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ABSTRACT 

 

TOPIC: “ITALKI SOCIAL NETWORK APP AND WRITING SKILLS” 

AUTHOR: Diana Araceli Pilco Chicaiza 

TUTOR: PhD Verónica Elizabeth Chicaiza Redín 

 

The purpose of this research was to determine the influence of the Italki Social 

Network App in the development of the writing skills of the students from eighth 

semester of Pedagogy of National and Foreign Languages at Technical University of 

Ambato, in which a qualitative and quantitative methodology was used with 10 

students, who used the application for two months. The data collection was developed 

through the Cambridge FCE test, which was applied at the beginning and at the end of 

the investigation in order to determine the level of the writing skill in the students of 

the eighth semester, focusing on the comparison of results to determine the 

effectiveness of the strategy established. According to the development of the research, 

it was found that the use of social networks favors the writing skill because students 

feel motivated. Situation that was validated with the application of the ITALKI 

network, which gave good results because it was possible to observe an increase in the 

number of students that reached the required learning of 30%, going from 30% to 60%. 

Additionally, there is a 30% of students who master the required learning. 

 

Keywords: Italki Social Network, app, language, writing, learning process, skills. 
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CHAPTER I 

THEORETICAL FRAMEWORK 

 

1.1 Investigative background 

 

 

In order to recognize the importance of social networks, especially ITALKI, which has 

shown good results in the productive skills such as writing, it was necessary to conduct 

a bibliographic search in different, physical and virtual sources, including institutional 

repositories, to obtain a theoretical framework that served as a reference for the 

development of this research, among the most important studies are the following: 

 

Veira, Leacock, and Warrican ( 2014), in their paper titled “Learning outside the walls 

of the classroom: Engaging the digital natives” established the objective of 

investigating the reaction of students and teachers to the use of TICs to promote 

learning outside the classroom and habitual school hours in a Caribbean secondary 

school. In order to obtain trustworthy information, the authors worked with two 

gcourses, 10th and 11th Biology students. The population was asked to participate in 

online discussion groups: Google and Facebook. Additionally, the data was gathered 

by questionnaires, interviews, and observations.  The first step to collect information 

was to ask students to work in groups in discussion groups. Then, the students worked 

online in order to report what they learned.  

 

As a result of the observation, the authors concluded that these collaborative works 

provided useful learning support outside the classroom since they used friendly online 

platforms and they worked freely.  Besides, the students showed enthusiasm about 

these resources, so that, they requested teachers to apply this strategy on more subject 

areas. In contrast, teachers rejected the request of working in this way due to the lack 

of equipment and time. However, one year later, the authorities supplied the school 

with new devices. Furthermore, students were permitted to use their portable 

technological devices in order to save time and allow other students to work with the 

institution’s devices.  
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That investigation contributed to this research since it showed the importance of using 

social networking inside and outside the classroom. The results also proved that 

students worked better if they were involved in a friendly environment and in a 

cooperative way.  Moreover, it is necessary to mention that nowadays the use of 

portable devices plays an important role in the educational setting because students 

can use them at any time or anywhere, but considering that students must be 

responsible for their usage.     

 

In the article “Utilizing social networking sites to improve writing: a case study with 

Chinese students in Malaysia” developed by Vikneswaran and Krish (2015), it is 

mentioned that with the advancement of technology, writing in English is no longer 

limited to the classroom, but today students are exposed to different forms of writing 

on Internet. To clarify, it suggested that online writing is a new method that must be 

implemented to improve students' writing skills. 

 

This article aimed to identify what motivates students to choose English as a second 

language and to write in English through social networks. The data for this study 

included both online discussions and interviews. Conclusively, the findings suggested 

that the influence of classmates and the school environment motivated students to write 

better in English through networks, due to the exchange of comments and ideas that 

took place in that process. 

The study presented before supported the current research because it emphasized that 

the use of technology in teaching has a positive result in the learning process. 

