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RESUMEN EJECUTIVO 

 

El presente proyecto investigativo cuyo título es “ La Fonética Articulatoria en el 

Desarrollo de la Pronunciación del Idioma Ingles” tuvo como meta principal 

determinar si el uso de la Fonética Articulatoria ayuda en el mejoramiento de la 

pronunciación del Idioma Ingles y junto con esta describir los sonidos del 

lenguaje, vocales y consonantes, mediante su forma de producción y clasificación, 

acento y entonación; además de, realizar una intervención dentro del aula y 

analizar los datos obtenidos antes y después de la misma; finalmente concienciar 

en el estudiante la necesidad de adquirir conocimientos relacionados con Fonética 

Articulatoria para de esta manera mejorar su comunicación oral mediante el uso 

del Idioma Ingles .   Este estudio descriptivo tuvo un abordaje cuali-cuantitativo a 

través del cual se desarrolló un estudio cuasi-experimental basado en este se 

trabajó con dos grupos de estudiantes: el grupo de control con 121 estudiantes y el 

grupo experimental con el mismo número de estudiantes los cuales no estuvieron 

escogidos aleatoriamente. La investigación además, fue de Campo  ya que se 

realizó la intervención de la investigadora dentro del aula de clase así como 

también fue un tipo de investigación bibliográfica documental. La población 

objeto del presente estudio estuvo conformada por estudiantes de seis paralelos de 

octavo Grado de Educación General Básica de la Unidad Educativa Riobamba 
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durante el primer Quimestre del año lectivo 2017-2018. Para la recolección de 

datos, la investigadora aplicó dos pruebas a los dos grupos de la población: una 

entrevista de pares antes de la intervención y otra después de la misma. Con los 

datos obtenidos y tabulados, la verificación de las hipótesis fue realizada con la 

prueba matemática T de Student. Por lo tanto se concluye que los estudiantes 

mejoraron su pronunciación del Idioma Ingles mediante el uso de la Fonética 

Articulatoria y se recomienda enfatizar estos temas en la planificación didáctica 

para motivar una correcta producción oral del Idioma Ingles.  

 

Descriptores: Acento - Alfabeto Fonético Internacional - Comunicación  -

Consonantes - Entonación  - Fonética Articulatoria - Lenguaje - Pronunciación - 

Sonidos -  Vocales 
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ABSTRACT 

 

The present research named as “Articulatory Phonetics in the English Language 

Pronunciation Development” was aimed to determine whether Articulatory 

phonetics use enhances English Pronunciation development or not; to describe the 

sounds of speech, consonants and vowels, through their manners of articulation 

and points of articulation, stress, and intonation; besides, to develop a teacher’s 

intervention within the class and analyze the obtained data before and after it. 

Finally, it was aimed to socialize the necessity of improving English 

pronunciation development through the learning of Articulatory Phonetics issues; 

in this way, they would enhance their English Language oral communication 

skills.   This descriptive research was focused on quali-quantitative approach and 

for the consecution of its goals, a quasi-experimental research was developed. 

Quasi-experimental research had two groups of students to implement 

Articulatory phonetics: the control group, which was formed by 121 individuals 

and the experimental one with the same number of students. Both, the control and 

the experimental groups of students were not chosen randomly. Besides, this 

investigation was focused on field research since the teacher made a class 

intervention. Furthermore, it was bibliographical research as well. The population 

was formed by six groups belonging to Eighth grade of Basic Education from 
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Unidad Educativa Riobamba during the First Term of 2017-2018 academic year. 

For collecting data, a pre and a post-test were taken by the students before and 

after the researcher’s intervention. Pre and post-tests consisted in a pair oral 

interview. With the obtained and analyzed data, the researcher verified the 

hypothesis with T Student mathematical method. The obtained results showed that 

students did enhance their English language pronunciation development with the 

use of Articulatory phonetics applied in class. Accordingly, it is highly 

recommended to emphasize those topics within the didactic class planning in 

order to encourage students to pronounce correctly for a better oral 

communication. 

 

Keywords: Articulatory Phonetics - Pronunciation - Vocals - Consonants - 

Accent - Intonation - International Phonetic Alphabet – Communication – Sounds 

- Language 
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INTRODUCTION 

     English as a global language has been positioned in all of the fields of human life, as 

this phenomenon has increased; it is plausible to research about how learners can 

develop better English competences. 

The present study titled “Articulatory Phonetics in the English Language 

Pronunciation Development” has as its main objective to analyze whether the use of 

Articulatory Phonetics enhances the English pronunciation. The research purveys 

valuable data based on Articulatory Phonetics, organs of speech, sounds of speech, 

vowels, consonants, stress and intonation. It was developed for a deficient 

pronunciation was detected. Furthermore, understanding to each other was almost 

impossible because of this problem.  

 

This research focused in a quasi - experimental research based on Articulatory 

Phonetics was applied in classes to the Experimental group of students for improving 

their pronunciation development. It centered on a quali-quantitative approach as well. 

Pre and Post-tests were the applied evauation instruments. This process was extremely 

motivating because it allowed the researcher to try another way of teaching English 

from a different perspective. It was accomplished through the implementation of a 

proposal for helping in students’ pronunciation development.   Therefore, this work is 

partitioned into six chapters:  

 

CHAPTER I. It introduces the problem. It describes the contextualization of the 

problem within different levels:  macro, meso and micro. Then, it is followed by the 

critical analysis, prognosis, the establishment of the problem, research questions, 

delimitation of the study, justification, and its objectives.  

 

CHAPTER II. It exhibits the research background through the analysis of previous 

studies, philosophical foundation, legal foundation, Key Categories, the theoretical 

foundation for each variable, the setting of Null hypothesis and hypothesis 1.  
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CHAPTER III. It explains the used methodology for this work through the method of 

research, type of research, population. Furthermore, the operationalization of variables, 

the method of data collection and data collection and analysis are shown.  

 

CHAPTER IV. It describes the obtained data base on pre and post- tests results which 

were taken by the students. Moreover, it shows the results and their analysis, 

interpretation of data, and hypothesis verification by applying T student Test.  

 

CHAPTER V. It is related to conclusions and recommendations that are the result of 

this research.  

 

CHAPTER VI. It presents a proposal to help in the enhancing of English pronunciation 

development through the use of Articulatory Phonetics. 

 

Lastly, a set of annexes which provide further information about the present research is 

presented. 
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CHAPTER  I 

THE PROBLEM 

1.1. Research Topic 

 

Articulatory Phonetics in the English language pronunciation development 

1.2. Problem statement 

 

Lack of Articulatory Phonetics knowledge that influences a low level of English 

Pronunciation Development 

1.2.1. Contextualization 

 

English language is considered as the default one or even the only language at 

meetings around the world (Northrup, 2013); therefore, it is the most important 

language around the world because it is used in business, tourism, technology, and 

science among other fields (Crystal, 2003).  However there are some problems at the 

moment of performing oral communication due to bad pronunciation; consequently, 

it is important to analyze what happens in the world, in Ecuador, and at “Riobamba” 

school.  

 

English pronunciation problems stop oral communication around the globe. In 

China, for instance, Phonetics is considered an outstanding difficulty in terms of oral 

communication. Chinese university students tend to fail in the accuracy of individual 

sounds.  English students are generally quiet and shy and have a sense of fear due to 

their pronunciation mistakes; consequently, they have low self-esteem and poor 



 
 

4 
 

social interaction because of pronunciation, stress, and intonation hassles which 

widely affect their conversation skills (Zhang & Yin, 2009).  

 

Furthermore, in Thailand, there are some typical pronunciation problems. A 

research conducted with 500 people from cities like Cordova, Barcelona, Paris, 

Turin, and Rome found that pronunciation is considered as a major issue in English 

learning. Thai people remark that different English accents make understanding 

difficult because they have consonant and vowel pronunciation differences. 

Additionally, they have difficulties in uttering consonant clusters as well as 

intonation and stress mistakes (Wei & Zhou, 2002).  

 

 

 In Ecuador English pronunciation is also a trouble. The Ministry of Education is 

demanding a B1.2 level at the end of High School education (Ministerio de 

Educación de Ecuador, 2017). Hence, written English and oral English are two 

different things (O'Connor, 2009); in Ecuador there is a low level of uttering English 

language. For example, there is an influence of Spanish sounds when using English 

words (Olivo, 2016). Besides, Ecuadorian students emphasize that pronunciation is 

the most difficult issue at the moment of learning; similarly, Ecuadorian English 

teachers remark that pronouncing English and the fear of making mistakes are strong 

problems in class settings (Gonzalez, et al., 2015).   

 

At “Riobamba” school, according to teacher’s grading registers from the year 

2017 which are filed at the secretary’s dependence, English pronunciation is a 

remarkable difficulty. Students do not have a proper way of pronunciation because 

they produce both Spanish and English sounds in the same way. Further, they are 

afraid at the moment of performing a speaking practice in class; and, they do not 

want to develop oral productions or interactions. 

 

To sum up, English pronunciation is a big issue; therefore, it is important to 

mention that there are pronunciation problems around the world, in Ecuador, and 
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especially with eighth graders at Riobamba school which is evident in the results of 

the diagnose test. In those three contexts there are common troubles or pronunciation 

difficulties that English learners are facing in their learning process.  

1.2.2. Critical Analysis 

 

1.2.2.1. Problem Scheme 

 

 

 

Figure 1. Problem Scheme 

Source: Direct Research 

Created by: Remache, N. (2018) 

 

The present research is focused on the lack of Articulatory Phonetics knowledge 

that influences a low level of English pronunciation development of students at 
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“Riobamba” High School in Riobamba. This problem has four causes and their 

consequential effects.  

 

First, there is a poor English pronunciation development which was evidenced in 

the diagnostic exam before starting English classes with Eighth grade of Basic 

Education. Students tend to pronounce English words just like they write. 

Sometimes, they pronounce half of the word or change sounds which are similar to 

Spanish sounds. To face this problem, teachers do not help their students and do not 

provide feedback and support. As the consequence of it, students have an inadequate 

pronunciation level; while speaking practice students do not seem interested but 

anxious. They get shocked when struggle with oral communication or stop talking 

because they feel that their listeners do not understand them at all (Zhang & Yin, 

2009). On the contrary, teachers want their students to pronounce in a good way 

however they do not provide enough support to promote their students to a good 

English oral proficiency level. 

 

Furthermore, there is a non-effective spoken communication between teacher and 

student and among them. Therefore, they do not understand when others do not utter 

English sounds appropriately. The message is unclear and the listener does not make 

appropriate responses. For example, it is very difficult to understand to Chinese 

people because they speak with their own rhythm and intonation (Zhang & Yin, 

2009). Consequently, there is weakness in communication channels. People who do 

not speak or pronounce in a right way tend to avoid conversations and lose many 

opportunities to empower their speaking skills. 

 

Besides the problems which were mentioned above, there is a traditional English 

teaching methodology in pronunciation practice. While students want to learn about 

the reasons why sounds are pronounced in one way or another; teachers are using the 

Teacher-centered methodology that ends in a boring and repetitive class. The teacher 

just stands in front of the class with a marker and filling blanks in a book. The 

classes are neither meaningful nor relevant for students who are anxious for 
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receiving feedback or teacher’s support  (Varatta, 2017). Therefore, students show a 

clear disregarding of English pronunciation rules because they do not know how and 

why pronunciation of sounds is developed. This problem happens in classes all the 

time because students do not have Articulatory Phonetics classes. 

 

Another big deal is the fact that students have few English pronunciation 

opportunities because they just repeat drills in the class hour. Here in Riobamba, 

there are many places to practice English; however, students do not take advantage 

of them. Teachers do not encourage students to practice English pronunciation in the 

real life.  Benjamin Franklin quoted in Frost (2012) remarked:  “Tell me and I forget, 

teach me and I may remember, involve me and I learn”; this is totally true because 

students must practice pronunciation in real life with real English speakers to 

enhance their pronunciation development every day. Consequently, they have short 

vocabulary knowledge because when they do not use the acquired knowledge, they 

forget it. They do not practice the words that were learned in class to establish 

communication.  

 

To conclude, low level of English pronunciation development has its causes and 

their correspondence effects. These greatly affect English pronunciation 

development and stops students to improve oral interaction. 
 

1.2.3. Prognosis 

 

Ecuadorian schools and English teachers should propose new ways of teaching 

pronunciation in order to enhance it. The application of Articulatory phonetics can 

help to provide teacher a good guide to do it. Recognizing the Sounds of Speech and 

using the organ of speech appropriately can also help.   If there is not any proposal 

about Ecuadorian English pronunciation learning, it will stay in the same low level.  

And all of the efforts to enhance English pronunciation will be null. 
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Students will have a poor English communication because they will face a feeling 

of shock with struggling. At school, students do not want to talk or participate in 

class because they do not know how to pronounce words correctly. They tend to be 

quiet most of the time for avoiding embarrassment due to their low level of English 

pronunciation. If this problem persists, students will not improve their oral skills. 

 

Weakness in communication channels will persist in English learning because of 

non-effective communication. Students do not use English to communicate in class 

for their lack of commitment in doing it. They are still learning English just for being 

promoted; therefore, it is necessary to start worrying about pronunciation issues. If 

this problem continues, there will be not any communication channels. 

 

Traditional English teaching methodology needs to be changed due to teachers are 

using repetition drills without focusing on Articulatory Phonetics topics. Therefore, 

students have pronunciation fears, especially for they struggle with sounds they do 

not know. Besides, students do not have many opportunities to practice their 

pronunciation consequently they do not retain the learned vocabulary. If these 

problems linger, students will continue facing oral barriers for communication.  

 

However, if teachers and students cooperated to develop a better English 

pronunciation, Ecuadorian education would be better. Students would pronounce 

words more accurately and would have more understanding about foreigners’ 

pronunciation, too. In this way, English learners would make their communication 

skills a good practice for living.  

  

1.2.4. Research Problem formulation 

 

How does the lack of Articulatory Phonetics knowledge affect the English 

language pronunciation development? 
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1.2.5.   Research Questions 

 

1. How consonants and vowels are produced and classified as English 

sounds in the pronunciation development?  

2. What are the results about pronunciation development before and after 

the researcher’s intervention? 

3. How to create students’ awareness about English language 

pronunciation?  

 

1.2.6. Delimitation of the research object 

 

 Content delimitation 

Articulatory Phonetics in the English language pronunciation development  

Area of Research 

Descriptive Linguistics 

Line of Research 

Phonetics 

Spatial delimitation 

Eighth Graders at Unidad Educativa “Riobamba”, the city of Riobamba, Chimborazo - 

Ecuador 

            

1.3.  Justification 

 

English has been one of the most important languages around the world 

throughout the history since this gives the opportunity to communicate with people 

from different cultures (Northrup, 2013). Even when borders separate humanity 

because countries have delimited their territories, English language can join them 

together. In Ecuador, the Ministry of Education is demanding high levels of English 

competency not only in written form but also in oral interaction and production 
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(Ministerio de Educación de Ecuador, 2017). Accordingly, this study is focused on 

two main variables: the dependent variable is named as English pronunciation 

development and the Independent one is called as Articulatory Phonetics; both of 

them are linked to improve eighth graders’ English competence of Riobamba High 

School; that is the reason why the present research is interesting, helpful, and 

feasible. 

 

This study is interesting because Articulatory phonetics for English pronunciation 

development is helpful for a better teaching practice thereby having a good 

knowledge about phonetic symbols individuals can upgrade their pronunciation. 

Authors of the dictionaries write phonetic transcriptions next to the words, and 

students do not know how to read or use them; therefore, it becomes significant to 

learn about those signs (Garcia, 2012) for a better understanding and use of English 

language. Besides, most of the electronic dictionaries have audios with the 

pronunciation and the phonetic transcription; consequently it is good that students 

have a general idea of what they mean (Fernandez, 2016). Furthermore, students 

learn to pronounce words and sentences with the appropriate stress and intonation 

which means that their communication is understandable. 

 

Moreover, the present research is helpful. According to Salazar (2013) having a 

good pronunciation level is useful for the reason that when people produce sounds of 

speech appropriately they can be understood by the others even if they do not come 

from the same culture or country. A good pronunciation development avoids 

misunderstanding since learning it is demanding in oral interaction and production 

(Council of Europe, 1991). Therefore, eighth graders start with strong basis in their 

way to learn English as a Foreign Language.  

 

Additionally, this research is feasible inasmuch as an English teacher at Unidad 

Educativa Riobamba, I have the opportunity to work with eighth graders and apply 

Articulatory phonetics topics for improving students’ pronunciation development. 
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They are applied in daily classes in context. Therefore, they will change their way of 

producing English sounds and consequently their level of English will be better. 

 

1.4. Objectives 

1.4.1. General Objective 

 

To determine the effectiveness of Articulatory Phonetics use for enhancing 

English pronunciation development 

1.4.2. Specific Objectives 

 

- To describe how the Sounds of speech are produced and classified in English 

pronunciation development. 

- To analyze data before and after the teacher’s articulatory phonetics intervention for 

students’ pronunciation development. 

- To promote students’ awareness about Articulatory Phonetics for a better 

pronunciation development through teacher’s intervention.  
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CHAPTER  II 

THEORETICAL FRAMEWORK 

2.1. Research Background  

 

Three important Ecuadorian studies have been found to perform the problem 

background of the present work which authors are Juca, Martinez, and Lalangui. 

 

First, a very interesting research belonged to Juca (2013) from Universidad Central 

del Ecuador titled “Fonetica Articulatoria en el desarrollo de la pronunciación del Ingles 

Norteamericano de los y las estudiantes de primer nivel presencial del Centro de 

Idiomas de la Universidad Central del Ecuador durante el Semestre de Enero a Julio de 

2012” was found. The author had as her main objective to determine how Articulatory 

Phonetics helps in the pronunciation of American English. This socio-educational 

project had a quali-quantitative approach. The author concluded that a low percentage 

of respondents have a wide knowledge of Articulatory Phonetics, while a big number of 

them do not know about it.  

 

The result, mentioned above, conducted to the researcher to propose a manual which 

contains didactic activities in order to make Articulatory Phonetics an important part in 

the teaching and learning process. Those activities include: 1) design of Phonetics 

exercises for sharing knowledge about different kinds of sounds like pulmonary, glottal, 

and velars; 2) exercise sounds in context through their study to comprehend whether 

they are voiced or voiceless; furthermore, 3) emphasize in sounds that do not exist in 

Spanish like /ʊ/, /æ/ and /ə/; 4) apply activities which clarify ideas about sounds of speech 

and segmental and supra-segmental linguistic elements as well as phonetics transcriptions 

for improving students pronunciation  development (Juca, 2013).  

 

Another valuable research performed by Martinez (2009) called “A Study of the 

American English Vowel System and the Difficulties of Auditory Discrimination for the 
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Spanish – Speaking Students Attending to the Course of Mechanics at SECAP during 

the School Year 2008 – 2009”. The author remarks that this work is the result of a 

whole life questioning why English pronunciation is so difficult. Therefore, he 

developed a quasi-experimental research with Pre and Post-tests in order to determine 

students’ needs for vowel sounds learning. He also mentions about the necessity to learn 

about the positions of articulators and organs of speech as well. 

