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ABSTRACT 

 

The main contribution of this research study was to demonstrate the influence of extensive 

reading in authentic assessment of second language acquisition in students of an EFL 

classroom of the second semester parallel B from Pedagogía de los Idiomas Nacionales y 

Extranjeros major at Universidad Técnica de Ambato. Thirty students, who were in the 2nd 

semester of major, were selected. They have an age range from 19 to 22 years old, there 

were 16 female and 14 male students and most individuals possess a proficiency English 

language level of A2. In order to reach the objective of the study a Preliminary English Test 

(PET) was used as pre and post-test, it was used as a tool for measuring students’ English 

proficiency in reading skills during the experimental study. This study was conducted for 4 

weeks from June to July 2020. The current study used qualitative and quantitative research 

methods, it is qualitative because it aims to describe, explain, and identify phenomena 

through the use of bibliographic data from verified sources, and quantitative because it uses 

data collection based on numerical measurements and statistical analysis to test hypotheses 

in order to establish codes of conduct, to see how both variables behaved and prove theories 

through the use of tables and graphs. In consequence, the results showed that the use of 

authentic assessment tasks affects the extensive reading skill development in students due to 

the fact that authentic assessment provides some benefits in students ‘reading development 

such as:  they are likely to be more valid than conventional tests, particularly for learning 

outcomes that require higher-order thinking skills. Because they involve real-world tasks, 

they are also likely to be more interesting for students, and thus more motivating.  

Keywords: extensive reading, authentic assessment, reading development  
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CHAPTER I 

THEORETICAL FRAMEWORK 

1.1 Investigative Background 

The current research study is supported by similar studies made by different writers 

of propositions and scholarly articles that identify with the same study line of the 

theme. 

Susani (2018), in her research study entitle “The implementation of authentic 

assessment in extensive reading” which was aimed at describing the implementation 

of authentic assessment in Extensive Reading course in Indonesian Language 

Education and Literature Study Program Sanata Dharma University.  This research 

used descriptive qualitative analysis method. The instruments used in this study were 

preliminary English tests. The researcher conducted the implementation of authentic 

assessment in Extensive Reading on identifying the meanings of difficult words, 

idioms, and expressions. The obtained data show that the implementation of 

authentic assessment could provide some benefits such as (a) identifying the direct 

measurement of expected competence indicators of students’ performances; (b) 

encouraging students to demonstrate their performance in a real and meaningful 

situation; (c) providing students with the opportunity to construct their learning 

outcomes by selecting and compiling answers based on their knowledge and the 

situational analysis so that the answers are relevant and meaningful; and (d) 

integrating teaching, learning, and assessment activities. It is then recommended that 

authentic assessment be applied in the teaching and learning of reading courses.  

Prasetyo (2017), in his research study entitled “Developing authentic assessment for 

reading competence” in which its main purpose was to describe how language 

teachers in Indonesia can independently develop an authentic assessment for 

measuring their students’ reading competence. This research project is a 

bibliographical type, in which the researcher mentions how authentic assessment and 
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the reading competence can present a certain relation in the development of the 

students' reading ability. The author concludes his research by mentioning that 

authentic assessment is important for both students and teachers.  The most important 

point in developing such an assessment is the possibility of assigning extensive 

reading tasks. By referring to whether the assessment is meant for macro or micro 

skills of reading. There are four aspects of assessments to be taken into consideration 

including identification of assessment objects, collection of evidence, analysis of 

evidence, and decision making.  

Misook (2019), in her research study entitled “The perceptions of students and 

teachers on the practice of assessment in extensive reading” aimed at examining the 

use of assessment techniques in extensive reading and students’ and teachers’ 

perceptions on the practice of extensive reading with which A total of 232 university 

students who were placed at different proficiency levels of classes and 13 professors 

participated in the study by completing a questionnaire. Data were analyzed using t-

tests to compare two different groups of students. Results revealed that writing short 

answers and assessments involving discussion with peers and professor were utilized 

more at the basic level, but students at the basic level reported discussion with peers 

and professor as the most effective assessment technique. In contrast, at the 

intermediate level, multiple-choice questions and T/F statements were used more as 

assessments, but students at the intermediate level reported that writing one’s opinion 

on themes was the most effective technique. Both groups believed that reading 

graded readers is helpful in improving reading skills and vocabulary as well as 

understanding other cultures. Results further revealed that professors preferred to use 

writing short-answer questions and in-class discussion as assessments on graded 

readers; however, they responded that a writing task was the most adequate type of 

assessment. In addition, they reported that graded readers are helpful in improving all 

language skills and favored the use of graded readers as part of the language 

program. 

Similarly, at Muhammadiyah  University of Surakarta, Hapsari (2017) in  her 

research project under the topic “The authenticity of assessment used in reading class 



4 
 
 

 

at the third semester of English education program in universitas pekalongan 

academic year 2016/2017” which main purpose was to  describe the types of 

assessments used in reading class at the third semester in Universitas Pekalongan,  to 

describe the most frequently used assessment in reading class, to know the 

authenticity of the assessment used by the lecturer in reading class, and to describe 

the problems faced by lecturer in applying authentic assessments in reading class. 

This research was case study because the research explored the information deeply 

by collecting the data from observations, interviews, and documents. The aftereffect 

of this investigation indicated that the performance combined teacher observation 

was the most frequently used assessment by the lecturer since they were the only 

assessment used by the lecturer. 

 Another important study about extensive reading was carried out at Nirayama High 

School, Japan. Iwahori (2008), in her research study untitled “Developing reading 

fluency: A study of extensive reading in EFL” aimed at developing reading fluency 

in an EFL classroom through extensive reading activities.  This study was conducted 

for 7 weeks from June to August 2006. The participants were public high school 

students in Japan. The students were provided with graded readers as homework for 

7 weeks. The results of the present study showed that high school students’ reading 

rates improved after a 7-week ER treatment. According to the pretest and posttest 

results, students’ C-test scores also improved. 

This last article is especially significant because it is closely linked to the subject of 

this project. Moreover, it presents evidence that authentic assessment tasks help 

extensive reading developing in students of an EFL classroom. Another positive 

aspect is that it gave the necessary guideline to this research project so that it was 

developed in the best way. 
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1.2. Theoretical foundation 

1.2.1. Technical - scientific foundation of the independent variable 

Language  

Many concepts and theories arise around what language itself is. Some authors 

mention language as a set of symbols, words, or signs that are used to fulfill a 

common objective which is communication. Others like Wardhaugh (2009) states 

that language is the inherent capability of the native speakers to understand and form 

grammatical sentences. However, Bloomfield (2016) said “a language is a set of 

written symbols, spoken, words and movements”. Therefore, it will be said that 

language is a system of arbitrary symbols used for particular human communication 

which consists of the structured arrangement, sound coding, written or graphic 

symbols, signs, and gestures used to express meanings, thoughts, and feelings.   

Language skills  

Language skills relate to different aspects of using language; such as listening, 

reading, writing or speaking. Skills are our ability to do these things. They are 

usually divided into two types: receptive and productive. Thornbury (2017) alluded 

to the idea of language abilities and showed that everyone has language abilities, 

however, some more created than others. Those abilities permit us to convey, send 

messages, and get them.  

Receptive skills are those used in understanding; reading or listening. Meanwhile, 

productive skills involve producing language; speaking, or writing. Receptive skills 

are the most difficult in which students receive and process information, but they do 

not need to produce a language, while in productive skills there is the production of 

language. 
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Receptive skills  

Learning is primarily based on receiving information from external sources, most of 

which enter our consciousness through our eyes and ears. Thus, when you learn a 

language you develop receptive and productive skills. 