Moreover, it promoted peer interaction, encouraging a greater desire to learn. 

 

The article “The Effectiveness of Using WhatsApp Messenger as One of Mobile 

Learning Techniques to Develop Students' Writing Skills” developed by Said (2015), 

highlights that the portability and accessibility of mobile devices and their applications 

in this digital age have attracted the attention of the educational context for its benefits. 

The study was conducted to determine the effectiveness of using WhatsApp 

Messenger as one of mobile learning techniques to develop students' writing skills. 

The participants were 30 second-year university students, from the English department 

of a private university in Saudi Arabia. The experimental group used WhatsApp to 
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develop their writing skills, while the control group developed their writing skills 

through the prescribed book. 

  

The pre-posttest test comprised three activities: scoring a paragraph, correcting a 

paragraph and writing an essay. The analysis of the T test revealed that the WhatsApp 

technique produced significant effects on the writing ability of the students who used 

this social network. It provided learning opportunities to practice the language for free, 

greater personal and integral relationship between students and teachers, making them 

more sociable and able to share opinions with others. 

 

The article, in addition to evidence several approaches that support the fact of using 

social networks as a teaching-learning resource of the English language, highlights the 

need for teachers and the educational community in general to use technology and 

therefore, take advantage of its great potential, especially with the current generations 

that demand innovation. 

 

In contrast to the above, the research “Social Media Network Participation and 

Academic Performance In Senior High Schools in Ghana”, developed by Mingle 

and Musah (2015), makes reference to social networks and the way in which students 

connect and participate, the time invested, the effects regarding the use of grammar, 

spelling and academic performance. To achieve the objectives, the study used a mixed 

method approach that involved the survey of students in four secondary schools and 

interviews with institutional directors. 

 

This work concluded that despite the benefits of student participation in social 

networks (such as sharing information and ideas and improving reading and writing 

skills), their misuse could affect the student's academic life and therefore their 

performance. Because of that, it highlighted the role of teachers as guides and 

facilitators in the use of educational technology. The authors also explained that, 

currently, social networks compete with academic work for the attention of students. 

Therefore, it was the teacher's responsibility to make decisions about the use of social 

networks. 
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Opportunely, the current research highlights the importance that technological 

platforms have in language learning, noted that if teachers do not know how to guide 

students about their use, crucial problems can be triggered in the teaching-learning 

process. 

 

In the study developed by Geminastiti, Qashas, and Kisman (2016) “Students’ 

Perception on Social Media in Writing Class at STKIP Muhammadiyah Rappang, 

Indonesia”, the students' perceptions on the use of social networks in the English 

teaching process were investigated. The researchers used quantitative and qualitative 

data, collected through questionnaires to cover the use of social networks in English 

class, especially at the level of reading skill development. 

 

The results of this study indicated that the majority of students showed a positive 

attitude and willingness to use social networks in the classroom. Therefore, it was 

concluded that students had positive perceptions of the use of social networks in 

learning with special emphasis on writing. 

 

Although the report highlighted the importance of the use of social networks in the 

development of writing skills, it was clear that in order to achieve success in this 

strategy, substantial investments of time, financial support, equipment, personal 

commitment and predisposition were required for teaching innovation. 

 

On the other hand, the article “Seamless Language Learning: Second Language 

Learning with Social Media”, by Hsiang, Sing and Poh (2017) pretended, to explain 

a model of social network application to promote contextualized and connected 

learning communities of a second language (English). It proposed the interconnection 

between different types of learning activities in diverse contexts for meaningful 

learning. 

 

To begin, this paper identified key aspects of the learning approach such as 

authenticity, contextualization and socialization, while explaining how these aspects 

were related to the communicative approach in language learning. The results of its 

application suggested a potential effect on learners, generating more active users in 
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socially meaningful contexts, prepared for self-reflection on the use of that language, 

and a lower need for teacher intervention. But it is mentioned that, it is the teacher's 

responsibility to understand the notion of holistic learning and possess the ability to 

systematically design and apply activities under this modality. 