 

According to the research conducted by the author, in his quasi-experimental study; 

it was concluded that the hypothesis 1 was accepted through T student mathematical 

tool. It means that students did improve auditory discrimination of English vowels as 

Spanish speaking students; therefore, he highly recommends that every educational 

institution should teach pronunciation issues, rather than grammar rules, for a better 

English comprehension and learning with activities that motivate students to learn from 

their mistakes through the application of innovative methodology and resources 

(Martinez, 2009). 

 

Another interesting research performed by Lalangui (2013) from Universidad 

Central del Ecuador labelled “La Fonética Articulatoria Básica en el Aprendizaje del 

Inglés en los Estudiantes de los Terceros Años de Educación Básica del ISM Academy- 

Quito, Año Lectivo 2011-2012” referes to Basic Articulatory Phonetics which is 

valuable source for English pronunciation learning. The autor in her study concluded 

that there is no evidence of pronunciation emphasis in students’ learning process due to 

they do not know how to pronounce words. On the contrary, classes emphasize 

vocabulary building which are no relevant because it focus on memorization by using 

short term memory.  Furthermore, short vowels and consonants are confused with 

sounds in Spanish 

 

Hence, she has developed a socio-educational research in order to determine the 

incidence of Articulatory Phonetics in the English language Learning. She also 

proposed 34 didactic- methodological materials focused on English pronunciation to 

improve children’s communicative skills. The author also proposed motivational short 
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activities that must be developed at the beginning, in the middle, and at the end of each 

class for supporting students’ meaningful learning (Lalangui, 2013). 

 

To sum up, the studies above are considered as sources of valuable information 

because they are focused on Phonetics and English pronunciation issues. As three of 

them aimed to help in students’ English pronunciation, they contribute with the basis of 

the present study.  They support it because they provide a wide perspective about 

Articulatory Phonetics and Pronunciation development.  

 

2.2. Philosophical foundation 

 

Mastin (2008) remarks that Positivism is a Philosophical position which accentuates 

in empirical data. Therefore, the researcher observes the real world, collects data, and 

interprets results those can be inferred by the researcher. Positivism lets to investigate 

the methodology of discipline and takes care about methods, rules, and postulates.  

Within this context, the present study aims to observe the problem in classroom 

settings, makes pair interviews in order to obtain data; with the obtained results, and 

their interpretation a proposal needs to be created because the researcher must prove it 

through experiencing teaching learning processes in practice. 

 2.3. Legal foundation 
 

This study has its legal foundation on the following: 

Higher Education Organic law in its Article 3 remarks this education has humanistic, 

cultural and scientific nature characteristics and constitutes a right of the people and a 

public social good, which is in accordance with the Constitution of the Republic of 

Ecuador, it will respond to the public interest and will not be at the service of individual 

and corporate interests. 
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Intercultural Education Organic Law (LOEI, 2011) in its Article 2, literal bb states that 

every single person, community, towns and ethnic groups, known as nationalities have 

the right to learn in their own language and in the official language of intercultural 

relationship; as well as others languages that help in the international communication 

and relationship.  

 

2.4. Conceptual Foundation 

2.4.1. Key categories 
 

 
 

Figure 2. Key Categories 

Source: Direct Research 

Created by: Remache, N. (2018)
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2.4.2 Independent variable interrelated graphic 
                        

 

Figure 3. Independent Variable Interrelated graphic 

Source: Remache (2018) 
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2.4.3 Dependent variable interrelated graphic 

 

Figure 4. Dependent variable interrelated graphic 

Source: Remache (2018)



18 
 

2.4.4. Independent Variable Framework 

Phonetics 

 

Shaghi (2015) states Phonetics is the sounds of speech depiction in any language. It 

portrays how vowels and consonants are produced and listened and what acoustic 

features they have. Furthermore, Phonetics can be put in the group of natural sciences 

that deals with the study of different processes that physiological parts of the human 

beings perform which are involved in the production of sounds while speaking. It also 

treats with symbolic sounds which represent physical objects according to the manner 

of articulation and the points of articulation. 

 

Phonetics is the branch of Linguistics that studies the sounds of speech (Firth, 2008). 

Phonetics is the art which studies practical data about pronouncing and perceiving the 

sounds of speech that are used for communication purposes. Therefore, phonetics aims 

to provide an objective description of speech. Furthermore, Phonetics is narrowly 

connected with the issues related to the International Phonetic Association. This 

Association has created the International Phonetics Alphabet, a set of standard symbols, 

which is widely used for the study of the sounds of speech through Phonetic 

transcriptions (Laver, 1994).  

 

Moreover, Phonetics studies human sounds in general without taking into account 

their functions of specific languages. Those sounds are classified according to speech 

mechanism or the study how the vocal tract, organs of speech, airflow, speech chain, 

and the glottis function, as well as how the sounds of speech (consonants and vowels) 

are divided; voicing or whether the sounds are voiced or voiceless during the vocal 

chords working, place of articulation or where the sounds are produced, and manner of 

articulation or how sounds of speech are uttered (Shaghi, 2015).  
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Further, Phonetics is concerned with the smallest units of a language; besides, it 

studies the human sounds without taking care about what their functions in the speech  

in any particular language they have. This term is also referred to the emphasis on 

pronunciation of languages; for example, any written material such as books which 

focus on Phonetics deal with how to pronounce English correctly but not the functions 

of those sounds in the phonological system of that language (Gil, 2018). 

 

Phonetics sub-fields 
 

Phonetics is sub-divided in terms of description of the sounds of speech. Therefore, 

they are: Acoustic Phonetics, Auditory Phonetics, and Articulatory phonetics. Sounds of 

speech are studied in various modes depending on their approach of research and their 

properties (Herbst, 2010) 

Auditory Phonetics 
 

Elementary judgements in phonetics are performed by auditory ones which are 

judged by their equality and contrast; for instance, the initial sounds of ‘pill’ and ‘pin’ 

sound in the same way; however, the initial sections in “Bill” and ‘bin’ are different. It 

means that human beings communicate by listening first then understanding and 

decoding the message; so, this is the main point of Auditory phonetics (Pilch, 2015). 

 

Auditory Phonetics deals with the investigation about how speech sounds are 

perceived in the ear (Herbst, 2010). Furthermore, it is studied as sound waves in the air 

and their physical properties (Yule, 2010). It also deals with the transmission of sounds 

made in any language (Gil, 2018). Besides, auditory phonetics studies the sounds in a 

language and how they are heard and interpreted; in other words, it studies the listener’s 

behavior (Ello, 2018). 
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Additionally, it is a field of linguistics which centers on biology and more concretely 

on anatomy and physiology. In this field there are two distinct operations that are 

interconnected and influence to each other: 1) audition proper or the perception of 

sounds by human auditory apparatus, and the transforming of the heard information in a 

neural sign and its transporting to the brain; and 2) the information analysis performed 

by the brain and the decoding of the message or the understanding of the message (Ello, 

2018). 

 

 
 

Figure 5. Auditory Phonetics 

Source: Ello (2018) 
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Acoustic Phonetics 

 

Physical properties of sounds like their frequency are studied by Acoustic Phonetics. 

For dealing with this study of the language, spectrograms (invented in 1945) or acoustic 

measurements are used. Wave lengths and the type of vibration produced are mainly 

showed, analyzed and depicted by phoneticians through the use of computer programs 

and spectrograms (Herbst, 2015). Therefore, acoustic phonetics is the field of Phonetics 

that studies the acoustic characteristics of sounds of speech which includes a description 

of speech in terms of physical properties like frequency, intensity, and length (Jongman, 

2016). 

 

Figure 6. Acoustic Phonetics 

Source: Wilson; Kaneko; Yamauchi & Perkins (2018) 

 

Articulatory Phonetics 

 

It is the subfield of Phonetics which deals with the exact movements that are needed 

for the uttering of the sounds of speech. For example, the sound / θ/ as in ‘thin’ has 

three different classifications; hence, it is fricative because the air stream is pushed out 
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with much friction;  interdental for the interaction between the edge of the upper teeth 

with the tip of the tongue, and voiceless due to this sound is produced without vocal 

chords vibration (László, 2014).  

 
Figure 7. Articulatory Phonetics 

Source: Guadarrama (2015) 

 

 

     Yule (2010) states Articulatory Phonetics as the study of how speech sounds are 

made or articulated. It is also known as the physiological mechanisms of speech 

production by human beings (Brinton & Brinton, 2010). Moreover, Articulatory 

Phonetics is also used for studying articulation and phonation as well. It concerns with 

the sounds of speech produced by the organs of speech and how the vocal folds adjust 

the flow of air while it is passing through them for producing different sounds (Zhu, 

2015).  

 

     In addition, the organs of speech are those movable parts which are located in the 

oral cavity or mouth, nasal cavity, the pharynx or throat, and the lungs. Those 

articulators are moved together with the surrounding muscles. According to the author, 
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this part of the body is called as the speech tract (Hockett, 1970); and, it is concerned 

with the speaker’s behavior (Ello, 2018).  

 

Sounds of speech 
 

Human beings are capable of producing a number of sounds; however, not all of 

them are used for communication; for example, a dental click is not recognized as a 

speech sound. On the contrary, those sounds that are used for communication are called 

speech sounds; for instance, /b/ is recognizable as a sound of speech because it is found 

in words like ‘bin’, ‘banana’, ‘laboratory’, ‘cab’, and many others. Therefore, a sound 

of speech is that appears in words of certain language (Williamson, 2015). 

 

Sometimes, when people know to each other, they can identify if the other person is 

in good or bad health condition or if he or she is in good or bad mood just by hearing 

one or two sounds uttered. In this context, it is important to note that there is a 

difference between sounds of the language and sounds of the speech. The latter refer to 

those sounds that are uttered by a concrete person in a particular case which is a point in 

the articulatory and acoustic space (TestMyPrep, 2017). 

 

Sapir (1921) emphasized that sounds of speech are those unformed and unburnt clay 

with bricks are modeled to produce the bricks of the structure or the elements of a 

language. Furthermore, he remarked that sounds of speech are produced in the auditory 

tract of the brain with the movements that involve the organs of speech to utter vowels 

and consonants. Therefore, sounds of speech are merely vowels and consonants which 

are also called as Phones (Yule, 2010). Those sounds of speech are represented in the 

International Phonetic Alphabet and are grouped into two main categories: vowels and 

consonants (Celce-Murcia, Brinton, & Goodwin, 1996).  
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Figure 8. Sounds of speech. 

Source: O’Brien (2017) 

 

Vowels 

 

Vowels are sounds of speech which are produced by human beings when the 

airstream flows out through the vocal cavity without being blocked by teeth, lips, or 

tongue. There are two kinds of vowels: 1) short vowels are short sounds such as the 

pronounced in the word ‘cup’; on the other hand, 2) long vowels are long sounds as in 

‘shoe’ (Cambridge Dictionary, 2018). 

 

Five out of 26 letters of the alphabet are vowels that are sounds which are produced 

in the vocal cavity by the flow of air that comes from the lungs without closing any part 

of the throat and mouth. Letter Y is considered both as a vowel and consonant because 

when it starts a word like in ‘yellow’ it is considered as a consonant; unless, it ends a 

word like in ‘sunny’ or ‘baby’ it is considered as a vowel. Vowels can be studied as 
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they are monophthongs, which are pronounced at once, and diphthongs that changes 

character during their uttering (Shaghi, 2015). 

 

Vowel sounds are produced without friction; it means that there is no stop (Yule, 

2010).  Sometimes Y is considered as a vowel which is pronounced like /i/; 

furthermore, W substitutes U (Bigham, 2014). All of them are voiced (Yule, 2010).  

Vowels are analyzed by their Point of articulation, the degree of lip rounding, the level 

of the tongue, and their length (Herbst, English Linguistics: A Coursebook for students 

of English, 2015). 

 

Articulation of Vowels 

 

Points of articulation  

 

According to the highest position of the tongue, vowels can be: front, middle, and 

back (Herbst, 2015). Front vowels are those which are produced by the front part of the 

tongue towards the front of the mouth. They are / i: /, / i /, / e /, / æ /; on the opposite, 

back vowels are uttered with the back part of the tongue contacts with the back of the 

mouth / ɑ: /, / ɔ: /; / ɒ /, /u:/, / ʊ /.   Lastly, central vowels are /ə /, / ɜ: /, / ʌ / (Mojsin, 

2016).  

Lip Rounding 

 

Vowels are classified whether they are rounded / ɑ: /, / ɔ: /, / ɒ /, / u: /, / ʊ /, neutral / ə /, 

/ ɜ:/, / ʌ / or spread / i: /, / i /, / e /, / æ / (Herbst, 2015). 

Level of the tongue 
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Vowels are classified as high and low according to the level of the tongue. The tongue 

is pushed up near the roof and down to the bottom of the oral cavity. High vowels: / i: /, 

/ i /, / u: /, / ʊ /; mid vowels / e /, /ə /, /ɜ:/, / ʌ /, / ɔ:/; low vowels / æ /, / ɑ:/, / ɒ / (Mojsin, 

2016). 

 

Length 

 

According to their length, vowels are classified as short and long (Bigham, 2014). Short 

vowels are: /æ/, /ɛ/, /ɪ/, /ɒ/, and /ʌ/. Long vowels are represented like this: /ei/, /iː/, /aɪ/, 

/əʊ/, and /juː/ (Beatty, 2016) 

 

Figure 9. The Vowel Quadrant 
Source: Bowen (2018) 

 

Articulation of Consonants 
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Consonants 

 

21 out of 26 letters of the English alphabet are consonants. While vowels are 

produced by letting the airflow passes through the vocal cavity without any obstruction, 

consonants are produced by blocking the airstream with the teeth, tongue, lips, or 

palate; for instance, the sound /b/ is produced when the lips block the airstream, and the 

letter /l/ is pronounced when the tongue touches the palate. English consonants are 

produced when the vocal tract narrows; it also depends whether the vocal chords vibrate 

or not, and if the flow of air passes through the nose or not (Shaghi, 2015) 

 

Phonetically, consonants are considered those sounds which are produced by a 

closure or narrowing in the vocal tract where the mainstream of air may be completely 

blocked or limited to a friction (Crystal, 2008). Consonants are basic speech sounds 

which are classified according to their place of articulation and manner of articulation 

(Yule, 2010). 

Places of Articulation 

 

     Consonants are produced in certain places of articulation; for producing consonant 

sounds, vocal tract and its different parts are used. After the air stream produced in the 

lungs passed through the larynx, it goes and passes through the mouth or/and the nose. 

Consonants are the sounds of speech which are produced or articulated via closure or 

obstruction in the vocal tract (Crystal, 2008). They are classified according with their 

place of place of articulation or where they are produced as: bilabial, labiodental, 

Dentals and Interdentals, Alveolar, Post-alveolar, Palatals, Velars, and Glottal (Yule, 

2010). 

Bilabial 
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     Bilabial sounds like /m/, /p/, and /b/ are produced when the upper and lower lips are 

joined together (Yule, 2010). To produce these sounds, the mouth is completely closed 

(O'Connor, 2009); in this way the airstream is stopped for a split second and an 

explosion is followed as in /my/, /put/, /but/ (Herbst, 2015). The tongue is in a resting 

position and is not involved to produce these sounds (Brinton & Brinton, 2010). /p/ is a 

voiceless sound on the contrast /b/ and /m/ are voiced sounds (Yule, 2010). 

Labiodental 

 

Consonant sounds are produced when the lower lip and the upper teeth joined together 

(Herbst. 2015). The airstream flows through these two organs of speech. This action 

produces the following sounds: /f/, /v/.  /f/ is a voiceless sound and /v/ is a voiced sound 

(Yule, 2010). 

 

Dentals and Interdentals 

 

Tongue tip is placed behind the upper front teeth to produce the sounds /θ/ as in 

/thought/   and /ð/ like in /that/ (Herbst, 2015). /ð/ is a voiced sound; however /θ/ is 

voiceless. Furthermore, Interdentals are produced between the upper and lower teeth by 

the tongue tip (Yule, 2010). 

 

Alveolar 

 

The front part of the tongue on the alveolar ridge touches behind and above the upper 

teeth to produce the following sounds:  /t/, /d/, /s/, /z/, and /n/.  Other alveolar sounds 

are the initial sounds like in “lab” and “rose” and the phonetic transcriptions are /l/ and 

/r/.  Notice that /t/ and /s/ are voiceless sounds while /t/, /d/, and /s/ are voiced sounds 
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(Yule, 2010). In other words, the tongue tip contacts with the alveolar ridge or is in 

close approximation of it (Brinton & Brinton, 2010). 

Post- Alveolar 

 

To produce post-alveolar sounds, the tip, rims, and blade of the tongue are in contact 

with the rear part of the upper alveolar ridge (Herbst, 2015) 

 

Palatal 

 

Palatals or alveo-palatals are produced when the front of the tongue is in contact with 

the palate (Brinton & Brinton, 2010). Initial sounds of /should/ and /child/ are examples 

of palatals. Those sounds are voiceless.  Sound /ch/ is phonologically represented as / ʧ 

/ like in ‘church’ /ʧɜːʧ/. Sound /sh/ is represented as /ʃ/ like in “should” /ʃʊd/. Moreover, 

the sound /ʤ/ which can be found in the initial and final sound of /judge/ is a voiced 

palatal; as well as the voiced sound /ʒ/ which appears in the middle of the word 

/measure/. Furthermore, there is another voiced palatal which is used in the initial sound 

of /yes/ and is represented by /j/ phonetic symbol (Yule, 2010).   

Velar 

 

Velar sounds are produced when the back part of the tongue is brought up against the 

velum (Brinton & Brinton, 2010). Those sounds are: /k/ as in cold, /g/ as in “go” and the 

nasal sound /ŋ/ like in “sing”. Notice that /k/ is a voiceless sound and /g/ is a voiced 

sound (Yule, 2010). 

Glottal 
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The initial sound of “house” /h/ and sometimes speakers utter as the same initial sound 

in “who” and “whose” is called Glottal. This sound is produced without any active part 

of the tongue or other parts of the mouth. It is just produced in the throat when the 

glottis is open. Glottal sound is voiceless (Yule, 2010). In this case vocal cords work as 

articulators and make a slight closure (Brinton & Brinton, 2010). 

 

Figure 10. Places of Articulation 

Source: Ness (2018) 

 

Manners of articulation 

 

     Consonants are analyzed according to their manners of articulation. They refer to the 

way in which the air stream is modified in the vocal tract or the amount of constriction 

whether that constriction is complete or partial (Brinton & Brinton, 2010). The speaker 

utters sounds in different manners which are called Stops, Fricatives, Affricates, Nasals, 

Liquids, Glides, and Glottal Stops and flaps (Yule 2010). 

Stops  
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     Consonants which are the result of a complete blocking or obstruction of the air 

stream at some point in the mouth (O'Connor, 2009) with the velum raised (Brinton & 

Brinton, 2010) for a very short time and then let it go suddenly (Herbst, 2015) are called 

“stops” or “plosives”. Sounds that produce certain form of stopping are: /p/, /b/, /t/, /d/, 

/k/, and /g/ (Yule, 2010).  

 

Fricatives 

 

    Fricatives are sounds of speech which are produced when the organs of the vocal 

cavity have narrow opening and the air stream is pushed out. /h/, /f/, /v/, /θ/, /ð/, /s/, /z/, / 

ʃ /, and /ʒ/ are called as Fricatives (Yule, 2010). Their main characteristic is that all of 

them have friction (O'Connor, 2009). 