Receptive skills refer to understanding the language through reading and listening. 

Jack C. Richards believes that receptive skills are more difficult than productive 

ones. Krashen et al. (1984) also proposed that in language teaching, so in this way 

more effort should be devoted to developing students' receptive skills than to their 

productive once. He stated that the productive capacity of students will naturally 

arise from receptive knowledge. In particular, Krashen et al. (1984) emphasized that 

meaningful understanding rather than focused on production is all that is needed to 

facilitate language learning. 

Reading 

Reading is a self-discovery process.  During this process, readers interact with 

written  materials  by  investing  both  cognitive  and  metacognitive  efforts  to  

decompose  new  knowledge so as to make or infer meaning. From this point of 

view, reading comprehension can be seen as the final product (Hellyer et al. 2012).   

According to  Spratt et al. (2011), in order to read something we need to apply 

different reading skills like: scanning, skimming, deducing meaning from context, 

understanding text structure, inferring and predicting.    

1. Scanning or reading for specific information: read quickly to find specific 

information. 

2. Skimming or reading for gist/general understanding: reading quickly to get 

the main idea of the text. 

3. Reading for detail: reading every single word to get the meaning of the text 

4. Deducing meaning from context: to get the meaning of an unknown word 

based on the words that surround it. 
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5. Understanding text structure: understand the development of different types 

of text. 

6. Inferring: get a conclusion from what you read. 

7. Predicting: guessing what the text will be about 

Teachers also play a crucial role in developing reading skills. They should help 

students focus on reading comprehension, rather than engaging in individual words 

or minor details and missing the main meaning of a text. In addition, teachers must 

help them read in various ways and use sub-skills that will help them improve and 

understand what they read efficiently (Hadfield, 2008).  

Additionally, there are two types of subskills that are extensive reading and 

intensive reading. However, according to Muchtar (2020), these are types of reading. 

On one hand, extensive reading means to read long texts for pleasure. On the other 

hand, intensive reading is to read for study purpose. 

Types of reading 

According to Fairbairn and Brown (2019), in his book “Language Assessment: 

Principles and classroom practices”, in the classroom exists the following types of 

reading. 

 Perceptive: This type of reading encompasses the perception of different 

components of the text such as letters, words, punctuation and graphic 

symbols. It is a basic type of recognition that does not involve a lot of logical 

processing but rather symbol recognition, so a process is applied from the 

simplest to the most difficult. 

 Selective: This type of reading category is about lexical, grammatical and of 

oral expression within very short texts. The stimuli that handle in this type of 

reading are short paragraphs, charts and simple tables.  

 Interactive: This type of reading includes texts from around a page in which 

the reader has to interact in a psycholinguistic sense with the text. So reading 

becomes a process of negotiating meaning by incorporating its own 
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interpretation scheme of the text. The focus of this type of reading is to 

identify relevant aspects of syntax and morphology within the text, so that 

processing is generally to the specific. 

 Extensive: This type of reading includes the processing of long amounts of 

texts such as books, graded readings, essays, and technical documents and 

among others usually read outside the classroom. Its emphasis is placed on 

the learners’ global understanding of a text (Brown, 2019).  

Extensive reading 

Extensive reading involves students reading many stories or informative texts 

at an appropriate level of difficulty that the readers choose themselves. Davis (2005), 

explains, “pupils are given the time, encouragement, and materials to read 

pleasurably, at their own level, as many books as they can, without the pressures of 

testing or mark” (p. 320). Studies have shown that extensive reading can lead to 

improvements in vocabulary, writing, motivation, reading identity, speaking, 

listening, spelling, grammar, and, of course, reading abilities. Often extensive 

reading is contrasted with intensive reading where students are reading short, 

difficult passages from a text chosen by the teacher (Waring, 2011). Even in an 

academic reading program with typical reading textbooks, it is important to develop 

reading fluency. The “best way to develop reading fluency is through extensive 

reading” (Nation & Waring, 2019, p. 19). Therefore, it is important to incorporate an 

extensive reading component into the program. 

In extensive reading, students choose books that are meaningful and 

interesting to them. The successful reading of many books develops positive 

competence beliefs about reading that lead to higher levels of reading motivation 

(Nation & Waring, 2019).  

The large amount of input over time increases implicit knowledge of 

vocabulary and reading that also helps to develop other language skills contributing 

to overall improvement in language proficiency (Hunt & Beglar, 2005). As reading is 

a process of precise perception and identification, the way it extracts information 
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covers four forms called skimming, scanning, extensive and intensive reading 

strategies.  

 According to Rosales et al. (2013) the skills to develop while using extensive 

readings are deducing the meaning and use of vocabulary, understanding the 

contextual meaning, identifying the main and secondary idea quickly, summarizing, 

associating grammar and vocabulary, giving meaning to the context, having concrete 

feedback information through analysis of what has been learned, using more intuitive 

and less reasoned language and finally, recognizing grammar rules and uses them 

consistently. 

Graded readers   

The British Council states that graded readers are reading books that contain 

language adjusted to the level of the learner in order to help learners read them 

(British Council, 2012) . In the same line of study Ünaldı (2017) mentions that 

graded readers are part of extensive reading, being novels and short stories that are 

adapted to different levels of students' language proficiency. 

Similarly, it is affirmed that the gradated readers are adapted to the needs of 

the learners because reading is maximized by offering practice opportunities in an 

accessible, relaxing, and fun way. These stories are specially adapted with the level 

of language the students are supposed to have, which makes them easy and quick to 

read (MacMillan Readers, 2014). 

As mentioned above, it can be determined that the graded readers are a 

fundamental part of the teaching - learning of the English language, since its main 

characteristic is the adaptation of the language used in terms of vocabulary, number 

of words and complexity of grammatical structures, which contribute with academic 

and psychological aspects. That is why graded readers become an information 

receiving stimulus that promotes extensive reading in authentic narrative contexts to 

form part of the integration base with extensive reading as this research work with 

the use of authentic assessment tools. 

 



10 
 
 

 

1.2.2. Technical - scientific foundation of the independent variable 

Assessment 

Assessment, besides being a technical process, is a moral phenomenon. It is 

very important to know what values it serves and which people it benefits. Thus, 

assessment means judging learner’s performance by collecting information about it. 

In other words assessment tries to verify the learning done, but also usually explains 

why it has not occurred. (Spratt et al., 2011) 

In the same line of study Brown (2019), mentions that assessment is an 

ongoing process of collecting information about a given object of interest according 

to procedures that are systematic and substantively grounded.  

Thus, assessment offers possibilities to strengthen and consolidate learning, 

as well as to achieve objectives or purposes in any field of study.  It shows what are 

the priority needs to be met. From this point of view, it can be affirmed that the 

students in the classroom and the teacher in their teaching practice offer several 

alternatives that can favor the construction of “authentic” assessment model; that is, 

between what is due and what is wanted in the education. For this reason, assessment 

should be considered as an extension of the teaching and learning process and not as 

one more step; that is, a continuous activity, an integrating process that generates, 

from the reflection of experiences, training opportunities. 

Informal assessment 

Informal assessment is a set of special activities such as group or individual 

projects, experiments, oral presentations, demonstrations, or performances. Informal 

assessment is when we as educators decide whether a learner is doing well or not, or 

whether a course is successful or not, by evaluating learners by thinking about their 

strengths and weaknesses and thinking about their progress rather than setting a test 

or writing an official report (Spratt et al., 2011). 

