these principles. 

• Design and structure of curricula and the adoption of appropriate assessment 

processes. 

Phases of The Project Based Learning  

Katz and Chard (1989) explain that PBL Method involves three stages as follows: 

Getting started 

Students and teacher select and refine the topic to be studied. They have to make connections 

between what they had read or heard in other areas and in their daily lives. It is a good idea 

to elaborate questions which contribute to focus students on the topic and predict the findings 

at the end of the project. 

Field work 

Learners investigate about events, objects, places or topics and get in contact with different 

contexts and doings. This phase helps students to develop their capabilities to observe, 

construct models, and verify their new knowledge.  
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Culminating and debriefing events  

This is the last phase, in which students demonstrate their acquired knowledge presenting 

the final outcome that is nurtured with their own contributions. Generally the results 

questions by the teacher will be answered during the final stage. 

Pinzon (2013) claims that the variety of final tasks in foreign language teaching is 

the component to prepare learners to use English in the world beyond the classroom, 

activities that allow learners to experiment with the roles they use in real life. Spanish and 

English languages have been used to incorporate pre-concepts to facilitate them to 

interrelate. The Language usage is encouraged in all periods of the activities and classroom 

interaction to learn a new way to communicate ideas, feelings, emotions and knowledge 

(Silberman, 1996).  

Speaking is the hardest skill for teachers to teach (Willis, 1983) however, motivating 

ideas, dialogues and comments development takes a long time after practicing.  Every class 

is a challenge because fluency when speaking is a communicative weakness. Students feel 

unconfident and limited when trying to mention something that they think and really need 

to express.  

Benefits of Project-Based Learning 

PBL offers an extensive range of benefits to teachers and students. The use of project-

based learning in schools involve students, cut absenteeism, boost cooperative learning 

skills, and improve academic performance (George Lucas Educational Foundation, 2001). 

The benefits of project-based learning for students include:  

e) Improved attendance, growth in self-reliance, and improved attitudes toward 

learning (Thomas, 2000)  

f) Academic improvements equal to or better than the produced by other models, 

with students involved in projects taking higher responsibility for learning than 

during more traditional classroom activities (Boaler, 2000). 

g) Opportunities to improve complex skills, such as higher-order thinking, problem-

solving, cooperating, and communicating (SRI, 2000), and;  

h) Access to a wider range of learning opportunities in the classroom, providing a 

strategy for engaging culturally diverse learners (Railsback, 2002). 
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For teachers, the PBL benefits include enhanced professionalism and collaboration 

among colleagues, and opportunities to build relationships with students (Thomas, 2000). 

Furthermore, many teachers are pleased due to PBL accommodates diverse learning styles 

and multiple intelligences by introducing a wider range of learning opportunities into the 

classroom.  

PBL Vs Traditional Classroom 

The Intel Teach to the Future (2003) describes a classroom where the teacher is using 

the project-based learning model effectively, as follows: 

o There is a problem with no predetermined answer 

o There is an atmosphere that tolerates error and change 

o Students make decisions with a framework 

o Students design the process for reaching a solution 

o Students have a chance to reflect on the activities 

o Assessment takes place continuously 

o A final product results and is evaluated for quality 

PBL foster a paradigmatic revolution which from the point of view of Bransford, 

Brown, & Conking (2000) goes from following orders to carrying out self-directed learning 

activities; from memorizing and repeating to discovering, integrating, and presenting; from 

listening and reacting to communicating and taking responsibility; from knowledge of facts, 

terms, and content to understanding processes; from theory to application of theory; from 

being teacher dependent to being empowered (Intel, 2003). 
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Operating Model 

Phases Objectives Activities Resources Responsible Time 

 

1.- Organization  

To Socialize the 

proposal to 8th 

level teachers  

for them to know 

about  its 

application  

Deliver and 

socialize in the 

Foreign 

Language Area 

meeting  the 

proposal to 

teachers in order 

to read and 

review its 

content.    

Module  Author  

 

 1 hour  

2.-  Socialization   To Socialize the 

time that the 

proposal will 

take to be 

applied and the 

Schedule along 

its application.  

Review teacher’s 

schedules to 

contrast them 

between the 

teacher and the 

researcher in 

order to fit in the 

same class and 

time.    

Module  Author  

Teachers 

1 hour  

3.- Application  Follow the 

process as PBL 

method proposes 

through the 

module in class  

Apply 1 to 2 

sessions per 

week 

Module 

Didactic material  

Projector  

Laptop  

Author  

Teacher  

50’ minutes  

4.- Evaluation  To assess the 

PBL application, 

process and 

results 

To use the 

observation 

guide to assess 

the process 

Observation 

guide 

Module  

Didactic material  

Projector  

Laptop  

Author  

Teacher 

10 minutes per 

session 
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6.7 Teacher Guide 
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6.8 Manual of PBL for speaking 

 

To help students to develop speaking CEFRL standards were studied. The objectives of the 

proposal were constructed according to the level that these international schemes demand. 

This proposal is also according to mission, vision and values to UESFN. The following 

strategies were developed in order to improve vocabulary, grammar, interaction and 

pronunciation in English speaking. The implementation of the four projects reported below 

was really positive. The observation guide  and the practical experience help to improve the 

Language skill as well the development of projects. 

 

• Ordering thoughts with PBL. 

• Constructing English vocabulary with PBL 

• Improving pronunciation with PBL 

• Interacting through PBL. 