 

Affricates 

 

     Affricates are sounds of speech that are formed when the flow of air is stopped 

somewhere in the vocal cavity and then it is pushed out slowly forming a friction 

(Herbst, English Linguistics: A Coursebook for students of English, 2015). Affricates 

are: /ʤ/ and / ʧ / as in “cheap” and “jeep” (Yule, 2010).  

 

Nasals 

 

Sounds of speech are called Nasals when the air stream is stopped in the oral cavity and 

is passed through the nose (Herbst, 2015). Nasals are: /m/, /n/, and /ŋ/. They all are 

voiced sounds like in “morning”, “knitting”, and “name” (Yule, 2010). 

Liquids 
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     The sounds of speech /r/ and /l/ are described as liquids (Yule, 2010) or laterals. 

These consonants are voiced sounds. Liquids are produced because the speaker 

approximates his tongue to a place of articulation in the vocal cavity however it is not 

close enough to produce any stop of the air flow (Herbst, 2015) 

 

Glides 

 

/j/ and /w/ are Glides. These consonants are also called semivowels. These consonants 

are voiced and are found at the beginning of “yes” and “we” respectively. They are 

produced through a smooth continuous movement of the tongue (Yule, 2010). They are 

also called as “approximants” because the tongue is contracted and the mainstream of 

the air can be released without friction (Herbst, 2015). 

 

 

Table 1. English consonants. Manners and Places of Articulation 
Source: Learning English (2018) 
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Table 2. Examples of vowels and Consonants 

 
Source:  Shaghi (2015) 

 

2.4.5 Dependent Variable Framework 
 

English Pronunciation 

 

Speaking Skills 

 

     Human beings could not live in isolation; they live in the same planet, therefore, they 

need to communicate with others for specific purposes, for instance, they need to ask 

for favors, share information and messages like their passions, pains, needs, anger, 

dreams, future plans, and what they discover. That communication can be in different 

ways like written, oral, body language, and more known as skills.  In this regard, 
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speaking is a productive skill in which people pronounce words and phrases for specific 

purposes to transmit messages according to grammar rules, vocabulary, and formality 

levels (Ashour, 2014) 

 

According to the CEFR (1991) Speaking skills are related to the person’s ability to 

produce Spoken Interaction and Spoken production. The former is related to the 

capability to interact and communicate by using simple phrases and sentences in 

conversations. Spoken production deals with the ability to connect phrases about 

specific topics.  

 

Speaking skills also involve sub-skills that make speakers more proficient in English 

language. Those subskills are: fluency, accuracy in pronunciation and vocabulary, 

appropriateness, turn-taking skills, relevant length, responding and initiating, repair and 

repetition, range of words and grammar, and discourse markers. All of the sub-skills can 

be improved by practicing speaking activities like short presentations (Lackman, 2010). 

 

Linguistic competence 
 

     For communicative purposes, English users must accomplish certain language 

competences. Those competences are Linguistic competences and sociolinguistic 

competences. Linguistic competences refer to the ability to deal with discourse, 

conversation, reflection, composition in particular communicative acts (Council of 

Europe, 1991). Moreover, it refers to the knowledge that lets the speaker to use and 

understand English language tacitly and implicitly because speakers are unconscious 

about their knowledge  (Nordquist, 2017).  

Linguistic competence regards with Grammatical, pronunciation, and vocabulary.  
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Grammar 

CEFR (1991) names this as grammatical competence when the English users have 

the knowledge and the ability to use the grammar resources of the language. Further, 

this competence refers to the ability to understand and express ideas or phrases and 

sentences that are well fixed according to grammar rules. 

 

Besides, a good knowledge of the parts of speech is needed to have a good 

grammatical competence. Technical terms such as: noun, article, adjective, verb, 

adverb, preposition, pronoun, conjunction are known as parts of speech. Additionally, it 

is important to have clear understanding of other categories like number, person, tense, 

voice, and gender (Yule, 2010). 

 

Pronunciation 

Pronunciation from the Latin “to announce” is the way or act of uttering a word. For 

some reasons words in English language are pronounced in a different way than they 

are written or spelled; therefore, sounds can be represented by more than one 

combination of letters; for instance the words ‘does’, ‘was’, and ‘fuzz’ rhyme to each 

other (Nordquist, 2017). 

Common European Framework of Reference names pronunciation as phonological 

competence of the language. It refers to the knowledge and ability of English users to 

perceive and produce sounds of speech and their use in particular contexts, phonetic 

features, phonetic composition of words, and sentence phonetics (Council of Europe, 

1991).  
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Stress  

 

     Stress or accent (Hockett, 1970) is the term used to pint out the force of voice 

(Crystal, 2008) or the energy (Herbst, 2015) while uttering sounds of the language. The 

“music” of the language (László, 2014) has stressed and unstressed sounds which are 

named according with their prominence. Stressed syllables are more prominent than 

unstressed ones. They have more emphasis or strength (Crystal, 2008). Stress can be 

analyzed in accordance with Syllable stress, word linking, and sentence stress. 

 

Syllable stress 

  

     A syllable is considered a small unit of the speech that consists of a vowel, or a 

combination of vowels and consonants. Each syllable has certain amount of stress. 

Stressed syllables are preceded by / '/ in the phonetic transcriptions (Mojsin, 2016). 

Unstressed syllables are weak, quiet, or small. Every syllable contains at least one 

vowel or vowel sound (László, 2014). Syllables are stressed according to different 

situations. 

Two-syllable nouns and verbs have similar spelling; however, they have different 

stress. Syllables are stressed in nouns; on the contrary, verbs have their stress in their 

second syllable. For example: /ˈrɛkɔːd/ which is the noun and / rɛˈkɔːd/. Furthermore, 

verbs which end in “ate” have their stress in the first syllable; while nouns ending in 

“tion” have their stressed syllable before the subject. For example: /ˈæktɪveɪt/ is the verb 

and  /ˌæktɪˈveɪʃən/ is the noun. Additionally, words that contain the suffixes: ee, ette, 

ique, ese, eer, and ain are stressed in the last syllable; as in / ɛmˈplɔɪi/, 

/ kəˈsɛt/, /ʤæpəˈniz/ and /vɑlənˈtɪr/.  

 

On the other hand, prefixes have their own rules for stressing. First, the second 

syllable is stressed when there is a combination with the prefix and a verb; for instance 
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in / ˌʌndərˈstænd /. Secondly, when a noun is composed by a prefix and a root, the first 

syllable is stressed; as in / ˈʌndərˌteɪkər/. Finally, reflexive pronouns have stress in the 

last syllable like in / maɪˈsɛlf/ (Mojsin, 2016) 

Word stress is part of the language. Words have syllables on it. They contain stress 

and unstressed syllables. Words have only one stress syllables in other words; one word 

has only one stress. The stress is located in the vowel (László, 2014).  

 

Word linking 

 

Word linking is another part of pronunciation which is helpful for improving 

speaker’s fluency. To master word linking, it is necessary to learn about some 

techniques like Blending, Co-articulation, Assimilation, Intrusion, Elision, and 

Geminates (Lillet, 2007).  

Blending is a smooth transition from one sound into the next; for example in “this 

morning”, the two words are not pronounced separately by blended. Co-articulation 

happens when sounds lap one another and it causes changes in both of them. It could be 

nasal aspiration or lateral aspiration, For example: “bad luck” and “good news”. 

Furthermore, Assimilation is the frastic changing of sounds like in “don’t you”. 

Therefore its phonetic transcription is /doʊnʧu/. Intrusion means adding sounds like in 

“do it”: / dow it/. Elision is the omission of sounds like in “kept going” /kepgoing/. And 

Geminates occurs when the second word stars with the same sound of its former; for 

example, “social life” (Lillet, 2007). 

 

 

Sentence stress 

The author states sentence stress is the music of English language when it is spoken. 

This is part of the rithm of the language (Levy, 2007). It is useful while fast speaking in 

order to understand it. It also has accent on certain words within the sentence. For 
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example: You will sell my car because I’ve gone to France. The words that are in bold 

have stress on the sentence. As all sentences have content words and structure words; 

then the content ones have the stres because they have the meaning and they are the 

most important within the sentence (László (2014).  

 Furthermore, it is well know that English is a language which is stress-timed. It 

means that stress happens at regular intervals in spoken situations (British Council, 

2015).  

 

Intonation 

 

O’Connor (2009) states intonation is the way the voice rises and descends to make 

musical notes because all languages have melody in them. When people speak, the 

utterances are not identical to ear and not have the same meaning consequently. There 

are differences in pitch. These differences in the characteristics of speech melody 

constitute intonation. According to the author, some linguists draw arrows to illustrate 

intonation or pitch. The arrow that goes upside is the rising intonation; on the contrast, 

the arrow that goes down is the falling intonation (Hockett, 1970).  

Utterances differ in pitch according to their length. Single syllables are different 

from longer utterances for three reasons. First, ideas have more than one word. In this 

case they may contain two intonations successively. Secondly, two or more successive 

syllables may make a single intonation to be stretched. Lastly, one or more syllables can 

be included by a single intonation before its center.  (Hockett, 1970).  

 

Rising intonation 
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This kind of intonation is produced when the speaker raises the pitch of voice when the 

uttering is finishing. It is used in Yes/No questions (Mojsin, 2016). 

 

Falling intonation 

 

     This type of intonation is produced when the speaker lowers his or her voice when 

the sentence is finishing. It is used in simple sentences which are not questions or 

declarative sentences, commands, and exclamatory sentences (László, 2014) . 

Moreover, it is produced when the speaker is making information questions that use the 

Wh words (Mojsin, 2016).  

 

Vocabulary 
 

It is also called as semantic competence of English users where they master words and 

use their knowledge for communication competences.  

Semantic competences are the English users’ ability to judge based on the following 

kinds of property: synonymy, redundancy, contradictoriness, entailment, ambiguity, 

semantic anomaly, antonyms, and super-ordination (Cresswell, 2017).  

Learning vocabulary is crucial for language acquisition whether it is a foreign or second 

language for the reason of a number of words are unknown and provoke difficulties 

when a reader is trying to understand texts. Students and teachers need to deal with 

word recognition and lexical access for a better understanding performance 

(Moghadam, Zaina, & Ghaderpour, 2012).  
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Socio-linguistic competence 
 

Language is a sociocultural phenomenon; therefore, socio-linguistic competence deals 

with the background and the proficiency needed for social dimension of language. This 

competence refers to the knowledge and skills required to social relations such as: 

politeness conventions, expressions of folk-wisdom, register differences, and dialect 

and accent; greetings, address forms (Council of Europe, 1991).  

Oral/Spoken Interaction 
 

Interaction means that human beings as language uses plays two different roles, they are 

both speaker and listener. In this regard, they follow cooperative principles through 

negotiation. Interaction deals with receptive and productive language strategies: 

collaborative or cooperation strategies and cognitive or discourse strategies. Teachers 

can improve their students’ Oral interaction through different activities such as: turn-

taking, establishing a line of approach, summarizing, proposing solutions, among 

others. Furthermore, they can propose interactive activities in class (Council of Europe, 

1991) 

Casual Conversation 

 

Casual conversation is the communication the action that people perform with others 

that know very well.  It happens in social interaction, therefore, the more social 

interaction the more casual conversation people develop. This social interaction is 

developed with friends, relatives, and family members. It involves less formal 

vocabulary, grammar, and language expressions such as slangs and idioms.  Casual 

conversation also includes sketchy sentences and short phrases and simple words. 

Besides, it uses broken English and run-on sentences which are totally accepted. Some 

of the meanings of casual conversation are: chat, gab, gossip, jesting, joking, kidding, 

dialog, small talk, making fun, ribbing, and so on (Bartley, 2018).  
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Useful examples of casual conversations for developing a good English class are: 

short conversations in pairs for roleplaying as a mailman, newspaper delivery boy, 

telephone conversations, at the grocery store, the bus official, a postal worker, tourists, 

at a restaurant, teacher and student interaction, a hairdresser, a neighbor, with friends, 

family members and relatives, etc. (Bartley, 2018). 

 

Informal Discussion 

 

     Informal discussion is that conversation which is performed and flows in every 

direction; it means that it does not move in just one direction nor has only one channel. 

The transmission of information does not have any pre-defined way, therefore, it is fast. 

This type of discussion is developed naturally during the interaction with others and has 

as its main topic some issues like professional life, personal life, and others (Surbhi, 

2015). 
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Differences between Formal and Informal Discussion 

Table 3. Differences between Formal and Informal Discussion 

 

Source: Surbhi ( 2015)  

Formal Discussion 
 

It is important to note that in enterprises or any other institution people need to 

communicate effectively. It occurs in large companies especially; so, formal discussion 

and communication takes place. Formal discussion involves formal channels of any 

institution. It is vertical and; it means that it comes from the top levels of organization 

where revision and decision making happen to lower. It also occurs horizontally among 

the parts of organizations in the same level of hierarchy (Grimsley, 2018).   
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This type of oral interaction happens in organizational, institutional, and working 

environments. It is developed in an official way and it has intentional features and are 

also controlled (Javaid, 2017).  

 

Debate 

 

Debate is a formal discussion when argumentation takes place; it is developed by two 

individuals or two groups of people. Further, it is a very useful tool for democracy and open 

societies. People who are debating must reason and argument ideas; moreover, they must 

tolerate others’ points of view. They also mainly have opposite points of view to discuss about 

controversial issues without falling to insult, emotional claims or personal prejudices. Debating 

does not always end in agreements but deep analysis (Popper, 2018). 

 

Interview 

 

An interview is a conversation which aims to obtain information about an issue in 

particular.  This process implicates an interviewer, who is the coordinator and proposes 

the questions, and an interviewee, who answers those questions. Additionally, they can 

be performed in person or by telephone; although, internet is a valuable tool for 

interviewing nowadays. Interviews are designed according to the information needed. 

 

Interviews are studied in three main groups: 1) Structured interviews, where the 

interviewer follows a specific order and asks standard or predetermined questions 

related to particular themes. On the other hand, interviewee asks those inquiries from a 

list of options and if necessary, he or she might clarify ideas. These kinds of interviews 

are commonly used in surveys. 2) Semi-structured interviews.  
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In a semi-structured interview, alike the structure interviews, the coordinator ask 

standard or predetermined questions but the interviewee answers those questions with 

his or her own words. Sometimes, the interviewer uses a guide or checklist to avoid 

mixing of topics and may ask supplementary question for clarification. These kinds of 

interviews ae helpful for collecting deep information in a systematic manner from a big 

number of interviewees; for example, students, teacher, community leaders, etc. 3) 

another kind of interviews are the unstructured ones. 

 

In an unstructured interview, there are no guidelines, predetermined or standard 

questions, limitations, nor list of options. The coordinator of the interview asks few 

general questions to motivate the interviewee to ask open, informal, and impromptu 

answers. It is also possible to probe with deep questions to obtain further information 

about the topic in question. This kind of interview is helpful for obtaining respondents’ 

stories and experiences (Easwaramoorthy & Zarinpoush, 2006). 

 

Negotiation 

 

Experts define negotiation as the interpersonal decision-making process which is 

needed when a goal is not achieved. Moreover, it is useful when two opposite ways of 

think need to agree, so, they negotiate. In fact, negotiation occurs in every moment in 

personal and professional life, and with familiar people or unknown ones. In sum, 

negotiation is a wide process carried out by two parties in order to encounter a fairly 

solution to a conflict (Lombardo, 2018) 

To be a good negotiator, a person needs to fulfill some elements which are achieved 

through education and practice.  
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First, people need to create interests because people act according to their own 

interests. Then, rectitude is also important for fairness because if a person feels the other 

part is taking advantage of him or her, the offer could be rejected. Another negotiation 

element is managing relationships. Those relationships need to be dynamic to obtain 

ongoing connections related to business, reputation and relationships with others. In 

addition, alternatives and choices are needed to satisfy others’ interests because not all 

the things you have prepared could fit the conversation, people also need things away 

from the table. Besides, commitment is useful to make final decisions. Finally, 

communication process is needed in any way whether by phone, or face to face because 

people need to be prepared with good communication choices (Shonk, 2018). 

 

Oral Production 

 

     Oral production is part of the productive activities of the language those are speaking 

skills. It also refers to speaking activities the English users perform for an audience or 

for more than two listeners (CEFR, 2001). Speaking productions mostly refer to those 

activities called as speeches, lectures, entertainment, and news broadcast, among others. 

 

Speeches 
 

According to Oxford Dictionary (2018) a Speech is the ability to express thoughts 

and feelings orally; it is also a formal address or discourse surrendered to public 

audience. A speech is first written and have the form of an essay with its introduction, a 

body, and a conclusion; besides it can be accompanied by visual aids like Power point 

presentations and  can be addressed with three main goals: to inform, to persuade, or to 

motivate. 
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An informative speech aims to present information based on facts which are 

supported by credible data; for example, medical representatives sustain their speeches 

based on obtained data and provide information about diseases and how to prevent 

them. Furthermore, Persuasive presentations aim to influence or convince the audience 

base on facts or opinions; for example politicians address this kind of speeches. Further, 

speeches are motivational whereof goal is to encourage and stimulate the audience to 

enrich their lives. Most importantly, speech delivery crucial which includes good eye 

contact, the tone of voice and facial expressions, body language and hand gestures that 

should not be overdone  (De Schrijver, 2017). 

 

Lectures 

 

     A lecture is an oral interactivity product that covers some contents in a kind of class 

accompanied by slides or notes which are available afterwards (Jones, 2010) Therefore, 

a lecturer is the person who has developed speaking skills and supplies academic 

speeches at universities (Chhangani, 2017).  

Entertainment and News Broadcasts 
 

     Entertainment and News Broadcasts refer to the speaking skills that deliver pleasure, 

information, and delight for catching the audience’s attention. These oral production 

skills involve reading a text aloud, speaking from notes, speaking spontaneously, make 

public announcements, and so forth (CEFR 2001).  

 

2.5 Hypothesis 

H1: The application of Articulatory phonetics enhances the English language 

pronunciation development. 

H0: The application of Articulatory phonetics does not enhance the English language 

pronunciation development. 
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2.6 Identification of Variables 

Independent variable 

Articulatory Phonetics 

Dependent variable 

English pronunciation development 
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CHAPTER III 

METHODOLOGY 

3.1. Research Approach 

 

The present study applied a quasi-experimental approach which main goal is to 

determine whether the use of Articulatory Phonetics enhances English language 

pronunciation development of students Eight grade from Unidad Educativa Riobamba 

during the first Term of the 2017-2018 academic year. 

 

This research was also centered on Quali-quantitative research because most of the 

work was theoretically based. This theoretical data were transformed into numbers for 

the data analysis and for proving the hypothesis (Marzano, Vegliante, & De Angelis, 

2015). 

3.2. Basic Research Modality 

 

     This work was based on the Social Educational Model for education which is part of 

life. According to the Ministry of education students have to reach a B1.2 level. 

Therefore, it is necessary to focus on this goal (MINEDUC, 2016). Besides, English 

language is used for communication purposes because it is considered a Global 

language (Crystal, 2003).  Finally, acquired data have been ascertained with T Student 

test Mathematics Model. 