Some informal assessments may be drawn from typical classroom activities such as 

assignments, journals, essays, reports, literature discussion groups, or reading logs. 
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Other times, it will be difficult to show student progress using actual work, so 

teachers will need to keep notes or checklists to record their observations from 

student-teacher conferences or informal classroom interactions (Brown, 2019). 

Sometimes informal assessment is as simple as stopping during instruction to 

observe or to discuss with the students how learning is progressing. Any of these 

types of assessment can be made more formal by specifying guidelines for what and 

how to do them, or they can be quite informal, letting students and teachers adjust to 

individual needs.  

It is important to use a variety of forms of assessment since the different 

assessment methods have different purposes during and after instruction. For some 

students, written work is difficult, so too much reliance on it will put them at a 

disadvantage. Similarly, particular activities or topics will inspire excellent 

performance in some students and frustrate others. Including a variety of types of 

assessments will ensure that students are provided with ample opportunities to 

demonstrate their abilities and that teacher have the information they need to 

construct a complete, balanced assessment of each student (Spratt et al., 2011). 

Authentic assessment  

Authentic assessment is one that requires application of what students have 

learned to a new situation, and that demands judgment to determine what information 

and skills are relevant and how they should be used. Authentic assessments often 

focus on messy, complex real-world situations and their accompanying constraints; 

they can involve a real-world audience of stakeholders or “clients” as well.  

According to Wiggins (1998), an assignment is authentic if it is realistic,  it 

requires judgment and innovation, asks the student to “do” the subject, replicates or 

simulates the contexts in which adults are “tested” in the workplace or in civic or 

personal life, assesses the student’s ability to efficiently and effectively use a 

repertoire of knowledge and skills to negotiate a complex task and allows appropriate 

opportunities to rehearse, practice, consult resources, and get feedback on and refine 

performances and products. 
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Authentic assessments could be contrasted with conventional test questions, 

which are often indirect measures of a student’s ability to apply the knowledge and 

skills gained in a course. Haerudin, (2013) mentions  that the use of authentic 

assessment is believed to be able to give students the ability to resolve real issues as 

well as providing opportunities for students able to think, act, and work 

systematically. Meanwhile Sani, (2016) defined authentic assessment as the kind of 

assessment that leads students to demonstrate the skills and competencies needed to 

overcome the problems and situations encountered in the real world. 

Authentic assessments have several advantages over conventional tests. They 

are likely to be more valid than conventional tests, particularly for learning outcomes 

that require higher-order thinking skills. Because they involve real-world tasks, they 

are also likely to be more interesting for students, and thus more motivating. And 

finally, they can provide more specific and usable information about what students 

have succeeded in learning as well as what they have not learned. 

However, authentic assessments may require more time and effort on an 

instructor’s part to develop, and may be more difficult to grade. To address the 

difficulty of grading authentic assessments, it is often useful to create a grading 

rubric that specifies the traits that will be evaluated and the criteria by which they 

will be judged. 
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1.2 Objectives 

1.2.1 General objective 

 To demonstrate the influence of extensive reading in authentic assessment of 

second language acquisition in students of an EFL classroom of the second 

semester parallel B from the Pedagogia de los Idiomas Nacionales y 

Extranjeros major at Universidad Técnica de Ambato.    

1.2.2 Specific objectives 

 To explain how authentic assessment tasks increase extensive reading.  

 To identify students’ reading proficiency in the English language. 

 To determine the best type of authentic assessment methods teachers use to 

record the students’ results. 

 

The objectives stated in the current research study were carried out successfully. It 

was conceivable to fulfill the objective of demonstrating the influence of extensive 

reading in authentic assessment of second language acquisition because students of 

an EFL classroom at the beginning of the study were exposed to different authentic 

assessment tasks focused on the development of extensive reading skills.  

The first objective was fulfilled in the development of this investigation since at the 

beginning of this investigation students showed a low reading proficiency level and 

after being exposed to different authentic tasks they were increasing their reading 

skills especially the ones that were related to extensive reading skills.  

The second objective was determined according to the reading ability students had 

by means of pretest applied at the beginning of the study that showed their reading 

proficiency in the English language was waystage or elementary A2 level according 

to the Common European Framework of reference for languages.  

Finally, the third objective was achieved by subjected students to diverse authentic 

assessment tasks and analyzing the different methods that best fitted with students’ 

reading needs. 
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CHAPTER II  

METHODOLOGY 

2.1 Resources 

Table 1 

Resources 

 

Institutional Human Material Economic 

Universidad 

Técnica de Ambato 

Faculty of Human 

Sciences and 

Education 

Libraries  

 

Researcher 

Tutor 

Authorities and 

professors from 

PINE and 

Languages career 

Students from 

PINE 

Office supplies 

(sheets, folders, 

pens, markers, 

books) 

Technological 

material (computer, 

flash memory) 

Bibliography 

Transportation 

Printed material 

Source: General information 

Done by: Carrasco, J (2020)  

 

Instruments 

In order to reach the objective of the study a Preliminary English Test (PET) was 

used as pre and post-test, it was used as a tool for measuring students’ English 

proficiency in reading skills during the experimental study. 

The PET test has five parts, each with one or more texts and a set of questions. The 

whole test has thirty five questions about reading comprehension like multiple choice 

questions, matching, true and false, multiple-choice cloze vocabulary/grammar, and 
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reading comprehension questions. Texts range from very short notices to longer 

adapted-authentic texts. It covers a range of reading skills, from word up to whole-

text level.  

In part 1, students had to read five real-world notices, messages and other short texts 

for the main message. In part 2, they had to match five descriptions of people to eight 

short texts on a particular topic, showing detailed comprehension. In part 3, students 

had to scan a longer factual text for specific information. In part 4, students had to 

read a longer text for detailed comprehension, gist, inference and global meaning; as 

well as writer’s attitude, opinion and purpose. Finally in part 5 students had to read a 

factual or narrative text and choose the correct vocabulary and grammatical items to 

complete gaps. 

Additional instruments employed in this study were two designed questionnaires 

which were used to find out teachers and students’ problems and needs on authentic 

assessment for reading skills at second semester parallel B from Pedagogia de los 

Idiomas Nacionales y Extranjeros major from Universidad Técnica de Ambato. The 

questionnaires were based on a small-scale survey of the necessities of the 

institution. These questionnaires helped to ensure the relevance and meaningfulness 

of the gap between the problems and the level of needs dealing with the main factors 

in assessing reading skills, various forms of authentic assessment activities, and 

various topics of reading extensively. 

Both questionnaires the one addressed to students and its counterpart aimed at 

teachers used a Likert scale structure. Likert scales are widely used in social and 

educational research (Likert, 1932). It was possible to use these kind of 

questionnaires because they are used in order to rank people's judgments of the 

relationship between extensive reading and authentic assessment through the use of a 

psychometric scale (Warmbrod, 2014). These questionnaires had different items 

related to the relationship between extensive reading and authentic assessment tasks. 

The two questionnaires mentioned above used the Likert scale with five options 

ranging from 1=Strongly disagree , 2= Disagree, 3= Neutral, 4= Agree, and 5= 
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Strongly agree, were used to collect the data related to teachers and students’ 

problems in developing extensive reading through authentic assessing tasks. For the 

validity and reliability of those instruments, a group of experts from Universidad 

Técnica de Ambato validated those instruments (questionnaires) prior to its 

application. Furthermore, the Cronbach's Alpha of the instrument is 0.78, who proves 

that it is highly reliable and valid as the instrument for collecting the data. 

Subjects  

This study was conducted for 4 weeks from June to July 2020. The participants were 

students of an EFL classroom of the second semester parallel B from Pedagogia de 

los Idiomas Nacionales y Extranjeros major at Universidad Técnica de Ambato. 