 

Each strategy represents a project that students developed. These strategies helped the 

students to be identified with the topic they studied about and at the same time to develop 

specific aspect about speaking. The student learns grammar, vocabulary, pronunciation and 

interaction while they identify with each topic of the project.  The proposal contributes 

meaningfully in monitoring the students’ investigation about each topic. 
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6.8.1 Ordering thoughts with PBL 
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6.8.2    Constructing English vocabulary with PBL
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6.8.3 Improving vocabulary with PBL 
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6.8.4 Interacting through PBL
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6.8.5 Worksheet
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Adapted from (Carrillo, 2018) 
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Annex 3 
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(Stearns, 2012) 

Annex 4 

Student 

(S) 

Control  group individual scores 

Difference 
Pre-test  KET Post-test  KET 

Grammar/ 
vocabulary 

Pronunciation 
Interactive 

Communication 
Total 

Grammar/ 
vocabulary 

Pronunciation 
Interactive 

Communication 
Total 

S1 3 2 2 7 3 2 2 7 0 

S2 3 3 2 8 3 3 3 9 1 

S3 3 2 2 7 4 2 4 10 3 

S4 3 1 2 8 4 3 3 10 2 

S5 2 2 2 7 4 4 3 11 4 

S6 3 2 2 7 3 2 2 7 0 

S7 2 3 2 7 3 3 2 8 1 

S8 3 3 3 9 4 3 3 10 1 

S9 4 4 3 11 4 4 5 13 2 

S10 3 3 3 9 4 2 2 8 -1 

S11 2 3 2 7 2 4 3 9 2 

S12 3 2 2 7 3 3 2 8 1 

S13 4 3 3 10 2 4 4 10 0 

S14 4 4 3 11 4 5 4 13 2 

S15 3 2 2 7 2 3 2 7 0 

S16 3 2 3 8 2 3 2 7 -1 

S17 2 3 4 9 3 4 4 11 2 

S18 2 2 3 7 2 3 3 8 1 

S19 3 2 3 8 2 2 3 8 0 

S20 4 3 3 10 2 3 4 9 -3 

S21 3 2 2 7 2 3 2 7 0 

S22 3 3 3 9 2 3 5 10 1 

S23 4 4 3 11 4 4 4 12 1 

S24 3 2 3 8 2 3 3 8 1 

S25 2 3 2 7 2 3 3 8 1 

S26 4 5 5 14 4 4 5 14 1 

S27 2 3 2 7 2 2 3 7 0 

S28 2 3 2 7 2 2 4 8 1 

S29 5 5 5 15 5 5 5 15 0 

S30 2 3 2 7 2 2 3 7 0 

S31 2 3 2 7 2 3 4 9 2 

S32 2 3 3 8 3 3 3 10 2 

S33 3 3 3 9 2 3 3 8 -2 

S34 3 2 3 8 3 2 3 8 0 

S35 2 2 3 7 4 2 4 10 3 

S36 2 2 3 7 2 2 4 8 1 

S37 5 5 5 15 5 5 5 15 -3 

S38 2 2 3 7 2 2 3 7 0 

Average 

Score 
2,9 2,8 2,8 8,5 2,9 3,1 3,4 9,4  
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Student 

(S) 

Experimental  group individual scores 

Difference 
Pre-test  KET Post-test  KET 

Grammar/ 
vocabulary 

Pronunciation 
Interactive 

Communication 
Total 

Grammar/ 
vocabulary 

Pronunciation 
Interactive 

Communication 
Total 

S1 2 3 3 8 2 3 4 9 1 

S2 2 4 2 8 2 3 3 8 0 

S3 2 3 2 7 2 2 2 6 -1 

S4 3 4 4 11 3 5 5 13 2 

S5 2 3 2 7 3 3 3 9 -1 

S6 3 3 3 9 3 4 4 11 2 

S7 2 3 2 7 2 3 5 10 3 

S8 2 3 2 7 3 4 4 11 4 

S9 3 4 3 10 3 3 3 9 -1 

S10 3 3 2 8 4 2 3 9 1 

S11 3 4 4 11 5 5 5 15 4 

S12 2 3 2 7 2 2 3 7 0 

S13 2 3 2 7 2 2 2 6 -1 

S14 3 5 4 12 2 4 3 9 -3 

S15 2 3 2 7 2 2 2 6 -1 

S16 3 5 5 13 5 5 5 16 3 

S17 2 3 2 7 2 2 2 6 -1 

S18 2 3 2 7 2 2 2 6 -1 

S19 2 2 3 7 3 3 2 8 1 

S20 2 2 3 7 2 4 3 9 5 

S21 2 2 3 7 3 3 4 10 3 

S22 2 2 4 8 4 3 4 11 3 

S23 3 3 5 11 4 5 5 14 3 

S24 2 3 5 10 4 5 4 13 -1 

S25 3 2 3 8 2 3 3 8 0 

S26 2 2 3 7 3 3 4 10 3 

S27 3 2 4 9 4 4 3 14 5 

S28 2 2 3 7 2 3 2 7 0 

S29 3 2 3 8 3 3 3 9 1 

S30 2 2 3 7 3 2 4 9 4 

S31 3 3 5 11 3 5 5 13 0 

S32 4 4 5 13 4 5 5 14 1 

S33 3 2 3 8 4 3 3 12 4 

S34 2 2 3 7 3 3 3 9 2 

S35 2 2 3 7 2 3 5 10 3 

S36 2 2 3 7 2 2 3 7 0 

S37 3 2 3 8 3 3 4 10 3 

S38 2 2 3 7 3 2 4 9 2 

Average  

Score 2,4 2,8 3,2 8,5 2,9 3,25 3,6 9,79  

 

 