 

 3.2.1. Descriptive research 
 

This research was descriptive which means measure; in other words, a series of 

aspects are measured and described (Hernández, Fernández, & Baptista, 1997). Further, 
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it was a Bibliographical documentary research. It used primary and secondary book 

materials because the researcher assessed and analyzed bibliographical data. It also 

included authenticity, credibility, representativeness, and meaning. Authenticity deals 

with genuineness and originality; credibility means that the research was upright and 

accurate. Furthermore, representativeness means reliability since it looked for 

representation of produced materials.  Meaning means that the research was useful and 

the evidence of the research was clear and comprehensible. Finally, the document was 

appropriately situated to its context as well; and, its methodology was ascertained 

(Kridel, 2016).    

 

3.2.2. Field Research and Applied Research 
 

     Applied Research and Field Research were used. They refer to Scientific research 

which aims to solve problems through the application of the information which is found 

in the books. They are useful in order to solve everyday problems (Cherry, 2017). 

Therefore, this research proposed a teacher’s intervention for enhancing students’ 

English pronunciation development.   This let the students the opportunity to improve 

their English pronunciation. Besides, the present job was also Field Research. During 

classes the researcher had the opportunity to observe and determine the problem 

(Brown, 2011). And, findings were applied with the experimental group and results 

were obtained as well.  

 

3.2.3. Quasi-experimental Research 
 

     Moreover, this research was quasi-experimental. It had two groups of students that 

were not chosen randomly (Kowalczyk, 2003) to perform the present research.  Those 

groups were the Control group and the Experimental group that took the pre-and post-

tests (Cohen, Manion, & Morrison, 2007). The Control group of students was similar to 

the Experimental one; however they did not focus on Articulatory Phonetics learning 

within English classes while the Experimental group did have the teacher’s intervention 
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in order to enhance the English language pronunciation development (Hernández, 

Fernández, & Baptista, 1997). Finally, this research used T of Student Mathematical 

test. Hence, T is a hypothesis test in statistics and it is used for comparing means. Two 

groups, the control and experimental ones were compared (Frost, 2016). 

 

3.3 Population  
 

      This research was conducted with the population showed in the table 4 which is 

detailed below. 

 

Table 4. Population 

CLASS ROOM MEN WOMEN TOTAL GROUPS 

8 A 15 26 41 

8 B 15 24 39 

8 C 16 25 41 

8 D 20 20 40 

8 E 12 28 40 

8 F 15 26 41 

 TOTAL   93 149 242  

Source: Field Research  

Created by: Remache, N. (2018)
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3.4. Operationalization of variables 
Table 5. Independent Variable 

Source: Field Research  

Created by: Remache, N. (2018) 

INDEPENDENT 

VARIABLE 

DIMENSIONS INDICATORS ITEMS TECHNIQUE/ 

INSTRUMENT 

Phonetics - Branches of 

Phonetics 

Vowels - Points of 

articulation. 

- Lip Rounding 

- Level of the 

tongue 

- Length  

Consonants  - Places of 

articulation 

- Manners of 

articulation 
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DEPENDENT VARIABLE 
Table 6. Dependent Variable 

Source: Field Research  

Created by: Remache, N. (2018) 

 

DEPENDENT VARIABLE DIMENSIONS INDICATORS  ITEMS TECHNIQUE/ 

INSTRUMENT 

Speaking - Oral Production 

- Oral interaction 

Stress - Syllable stress 

Word linking 

- Sentence stress 

Intonation - Rising 

intonation 

- Falling 

intonation 
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3.5. Data collecting Plan 
 The present research used Techniques and Tools for collecting data. They were an 

Interview and a Rubric. It has been developed in the following way. 

1. The data collection was performed to achieve the proposed objectives in the 

present research. 

2. The research was directed to eighth graders from Unidad Educativa Riobamba in 

the First Term of the 2017-2018 school year. 

3. This researched covered aspects referred to Articulatory Phonetics and the 

pronunciation development.  

4. The research was conducted by Noemi Mercedes Remache Carrillo. 

5. The present work was developed from September 2017 to January 2018. 

6. Pre and Post-tests were taken from the students once in the term. 

7. The research was developed during regular classes because the researcher is 

their English teacher. 

Table 7. Data collecting Plan 

Basic Questions  Rationale  

What for?  To achieve this study’s goal  

Which will be the Unit of Analysis?  Population  

What aspects will be about?  Articulatory Phonetics – English 

language Pronunciation development  

Who will develop?  Researcher  

When?  September – January 2018  

Where?  Unidad Educativa Riobamba 

How many times?  September – January 2018 

Which data collection technique will be 

used?  

Pre and post tests  

Which instrument will be used?  Rubric 

In what situation?  English pronunciation lessons 

Source: Remache (2018) 
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3.6. Data processing Plan 
 

This research has a process. First, the researcher asked for permission to the 

headmaster of Unidad Educativa Riobamba. Then, the pre-test was applied and 

qualitative data was obtained. After that, the objectives were set; and the theoretical 

framework was developed. Next, the researcher’s intervention was performed. In 

this step, Articulatory Phonetics for enhancing students’ English language 

pronunciation development was learned by the Experimental group during the first 

term of the 2017-2018 school year. Finally, the obtained results were analyzed and 

tabulated and the final work with conclusions and recommendations was presented. 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION 

4.1 Analysis of Results 

 

4.1.1. Pre-test and Post-test Results Experimental Group 
 

     For analyzing the pre-test and post-test of the experimental group; students’ 

recordings were developed. Four Pronunciation Categories: vowels, consonants, stress, 

and intonation were assessed. An oral interview of a pair of students was performed. 

Besides, a rubric was designed according to the four criteria mentioned above. The 

instrument was an adaptation based on the KET exam in its speaking part. It is available 

in KET Exam – Speaking Section (KET Speaking, 2016). It has seven personal 

information questions. This questionnaire was also based on the CEFR (Council of 

Europe, 1991) and the studied topics on the Book level A1.1 from the Ecuadorian 

Curriculum (Ministerio de Educación de Ecuador, 2017). 
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4.2 Data Interpretation 

     For data interpretation, the researcher took into account the obtained results from the 
rubric. Seven questions where applied and students had to answer them in a pair 
interview. The teacher took notes and assigned grades according to the whole content of 
the interview. Hence, pronunciation of vowels, pronunciation of consonants, stress, and 
intonation were determined in different numbers, the researcher gave to the students 
individual scores according to the rubric and their pronunciation development.  

 Pronunciation of Vowels 

Table 8 Pronunciation of Vowels 

Pronunciation of Vowels 

    

PRE- TEST 1,46 

POST - TEST 2,86 

EXPECTED AVERAGE 4 
Source: Pre and Post test scores - Experimental Group  

Created by: Remache, N.  (2018) 

 
Figure 11. Vowels Pre and Post-Tests Results 

Source: Pre and Post test scores - Experimental Group 

Created by: Remache, N.  (2018) 

Analysis and Interpretation: 

0

1

2

3

4

5

PRE- TEST POST - TEST EXPECTED AVERAGE

PRONUNCIATION OF VOWELS PRE-
TEST - POST-TEST
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     Table 8 clearly shows the obtained results which are divided in the following way: 

the average of the pre-test was 1,46. However, after the intervention of the teacher with 

Articulatory phonetics classes, the average was 2,86. The students’ improvement in the 

pronunciation of vowels is noticeable. It is the result after the Articulatory phonetics 

classes for enhancing English language pronunciation development. 

Consonants 

Table 9 Pronunciation of Consonants 

Pronunciation of Consonants 

PRE- TEST 1,39 

POST - TEST 2,94 

EXPECTED AVERAGE 4 
Source: Pre and Post test scores - Experimental Group 

Created by: Remache, N.  (2018) 

 
Figure 12. Pre- Post Test Results. Consonants 

 
Source: Pre and Post test scores - Experimental Group  

Created by: Remache, N.  (2018) 

 

Analysis and Interpretation: 

0
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PRE- TEST POST - TEST EXPECTED AVERAGE

Pronunciation of Consonants pre - post test
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Table 9 which refers to pre and post test results about pronunciation of consonants 

demonstrates that in the pre-test students obtained an overage of 1,39; on the opposite, 

students’ results in the post test were 2,94. 

Pronunciation of consonants was another criterion that was covered in the teacher’s 

intervention. Therefore, the results clearly show a students’ relevant enhancing in their 

oral performance of English language concerning to consonants.  

Pronunciation with Stress 
Table 10. Stress pre and post-tests results 

Pronunciation with Stress 

PRE- TEST 1,44 

POST - TEST 2,89 

EXPECTED AVERAGE 4 
Source: Pre and Post test results - Experimental Group 

Created by: Remache, N.  (2018) 

 
Figure 13. Stress Pre and Post Tests results 

 
Source: Pre and Post test results - Experimental Group 

Created by: Remache, N.  (2018) 

Analysis and Interpretation: 
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Table 10 displays the students’ obtained scores in the pre-test which was 1,44. 

Nevertheless, the results of the post-test were 2,89. It is concluded that it was a relevant 

improvement in the students’ use of stress in English language uttering. 

According to the author, stress is the music of the language. It is used to transmit oral 

messages with accuracy (László, 2014). Therefore, it is an important aspect of 

pronunciation that students needed to learn.  

Pronunciation with Intonation 

Table 11. Intonation: Pre and Post Tests results 

 Pronunciation with Stress 

PRE- TEST 1,38 

POST - TEST 2,74 

EXPECTED AVERAGE 4 

Source: Pre and Post test results - Experimental Group 

Created by: Remache, N.  (2018) 

 

 
Figure 14. Intonation Pre and Post- tests results 

Source: Pre and Post test results - Experimental Group 

Created by: Remache, N.  (2018) 

Analysis and Interpretation: 
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Table 11 exposes the score of the pre-test which was 1,38. On the other hand, the score 

related to Intonation in the post-test was 2,74.  

After the researcher’s intervention the result was considerable. It is the students’ 

enhancing in the English pronunciation development. Intonation is another aspect of 

pronunciation which is crucial for students’ development. They need to learn about it 

because it is how things are said (British Council, 2014). 

Pronunciation Categories Pre – Post Test Experimental Group 

Table 12. Pronunciation Categories. Pre and Post-tests results 

Pre and Post Test Pronunciation Categories 

Categories Pre - test Post - test 

Pronunciation of Vowels 1,46 2,86 

Pro.Consonants 1,39 2,94 

Stress 1,44 2,89 

Intonation 1,38 2,74 

Expected Average 4,00 4,00 
Source: Pre  - post test results - Experimental Group 

Created by: Remache, N. (2018) 

 
Figure 15. Pronunciation Categories. Pre and post-tests results 

Source: Pre  - post test results - Experimental Group 

Created by: Remache, N. (2018) 

Analysis and Interpretation: 
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Table 12 shows the obtained scores in the four pronunciation criteria, pronunciation of 

vowels, consonants, stress, and intonation, which have notably improved. Hence, in 

Pronunciation of vowels the score has been increased from 1,46 to 2,86. In the 

pronunciation of consonants the results increased as well from 1,39 to 2,94. 

Furthermore, in stress, the results also raised from 1,44 to 2,89. And, in Intonation the 

results were from 1,38 to 2,74. 

These results were obtained because of the teacher’s intervention with Articulatory 

phonetics emphasis in class. This was very helpful for students to be aware about 

improving their pronunciation development. 

Pronunciation Final scores Pre – Post Test Experimental Group 

Table 13. Final scores 

PRONUNCIATION FINAL RESULTS 

Pre- Test 5,68 

Post - Test 11,43 

Expected Average 16 
Source: Pre  - post test results – Experimental Group 

Created by: Remache, N.  (2018) 

 
Figure 16. Final results Pre- post Tests Experimental Group 

Source: Pre  - post - test final results – Experimental Group 

Created by: Remache, N. (2018) 

Analysis and Interpretation: 
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Table 13 compares the final scores in the pre-test as well as in the post-test. There was a 

noticeable improvement in the students’ Pronunciation development. In the pre-test the 

final score was 5,68; however, in the post-test, the final score was 11,43. Therefore, the 

difference between both of them is 5,75. 

Articulatory phonetics classes were the fundamental basis to arrive to these results.  

Pre-test and Post-test Results Control Group 

In the same way with the Experimental group, the recordings analysis was performed 

according to an adaptation of the PET exam in its speaking part with a rubric. 

Pronunciation of Vowels 

Table 14. Vowels pre and Post -tests Control group 

Pronunciation of Vowels 

PRE- TEST 1,36 

POST - TEST 1,51 

EXPECTED AVERAGE 4 
Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

 
Figure 17. Vowels: Pre and Post -tests results. Control Group 

Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

Analysis and Interpretation: 
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Table 14 demonstrates the obtained results after the application of the pre- and post –

tests with the Control Group. The score in the Pre-test was 1,36; on the opposite, in the 

post-test the result was 1,51. There is not a big difference between both of them. 

The results obey to the fact that even though students have their English teacher, they 

did not emphasize their learning about Articulatory phonetics for their pronunciation 

development.  

Consonants 

Table 15. Consonants Pre and post- Test results. Control Group 

Consonants 

PRE- TEST 1,35 

POST - TEST 1,5 

EXPECTED AVERAGE 4 
Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

 
Figure 18. Consonants Pre-Post Tests. Control Group 

Source: Pre and Post test results - Control Group 

Author: Remache, N.  (2018) 

Analysis and Interpretation: 

From the provided information in the table 15, it can be described that there is not a 

relevant difference in the scores between the pre and post- tests applied to the Control 

group. In the former the result was 1,35 and in the latter the result was 1,50.  
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Pronunciation of consonants is one of the English language Pronunciation criteria. The 

control group has been learning the same topics of the Ecuadorian curriculum; however, 

they are not focusing their attention in pronunciation issues. That is the reason why, 

they tend to pronounce consonants in the same way to Spanish accent. They have many 

difficulties with pronunciation. 

  



 
 

65 
 

Stress  

Table 16. Stress pre and Post-tests. Control Group 

Stress 

PRE- TEST 1,35 

POST - TEST 1,43 

EXPECTED AVERAGE 4 

Source: Pre and Post test results - Control Group 

Created by: Remache, N. (2018) 

 
Figure 19. Stress. Pre and Post - test. Control Group 

Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

  

Analysis and Interpretation: 

Table 16 displays the obtained results of the pre and post-tests with the Control Group. 

The result from the pre-test was 1,35 while in the post-test the result was 1,43. 

Therefore, there is a very short difference between them. 

It is clearly stated that there was an almost null improvement of students. They utter 

questions and answers without any stress. 
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Intonation 

Table 17. Intonation Pre and Post-tests. Control Group 

Intonation 

PRE- TEST 1,33 

POST - TEST 1,41 

EXPECTED AVERAGE 4 
Source: Pre and Post test results - Control Group 

Created by: Remache, N. (2018) 

 
Figure 20. Intonation Pre and Post-test Control Group 

Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

Analysis and Interpretation: 

In accordance with the information in the table 17, the result from the pre-test with the 

control group was 1,33; and, the result of the post-test was 1,41. 

It is clearly showed that there is not a noticeable difference in the students’ development 

concerning to intonation in questions and answers. Students did not have a clear idea 

about this topic and how it can be used while uttering questions and answers. 
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Pronunciation Categories Pre – Post Test Tests Control Group 

Table 18. Pronunciation Categories. Pre and Post-tests. Control Group 

FINAL RESULTS CONTROL GROUP 
Categories  Pre - test Post - test 

Vowels 1,36 1,51 
Consonants 1,35 1,50 

Stress 1,35 1,43 
Intonation 1,33 1,41 

Expected Average 4,00 4,00 
Source: Pre and Post test results - Control Group 

Created by: Remache, N.  (2018) 

 
Figure 21. Pre Post-Tests results. Pronunciation Criteria Control Group 

Source: Pre and Post test results - Control Group 

Author: Remache, N.  (2018) 

Analysis and Interpretation: 

Table 18 demonstrates the obtained results from the pre and post-tests with the Control 

group. The first part shows the pronunciation of vowels which has a light difference 

because in the pre-test the result was 1,36 and in the post-test the result was 1,51. 

Similarly, there is not a great difference between the results concerning to the 

pronunciation of consonants which results were: in the pre-test 1,35 and the post-test 

1,50.  In the same way stress criterion did not have any advancement with the control 

group. Therefore, the result in the pre-test was 1,35 and the average in the post-test was 

1,43. Finally, the results about Intonation did not have improvement as well; so, in the 

pre-test the general score was 1,33 and the result in the post-test was 1,41.  
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In sum, table 15 clearly shows that control group did not improve its pronunciation of 

English language. 

Pronunciation final results Pre – Post Test Control Group 

Table 19. Average Comparison Pre and Post-Tests Final Results 

AVERAGE COMPARISON PRE- TEST  AND POST-TEST 

Pre- Test 5,35 

Post - Test 5,85 

Expected Average 16 
Source: Pre and Post test results - Control Group 

Author: Remache, N.  (2018) 

  

 
Figure 22. Pre and Post-Tests Final Results 

Source: Pre and Post test results - Control Group 

Author: Remache, N.  (2018) 

Analysis and Interpretation 

Table 19 demonstrates a comparison in the average results between the Pre-test and  the 

Post-Test. In the former, students obtained an average of 5,35 and the latter they got an 

average of 5,85. Therefore, there is a difference of 0,50 which is not a relevant 

improvement. Both pre-test and post-test results are low and they did not show a big 

difference. This phenomenon occurs due to this group of students did not learn about 

Articulatory phonetics for enhancing their English pronunciation development. They 

have English classes however they did not emphasize in pronunciation topics. 
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Pronunciation Categories Pre and Post – Test Results - Comparison Experimental 

and Control Group 

Table 20. Comparison Experimental Group and Control Group 

Categories CONTROL GROUP Categories EXPERIMENTAL GROUP 

Pre - test Post - test Pre - test Post - test 

Vowels 1,36 1,51 Vowels 1,46 2,86 

Consonants 1,35 1,50 Consonants 1,39 2,94 

Stress 1,35 1,43 Stress 1,44 2,89 

Intonation 1,33 1,41 Intonation 1,38 2,74 
Source: Pre and Post- test comparison results – Experimental and Control Group 

Created by: Remache, N.  (2018) 

 
Figure 23. Comparison Experimental Group and Control Group 

Source: Pre and Post-test comparison results – Experimental and Control Group 

Author: Remache, N.  (2018) 

Analysis and Interpretation: 

Table 20 displays the comparison between the obtained results of the Experimental 

group as well as the Control group of students. 

As it was showed, the final average scores in the Experimental group have a great 

variation from the pre-test and the post-test different categories. Hence, in the 
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pronunciation of vowel, the pre-test result was 1,46 and in the post-test, the average was 

2,86. In the same way, the results varied in the pronunciation of consonants; therefore, 

the result in the pre-test was 1,39 and in the post- test, it was 2,94. Furthermore, in the 

stress category, the pre-test had a score of 1,44 and in the post-test the score was 2,89. 

Finally, the average score in the Intonation category was 1,38 and in the post-test was 

2,74. As it was described, there is a considerable improvement between the results of 

the pre-test and the post-test belonged to the Experimental group because Articulatory 

phonetics topics were covered in class. 

On the other hand, the control group had lower results than the experimental group. The 

pronunciation of vowels had 1,36 in the pre-test and 1,51 in the post-test. Moreover, the 

pronunciation of consonants obtained 1,35 in the pre-test and 1,50 in the post-test. 

Stress varied from 1,35 in the pre-test to 1,43 in the post-test. And, in the Intonation 

category, the result of the pre-test was 1,33 and in the post-test was 1,41. 