Thirty students, who were in the 2
nd

 semester of major, were selected. They have an 

age range from 19 to 22 years old, there were 16 female and 14 male students and 

most individuals possess a proficiency English language level of A2. The native 

language of the participants is Spanish; however, they are learning English in order 

to teach English as a foreign language. This group of students was divided into two 

groups; the first group (the control group) has a total of 15 students, 6 males and 9 

females. While the second group (the experimental) had a total of 15 students, 8 

males and 7 females. In this class, subjects did not engage in any kind of ER 

extensive reading activities, reading classes, or special reading treatment during this 

study. Both groups were held once a week for 60 min and were taught by the same 

teacher (C.J.). 

Table 2 

Population 

Population 

 

Male Female Total 

Control  6 9 15 

Experimental 8 7 15 

Source: General information 

Done by: Carrasco, J (2020)  
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2.2 Methods 

Research design  

The current study used qualitative and quantitative research methods; it is qualitative 

because it aims to describe, explain, and identify phenomena through the use of 

bibliographic data from verified sources, and quantitative because it uses data 

collection based on numerical measurements and statistical analysis to test 

hypotheses in order to establish codes of conduct, to see how both variables behaved 

and prove theories through the use of tables and graphs (Sampieri, 2014). This means 

that the extensive reading results obtained by the students through authentic 

assessments were collected regularly for statistical analysis to prove or fail the 

established hypothesis. 

 Furthermore, it used the quasi-experimental method according to what was stated in 

the project proposal in order to verify the feasibility of the hypothesis through the 

manipulation of the independent variable (extensive reading) and establish direct 

connections with the dependent variable (authentic assessment) considering the 

application of a pre-test and a post-test to two pre-selected groups (experimental and 

control). The experimental group conducted a wide range of contextualized extensive 

reading activities that were assessed in an authentic way. On the other hand, the 

control group did not receive any kind of treatment, it just continued with the normal 

chronogram of the career. Finally, research study compared the students reading 

skills of the two groups to determine whether the use of extensive reading activities 

between the two groups had an effect after treatment. 

This study also used descriptive qualitative research method with the purpose of 

identifying the extensive reading tasks implemented by teachers in EFL classrooms. 

According to Ekawati (2017), descriptive research has yielded much valuable 

knowledge, about opinions, attitudes, and practices through collecting primarily 

textual data through a pre-test and port test (PET) and examining it using interpretive 

analysis. Since the design of the study is descriptive research, therefore, the 

technique for collecting the data in this research was a validated survey aimed at 
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students and teacher of the institution. The survey applied through the study helped 

to define the characteristics of the subjects of study, to measure data trends, to make 

comparisons and to validate existing conditions by determining the prevailing 

conditions and patterns of the object of study. 

Research model  

This research project was based on field, bibliographic or documentary mode of 

research, according to what was stated in the project proposal. 

Field research 

The study was field because it used a qualitative data collection method aimed at 

understanding, observing and interacting with people in the natural environment 

where the problem takes place, which enabled to observe and analyze their reality in 

terms of both variables. Through the above research method, it is feasible to collect 

information directly from the students of an EFL classroom of the second semester 

parallel B from Pedagogia de los Idiomas Nacionales y Extranjeros major at 

Universidad Técnica de Ambato in order to obtain information from them about the 

variables of this project and to study how the use of authentic assessment tasks 

affected students’ reading skill.   

 Bibliographic or documentary research 

This study was of bibliographic research model because it relies on the findings of 

other authors on the subject under study. Moreover, it used literature data and 

bibliographic material that consisted of the selection and compilation of scientific 

information through readings, educational documents, bibliographic materials, 

libraries, and papers.  

Treatment 

The subjects of study were provided with graded readers as homework for 5 weeks. 

Following Iwahori (2008), who suggested that students need to be interested and 

motivated to achieve their extensive reading goals, the amount of reading assigned to 
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students was six books, of which they chose two of them Alice's Adventures in 

Wonderland and The jungle Book  . Thus, students could choose books from a range 

of topics that they were interested in.  Graded readers usually show readability levels 

and are controlled for syntax, sentence length and complexity, and vocabulary 

(Bamford, 1984). In the present study, graded readers were chosen from publishers 

from Oxford Bookworms form Oxford University Press, with a range of basic 

vocabulary from 700–1,000 words corresponding to level A2/B1 from the according 

to the Common European Framework of reference for languages. Those books had a 

series of authentic assessment tasks in order to follow the schema of assessing 

reading skills. Those activities are divided into four parts; pre-reading, while-reading, 

post-reading and follow up activities.  

 

2.2.1 Data processing plan  

Procedure 

Before the tests and questionnaires were administered, students read a consent form 

that explained the purpose of the study and they agreed to participate.  

First, the pre-test was taken in order to diagnose the initial students’ extensive 

reading proficiency in the English language, so it was taken before the study project 

by both groups of study the control and the experimental one. In this study the pre-

test served as a tool for measuring students’ extensive reading skills before they got 

treatment. This test comprised of a bunch of questions that assess extensive reading 

skills. 

After taking the pre-test, the subjects of study of the experimental group immediately 

received a treatment which consisted of reading extensively books (graded readers) 

according to their proficiency level. In each session students receive a set of 

extensive reading tasks that were assessed in an authentic way it meant that activities 

assessed the student’s ability to efficiently and effectively use a repertoire of 

knowledge and skills to negotiate a complex task and allow appropriate opportunities 

to rehearse, practice, consult resources, and get feedback on and refine performances 
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and products (Susani, 2018). Additionally, the entire population was evaluated in the 

same way and on the same parameters through authentic evaluations using the digital 

zoom platform. Meanwhile, the students that belonged to the control group continued 

with the traditional way of learning English. 

A sum of 5 meetings of 1 hour each was completed during the treatment. In each 

session, a theme of interest was selected by the subjects of study. Each session 

presented special activities with contextualized questions and activities at the end of 

each chapter like open- ended response, cloze and matching questions that will 

enhance students reading development.  

After one-month treatment, a post-test was taken to both groups in order to evaluate 

the effectiveness of implanting inside the EFL classroom different authentic 

assessment tasks that demonstrate meaningful application of essential knowledge and 

skills in real-world situations while reading extensively. It is important to mention 

that the items in the post-test were the same as the test item in the pre-test. At last, 

with the information got from the pre-and post-tests just as well as the results of the 

surveys, the tabulation and graphing of the information was carried out manually 

through SPSS statistical program. Once the statistical and mathematical calculations 

were finished the analysis and interpretation of results were conducted in order to 

prove or fail the established hypothesis  
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CHAPTER III 

RESULTS AND DISCUSSION 

3.1 Analysis and discussion of the results 

The current research study used a quasi-experimental statistical technique in order to 

show the graphic representation of the results obtained from the experimental study. 

Therefore, comparison of means of results of the pre-test and post-tests developed 

through the Wilcoxon test. Additionally, teachers and students conducted a survey to 

define the characteristics of research topics, measure data trends, make comparisons, 

and verify existing conditions by determining the main conditions and methods of 

research objects.  

The first table shows the scores gotten in the pre-test from the students belonging to 

the control group. As well as the first table, the second table shows the scores 

obtained in the post-test from the students in the same group of study. The following 

two tables show the results gotten in the pre and post-test from students, in this case 

the ones that belong to the experimental group.   