In accordance with these results, the experimental group had a noticeable improvement 

in the English language pronunciation development because Articulatory phonetic was 

studied while the Control group of students did have English classes but they did not 

studied Articulatory phonetics themes.  

 

 

 

 

 

 

 

 



 
 

71 
 

Pronunciation final scores Pre – Post Test - Comparison Experimental and 

Control Groups 

Table 21. Final results Experimental and Control Groups 

Experimental Group Control Group 

Pre- Test 5,68 Pre- Test 5,35 

Post - Test 11,43 Post - Test 5,85 
Source: Pre and Post test results – Experimental and Control Group  

Created by: Remache, N.  (2018) 

 
Figure 24. Final Scores - Experimental and Control groups 

Source: Pre and Post - test final results – Experimental and Control Group 

Created by: Remache, N.  (2018) 

 

Analysis and Interpretation: 

Table 21 displays final results of the Pre and Post-tests between the Experimental Group 

and the Control Group to see about the students’ improvement in their pronunciation 

development. In the control group the pre-test result was 5,35 and in the post-test the 

result was 5,85. These data show that there was not a remarkable improvement. 

However, in the experimental group the difference between the Pre-test and the Post-

test was noticeable. The result increased from 5, 68 in the pre-test to 11, 43 in the post-

test. 
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The Experimental group’s improvement is due to the researcher’s intervention with 

Articulatory Phonetics with the objective of enhancing students’ English language 

pronunciation development. 

4.3. Hypothesis verification 

Normality test 

For the Normality test, the Kolmogorov-Smirnov was applied. 

Table 22. Group Statistics 

 

Source: Field Research 

Created by: Remache, N (2018) 

 

Table 22 evidences the Means difference of the control group between the pre and post-

test which is 0.46. Furthermore, the measurement difference of the experimental group 

between the pre and post-test is 5.75. Therefore, it is concluded that the results for the 

experimental group are most significant because there is a bigger difference between 

their measurements with a confidence level of 0.95 or 0.95%  
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Table 23. Independent Sample Test 

 

Created by: Remache, N. (2018) 

From the obtained information in the Table 23: 

1. It is observed that the statistical contrast value F of Levene for the pre-test is 

0.239 and its associated statistical significance and its associated statistical 

significance is 0.625. Hence, different variances are assumed and under this 

assumption, the T Student contrast statistic is -0.972 which had a degree of 

freedom of 237,499 and its bilateral significance is 0.332. It demonstrates that 

the Hypothesis 0 is valid in the pretest.    

2. However, in the post-test, it is observed that the statistical contrast value F of 

Levene is 0.23 and its associated statistical significance and its associated 

statistical significance is 0.879. Hence, different variances are assumed and 
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under this assumption, the T Student contrast statistic is -15,653 which had a 

degree of freedom of 236,709 and its bilateral significance is 0.000. This 

phenomenon proves that the Hypothesis 1 is valid in the post-test.   

3. Thus, Articulatory phonetics use did enhance English pronunciation 

development.  
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CHAPTER V 

Conclusions and Recommendations 

5.1. Conclusions 
 

 According to T student test, it was determined that Articulatory Phonetics 

application improved English pronunciation development to Eighth Graders of 

“Riobamba” High School for the First term of 2017-2018 Academic year.  

 

 Sounds of speech production and kinds according to their points of articulation 

and manners of articulation were covered theoretically. This information 

provided by the researcher along the whole process helped the students to 

increase their knowledge of English language. The researcher supplied 

interesting data about English which was not covered before even though the 

English textbook for the Seventh grade of Basic Education do have 

pronunciation exercises.  

 

 Data obtained before and after the researcher’s intervention were analyzed. 

These data gave the researcher the opportunity to diagnose of the students’ 

pronunciation level at the beginning. And at the end, these data provided 

information about the results of the intervention and to see that the Hypothesis 1 

was accepted. 

 

 Students’ awareness about Articulatory Phonetics for a better pronunciation 

development was built up. During the whole process students have shown their 

motivation and awareness to learn about pronunciation. From the present they 

have the commitment to continue growing their English pronunciation 

development  
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5.2. Recommendations 
 

 To include pronunciation within English classes to motivate students in 

communication because the use of Articulatory phonetics helps in the 

enhancing of English language pronunciation development. Through the 

knowledge about Articulatory phonetics, students will have a better 

understanding of the sounds of speech production, their points of articulation 

and manners of articulation as well. 

 

 To motivate students to pronounce English correctly because students show 

more confidence and commitment in English classes if they are motivated to 

do it. Motivating classes make our lives easier and stop stressing and bad 

mood; on the contrary, they engage and involve students in active and 

innovative classroom environments. 

   

 To develop English planning by incorporating certain period of time of the 

class for focusing in pronunciation issues. I highly recommend including 

language pronunciation topics within the daily class planning. It would be 

helpful for both teachers and students for avoiding speaking mistakes and 

promoting better understanding in listening comprehension and oral 

interaction and production. 

 
 

 To promote research for enhancing Ecuadorian students’ and teachers’ level 

of English pronunciation development. Deeper research that conducts a 

better classroom management in terms of Pronunciation would be a helpful 

resource for other English teachers in order to encourage them in the correct 

use of Phonetic issues and their consequential positive effects. 
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CHAPTER VI 

THE PROPOSAL 

6.1. Informative Data 

a. NAME 

Booklet: Guide of Methodological strategies based on Articulatory Phonetics for 

English pronunciation development 

b. SCHOOL 

Unidad Educativa Riobamba 

c. BENEFICIARIES 

121 students who belong to groups A, B, and C from eighth grade 

d. LOCATION 

Riobamba, Chimborazo Province 

e. TIME 

First Term of 2017-2018 academic year. 

f. RESEARCHER 

Noemi Mercedes Remache Carrillo 

 

 6.2. Antecedents 

 

     To learn about precedent works is important for researching a topic in a better way. 

That is the reason why three interesting studies are going to be discussed. 

 

     First,   pronunciation is one of the most difficult aspects of the English language for 

students to learn and for teachers to address. However, pronunciation issues have great 
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interest. According to the author, this theme has been forgotten for a long period of 

time; nevertheless, it is time to bring it into action again.  The Journal Article titled 

“Why Pronunciation is so difficult to learn” makes a great contribution by showing the 

necessity to learn pronunciation as part of oral skills. It states segmental and supra-

segmental topics must be focused in classes for enhancing English oral abilities because 

they are very important in the precise moment of communication. It also recommends 

that classroom activities must address elements like sounds, syllables, stress and 

intonation because when students understand these topics they are aware and 

encouraged for developing their speaking in a more conscious way (Gilakjani, 2011).   

      

     Another valuable document that precedes the present proposal is “Técnicas 

Experimentadas en el Aula para la Evaluación de la Pronunciación de la L2” (1999). It 

encourages readers to prove different techniques to assess the students’ phonological 

performing of English as a second language. It also offers a proposal of methodology 

for data collecting and analysis. The author also emphasizes in the idea that although 

pronunciation is very important, it is one of the least addressed by teachers. This lack of 

attention in pronunciation could not be of interest for teachers. Nevertheless, it has great 

interest and importance for learners (Quijada, 1999). 

 

Other interesting article is called “Estrategia Didáctica para la Pronunciación de los 

Sonidos [∫], [Ӡ], [Ө] del Inglés Americano”. It introduces the main students’ troubles 

when uttering [∫], [Ӡ], and [Ө] sounds.  They are located at the beginning, in the middle 

or at the end of the word and have high percentages of mispronouncing. Therefore, it is 

very important to correct those mistakes through the implementation of activities which 

are created to enhance the uttering of those phonemes through the practice with words 

phrases and conversations (Salazar, 2013). 

 

All of them will contribute for the creation of the present proposal which it is 

expected to help students from Riobamba school in their pronunciation. 
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6.3 Justification 

 

Articulatory phonetics for enhancing English pronunciation development is a 

proposal that is necessary and justified. What is its purpose and why it is important are 

questions that will be discussed.  

The purpose of the present proposal is to enhance students’ uttering of English 

sounds because pronunciation is not the main purpose of English classes. According to 

the results in the Pre-test, most of eighth graders at Unidad Educativa Riobamba do not 

utter English sounds correctly for they tend to read just like the words are written. They 

also avoid pronouncing words they do not know. Furthermore, they do not like to 

pronounce words aloud because they are ashamed in doing it. 

Therefore, this proposal is important to be designed, so it is justified. Students 

belonging to eighth grade need to learn Articulatory phonetics for enhancing their 

pronunciation development. They require being aware about this issue for 

communicating in a clear way; they also necessitate to understand and to be understood. 

That is the reason why class planning with methodological strategies and activities has 

been adapted for English classes. 

 

6. 4. Objectives 

 

6.4.1. General objective 

To propose a booklet that contains class planning documents about English language 

pronunciation development to facilitate students’ learning of sounds of the language 

6. 4.2. Specific Objectives 

 -  To compile information dealing with how the Sounds of speech are produced and 

classified in English pronunciation development. 
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- To design a booklet with Methodological strategies and activities about Articulatory 

Phonetics for English pronunciation development through the implementation of 

class planning.  

- To evaluate the successfulness of the manual after a period of time. 

6. 5. Feasibility Analysis 

 

The present proposal is feasible for it has political, socio-cultural, organizational, and 

financial feasibility.  

 

Politically, according to Ecuadorian curriculum guidelines, the communicative 

approach is based on the concept of the language is learned in a better way if the 

students use it as a means of interact (Ministerio de Educación de Ecuador, 2017). 

Therefore, for learners’ interaction oral skills are necessary. Moreover, this proposal has 

been created for helping the community, not only at “Riobamba” school but also for the 

teachers and students who would like to improve their English language pronunciation, 

so that is its socio-cultural feasibility.  

 

Additionally, this proposal has organizational feasibility because the authorities, 

parents, and students are committed in the achievement of this project. Finally, all 

expenses must be covered by the researcher. 

 

 

6. 6. Proposal Foundation 

Theoretical 

Articulatory Phonetics 
 

Articulatory Phonetics is one of the branches of Phonetics which studies the involved 

physical parts of the body and the way of producing the sounds of the language or 

consonants and vowels (Zhu, 2015). Those physical parts of the body which are 
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articulated (Crystal, 2008) in the production of the sounds of speech are called “the 

organs of speech” (László, 2014). 

 

Organs of speech are those physiological parts of the human beings that join 

together with articulators in the vocal tract which must be skillful manipulated for 

producing the sounds of speech or consonants and vowels (Shaghi, 2015). 

 

Therefore, we are going to review what the organs of speech are and how they work 

with articulators: 

 

 

 

Figure 25. Organs of speech 

Source: Shaghi (2015) 
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 The trachea  

The trachea is the conduit which goes to the lungs. It is in charge of the connection 

between the lungs and the larynx. 

The larynx  

The larynx is also known as the Adam’s apple or windpipe (Mohalawi, 2018), mostly 

noticed in male necks when they are adults and it is located on the top of the trachea. It 

is the place where the vocal cords or vocal folds are located. The production of the 

voicing of sounds are performed by the vocal cords that are located inside of the larynx 

and, they produce the sounds /h/ as in /home/ and the glottal stop /?/ (Shaghi, 2015). 

 

 

 

The Pharynx 

 

The pharynx or also known as ‘throat’ is a tube in a shape of cone which connects the 

vocal and nasal cavities with the esophagus and larynx. It helps with respiratory and 

digestive functions as well.  Muscles and connective tissue unite the pharynx and the 

skull base and the structures around it. It also has muscles in its walls that push food 

(Enciclopedia Britanica, 2018). Besides, it is located behind the tongue and produces 

the quality of voice of each person. 

The Palate consists of three main parts: The uvula, the velum and the hard palate. 

The Uvula 

The uvula is the tissue that hangs at the back top of the mouth. It is also known as 

extension of the velum or the soft palate. It produces the uvular sounds. 

The Velum  

It is also called as the soft palate and is distinguished as the soft tissue behind the 

tongue. It mainly separates the nasal cavity from the oral one. The velum produces 

sounds like /g/ or /k/ which are named as velar consonants  (Shaghi, 2015). 

The hard palate 
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The Roof of the mouth, palate, or hard palate is located behind the alveolar ridge and is 

approached by the front of the tongue for producing consonant sounds which are called 

as ‘palatals’ like the  /j/ as in  the initial sound of ‘yes’ / jɛs/; and ‘yellow’ / ˈjɛloʊ/. 

The Alveolar ridge 

Behind the upper teeth, a bony ridge is distinguished and called Alveolar ridge. It 

produces the initial and final sounds in ‘sit’ /sIt/. 

The tongue 

The tongue is the most movable and very important articulator. It is located in the oral 

cavity and is responsible for the production of the majority of speech sounds. It is 

usually divided into different parts such as tip, blade, front, back, and root (Tariq, 

2018). The ‘front’ is the part which faces the soft palate; while the ‘front’ is the part of 

the tongue that is opposite the hard palate; the ‘blade’ is the part of the tongue that faces 

the alveolar ridge; and the tip or apex is the part of the tongue which states low behind 

the lower teeth during uttering vowels. Furthermore, the edges of the tongue are called 

as rims (Shaghi, 2015). The tongue also takes different positions; for example: It comes 

between the upper and lower teeth to produce /t/ as in ‘tip’,  / θ /  as in ‘think’, or curves 

back to pronounce /r/ as in ‘root’ (Mohalawi, 2018). 

The Teeth 

There are two classes of teeth: the lower and upper teeth. The formers are mostly used 

as points of articulation of many consonants (Shaghi, 2015). The lower teeth, in 

contrast, help to the uppers in order to work as points of articulation of sounds like 

‘interdentals’ such as / θ/ and / ð / as in ‘think’ and ‘that’. This action is performed 

when the tip of the tongue is placed between the upper and lower teeth (Mohalawi, 

2018). 

The lips 

Lips include upper lips and lower lips. They are mainly used for the creation of 

bilabials, labiodentals, and labials like /p/, /m/,/b/, /w/, /f/, /v/, and /u/ (Tariq, 2018). 

Further, lips adopt different positions, so, they can be rounded or spread; they can also 

be pressed for the creation of /b/ (Shaghi, 2015). 

The nose 
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It is also called the nasal cavity. It is the place which allows the air flow to pass through 

it when the velum is lower and the vocal cavity is blocked (Tariq, 2018).  

The mouth 

All of the speech organs which were mentioned above work together in the oral cavity. 

The mouth takes different shapes depending on the sounds produced by it. The oral 

cavity has some parts which are fixed in it such as the upper and lower teeth, the 

alveolar ridge, the hard palate, and the pharyngeal wall (Shaghi, 2015). 
  
  
  
Every language is produced in the same way; hence the air flow which comes from the 

lungs goes through the wind-pipe, then, it goes to the larynx or Adan’s apple (László, 

2014). Once it arrives to the larynx, it finds two small membranes made of elastic tissue 

that are called the vocal cords or vocal folds (László, 2014). According to the sound, 

they help to produce vibration or not. When the vocal cords are apart from each other, 

another organ speech appears. It is called the glottis.   When the vocal cords produce 

vibrations, then it produces voiced sounds. On the other hand, when the vocal cords are 

apart from each other and do not produce vibration, they produce voiceless sounds 

(O'Connor, 2009).  

 

     Then, the air travels towards the oral cavity. The palate is the roof of the oral cavity, 

and it separates the mouth with the nose or nasal cavity. The front part of the palate is 

called the hard palate and the back part is the soft palate. Behind the soft palate, the 

pharynx is located. The alveolar ridge is in the hard palate, next to the gums after the 

upper front teeth. The most important organ is the tongue. It is the movable part of the 

oral cavity that obstructs the passage of air. It is divided into four parts, the tip, the 

blade, the front, and the back. The teeth are also important parts for sounds of the 

language production. The front upper teeth are most important than the lower ones 

except when producing /s/ and /z/ sounds. And, the lips that can adopt various positions 

to produce different sounds of the speech (O'Connor, 2009).  
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SOUNDS OF SPEECH 

 

The sounds of speech are divided into two major groups: vowels and consonants. 

 

English Vowels 

 

Figure 26. The Vowel quadrant 

Source: Lane, L. (2013) 

Adapted by: Remache, N. (2018) 

 

Vowels are sounds of speech that are produced with free airstream (Yule, 2010). 

Lane (2013) remarks there are 14 vowel sounds.  As it can be seen in figure 18, vowels 

are classified according to their point of articulation and the level of the tongue as they 

are produced.  
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According to the highest point of the tongue while uttering, vowels are front, back, 

and central. Those vowels are front vowels / iy /, / I /, / ey /, / ɛ /, / æ /; central vowel /ə 

/; back vowels /uw/, / ʊ /, /ow/, / ɔ /. On the other hand, the level of the tongue makes 

the characteristic of high vowels, mid, and low.  High vowels: / iy /, / I /, / uw /, / ʊ /; 

mid vowels / ey/, / ɛ /, / ə /, / ʌ /, / ow/; low vowels / æ /, / ɑ/, / ɔ / (László, 2014). 

Furthermore, vowels can be studied according to the lip rounding while uttering 

them and according to their length as well.  

The degree of lip rounding is characterized by the adopted form of lips like 

rounded, neutral, or spread while uttering the vowel sounds. /u/, /uw/, / ʊ /, /ow/, / ɔ / 

are rounded; while /i/ / ɛ /, / ə /, and / ʌ / are unrounded (Ball, 2002). Besides, vowels 

are also studied due to their length. According to it, vowels are classified as long 

vowels and short vowels. Short vowel sounds are /æ/, /ɛ/, /ɪ/, /ɒ/, and /ʌ/; on the other 

hand long vowels are represented like this: /ei/, /iː/, /aɪ/, /əʊ/, and /juː (Beatty, 2016). 
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Source: Shaghi (2015) 

Consonants 

On the opposite of vowels, consonants are produced with an aggressive flow of air. In 

Articulatory phonetics terms, consonants are analyzed according to their place of 

articulation and their manner of articulation (Yule, 2010).  

Table 24. The International Phonetic Alphabet chart 
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Source:  McCullock (2018) 

Moreover, manners of articulation are the methods or way of manipulating the flow of 

air to produce the sounds of the language. According to their manner of articulation, 

consonants can be Stops, Fricatives, Affricates, Liquids, and Glides (Zhu, 2015).  

Stops 

Stop consonants are called in this way because they prevent the airstream to go out 

freely. This happens because there is a complete obstruction in the vocal tract and 

produce “plosives”. Those can be identified as simple and complex stops according 

whether they are made at one place or at two places in simultaneous way (Crystal, 

2008).  
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Figure 27. Stops 

Source: Phonoweb (2018) 

Fricatives  

Fricatives are consonants produced through a non-complete stop of the air flow. The 

sound passes by producing a friction; they are,  

/v/ as in ‘vase’   /veɪs / 

/f/ as in ‘fame’ /feɪm/ 

/ð/ ‘that’   /ðæt/ 

/θ/ ‘thin’   /θɪn / 

/z/ as in ‘zoo’  /zu/ 

/s/ as in ‘sister’  /ˈsɪstər / 

/ʒ/ as in the middle of  ‘leisure’  /ˈlɛʒər/ 

/ʃ/ as at the end of ‘finish’   /ˈfɪnɪʃ /  
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 Affricates 

Consonants are called Affricates when their sounds cause friction instead of explosion. 

They are /tʃ/ and /dʒ/ 

 

 

 

Liquids 

They are also known as ‘laterals’, their production permits the airflow to passed through 

the blades of the tongue. 

/l/    

Label          /ˈleɪbəl/  

Lazy         /ˈleɪzi/ 

Lateral     /ˈlætərəl/ 

  

Glides 

Glides are also called as Approximant consonants which do not stop the airstream to 

pass out.  

/w/ as in water /ˈwɔtər/  
/r/ as in rose     / roʊz/ 
/j/ as in yes      / jɛs/ 
 

 

/tʃ/ 

wɑʧ        watch 
wɪʧ         which 
ˈfjuʧər    future 
ˈʧɪldrən  children 

 

/dʒ/ 

ʤʌʤ         judge 
lɑrʤ          large 
ˈʧeɪnʤəz   changes  
ˈgræʤuɪt   graduate 
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Places of Articulation 

     Further, according to places of articulation, consonants are bilabials, labiodental, 

Interdentals, Alveolars, Palatals, Velars, and Glottals. Places of articulation are the 

locations in the vocal tract where articulators like the lips or the tongue adopt different 

kinds of constrictions to stop the airflow (Zhu, 2015). 

Bilabials 

 

Figure 28. Bilabials 

Source: AuthorStream (2018) 

Bilabials are pronounced when the upper and lower lips join together while stop air 

flow to pass out. Bilabials are /p/, /b/, /m/.  For example: 

/p/           pass   /pæs/ 

/b/           bus     / bʌs / 

/m/          mom   / mɑm 
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Labiodental 

Labiodentals are uttered when the lower lip is pushed against the upper teeth and they 

are /f/ and /v/. 

 

Figure 29. Labiodentals 
Source: (Shaghi, 2015) 

Word Examples of Labiodentals are: 

/f/     /v/ 

Fan  /fæn/                        van   /væn/      
 
ferry  / ˈfɛri /             very   /ˈvɛri/  
 
leaf   /lif/             leave  /liv/ 

 

 Interdentals 

Interdentals are consonants which are pronounced with the tip of the tongue against the 

back side of the upper teeth. Those consonant sounds are /θ/ a in ‘thin’  and /ð/ as in 

‘that’. These sounds do not cause air flow obstruction not produce vibration either.  

Examples: 

/θ/  bath /bæθ/ , cloth /klɔθ/ , breath /brɛθ/  lath /læθ/  
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/ð/  bathe /beɪð/, clothe /kloʊð/, breathe /brið/, lathe /leɪð/ 

 

Source: (Karakaġ & Sönmez, 2011) 

Alveolars 

Alveolars are produced with the tongue blade on the alveolar ridge and they are /t/ and 

/d/, /s/, /z/, /n/ and /l/. 

 

Figure 30. Alveolars 

Source: Shaghi (2015) 

 /t/ as in tot  /tɑt/ 

 /d/ as in  dot  /dɑt/  
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/s/ as  in Sue    / su/ 

/z/ as in zoo   /zu/ 

/n/ as in nail   /neɪl/ 

/l/ as in let    /lɛt/ 

/r/ as in root   /rut/ 

Post-Alveolars and/or Palatals 

Post-alveolars are produced with the front of the tongue on the hard palate and they are: 

/dʒ/  as in ‘jam’ and /ʃ/ as in ‘sugar’, /tʃ/ as in “church” and /ʒ/ as in vision. 

For example: 

/ʃ/ shot     /ʃɑt/               brash     /bræʃ/   

/ʒ/ vision  /ˈvɪʒən/       measure   /ˈmɛʒər/ 

/tʃ/ chick       /ʧɪk/         match    /mæʧ/  

/dʒ/   jam      /ʤæm/      major /ˈmeɪʤər/ 

 

Velars 

Velars are articulated with the back of the tongue which goes against the velum. Velar 

consonants are /k/, /g/,   and /ŋ/ ending. 

 



 
 

95 
 

Examples 

/k/    /kæp/   cap  

/g/   /gɑt/      got 

 /ŋ/   /sɪŋ/     sing 

 

 

Figure 31. Velars 

Source: Shaghi (2015) 

 Glottals 

Glottals are articulated by the glottis and the sound performed in this way is /h/ as in 
‘he’ and ‘house’. It is articulated when the air flow passes through the glottis and it is 
narrowed. 

 

Source: (Ashour, 2014) 

Stress 

     According to Hockett (1970), stress is the group of contrasting degrees of loudness. 

English language has stress in each word and each word has stress in one of its 

syllables. It is important to put stress in the correct syllable on the contrary it will not be 

understood for instance; nouns have their stress in the first syllable while verbs have 

their stress in the second syllable. Additionally, content words or key words are 

stressed or emphasized ones in a sentence, other words are not stress within a sentence 

because they just link the sentence together (Zhang & Yin, 2009). There are some rules 

to put Stress into practice: 
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1. Syllable stress: to understand spoken English the key is to understand and learn 

about word stress, and it happens when the learner recognizes the number of 

syllables in a word. On the contrast, when a person does not use stress may face 

two problems: 1) the non-native speaker finds too difficult to native speakers 

because they utter words so fast; and 2) Native speakers may not understand 

non-native speakers because they do not use the appropriate word stress (László, 

2014).  

Words have different number of syllables: 

 

WORD 

 

SYLLABLES  

PHONETIC 

TRANSCRIPTION 

NUMBER OF 

SYLLABLES 

Cat cat /kæt/ 1 syllable 

Pink pink /pɪŋk/ 1 syllable 

Disk disk /dɪsk/ 1 syllable 

Discuss Dis-cuss /dɪˈskʌs/ 2 syllables 

Handsome Hand-some /ˈhænsəm/ 2 syllables 

Orange Or-ange /ˈɔrənʤ/ 2 syllables 

Table Ta-ble /ˈteɪbəl/ 2 syllables 

Amazing Amaz-ing /əˈmeɪzɪŋ/ 3 syllables 

Attention At-ten-tion /əˈtɛnʃən/ 3 syllables 

Banana Ba-na-na /bəˈnænə/ 3 syllables 

Interesting In-ter-est-ing /ˈɪntrəstɪŋ/ 3 syllables 

Analysis A-nal-y-sis /əˈnæləsəs/ 4 syllables 

Celebration Cel-e-bra-tion /ˌsɛləˈbreɪʃən/ 4 syllables 

Experiment Ex-per-i-ment /ɪkˈspɛrəmənt/ 4 syllables 

Institution In-sti-tu-tion /ˌɪnstɪˈtuʃən/ 4 syllables 

Creativity Cre-a-tiv-i-ty /ˌkrieɪˈtɪvəti/ 5 syllables 

Electricity E-lec-tric-i-ty /ɪˌlɛkˈtrɪsəti/ 5 syllables 

Unbelievable Un-be-live-a-ble /ˌʌnbəˈlivəbəl/ 5 syllables 
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University U-ni-ver-si-ty /ˌjunəˈvɜrsəti/ 5 syllables 

Vocabulary Vo-cab-u-lar-y /voʊˈkæbjəˌlɛri/ 5 syllables 
Source: Remache (2018) 

Note: The hyphen represents the syllable division and the /ˈ/ means the major stress or 

accent and the /ˌ/ represents the minor stress. The Phonetic transcription is represented 

between slashes / / Pocket Dictionary (2018). 

2. Two syllable nouns, adjectives, and verbs: some words have same spelling; 

however, they do not have their stress in the same syllable and they do not have 

the same meaning either (László, 2014); like the following box shows:  

NOUNS  VERBS NOUNS VERBS 

 

 

Phonetic 
Symbols 

 

 
 

Phonetic 
Symbols 

 

Phonetic 
Symbols 

 

Phonetic 
Symbols 

addict   ˈædɪkt    addict   əˈdɪkt   object  ˈɑbʤɛkt   object  əbˈʤɛkt   

conduct   ˈkɑndʌkt    conduct   kənˈdʌkt   Present ˈprɛzənt  present priˈzɛnt  

 
conflict  ˈkɑnflɪkt   

 
conflict  kənˈflɪkt  Produce ˈproʊdus  produce prəˈdus  

 contest   ˈkɑntɛst     contest  kənˈtɛst   Progress ˈprɑˌgrɛs  progress prəˈgrɛs  

convert   ˈkɑnvɜrt    convert   kənˈvɜrt    Rebel ˈrɛbəl   rebel rɪˈbɛl  

 convict   ˈkɑnvɪkt     convict   kənˈvɪkt    Record ˈrɛkərd   record rəˈkɔrd  

defect   ˈdifɛkt    defect   dɪˈfɛkt   

 
Research riˈsɜrʧ  

 
research ˈrisərʧ  

desert   ˈdɛzɜrt    desert   dɪˈzɜrt    Subject ˈsʌbʤɪkt   subject səbˈʤɛkt  

increase  ˈɪnˌkris   increase  ɪnˈkris   Suspect ˈsʌˌspɛkt   suspect səˈspɛkt  

 insult  ˈɪnˌsʌlt    insult  ɪnˈsʌlt  

ADJECTIVES 
present  ˈprɛzənt   

slender ˈslɛndər  
clever ˈklɛvər  
happy ˈhæpi  

Source: Remache (2018) 

Note: Nouns and adjectives stress the first syllable while Verbs stress the second 

syllable (Mojsin, 2016) 

3. Word stress in the penultimate syllable: some words have their stress in the 

second syllable starting from the end. 
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Words ending –inc 
 Words ending -tion  and -sion 

Phonetic Phonetic 

Translation Translation 

Graphic ˈgræfɪk  Television ˌtɛləˈvɪʒən  
Geographic ˌʤiəˈgræfɪk  Revelation ˌrɛvəˈleɪʃən  
Geologic ˌʤiəˈlɑʤɪk Acquisition ˌækwəˈzɪʃən  
Source: Remache (2018) 

Note: some native speakers say /ˈtɛləˌvɪʒən/ instead of /ˌtɛləˈvɪʒən/ 

 

4. Stress on the ante-penultimate syllable: those kinds of words are stress in the 

third syllable starting in the end. 

Words ending in: -cy, -ty, -phy, -gy,  -al Phonetic translation 

 

democracy  /dɪˈmɑkrəsi/    

Efficiency /ɪˈfɪʃənsi/ 

Illiteracy /ɪˈlɪtərəsi/  

Dependability dɪˌpɛndəˈbɪlɪti  

Responsibility /riˌspɑnsəˈbɪləti / 

Community /kəmˈjunəti/ 

Bibliography /ˌbɪbliˈɑgrəfi/ 

Geography /ʤiˈɑgrəfi/ 

Photography /fəˈtɑgrəfi/ 

anesthesiology /ˌænəsθiziˈɑləʤi/  
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Archaeology /ˌɑrkiˈɑləʤi/  

Cardiology /ˌkɑrdiˈɑləʤi/  

Botanical /bəˈtænɪkəl/  

Classical /ˈklæsɪkəl/  

Emotional /ɪˈmoʊʃənəl/  

Source: Remache (2018) 

5. Compound words: Compound words are formed by two parts. Compound 

nouns have their stress in their first part; and, verbs and adjectives have their 

stress in the second part (László, 2014). 

 

Compound nouns 

 

Phonetic Transcription   

Blackbird /ˈblækbərd/   

Greenhouse /ˈgrinˌhaʊs/  

Boyfriend /ˈbɔɪˌfrɛnd/ 

Bedroom /ˈbɛˌdrum/+ 

 

Compound verbs Phonetic Transcription 

 

Understand ˌʌndərˈstænd/  

Overflow /ˌoʊvərˈfloʊ/ 

Babysit /beɪbiˈsɪt/ 
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Compound adjectives Phonetic Transcription 

 

bad-tempered /bæd-ˈtɛmpərd/  

old-fashioned /oʊld-ˈfæʃənd/  

part-time /ˈpɑrtˈtaɪm/ 

open-minded /ˈoʊpən-ˈmaɪndɪd/ 

 

6. Sentence Stress: Content words are stressed in sentences. 

For example: 

Have you seen the new film with Tom Cruise? 

What did he say to you in the garden? 
How long are you going for?  
Note: Content words are written in bold. 

Intonation 

     Hockett (1970) remarks every language has its own system of speech melody. It is 

unique for each language. There are intonation patterns like rising and falling 

intonation. They mark the degree of sureness of an utterance. The utterances can be 

suggestions, questions, or statements. Most of the questions have rising intonation but 

information questions of WH questions have falling intonation. Both rising and falling 

intonation must be learn for avoiding misunderstanding in oral communication because 

if a person utters with the wrong intonation he or she could sound rude or indecisive. 

(Zhang & Yin, 2009). 

Psychopedagogic 

     Attitude is important for enhancing English language pronunciation development. At 

Unidad Educativa Riobamba, students are encouraged for learning pronunciation topics. 

Even though students struggle with words they do not know, the rest of the class tries to 
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help them. They are really interested in improving their pronunciation abilities. 

Furthermore, learners show motivation all the time. Sometimes, some sounds make 

them laugh at the moment of practicing but it is part of learning. Some students are 

stronger than others; nevertheless, they help to those students who anxious or with high 

affective filter. Personality and emotional issues help to support to each other and 

improve their pronunciation because they control their anxiety and nerves properly 

(Zhang & Yin, 2009). 

Legal 

 

     The present research is based on the LOEI (2011) in the following parts: 

Article 2. Literal bb. Plurilingualism.- All people have the right to learn in their own 

language and in the official languages of intercultural relationship as well as others that 

have relationship with the international community. 

Article 3. Literal g. The contribution to the integral, autonomous, sustainable and 

independent development of the people in order to guarantee their full individual 

realization and the collective realization within the framework of good living or Sumak 

Kawsay 

 

PROPOSAL: BOOKLET: GUIDE OF METHODOLOGICAL STRATEGIES 

BASED ON ARTICULATORY PHONETICS FOR ENGLISH 

PRONUNCIATION DEVELOPMENT 
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Introduction 

 

The present proposal supplies an engaging and use-easy material to Articulatory 

Phonetics for a better students’ English pronunciation development. The author assumes 

that there is no prior knowledge of the subject because it has been designed for teachers 

who work with Eighth graders of the Ecuadorian Public Education. Remache (2018) 

presents information in short pieces which are called as Sessions, starting from the 

major concepts in the Articulatory Phonetics – from where human sounds are  produced 

to Phonetic transcriptions through manners and points of articulation of sounds of 

speech. 

 

     This booklet provides information about pronunciation issues focused on topics of 

the A1.1 level of the Ecuadorian Ministry of Education students’ book. It will be done 

through Task- based Language Teaching by using a series of class activities. They are 

centered on Communicative approach to accomplish goals, not only for improving 

pronunciation, but also for establishing real communication within the linguistic 

competences (Council of Europe, 1991).   

 

Profile of the classes 

     The intended audience is formed by 3 groups of students. Those groups are A, B, and 

C. The total number of students is of 242 that are divided into 149 girls and 93 boys.  

     They belong to Eighth grade of Basic Education, and are from 12 to 15 years old. 

Some of the students come from families of low socio-economic status. Few of them are 

Quichua speakers and Spanish is their second language. Most of them have learned 

English in the Seventh years of Basic Education and have background knowledge. 

Goals 

At the end of this application of the present material, students will be able to 

- Recognize the organs of speech which are used for production of sounds of speech. 
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- Describe how and where the Sounds of speech are produced and classified in 

English pronunciation development. 

- Read Phonetic transcriptions. 

- Read words with the appropriate stress. 

- Produce questions and answers with appropriate intonation.   

- Be aware about the importance of Articulatory Phonetics for a better pronunciation 

development. 

- Ask and answer simple questions related with familiar topics. 

Course Topics 

 Organs of Speech   

 Vowels   

 Consonants   

 Stress   

 Intonation    

   

Assessment  

Students will be assessed through Formative Assessment through the use of oral 

productions and worksheets
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SESSION 1 

 
1. INFORMATION DATA: 
Subject:  English Topic: Articulatory Phonetics for improving English pronunciation development importance 

Grade/ course 8th  Education level: General Basic Education A.1.1 
3. OBJECTIVES  
 
At the end of the class, students will be able to 

Be aware about the importance of Articulatory Phonetics for a better pronunciation development. 
 
3. MATERIALS 
The materials needed are: 

Video 1: https://www.youtube.com/watch?v=Huh3bbX8Px0&t=23s 

Video 2: https://www.youtube.com/watch?v=gTlD1Z0F7IA 

Paper and pencil  

Whiteboard and markers 

Worksheets 
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Procedure 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
English 
Pronunciatio
n Importance 

Pre task activities 

Teacher has the students to watch a video about the bad pronunciation in the case of 

English songs by Spanish speakers:  

https://www.youtube.com/watch?v=Huh3bbX8Px0&t=23s 

Task activities  

Teacher explains the importance of pronouncing English appropriately and elicits 

students’ questions.  

Students will make a T chart in order to write about pronunciation problems and 

possible solutions. Then, they will share their ideas with the rest of the class. 

They will use T chart on the board, and decide about the solutions for correcting 

their pronunciation problems. 

Teacher will have students to watch the Video 2: 

 https://www.youtube.com/watch?v=gTlD1Z0F7IA 

 Teacher gives an explanation about the concept of Articulatory phonetics and its 

implications and the importance of learning about it for improving English 

pronunciation by using the information on the video 2.   

 
 
Formative 
assessment 
 
Observation of 
the students’ 
behavior. 
 
Students realized 
about the 
importance of the 
pronunciation 
learning. 
 
Students work 
with their 
worksheet for 
better 
understanding.  

10’ 
 
 
 
 
 
50’ 
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Post task activity ( 20 minutes). 

Students will think about their own commitment for enhancing their English 

pronunciation. 

With their teacher help, students will write some posters with their commitments in 

order to enhance their pronunciation development in groups of four students. 
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WORKSHEET # 1 

SESSION 1 

 

STUDENT’S NAME ………………………………………… 

 

Task 1. Think about your major problems when pronouncing English and find out 

the best solutions. You can use either English or Spanish. 
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Procedure 

SESSION 2 
 

1. INFORMATION DATA: 
Subject:  English Topic: Organs of Speech 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to 

Recognize the organs of speech which are used for production of sounds of speech. 

 

3. MATERIALS 
The needed material is: 

Mirror 

Paper and pencil  

Whiteboard and markers 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 

 
THE 
ORGANS OF 
SPEECH 

 

Pre task activities  

Students will make a puzzle which will be provided by their teacher. Those puzzles 

 

 

  

 
 

5’ 
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are referring to the organs of speech.  

Students will read the names of the organs of speech. 

Task activities  

Students will be asked for bringing a mirror for this class for seeing their own organs 

of speech. 

Teacher will explain about the organs of speech and their corresponding functions 

by saying:  

Look at your lips through your mirror! 

Lips 

1. Move them 

2. Put your lips together and try to make the sound /p/. Observe that it is 

impossible for the air flow to go out. 

3. Touch your upper lip and your lower lip. 

Teeth 

1. After your lips, you have your teeth.  

2. Look at your upper teeth and lower ones. 

3. Produce the sound /v/. Feel the vibration on your lower lip. 

4. Feel the airflow passing between your upper lip and your lower teeth.  

Tongue 

 

Formative 

Assessment 

 

Students 

recognize the 

organs of speech 

and produce 

sounds. 