Similarly, the information is displayed graphically, making it easier to analyze the 

results. Both graphics show students’ individual scores obtained in the pre- and post-

test both in the control group and in the experimental group.  
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Table 3 

Pre-test scores from the control group 

 

Student Part 1 
 

Part 2 Part 3 Part 4 
 

Part 5 

 

TOTAL 

 

1 
5 5 8 5 10 33 

2 
5 5 9 5 10 34 

3 
5 5 10 5 6 31 

4 
1 4 2 2 3 12 

5 
1 4 2 3 0 10 

6 
3 3 6 2 5 19 

7 
2 2 6 2 4 16 

8 
3 2 5 2 4 16 

9 
5 5 10 4 10 34 

10 
3 5 8 2 7 25 

11 
1 2 5 2 4 14 

12 
3 2 5 2 5 17 

13 
3 3 7 3 7 23 

14 
4 5 10 5 10 34 

15 
1 1 3 1 3 9 

X  

3 3,53 6,4 3 5,86 21,8 

Source: Pre-test – Control group 

Done by: Carrasco, J (2020)  
 

The average of the control group is 21.8 in relation to the pre-test, it should be noted 

that the above results are based on a total of 35 points. 
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Table 4 

Post-test scores from the control group 

 

Student Part 1 
 

Part 2 Part 3 Part 4 
 

Part 5 

 

TOTAL 

 

1 
4 8 3 2 8 25 

2 
3 7 3 3 9 25 

3 
3 8 3 3 8 25 

4 
2 7 2 3 6 20 

5 
3 7 3 3 5 21 

6 
2 6 4 3 5 20 

7 
2 8 3 4 6 23 

8 
3 7 3 2 9 24 

9 
1 5 5 3 7 21 

10 
2 7 3 2 8 22 

11 
3 6 4 3 5 21 

12 
3 8 3 4 6 24 

13 
4 9 3 4 9 29 

14 
4 7 2 3 6 22 

15 
4 7 3 2 5 21 

X 
2,86 7,13 3,13 2,93 6,8 22,86 

Source: Post-test – Control group 

Done by: Carrasco, J (2020)  
 

The average of the control group is 22.86 in relation to the post test, it should be 

noted that the above results are based on a total of 35 points. 
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Table 5 

Pre-test scores from the experimental group 

 

Student Part 1 
 

Part 2 Part 3 Part 4 
 

Part 5 

 

TOTAL 

 

1 
3 2 3 2 3 13 

2 
4 1 5 1 2 13 

3 
2 0 4 2 5 13 

4 
2 1 3 2 4 12 

5 
1 1 4 1 4 11 

6 
2 0 6 2 2 12 

7 
2 1 3 1 4 11 

8 
2 1 4 0 3 10 

9 
0 1 3 2 3 9 

10 
2 3 2 3 8 18 

11 
2 3 6 4 6 21 

12 
5 5 8 4 8 30 

13 
0 1 3 1 4 9 

14 
1 2 3 1 4 11 

15 
2 5 3 3 7 20 

X 
2 1,8 4 1,93 4,46 14, 2 

Source: Pre-test – Experimental group 

Done by: Carrasco, J (2020)  
 

The average of the experimental group is 14, 2 in relation to the pre-test, it should be 

noted that the above results are based on a total of 35 points. 
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Table 6 

Post-test scores from the experimental group 

 

Student Part 1 
 

Part 2 Part 3 Part 4 
 

Part 5 

 

TOTAL 

 

1 
5 10 5 4 10 34 

2 
5 10 5 5 9 34 

3 
4 9 5 5 10 33 

4 
4 8 5 5 9 31 

5 
5 9 4 5 10 33 

6 
4 10 4 5 10 33 

7 
4 8 4 3 9 28 

8 
4 10 5 5 10 34 

9 
3 10 5 5 10 33 

10 
5 8 5 5 10 33 

11 
4 10 4 5 10 33 

12 
4 9 3 5 9 30 

13 
4 10 5 5 9 33 

14 
5 10 3 5 10 33 

15 
3 7 3 4 8 25 

X 
4,2 9,2 4,33 4,73 9,53 32 

Source: Post-test – Experimental group 

Done by: Carrasco, J (2020)  

 

The average of the experimental group is 32, 0 in relation to the post test, it should be 

noted that the above results are based on a total of 35 points. 
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Graphic 1. - Students’ individual scores obtained in the pre- and post-test (control group) 

Source: Pre-test and post-test – Control group 

Done by: Carrasco, J (2020)  
 

 

Graphic 2. - Students’ individual scores obtained in the pre- and post-test (experimental 

group) 

Source: Pre-test and post-test – Experimental group 

Done by: Carrasco, J (2020)  
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Analysis and interpretation 

 
Graphics 1 and 2 show individual grades obtained by the students from both groups 

control and experimental. It can be noted that the majority of students from the 

control group increased their scores, but unfortunately six students decreased their 

scores. On the other hand, all students from the experimental group improved their 

scores, except for just one student who maintained the punctuation.  

 

In general, the experimental group obtained higher scores than the control group. The 

lowest grade from the control and experimental groups in the pre-test was 9/35 

points, while the highest score from the control and experimental groups in the post-

test was 34/20 points. Therefore, it is possible to observe better results in the 

experimental group in comparison with the scores obtained in control one. 

 

Table 7 

Averages or media obtained in each parameter in the pre- and the post-test (control 

and experimental groups) 

Bound Control group Experimental group 

 Pre-test Post-test Pre-test Post-test 

Part 1 3 2,86 2 4,2 

Part 2  3,53 7,13 1,8 9,2 

Part 3  6,4 3,13 4 4,33 

Part 4 3 9,93 1,93 4,73 

Part 5 5,86 6,8 4,46 9,53 

Source: Pre and post-test – Control and experimental groups 

Done by: Carrasco, J (2020)  
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Graphic  3.-Comparison of averages obtained in: Part 1, part 2, part 3, part 4 and part 5 in 

the pre- and post-test from both groups 

Source: Pre and post-test – Control and experimental groups 

Done by: Carrasco, J (2020)  

 

Analysis and interpretation 

Table 7 and graphic 3 show a comparison between the average scores obtained by 

the control and experimental group in the pre- and post-test. The averages belong to 

five parts: part 1, part 2, part 3, part 4 and part 5. According to graphic 3, the control 

and experimental group have similar average scores in the pre-test. However, there is 

so much difference in the average scores in the post-test. Therefore, when comparing 

the post-test average scores, it can be seen that the experimental group obtained 

higher scores in each parameter in contrast with the control group. 

These results suggest there could possibly be the treatment (extensive reading) 

applied to the experimental group causing an increase in students’ scores. 
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Table 8 

Total average scores obtained in the pre- and post-test (control and experimental 

group) 

 

Control group Experimental group 

Pre-test Post-test Pre-test Post-test 

21,80 22,86 14,20 32,00 

Source: Pre and post-test – Control and experimental groups 

Done by: Carrasco, J (2020) 

 
Graphic 4. - Comparison of total average scores obtained in the pre- and post-test in both 

groups 
Source: Pre and post-test – Control and experimental groups 

Done by: Carrasco, J (2020) 
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Analysis and interpretation 

Table 8 and graphic 4 contain PET (Preliminary English Test) total average scores 

from both groups in the pre- and post-test. Students from the control group were able 

to increase their overall achievement from 21, 80 to 22, 86 points out of 35. On the 

other hand, students from the experimental group obtained a total average score of 

14, 20 out of 35 points in the pre- test. Meanwhile, in the post test they improved the 

average score to 32, 00 out of 35 in the post-test. This analysis shows a better 

development by the experimental group in contrast with the control group, perhaps 

due to the application of extensive reading. 
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Students’ and teachers’ survey 

Students’ survey results 

Question 1: Do you like to read in English for pleasure? 