 
 
 
 
 
60’ 
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1. Look at your tongue and move it. 

2. Produce the sounds /d/, /l/, /r/. 

3. Look at the different movements adopted by the tongue. 

4. Look at the different parts of your tongue: back, middle, front or blade, and 

tip. 

Alveolar ridge 

1. Look at your hard ridge which is located behind the upper front teeth. 

2. Touch it with the tip of your tongue. 

3. Produce the sounds /l/ and /s/ 

Palate or hard palate 

1. Produce the sounds /t/, /d/, and /ʤ/. 

2. Look at the interaction produced between the tongue and the palate. 

3. It is the roof of your mouth. 

Velum or soft palate 

1. It is located at the back of your mouth and it separates the mouth and the 

nose or nasal cavity. 

Larynx 

1. Touch your throat. 

2. Touch your Adam’s Apple. 
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3. That is your Larynx. 

4. Put your lips on your Larynx and produce the sound /m/, feel the vibration. 

5. Produce the sound /s/. There is no vibration. 

6. The vibrations are produced by the Vocal chords or vocal folds which are 

located in the same place. 

7. When the vocal chords are opened, they adopt the name as glottis. 

8. The pharynx is over the larynx. 

Lungs 

1. Breathe and suck some air. 

2.  Produce the word “yes” 

3. The air that you produce comes from the lungs. They produce the energy 

source for producing the airflow which is needed for the production of the 

sounds of speech. 

Students will follow teacher’s instructions. 

 Students will support to each one by explaining and helping to the rest of students 

when need. 

Post task activity. 

As follow up activities, students will be divided into groups of four. They will 

develop the tasks on worksheets 2 and 3. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
15’ 
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WORKSHEET N. 1 – PRE- TASK ACTIVITY 

SESSION TWO 

STUDENT’S NAME: ………………………………………….. 

 

Task 1. Listen to your teacher’s instructions. 

Task 2. In a sheet of paper, try to form the puzzle, remember that it has a square 

shape. Use glue for better puzzle formation.  

 

 

Adapted by: Remache, N. (2018)
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WORKSHEET #  2 

SESSION TWO 

GROUP NUMBER ……. 

STUDENTS’ NAMES……………………………………………………………….. 

1. Talk to your classmates and remember the names of the organs that help in 

the production of the sounds of speech. 

2. Label the organs of speech . Use the words in the box. 

Velum Vocal Chords Nasal Cavity Lips 

Tongue Throat Lungs Larynx 

 

 



 
 

115 
 

Adapted by: Remache, N. (2018) 

 

WORKSHEET N. 3 

SESSION TWO 

GROUP NUMBER ……. 

STUDENTS’ NAMES….. 

1. Talk to your classmates and remember the names of the organs that help in 

the production of the sounds of speech. 

2. Find the organs of speech in the puzzle . Use the words in the box as 

reference. 

Velum Vocal Chords Nasal Cavity Lips Tongue Throat Lungs Larynx 

 

 

 

 

Created by: Remache, N. (2018) 
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SESSION 3 
 

1. INFORMATION DATA: 
Subject:  English Topic: Sounds of Speech 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

Recognize the sounds of speech. 

 

3. MATERIALS 
The needed materials are: 

Flashcards with letters of the alphabet 

Audio with the alphabet song: https://www.youtube.com/watch?v=36IBDpTRVNE 

Video: https://www.youtube.com/watch?annotation_id=annotation_2586068509&feature=iv&index=5&list=PLOZUTLsJbEAjW-

Z9Bou0fPvPs8zdF79pJ&src_vid=0HeujZ45OZE&v=L6Ben2yfksA 

Paper and pencil  

Whiteboard and markers 
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Procedure 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
SOUNDS OF 
SPEECH 

 

Pre task activities  

Teacher has the students to remember the English alphabet by listening and singing 

the alphabet song. 

Students listen and sing the alphabet song: 

https://www.youtube.com/watch?v=36IBDpTRVNE 

Task activities  

Teacher explains about the sounds of speech and the International Phonetic 

Alphabet. 

Students analyze the information provided when watch the second video: 

https://www.youtube.com/watch?annotation_id=annotation_2586068509&feature=i

v&index=5&list=PLOZUTLsJbEAjW-

Z9Bou0fPvPs8zdF79pJ&src_vid=0HeujZ45OZE&v=L6Ben2yfksA 

Students contrast the normal writing they have learned until the moment with the 

new information (IPA Transcription). 

Students analyze and reproduce those sounds while listen the information and 

sounds in the video. 

 
 
 Formative 

Assessment 

 

Students 

recognize sounds 

of speech. 

 

Students are 

engaged into 

pronunciation 

issues. 

 

Students are 

familiarized with 

IPA chart 

 
 

 
15’ 
 
 
 
 
 
 
40’ 
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Teacher presents some flashcards with the sounds transcriptions. 

Students copy the information on their notebooks. 

Students spell short words by using the International Phonetic Alphabet. 

Post task activity  

Students play in groups of four with cards provided by the teacher. 

VOWELS 

/i/ 

ʃit  

sheet 

/ɪ/ 

ʃɪp 

ship 

 /ʊ/ 

gʊd 

good 

/u/  

Kul 

cool 

/ɔ/ 

dɔg 

dog 

/oʊ/ 

roʊd 

road 

/ɛ/ 

sɛt  

set 

/ə/ 

bəˈnænə 

banana 

/eɪ/ 

deɪt 

date  

/æ/ 

Bæd 

bad 

/a/ 

ˈfɑðər 

father 

/ʌ/ 

ˈmʌðər 

mother 

/aɪ/ 

kraɪ  

/aʊ/ 

haʊ 

 /ɔɪ/ 

bɔɪ 

 

 
 
 
 
 
25’ 
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CONSONATS 

/p/ 

pɛt  

pet 

/b/ 

bʊk 

book 

/t/ 

tu  

too 

/d/ 

daɪ 

die 

/k/ 

kʌm 

come 

/g/ 

gʊd 

good 

/ʧ/ 

ˈneɪʧər 

nature 

/ʤ/ 

ʤus 

juice 

/f/ 

fæn 

fan 

/v/ 

veɪs 

vase 

/th/ 

ˈbɜrθ ˌdeɪ 

birthday 

/th/ 

ðɪs 

this 

/s/ 

 si 

see 

/z/ 

 zu 

zoo 

/ʃ/ 

məˈʃin 

machine 

/ʒ/ /h/ /m/ /n/ /ŋ/ 
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ˈmɛʒər 

measure 

haʊs 

house 

mɪlk 

milk  

noʊz 

nose 

sɪŋ 

Sing 

 

/w/ 

wɜrk 

work 

/l/ 

lʌv 

love 

/r/ 

 raɪt  

right 
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WORKSHEET N. 1 

SESSION 3 

VOWELS 

CONSONATS 

/i/ 

ʃit  

sheet 

/ɪ/ 

ʃɪp 

ship 

 /ʊ/ 

gʊd 

good 

/u/  

Kul 

cool 

/ɔ/ 

dɔg 

dog 

/oʊ/ 

roʊd 

road 

/ɛ/ 

sɛt  

set 

/ə/ 

bəˈnænə 

banana 

/eɪ/ 

deɪt 

date  

/æ/ 

Bæd 

bad 

/a/ 

ˈfɑðər 

father 

/ʌ/ 

ˈmʌðər 

mother 

/aɪ/ 

kraɪ  

/aʊ/ 

haʊ 

 /ɔɪ/ 

bɔɪ 
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/p/ 

pɛt  

pet 

/b/ 

bʊk 

book 

/t/ 

tu  

too 

/d/ 

daɪ 

die 

/k/ 

kʌm 

come 

/g/ 

gʊd 

good 

/ʧ/ 

ˈneɪʧər 

nature 

/ʤ/ 

ʤus 

juice 

/f/ 

fæn 

fan 

/v/ 

veɪs 

vase 

/th/ 

ˈbɜrθ ˌdeɪ 

Birthday 

/th/ 

ðɪs 

this 

/s/ 

 si 

see 

/z/ 

 zu 

zoo 

/ʃ/ 

məˈʃin 

machine 

/ʒ/ 

ˈmɛʒər 

Measure 

/h/ 

haʊs 

house 

/m/ 

mɪlk 

milk  

/n/ 

noʊz 

nose 

/ŋ/ 

sɪŋ 

Sing 

/w/ 

wɜrk 

work 

/l/ 

lʌv 

love 

/r/ 

 raɪt  

right 
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SESSION 4 
 

1. INFORMATION DATA: 
Subject:  English Topic: Vowel sounds 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

Describe how and where the vowels are produced.  

 

3. MATERIALS 
The needed materials are: 

Video: Short vowels and long vowels 

https://www.youtube.com/watch?v=Q4AsPGnRjNg 

Paper and color pencils 

Whiteboard and markers 
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Procedure 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Vowels 

Pre task activities  

Teacher has the students to watch, listen and sing the vowel song. 

https://www.youtube.com/watch?v=Q4AsPGnRjNg 

Task activities  

Teacher explains about the places that the tongue adopts when utters vowels sounds 

in the following way by using pictures:  

According to the highest point of the tongue while uttering, vowels are front, back, 

and central. Those vowels are front vowels / iy /, / I /, / ey /, / ɛ /, / æ /; central vowel 

/ə /; back vowels /uw/, / ʊ /, /ow/, / ɔ /. On the other hand, the level of the tongue 

makes the characteristic of high vowels, mid, and low.  High vowels: / iy /, / I /, / uw 

/, / ʊ /; mid vowels / ey/, / ɛ /, / ə /, / ʌ /, / ow/; low vowels / æ /, / ɑ/, / ɔ / (László, 

2014). 

Furthermore, vowels can be studied according to the lip rounding while uttering 

them and according to their length.  

The degree of lip rounding is characterized by the adopted form of lips like 

rounded, neutral, or spread while uttering the vowel sounds. /u/, /uw/, / ʊ /, /ow/, / ɔ / 

are rounded; while /i/ / ɛ /, / ə /, and / ʌ / are unrounded (Ball, 2002). Besides, 

 
 
 Formative 

Assessment 

 

Students 

recognize and 

pronounce vowel 

sounds with 

accuracy. 

 

 
 

15’ 
 
 
 
 
 
 
60’ 
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vowels are also studied due to their length. According to it, vowels are classified as 

long vowels and short vowels. Short vowel sounds are /æ/, /ɛ/, /ɪ/, / ɔ/, and /ʌ/; on 

the other hand long vowels are represented like this: /ei/, /iː/, /aɪ/, /əʊ/, and /juː 

(Beatty, 2016). 

Teacher explains the vowel quadrant with the information above : 

 
Short A, E, I, o , and U are produced when the sound  /æ/, /ɛ/, /ɪ/, / ɔ/, and /ʌ/are 

followed by consonant sounds (Beatty, 2016) like: 
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/ bæd / 

Bad  

/kæt/ 

cat 

/pæd/  

pad  

/ræt/ 

rat 

/træk/ 

track  

/bæk/ 

back 

/dɛsk/   

desk 

/pɛn/ 

pen 

/bɛd/ 

bed 

/nɛt/ 

net 

 /tɛn/ 

ten  

/rɛd/ 

red 

/mɪlk/   

milk  

/swɪm/ 

swim 

/rɪŋ/ 

ring 

/bɪg/ 

big  

/pɪŋk/ 

pink 

/bɪn/ 

bin 

/hɔt/ 

hot  

/pɔt/ 

pot 

/sɔks/  

socks 

/rɔk / 

rock 

/fɔks/  

fox 

/nɔd/ 

nod 

/rʌn/ 

run 

/mʌg/ 

mug 

/fʌn/ 

fun 

/sʌn/ 

sun 

/nʌt/ 

nut 

/lʌmp/ 

lump 

Long A /ey/ is pronounced when the word ends in a silent /e/ (Beatty, 2016). Some 

dictionaries use /ey/ to show phonetic transcription, and others show /eI/; for 

example in: 

/pleɪn/   /neɪm/ /deɪt/ 
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plane name date 

Long A is produced when it is accompanied by  I  and Y like in: 

/peɪnt/   

paint 

/teɪl/ 

tail 

/deɪ/ 

day   

/ˈsʌnˌdeɪ/ 

Sunday 

Long E is produced when: a) the word has two letters “E” together. b) when there 

are an “E” and “A” together, the letter A is dropped.  C) when there is a “Y’ or “EY” 

at the end of the word. The phonetic transcription is /i/ or some dictionaries 

represent it as /iy/ (Beatty, 2016). 

/fit/   

Feet    

/tiθ/ 

teeth       

/ˈizi/ 

easy 

/rid/ 

read 

/ˈmʌni/ 

money 

/ˈhæpi/ 

happy 

Long I is uttered when a word has the following endings “e”, “ie”, “y”, and “igh” 

(Beatty, 2016).  

/kaɪt/ 

Kite  

/faɪv/ 

Five  

/laɪm/ 

lime 

/ naɪt/ 

Night  

/raɪt/ 

right 

/haɪ/ 

high 

/kraɪd/ /baɪ/ /aɪ/ /skaɪ/ /taɪ/ /ʤuˈlaɪ/ 
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cried buy eye sky tie July 

Long O is produced when the words ends in “e”, “oa”, and “ow” (Beatty, 2016). 

Like in: 

/ˈɛlˌboʊ/ 

elbow 

/toʊ/ 

toe 

/ˈjɛloʊ/ 

yellow 

/boʊt/ 

boat 

/roʊz/ 

rose 

/koʊn/ 

cone 

Long U is pronounced when the words have the “e”, “ue”,  and “ui” endings 

(Beatty, 2016). 

/ rul/ 

rule 

/ tun/ 

tune 

/blu/ 

blue 

/sut/ 

suit 

/ʤus/ 

juice 

/ kjub/ 

cube 

/ flut/ 

flute 

/glu/ 

glue 

/ˈtɪsˌju/ 

tissue 

/frut/ 

fruit 

Students are set in groups of 4. Teacher provides a group of words which are written 

on small papers. Students have to classify them according whether they contain short 

or long vowel sounds.   

Students paint the long vowels in red and the short vowels in blue. This task has to 

be performed in 3 minutes. The first group that accomplishes the task is the winner. 
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Words are pasted on the board to share them with the rest of the class. 

/ bæd / 

Bad 

/skaɪ/ 

sky 

/lʌmp/ 

lump 

/ kjub/ 

cube 

/deɪt/ 

date 

/ˈsʌnˌde

Sunday 

/toʊ/ 

toe 

/nʌt/ 

nut 

/læmp / 

lamp 

/ræt/ 

rat 

/bɪn/ 

bin 

/ flut/ 

flute 

/peɪnt/   

paint 

/frut/ 

fruit 

/ˈtɪsˌju/ 

tissue 

/sɔks/  

socks 

/glu/ 

glue 

/taɪ/ 

tie 

/swɪm/ 

swim 

/mʌg/ 

mug 

/rɪŋ/ 

ring 

/rid/ 

read 

/deɪ/ 

day  

 /bɪg/ 

big  

/hɔt/ 

hot 

/træk/ 

track  

/roʊz/ 

rose 

/teɪl/ 

tail 

/fʌn/ 

fun 

/ˈizi/ 

easy 

/tiθ/ 

teeth       

/ʤus/ 

juice 

/bæk/ 

back 

/ˈjɛloʊ/ 

yellow 

/haɪ/ 

high 

/ˈsʌnˌde

Sunday 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5’ 
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/ˈhæpi/ 

happy 

/kraɪd/ 

cried 

/neɪm/ 

name 

/nɔd/ 

nod 

/laɪm/ 

lime 

/aɪ/ 

eye 

/peɪnt/   

paint 

/baɪ/ 

buy 

/fit/   

Feet    

/neɪm/ 

name 

/sʌn/ 

sun 

/deɪt/ 

date 

/koʊn/ 

cone 

/rʌn/ 

run 

/raɪt/ 

right 

/ naɪt/ 

Night 

/kæt/ 

cat 

/ˈmʌni/ 

money 

/pleɪn/   

plane 

/mɪlk/   

milk  

/pæd/  

pad  

/sut/ 

suit 

/ʤuˈlaɪ/ 

July 

/pɪŋk/ 

pink 

/blu/ 

blue 

/faɪv/ 

Five 

/ˈɛlˌboʊ/ 

elbow 

/fɔks/  

fox 

/ tun/ 

tune 

/boʊt/ 

boat 

/pleɪn/   

plane 

/rɔk / 

rock 

/kaɪt/ 

Kite 

/ rul/ 

rule 

/pɔt/ 

pot 

/deɪ/ 

day  
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Post task activity  

Students draw the vowel quadrant on their notebooks. 
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WORKSHEET # 1 

SESSION 4 

READ THE WORDS IN THE FLASH CARDS AND PASTE THEM ON THE 

BOARD 

/ bæd / 

Bad 

/skaɪ/ 

sky 

/lʌmp/ 

lump 

/ kjub/ 

cube 

/deɪt/ 

date 

/ˈsʌnˌdeɪ/ 

Sunday 

/toʊ/ 

toe 

/nʌt/ 

nut 

/læmp / 

lamp 

/ræt/ 

rat 

/bɪn/ 

bin 

/ flut/ 

flute 

/peɪnt/   

paint 

/frut/ 

fruit 

/ˈtɪsˌju/ 

tissue 

/sɔks/  

socks 

/glu/ 

glue 

/taɪ/ 

tie 

/swɪm/ 

swim 

/mʌg/ 

mug 

/rɪŋ/ 

ring 

/rid/ 

read 

/deɪ/ 

day  

 /bɪg/ 

big  

/hɔt/ 

hot 

/træk/ 

track  

/roʊz/ 

rose 

/teɪl/ 

tail 

/fʌn/ 

fun 

/ˈizi/ 

easy 

/tiθ/ 

teeth       

/ʤus/ 

juice 

/bæk/ 

back 

/ˈjɛloʊ/ 

yellow 

/haɪ/ 

high 

/ˈsʌnˌdeɪ/ 

Sunday 

/ˈhæpi/ 

happy 

/kraɪd/ 

cried 

/neɪm/ 

name 

/nɔd/ 

nod 

/laɪm/ 

lime 

/aɪ/ 

eye 

/peɪnt/   

paint 

/baɪ/ 

buy 

/fit/   

Feet    

/neɪm/ 

name 

/sʌn/ 

sun 

/deɪt/ 

date 

/koʊn/ /rʌn/ /raɪt/ / naɪt/ /kæt/ /ˈmʌni/ 
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cone run right Night cat money 

/pleɪn/   

plane 

/mɪlk/   

milk  

/pæd/  

pad  

/sut/ 

suit 

/ʤuˈlaɪ/ 

July 

/pɪŋk/ 

pink 

/blu/ 

blue 

/faɪv/ 

Five 

/ˈɛlˌboʊ/ 

elbow 

/fɔks/  

fox 

/ tun/ 

tune 

/boʊt/ 

boat 

/pleɪn/   

plane 

/rɔk / 

rock 

/kaɪt/ 

Kite 

/ rul/ 

rule 

/pɔt/ 

pot 

/deɪ/ 

day  
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SESSION 5 
 

1. INFORMATION DATA: 
Subject:  English Topic: Consonant sounds: Points of Articulation 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Classify consonant sounds according to their point of Articulation.  

3. MATERIALS 
The materials are: 

The IPA chart 

Paper and pencil  

Whiteboard and markers 

Worksheets with short tongue twisters 
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Procedure 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Consonant 
sounds: 
 
Places of 
Articulation 

Pre task activities (10 minutes) 

Teacher shows students some flashcards with different sounds. 

Students are encouraged to pronounce those sounds. 

Task activities  

Teacher explains about the places of articulation for the production of consonants. 

She explains bilabials, labio-dentals, dentals, alveolars, palatals, velars, and glottals. 

Teacher presents minimal pairs for exemplifying the production of consonants with 

flashcards. 

Bilabials Labio-dentals Dentals Alveolars Palatals 

Toll         /toʊl/ 

 Dole      /doʊl/ 

Gin       /ʤɪn/ 

Chin     /ʧɪn/ 

Sue          / su/ 

Zoo          /zu/ 

Wish      /wɪʃ/ 

Beige      /beɪʒ

Next    /nɛkst/   

 
 
 Formative 

Assessment 

 

Students practice 

consonant sounds 

taking into 

account the places 

of articulation 

 

 
 

10’ 
 
 
 
 
 
 
60’ 
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Rest        /rɛst/ 

Left       / lɛft/ 

Velars  Glottals 

Came  /keɪm/ 

Game  /geɪm/ 

Sing    /sɪŋ/ 

 

Students look for the meaning of words and practice them orally. 

Students practice with the following Tongue Twisters in pairs. 

Peter Piper picked a peck of pickled peppers. 

She saw Sharif's shoes on the sofa. 

Too big a toboggan is too big a toboggan to buy to begin to toboggan. 

Post task activity  

Students write on their notebooks the following IPA Chart. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
10’ 
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WORKSHEET # 1 

SESSION 5 

TASK 1. LOOK AT THE CHART AND CONSONANT SOUNDS ACCORDING 

TO THEIR POINT OF ARTICULATION 
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Procedure 

SESSION 6 
 

1. INFORMATION DATA: 
Subject:  English Topic: Consonant sounds: Manners of Articulation 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Describe the manners of Articulation for the production of consonant sounds.  

3. MATERIALS 
The materials to be used for this session are: 

Flashcards with letters of the alphabet 

Video: https://www.youtube.com/watch?v=sJQYoGyEtDs 

Paper and pencil  

Whiteboard and markers 

 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Consonant 
sounds: 

Pre task activities  

Teacher has the students to listen and sing the song. 

 
 
 Formative 

 
 

10 
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Manners of 
Articulation 

https://www.youtube.com/watch?v=sJQYoGyEtDs 

Task activities  

Students listen “Lemon Tree” and do worksheet N. 1 

Teacher provides enough feedback for students’ understanding. 

Teacher explains the other side of the IPA chart which was presented in the previous 

class to learn about the manners of articulation of consonant sounds. 

Post task activity  

Students sing the song. 

 

 

Assessment 

 

Students practice 

consonant sounds 

taking into 

account their 

manners of 

articulation 

 

 
 
 
 
 
55’ 
 
 
 
 
 
15’ 
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WORKSHEET  # 1 

SESSION 6 

Student’s name: ………………………… 

Task 1. Listen to the song and identify its name. Tick in the correct name. 

Orange tree  Apple tree Lemon Tree 

Task 2.  Listen to the song and match the next phrase you hear.  

Lemon Tree 

By: Fools Garden 

1. I'm sitting here in the boring room             I'm waiting for you 

2. I'm wasting my time             I got nothing to do 

3. I'm hanging around            It's just another rainy Sunday afternoon 

But nothing ever happens and I wonder 

Task 3.  Listen to the song and complete blank spaces with the ING form of the 

verbs in the box. 

Drive Wait Turn sit Take 

I'm …………… around in my car 

I'm driving too fast 

I'm driving too far 

I'd like to change my point of view 

I feel so lonely 

I'm ……………….for you 

But nothing ever happens and I wonder 

I wonder how 

I wonder why 
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Yesterday you told me 'bout the blue blue sky 

And all that I can see is just a yellow lemon-tree 

I'm turning my head up and down 

I'm turning ………………………………………. ………………. around 

And all that I can see is just another lemon-tree 

I'm …………………..here 

I miss the power 

I'd like to go out …………………… a shower 

But there's a heavy cloud inside my head 

I feel so tired 

Put myself…
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Procedure 

SESSION 7 
 

1. INFORMATION DATA: 
Subject:  English Topic: Consonant sounds: Playing Pronunciation Bingo 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Read simple phonetic transcriptions 

3. MATERIALS 
Paper and pencil  

Whiteboard and markers 

Bingo Cards 

Gifts 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Consonant 
sounds: 
 

Pre task activities (5 minutes) 

Teacher announces that the whole class is going to play the Phonetic Bingo. 

Bingo cards are given to the students and they analyze them. 

 
 
 Formative 

 
 

5’ 
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Places of 
Articulation 

Task activities (70 minutes) 

Students play the Phonetic Bingo. 

Students take turns to sing Bingo. The words are: beat, Bit, date, bat, box, dog, boat, 

book, food, but, banana, shirt, bite, how, boy, pack, back, tie, die, came, game, 

church, judge, fan, van, thing, then, Sue, zoo, ship, vision, hot, men, sun, sing, wet, 

long, right, use. 

The words are transcribed into Phonetic symbols in this way: 

bit bɪt deɪt  bæt bɑks 

dɔg boʊt bʊk fud bʌt 

bəˈnænə ʃɜrt baɪt haʊ bɔɪ 

pæk bæk taɪ daɪ keɪm 

geɪm ʧɜrʧ ʤʌʤ fæn væn 

θɪŋ ðɛn su zu  ʃɪp 

ˈvɪʒən hɑt mɛn sʌn sʌn 

wɛt lɔŋ raɪt juz  

Assessment 

 

Students practice 

consonant sounds 

by playing Bingo. 

Students are 

enjoying Bingo 

activities 

 

 
 
 
 
70’ 
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Created by: Remache, N. (2018) 

Each student has his or her own Bingo Card, like the following: 

 
Created by: Remache, N. (2018) 

Post task activity (5 minutes). 

Students copy some words from the whiteboard and transcribe into Phonetic 

symbols. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5’ 
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Procedure 

SESSION 8 
 

1. INFORMATION DATA: 
Subject:  English Topic:  Phonetic transcriptions 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Write simple phonetic transcriptions.  

3. MATERIALS 
The materials are: 

Flashcards with tongue twisters 

Paper and pencil  

Whiteboard and markers 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Consonant 
sounds: 
 
Places of 

Pre task activities  

Teacher divides the class into groups of four and provides to each group with papers 

containing words to form Tongue Twisters. 

 
 
 Formative 

Assessment 

 
 

15’ 
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Articulation Peter Piper picked a peck of pickled peppers. 

She saw Sharif's shoes on the sofa. 

Too big a toboggan is too big a toboggan to buy to begin to toboggan. 

Task activities  

Teacher writes the Tongue Twisters on the board. 

Teacher asks students to write phonetic transcriptions on the board. 

Students read what they have written. 

Peter Piper picked a peck of pickled peppers. 

ˈpitər ˈpaɪpər pɪkt ə pɛk ʌv ˈpɪkəld ˈpɛpərz 

She saw Sharif's shoes on the sofa. 

ʃi sɔ ʃəˈrifs ʃuz ɑn ðə ˈsoʊfə 

Too big a toboggan is too big a toboggan to buy to begin to toboggan. 

tu bɪg ə təˈbɑgən ɪz tu bɪg ə təˈbɑgən tu baɪ tu bɪˈgɪn tu təˈbɑgən 

Students read each tongue twister in turns. 

Teacher shows how to obtain Phonetic Transcriptions on-line through the use of the 

following web page: https://tophonetics.com/ 

Post task activity  

Teacher asks students to write the Phonetic Transcription of the following phrases 

individually. 

 

Students write 

Phonetic 

Transcriptions by 

hand and on-line 

as well. 

 

 
 
 
 
40’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
25’ 
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1. What’s your name? 

2. What’s your last name? 

3. How do you spell your last name? 

4. How old are you? 

5. Where are you from? 

6. What do you look like? 

7. Who do you live with? 
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Procedure 

 

SESSION 9 
 

1. INFORMATION DATA: 
Subject:  English Topic: Stress 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Read words with the appropriate stress.  

3. MATERIALS 
Paper and pencil  

Video: https://www.youtube.com/watch?v=FtTLEAA0Sbc 

Whiteboard and markers 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
 
Stress 

Pre task activities (15 minutes) 

Teacher presents vocabulary words that have been learned during the last two 

months and encourage students to chant. 

Students are sitting in a big circle. 

 
 
 Formative 

Assessment 

 

 
 

15’ 
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Teacher explains about the chant. 

Students have to clap hands and touch their knees while execute the chant: “Now is 

time, to say, names of, “clothes”, “countries”, “family”, “food”, “adjectives”, and so 

on. 

Task activities  

Teacher explains about Stress in English language. 

Teacher provides more information about Stress in the following video: 

https://www.youtube.com/watch?v=FtTLEAA0Sbc 

Teacher writes on the board words that work as nouns, verbs, and sometimes 

adjectives which have different stress. 

 

Source: Higher Education Language & Presentation Support (HELPS) (2007) 

Post task activity  

Students develop the following worksheets. 

 

 

Students read 

words with 

appropriate stress 

 
 
 
 
 
 
40’ 
 
 
 
 
 
 
 
 
 
 
 
 
25’ 
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WORKSHEET # 1 

SESSION 9 
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WORKSHEET # 2 

SESSION 9 

Student’s name: ……………………………………..

 

Source: Higher Education Language & Presentation Support (HELPS) (2007) 
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WORKSHEET # 3 

SESSION 9 

Student’s name: …………………………………….. 

Task 2. Look at the dictionary and tick the appropriate stress. 

1. really    really   really  

2. report    report   report  

3. remember    remember  remember  remember  

4. yesterday    yesterday    yesterday   yesterday  

5. exam    exam   exam  

6. revision    revision   revision   revision  

7. difficult    difficult   difficult   difficult  

8. opinion    opinion   opinion   opinion  

9. possible    possible   possible   possible  

10. business    business   business   business  

Source: Higher Education Language & Presentation Support (HELPS) (2007)
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Procedure 

 

SESSION 10 
 

1. INFORMATION DATA: 
Subject:  English Topic: Intonation 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Produce utterings with appropriate intonation.    

3. MATERIALS 
Flashcards with letters of the alphabet 

Video 1: https://www.youtube.com/watch?v=tzh3Owutf5Y 

Video 2: https://www.youtube.com/watch?v=zZ3nCypPw0Y 

Paper and pencil  

Whiteboard and markers 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
 
Intonation 

Pre task activities (15 minutes) 

Teacher explains about the “emotions”.  

Students comment about emoticons. 

 
 
 Formative 

 
 

15’ 
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Students role play the following sentence showing different emotions. 

“This is my pen”       This is my pen?    This is my pen?  

Task activities  

Teacher has the students to watch the video 1. 

Students comment about their understanding. 

Students watch the video 2 

Teacher explains about the falling and rising intonation. 

Falling intonation is used when: 

a. People utter simple sentences that are not questions.  

1. My name is Lucy. 

2. Nice to meet you. 

3. Have a nice day. 

 b. It is also used for asking questions when they contain words like where, what, 

why, when, how, and who (Mojsin, 2016).  

1. What’s your name? 

2. What’s your last name?  

3. How do you spell your last name? 

4. How old are you? 

Assessment 

 

Students role play 

their emotions. 

 

Students utter 

questions and 

answers with 

intonation. 

 

 
 
 
 
 
40’ 
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5. Where are you from? 

6. What do you look like? 

7. Who do you live with? 

Rising intonation is used in “yes/no questions. 1. Did he work yesterday? 

 Does he know about it? 

 Can you play the piano? 

 Is it yours? 

 Excuse me? 

 Really? 

Sentences can have both the rising and the falling intonation. For example, in the 

following sentences we have falling intonation in the first sentence which indicates 

that the action is ended and the second one contains rising intonation which indicates 

that the thought has not ended (Mojsin, 2016). 

I looked the book, but I didn’t buy it. 

When I finished homework, I watched TV.  

If I have money, I’ll buy a new phone.  

Students practice with different questions and answers. 

Post task activity (25 minutes). 

Students practice rising and falling intonation in pairs. 
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Procedure 

 

SESSION 11 
 

1. INFORMATION DATA: 
Subject:  English Topic: Pronunciation practice through Roleplay 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Roleplay a dialogue 

3. MATERIALS 
Paper and pencil  

Whiteboard and markers 

Make up  

Clothes 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Pronunciation 
practice 

Pre task activities (5 minutes) 

Teacher encourages students to put all the acquired knowledge into practice through 

 
 
 Formative 

 
 

15’ 
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through Role 
Play 

a fun activity. 

They will review vocabulary based on jobs and places of the city. 

- Police officer 

- Firefighter  

- Doctor 

- Teacher 

- Postal employee 

- Receptionist 

- Cook 

- Mechanical engineer 

- Systems engineer 

- Biologist 

- Police Station 

- Fire Station 

- Hospital 

- School 

- Post office 

- Hotel 

- Restaurant 

- Mechanic’s garage 

- Tech-shop 

- Botanical Garden 

Task activities  

Students are set in small groups. 

They create their own script about giving directions for arriving to places in the city. 

They assign roles. 

Teacher scaffolds students by monitoring each group for listening their 

pronunciation 

Assessment 

 

Students role play 

practicing English 

pronunciation.  

 
 
 
 
25’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
50’ 
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Post task activity  

Students role play their own dialogues in small groups. 
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Procedure 

 

SESSION 12 
 

1. INFORMATION DATA: 
Subject:  English Topic: Pronunciation practice 
Grade/ course 8th  Education 

level: 
General Basic Education A.1.1 

2.  OBJECTIVE 
At the end of the class, students will be able to: 

- Ask and answer simple questions related with familiar topics.  

3. MATERIALS 
The materials are: 

Paper and pencil  

Whiteboard and markers 

CONTENTS METHODOLOGICAL  STRATEGIES EVALUATION TIME 
 
Ask and 
Answer 

Pre task activities (15 minutes) 

Teacher reviews all the topics briefly. 

 
 
 Formative 

 
 

15’ 
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questions - Sounds of speech 

- Organs of speech 

- Places and manners of articulation 

- Stress 

- Intonation 

Task activities (40 minutes) 

Teacher encourages students to remember the questions which were used in the Pre- 

test. 

Students look on their notebooks for doing the task. 

They write questions and answers again. 

They answer those questions. For example: 

1. What’s your name? 

My name is Kelly. 

2. What’s your last name? 

It is Guanoluisa 

3. How do you spell your last name? 

G U A N O L U I S A 

4. How old are you? 

I am 12 years old 

Assessment 

 

Students practice 

their 

pronunciation 

 

 
 
 
 
 
40’ 
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5. Where are you from? 

I am from Riobamba. 

6. What do you look like? 

I am tall, thin, beautiful, and young. My hair is long, straight, and black. My 

eyes are black and big. My nose is small. My mouth is big. 

7. Who do you live with? 

I live with my mom, my dad, my brother and my sister. 

Students work in pairs for correcting mistakes. 

Students support to each other. 

Post task activity (25 minutes). 

Students interview to other class members one by one taking turns in a kind of clock 

wheel. 
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  6.7. Administration of the proposal 

 

 
Figure 32. Administration of the Proposal 

Created by: Remache, N. (2018) 

6.8. Proposal evaluation 

 

A pre- test was developed and applied to eighth graders from Unidad Educativa 

Riobamba before the implementation of this proposal. After that, Articulatory Phonetics 

topics were covered in the researcher’s intervention for enhancing English Language 

pronunciation development. Then, a post-test was taken by the students. The pre and 

post-test instrument was an adaptation of the Speaking part of the KET Exam which is 

available on-line. This exam was assessed with a rubric which was created by the 

researcher and validated by competent professionals. The rubric criteria were 

Pronunciation of vowels, pronunciation of consonants, stress, and intonation.  

 

After a period of time, at the end of the 2017-2018 Academic Year, this proposal will be 

evaluated in order to obtained data for its improvement. After its betterment, this 

Area 
Coordinator

Teachers

Ecuadorian 
Curriculum

Eighth 
graders

A,B,C 
groups

School 
Authorities



 
 

164 
 

proposal will be share with the teachers of Unidad Educativa Riobamba; finally, it will 

be published for helping other English teachers. 

 

EVALUATION PLAN 

 

Table 25. Evaluation Plan 

Questions Explanation 

What? Proposal utility 

Why? To verify the completion of 

its objectives 

What for? To implement it in other 

places. 

What criterion? Reliability/ Perceptions 

Who evaluates? The researcher 

When? Before and after 

How? Through a survey 

What instrument is used? A questionnaire 

Created by: Remache, N. (2018) 
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ANNEXES 

ANNEX 1. SCHOOL APPROVAL 
  

 

 

 
 

 



 
 

176 
 

 

ANNEX 2. URKUND REPORT 
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ANNEX 3: PRE AND POST-TEST 

OBJETIVO: Determinar cómo el uso de la Fonética Articulatoria ayuda a mejorar el 

desarrollo de la pronunciación  del idioma Ingles de los estudiantes de 8vo Año de 

Educación Básica de la Unidad Educativa Riobamba. 

1. En pares, formule y conteste  las siguientes preguntas oralmente. (2 
minutes) 

 
8. What’s your name? 

9. What’s your last name? 

10. How do you spell your last name? 

11. How old are you? 

12. Where are you from? 

13. What do you look like? 

14. Who do you live with? 

Source: KET Exam – Speaking Section Part 1. Retrieved from: 
http://www.englishexamninja.com/exams/cambridge/ket-practice/ket-speaking-part-1-2/ 
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ANNEX 4: EVALUATION RUBRIC FOR PRE AND POST-TESTS 

NOMBRE DEL ESTUDIANTE: ____________________________________ 

CURSO/PARALELO: ________________________________________ 

 
CATEGORY 4 EXCELLENT 3    VERY GOOD 2    GOOD 1   LOW 

Vowels  
Pronounces all the 
vowels correctly  

Most of the vowels 
are pronounced 
correctly. 

A few vowels are 
pronounced correctly. 

None of the 
vowels are 
pronounced 
correctly. 

Pronunciation of 
Consonants 

 
All the consonants 
are pronounced 
correctly. 

 
Most of the 
consonants are 
pronounced correctly 
 

 
A few consonants are 
pronounced correctly. 

 
Bad 
pronunciation 
of consonants 

Stress Appropriate 
syllable stress, 
word stress and 
word linking are 
evident all the time. 

Appropriate syllable 
stress, word stress 
and word linking are 
evident most of the 
time. 
 

Appropriate syllable 
stress, word stress and 
word linking are 
evident half of the 
time. 

 There is no 
evidence of 
stress in 
pronunciation. 

Intonation  

 
Rising and falling 
intonation are used 
correctly in 
questions and 
answers. 

Rising and falling 
intonation are used 
mostly correct in 
questions and 
answers. 

Rising and falling 
intonation are used 
sometimes in questions 
and answers. 

Rising and 
falling 
intonation are 
not used in 
questions and 
answers. 

 
Created By: Remache (2017)  
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ANNEX 5. VALIDITY OF PRE AND POST-TESTS RUBRIC 

 

 



 
 

180 
 

 

 

 