Table 9.- Read in English for pleasure. 

 Frequency Percentage 

Valid Strongly disagree 2 7,7 

Disagree 1 3,8 

Neutral 1 3,8 

Agree 10 38,5 

Strongly agree 12 46,2 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

 
Graphic  5.- Read in English for pleasure. 

Analysis and interpretation: 

After analyzing question No. 1 that was about asking if students like to read in 

English for pleasure, the following data was obtained: 46.2% said that they totally 

agreed, 38.5% agreed, 7.7% totally disagreed, 3.8% disagreed and 3.8% were 

neutral. 

According to the data obtained, the majority of students read in English for their own 

pleasure, because, in this way, they can acquire new vocabulary, understand 

contextualization, expand knowledge, and improve comprehension and 

pronunciation, in addition to developing fast and comprehensive reading skills. 
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Question 2: When you read a text in English are you able to understand the 

information from it without difficulty? 

Table 10.- Understand the information without difficulty. 

 Frequency Percentage 

Valid Strongly disagree 1 3,8 

Disagree 5 19,2 

Neutral 9 34,6 

Agree 7 26,9 

Strongly agree 4 15,4 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  6.- Understand the information without difficulty. 

Analysis and interpretation: 

34.6% of the students were neutral regarding the ability to understand a text in 

English without difficulty, 26.9% agreed with the question, 19.2% disagreed, 15.4% 

fully agreed and only 3.8 % totally disagreed.  

Therefore, the most students when reading a text in English are able to understand 

the information in it, without much difficulty through inferences, contextualization, 

words and ideas relationship, leading to a reading comprehension. 
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Question 3: Has your teacher used authentic assessment tasks in order to 

enhance the reading skill like story or retelling, projects, performance tasks, 

writing a report, discussion partners, or groups? 

Table 11.- Development of activities to improve reading. 

  

Frequency Percentage 

Valid Strongly disagree 10 38,5 

Disagree 11 42,3 

Neutral 3 11,5 

Agree 2 7,7 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  7.- Development of activities to improve reading. 

Analysis and interpretation: 

After analyzing question No. 3, 42.3% of the students disagreed with the question 

because the teacher did not use tasks to improve reading ability, 38.5% strongly 

disagreed, and 11.5% were neutral and only 7.7% agreed.  

Based on the results, students did not perform authentic assessment tasks to improve 

reading or when they did (very few occasions), these activities were more applied to 

other skills such as writing. 
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Question 4: Has your teacher applied different real-word tasks that 

demonstrate meaningful application of essential knowledge and reading skills?  

Table 12 .- Real-word task application. 

 

Frequency Percentage 

Valid Strongly disagree 13 50,0 

Disagree 4 15,4 

Neutral 5 19,2 

Agree 3 11,5 

Strongly agree 1 3,8 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  8.- Real-word task application. 

                               

Analysis and interpretation: 

After analyzing question No. 4, 50% of the students were in total disagreement with the fact 

that the teacher uses real words with significant application in the reading ability because it 

is not actually done, 19.2% were neutral, 15.4% disagreed with this fact, 11.5% agreed, and 

the last 3.8% totally agreed.  

According to the above, teachers do not use real words that have a significant application of 

knowledge to reading ability, causing difficulties to understand texts, certain sentences or 

phrases. If teachers do not combine the theoretical knowledge with the practical one, will 

exist the hindering in the development of this important skill.  
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Question 5: When you read in English does your teacher promote various 

authentic performance measures to assess you? 

Table 13.- Authentic performance measures are promoted. 

 Frequency Percentage 

Valid Strongly disagree 10 38,5 

Disagree 8 30,8 

Neutral 4 15,4 

Agree 4 15,4 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 
Graphic  9.- Authentic performance measures are promoted. 

 

Analysis and interpretation: 

After analyzing question No. 5, 38.5% of students expressed total disagreement with 

the teacher promoting various authentic performance measures for their evaluation, 

30.8% disagreed, 15.4% were neutral regarding the statement and only 15.4% 

agreed. 

With the above, it is affirmed that when students read in English, the teacher does not 

promote authentic performance measures for their evaluation; therefore, it is not 

possible to determine achievement and performance measures to stablish the reading 

development level. 
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Question 6: When you are being evaluated on reading proficiency does your 

teacher assess you through a rubric? 

Table 14.- Rubric Assessment 

 

Frequency Percentage 

Valid Strongly disagree 4 15,4 

Disagree 3 11,5 

Neutral 7 26,9 

Agree 9 34,6 

Strongly agree 3 11,5 

Total 26 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  10.- Rubric assessment. 

                              

Analysis and interpretation: 

To complete the students’ survey, 34.6% of the students agreed that teacher evaluates 

reading competence through a rubric, 26.9% of students were neutral with the 

statement, 15.4% totally disagreed, 11.5% disagreed and last 11.5% totally agreed.  

Despite the diversity of criteria, it is assumed that teachers evaluate reading ability 

through a rubric based on various criteria such as: comprehension, fluency, 

intonation, modulation, respect for punctuation marks and syntagmatic units, 

verifying the level of skill development. 
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Teachers’ survey results 

Question 1: Have you promoted extensive reading in the classroom? 

 

Table 15.- Extensive reading in the classroom. 

 

Frequency Percentage 

Valid Disagree 6 40,0 

Neutral 5 33,3 

Agree 4 26,7 

Total 15 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

 

Graphic  11.- Extensive reading in the classroom 

                            

Analysis and interpretation: 

When asking the teachers if they have promoted extensive reading in the classroom, 

40% disagreed,  33.3% of them were neutral and the last 26.7% agreed. 

Consequently, it is assumed that most teachers do not promote extensive reading in 

the classroom because, on few occasions, it is requested to read full texts of various 

lengths for large amounts of time to extract the meaning or promote global text 

comprehension. 
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Question 2: Have you used graded books inside the classroom in order to 

improve student reading skills?  

             

     Table 16.- Use of graded books to improve reading. 

 

Frequency Percentage 

Valid Strongly disagree 1 6,7 

Disagree 7 46,7 

Neutral 5 33,3 

Agree 2 13,3 

Total 15 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

                                       Graphic 1. Use of graded books to improve reading. 

Analysis and interpretation: 

This question revealed the following results: 46.7% of teachers disagreed with the 

fact that they have used graded books in the classroom to improve students' reading 

skills, 33.3% were neutral, 13.3% agreed and 6.7% strongly disagreed. 

Based on these percentages, it is supposed that teachers do not frequently use graded 

books that are adaptable to students’ knowledge in the classroom to improve the 

reading ability, exposing the little importance given to this skill because of the 

limited learning resources. 
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Question 3: Have you used authentic assessment tasks to assess students reading 

proficiency? 

                   

  Table 17.- Used authentic assessment tasks. 

 

Frequency Percentage 

Valid Strongly disagree 5 33,3 

Disagree 3 20,0 

Neutral 6 40,0 

Agree 1 6,7 

Total 15 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  12.- Used authentic assessment tasks.                               

Analysis and interpretation: 

After analyzing question No. 3, 40% of teachers were neutral in the use of authentic 

assessment tasks to assess students' reading skills, 33.3% strongly disagreed, 20% 

disagreed, and only 6.7% disagreed. 

According to the above results, it is presumed that teachers have not used authentic 

assessment tasks to evaluate reading competence in students; therefore, it has not 

been possible to measure the real performance, learning, motivation and attitudes of 

the student regarding important activities of the learning process. 
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Question 4: Have you applied different real-world tasks that demonstrate 

meaningful application of essential knowledge and reading skills in the 

classroom? 

Table 18.- Applied different real-world tasks that demonstrate meaningful 

application. 

 

Frequency Percentage 

Valid Strongly disagree 4 26,7 

Disagree 7 46,7 

Neutral 4 26,7 

Total 15 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  13.- Applied different real-world tasks that demonstrate meaningful application. 

Analysis and interpretation: 

To this question, the teachers answered as follows: 46.7% disagreed with the fact of 

having applied real-world tasks for a significant application of essential reading 

knowledge, 26.7% strongly disagreed and 26.7% maintained a neutral position on 

this fact.   

Based on the data obtained, it is settled that teachers do not apply real tasks where 

students can utilize the knowledge acquired in reading ability, therefore, this ability 

is limited by not being able to be developed in specific situations to practice and then 

be perfected. 
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Question 5. When you evaluate the students reading proficiency through 

authentic assessment tasks do you use a rubric? 

Table 19.- Authentic assessment with rubric. 

 

Frequency Percentage 

Valid Disagree 2 13,3 

Neutral 2 13,3 

Agree 6 40,0 

Strongly agree 5 33,3 

Total 15 100,0 

Source: Survey  

Done by: Carrasco, J (2020)  

 

Graphic  14.- Authentic assessment with rubric. 

 

Analysis and interpretation: 

After analyzing the last question, 40% of the teachers agreed with having developed 

authentic assessment through rubrics, 33.3% fully agreed, 13.35 were neutral and 

only 13.3% disagreed. 

This information allows to assume that teachers utilize rubrics for authentic 

assessment, where the achievement scale and indicators related to the learning 

objectives are placed, determining the degree of mastery or performance of the task. 

However, due to the previous answers, it is stated that this does not occur very 

frequently in the reading field. 
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Survey validation 

Teacher’s survey validation 

For the reliability analysis of the teacher’s survey, the Cronbach's alpha coefficient 

was calculated in the statistical program IBM SPSS Statistic, formed by 5 items. 

 

Table 20 

Summary of case processing from the teacher’s survey. 

 N % 

Cases Valid 15 100,0 

Excluded 0 ,0 

Total 15 100,0 

a. List removal is based on all variables in 

the procedure. 

Source: Summary of case of processing 

from the teacher’s survey  

Done by: Carrasco, J (2020)  

 

 

The closer the index is to number 1, the greater the reliability of the instrument, 

accordingly, the values of Cronbach's alpha for the questionnaire applied to teachers 

was 0.961, denoting that the instrument is reliable, therefore, it has stable and 

consistent quantifications. 

  
Table 21 

Reliability statistics 

Cronbach's 

alpha 

No. of 

elements 

,961 5 

Source: Reliability statistics  

Done by: Carrasco, J (2020)  
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Student’s survey validation 

Likewise, the reliability of the survey applied to the students was determined through 

the calculation of Cronbach's alpha in the SPSS program. 

Table 22 

Summary of case of processing from the student’s survey  

 N % 

Casos Válido 26 100,0 

Excluido
a
 0 ,0 

Total 26 100,0 

a. List removal is based on all variables 

in the procedure. 
Source: Summary of case of processing 

from the student’s survey 

Done by: Carrasco, J (2020)  

 

The reliability index 0.963 was obtained after the calculation, determining that the 

instrument designed to collect information from students is reliable, since its value is 

close to 1. 

 

Table 23 

Reliability statistics 

Cronbach's 

alpha 

No. of 

elements 

,963 6 

Source: Reliability statistics  

Done by: Carrasco, J (2020)  
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3.1.1 Discussion 

According to the results of the investigative process and the verification of the 

hypothesis through the Wilcoxon signed-rank test, it was found that the use of 

authentic assessment tasks affects the extensive reading skill development in students 

from an EFL classroom in second semester, class B from the Pedagogia de los 

Idiomas Nacionales y Extranjeros major at Universidad Técnica de Ambato. 

Result that is similar to those reported by Jerez et al. (2019) who, after analyzing the 

effectiveness of authentic intensive reading areas, found that there is a significant 

influence of the treatments with said tasks in the improvement of the reading 

competence of the students of languages; reflecting in the improvement of the 

qualifications of this important skill. In this research, it is also mentioned that 

intensive activities positively influence the learning process regardless of the 

methods used. 

Agreeing to this line of argument, Susani (2018) after his research regarding the 

implementation of authentic assessment in extensive reading found that the 

implementation of authentic assessment significantly helps teachers to know a 

measure that shows how students are capable of applying their knowledge and skills 

according to the contexts of real situations. It is possible because authentic 

assessment focuses on activities or tasks that students do, since the knowledge and 

skills taught are adapted to real contexts. 

Additionally, Susani (2018) alluded that the implementation of an authentic 

assessment could provide some benefits such as: (a) identifying the direct 

measurement of the expected functioning indicators of students' performance. (b) 

Encourage students to demonstrate their performance in a real and meaningful 

situation. (c) Provide students with the opportunity to build their learning outcomes 

by selecting and compiling responses based on their knowledge and analysis of the 

situation, therefore, the responses are relevant and meaningful; and finally, achieving 

to be able to integrate the teaching, learning and evaluation activities. (d) Therefore, 

its use is not only recommended based on its effectiveness, but also on the need to 
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improve the teaching-learning process of language students. 

 

3.2 Hypothesis verification 

This research project has been analyzed with the Wilcoxon signed-rank test to obtain 

the final verification of the hypothesis verification. 

 

Null hypothesis (H0) 

The use of authentic assessment tasks does not affect the extensive reading skill 

development in students from an EFL classroom from the students of an EFL 

classroom of the second semester parallel B from the Pedagogia de los Idiomas 

Nacionales y Extranjeros major at Universidad Técnica de Ambato. 

 

Alternative hypothesis (H1) 

The use of authentic assessment tasks affects the extensive reading skill development 

in students from an EFL classroom from the students of an EFL classroom of the 

second semester parallel B from the Pedagogia de los Idiomas Nacionales y 

Extranjeros major at Universidad Técnica de Ambato. 

 

To verify the hypothesis, the Wilcoxon test was used, which is a non-parametric test 

to compare the mean range of two related samples to then, determine if there are 

differences between them. 
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Table 24 

Ranks 

 N 

Average 

range Sum of ranks 

Post-test scores from 

the experimental group 

- Pre-test scores from 

the experimental group 

Negative ranks 0
a
 ,00 ,00 

Positive ranks 14
b
 7,50 105,00 

Tie 1
c
   

Total 15   

 

a. Post-test scores from the experimental group < Pre-test scores from the 

experimental group. 

b. Post-test scores from the experimental group > Pre-test scores from the 

experimental group. 

c. Post-test scores from the experimental group = Pre-test scores from the 

experimental group. 
Source: Ranks 

Done by: Carrasco, J (2020)  

 

Once the results were obtained in the SPSS statistical program, it can be observed 

that 15 pairs were analyzed, that is, 15 students to whom the test was applied, among 

which there were 14 positive ranks and a tie. 

 

Table 25 

Test statistics 

 

Post-test scores from the 

experimental group - Pre-test 

scores from the experimental 

group 

Z -3,303
b
 

Sig. Asymptotic 

(bilateral) 
,001 

a. Wilcoxon signed rank test 

b. Based on negative ranks. 
Source: Test statistics 

Done by: Carrasco, J (2020)  
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In the statistical table of contrast obtained through the statistical program IBM SPSS 

Statistic, the typified value of the statistic test is equal to -3.303, and the value of p 

(asymptotic sig. (Bilateral)) is less than 0.05, therefore, the null hypothesis is rejected 

and the alternative hypothesis is accepted, that is: 

The use of authentic assessment tasks affects the extensive reading skill development 

in students from an EFL classroom from the students of an EFL classroom of the 

second semester parallel B from the Pedagogia de los Idiomas Nacionales y 

Extranjeros major at Universidad Técnica de Ambato. 
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusions 

The purpose of this research was to demonstrate the influence of the use of authentic 

assessment tasks in extensive reading of second language acquisition in students of 

an EFL classroom of the second semester parallel B from Pedagogia de los Idiomas 

Nacionales y Extranjeros major at Universidad Técnica de Ambato. Based on the 

data obtained from the research study the researcher has concluded that: Based on the 

results obtained through the statistical analysis from the pre-test and post-test, it was 

proved that there is a direct increase in extensive reading through authentic 

assessment tasks because students not only showed a huge interest in reading widely 

during reading classes, but it also helps cultivate students' enthusiasm and 

concentration. In addition, the researcher could observe e favorable response from 

students towards reading activities.  

The results in the research study also determined that the use of authentic assessment 

tasks has a favorable effect on developing extensive reading skills. This fact is 

evidenced because at the beginning of the study students showed a low reading 

proficiency level and after being exposed to different authentic tasks they were 

increasing their reading skills especially the ones that were related to extensive 

reading skills.  

Furthermore, the use of authentic assessment in extensive reading contributed to 

identify students’ reading proficiency in the English language. It was determined 

according to the reading ability students had by means of pretest applied at the 

beginning of the study that showed their reading proficiency in the English language 

was waystage or elementary A2 level, and after applying authentic assessment in 

reading session students’ performance improved, so their reading skill increased until 

reach at B1 level according to the Common European Framework of reference.  
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Finally, by subjected students to diverse authentic assessment tasks and analyzing the 

different methods that best fitted with students’ reading needs it was determined the 

best type of authentic assessment methods teachers use to record the students’ results 

is the contextualized ones. In this way, the contextualized assessment activities not 

only developed the ability to read extensively, but also helped students to be 

motivated and focused on readings lessons.    
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4.2 Recommendations 

Once the analysis and interpretation of results have been carried out and the major 

research findings identified, the following recommendations are suggested:  

It is recommended that foreign language teachers select and apply the proposed 

model for authentic assessment tasks in such a way as to include the determination of 

the students' reading level, promoting interest in extensive reading; in order to obtain 

a positive impact and a significant difference in student reading performance. 

Similarly, it is suggested that teachers implement extensive reading besides the ones 

they utilize during their classes so that learners can enjoy and be motivated while 

reading. It is relevant that students can also choose the reading material for their 

reading lessons. 

Furthermore, the research findings recommend varying the authentic assessment 

tasks that are carried out based on graded readers, preferably with creative and 

contextualized ones, as this way students can expand the reading process and use the 

information from the graded text as a basis for reading development. As well as, 

encourage dynamic participation in class by students in order to develop their 

reading skills through contextualized assessment tasks which stimulate high order 

thinking skills in students.  

Due to its direct relationship between authentic assessment activities and extensive 

reading; it is advisable that teachers evaluate macro and micro reading skills in 

English class through active and interactive authentic assessment activities.  

Therefore, it is necessary to incorporate contextualized assessment tasks which are 

innovative, attractive didactic material that arouses the interest of learners, in order to 

create reading habits that develop reading skills that are very important in learning a 

second language. 

Finally, EFL teachers must consider which strategy works best according to students’ 

diverse needs and levels, strategies that will have to encourage students as good 

readers. Then teachers must plan cautiously the appropriate way of authentic 

assessment classroom related with extensive reading skills , having permanently in 
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mind students’ needs, welfares, and limitations. Lastly, choose the appropriate 

assessment tools that will have affirmative effects on reading performance. For some 

teachers the combination of authentic and alternative assessment may work best for 

pupils thus extensive reading is vital to acquisition of language English.  
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Annex 1. Approval of degree project proposal 
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Annex 2. Commitment letter (University) 
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Annex 3. Instrument for pre-test and post-test (PET - Reading part) 
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Source: https://drive.google.com/file/d/1GP_ojxqR9i4O_gXe9U-1KTh0A-e-

lfV8/view?usp=sharing 
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Annex 4. Photograph (Pre-test application) 
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Annex 5. Photograph (Post-test application) 
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Students’ material 
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Annex 6. Survey Validation Document 
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Annex 7. Student’s survey / Teacher’s survey 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN  

CARRERA DE IDIOMAS 

Av. Los Chasquis y Rio Guayllabamba / Campus Huachi / Tel: (03)2410189 Ext. 120 / Ambato-

Ecuador 

SURVEY ADDRESSED TO STUDENTS IN THE SECOND SEMESTER, PARALLEL B 

OF PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS MAJOR AT 

UNIVERSIDAD TÉCNICA DE AMBATO, TUNGURAHUA – ECUADOR.  
 

Topic: “Extensive reading and authentic assessment”  

Objective: To analyze the relationship between extensive reading and authentic assessment.  

Instructions: Please put a tick (✓) in the appropriate response for each item. 

SD: Strongly disagree 

D: Disagree 

N: Neutral 

A: Agree 

SA: Strongly agree 

 

ITEM SD D N A SA 

1. Do you like to read in English for pleasure?      

2. When your read a text in English are you able to understand the 

information from it without difficulty? 

     

3. Has your teacher used authentic assessment tasks in order to enhance 

the reading skill like story or retelling, projects, performance tasks, 

writing a report, discussion partners or groups? 

     

4. Has your teacher applied different real-world tasks that demonstrate 

meaningful application of essential knowledge and reading skills? 

     

5. When you read in English does your teacher promote various 

authentic performance measures to assess you?  

     

6. When you are being evaluated on reading proficiency does your 

teacher assess you through a rubric? 

     

Author: Carrasco, J. (2020) 
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THANKS FOR YOUR VALUABLE COLLABORATION 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN  

CARRERA DE IDIOMAS 

Av. Los Chasquis y Rio Guayllabamba / Campus Huachi / Tel: (03)2410189 Ext. 120 / Ambato-

Ecuador 

SURVEY ADDRESSED TO TEACHERS OF PEDAGOGIA DE LOS IDIOMAS 

NACIONALES Y EXTRANJEROS MAJOR AT UNIVERSIDAD TÉCNICA DE 

AMBATO, TUNGURAHUA – ECUADOR.  

 

Topic: “Extensive reading and authentic assessment”  

Objective: To analyze the relationship between extensive reading and authentic assessment.  

Instructions: Please put a tick (✓) in the appropriate response for each item. 

SD: Strongly disagree 

D: Disagree 

N: Neutral 

A: Agree 

SA: Strongly agree 

ITEM SD D N A SA 

1. Have you promoted extensive reading in the classroom?      

2. Have you used graded books inside the classroom in order to 

improve student reading skills? 

     

3. Have you used authentic assessment tasks to assess students 

reading proficiency? 

     

4. Have you applied different real-world tasks that demonstrate 

meaningful application of essential knowledge and reading 

skills in the classroom? 

     

5. When you evaluate the students’ reading proficiency through 

authentic assessment tasks do you use a rubric? 

     

Author: Carrasco, J. (2020) 

 

 

THANKS FOR YOUR VALUABLE COLLABORATION 
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Annex 8. Survey application (Photograph) 

Student’s survey

 



106 
 
 

 

 

 



107 
 
 

 

 

 



108 
 
 

 

 

 

 

 

 

 



109 
 
 

 

Teacher’s survey 
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Annex 9. Urkund analysis 
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