 

In the research “Developing writing skills through educative social networks” 

developed by Rodríguez and Gutiérrez (2017), there was a dissertation to consider 

social networks and their educational use, especially in the English language. It was 

analyzed if social networks helped learners improve communication skills in a foreign 

language, focusing on writing competence. The study described the main platforms 

used in the teaching-learning of the English language from both students’ position and 

teachers’ opinion. 

 

The study concluded by mentioning that, the use of this type of media was beneficial 

to strengthen students' skills, as well as to encourage them towards the learning process 

because, based on results reported in other studies, using social networks improve 

both, writing competence and student motivation. 

The study claimed the importance of using social networks and current technology to 

improve the languages teaching-learning process, allowing greater flexibility and 

training the attention and interest of learners. 

 

Similarly, the investigation carried out by Greenhow and Askari (2015), titled 

“Learning and teaching with social network sites: A decade of research in K-12 

related education” with the objective to examining how technology is taken in and 

used by K-12 learners and professors and its impacts on pedagogy. For supporting this 

research, the authors collected information from other articles and based their project 

on field research. The paper also contained studies that determine the technology’s 

effectiveness in improving students’ knowledge. Therefore, the investigation showed 

implementation strategies, social impact, and report on common uses of technological 

resources.  

 

The authors concluded that using technology in the classroom improved students’ 

learning because they felt comfortable using social network sites. Besides, the results 
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showed that even though the teacher was involved in the teaching process, the students 

could build their knowledge by exploring new educational resources. Furthermore, the 

technological implementation in the subject areas has given another pedagogical 

perspective, which will improve the future of education.  

 

In this case, the investigation supported this research since it showed the benefits of 

using social networks in the teaching process. Also because it allowed students to 

interact with others and, at the same time, learn in an interactive way. Moreover, 

students could develop language skills without the pressure of knowing that they are 

doing that.  

 

  

In the scientific article “The Use of Social Media to Assist Writing Skills among 

Secondary Pupils” by Wil, Yunus and Suliman (2019), it is mentioned that, social 

networks have become useful tools for different purposes of the daily routine, 

additionally for learning activities, including writing. Reason why, this study analyzed 

how the use of social networks helps in writing skills in high school students. 

 

It was a quantitative and descriptive approach investigation, where the data was 

collected through a survey applied to 40 high school students. The results revealed that 

the students responded positively to improve their writing skills because most of them 

enjoyed learning the writing skill using social networks, perfected the skills and 

showed better performance. 

 

This study showed that the use of social networks is a good alternative for the learning 

process, especially in young students because it is highly attractive for learners and it 

is not an expensive tool. Therefore, its use is recommended as one of the most effective 

methods to improve the writing skills in English. 

 

In the article “Social Media Addiction and Formal Writing Skills among Mass 

Communication Students in Osogbo, Southwestern Nigeria” developed by Kamoru 

and Hummulikhairi (2019), the authors mentioned that social media has no adverse or 

negative effect on students' writing habit but on the contrary they favor it. Therefore, 
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this study was developed with the objective of analyzing the influence of social 

networks on the formal writing skills of mass communication students in a private 

university in southwest Nigeria. 

 

To achieve the objectives, a descriptive investigation was developed, where content 

analysis was adopted to collect data from 100-level mass communication student 

response scripts at a university in southwestern Nigeria, the researchers formally 

requested approval to access to the scripts for research purposes. 

 

The study concluded that the use of social networks favors the writing skills because 

students feel highly motivated to write, but for being formal and adequate, it requires 

the guidance of a teacher and adequate supervision, otherwise this important resource 

would be wasted. 

 

The investigation has contributed to this research since it referred to the advantages of 

using technological resources and establishing a relationship with the writing skills. 

Additionally, it demonstrated that learners are willing to learn when they have the 

opportunity to choose the topic and the way of writing. Therefore, they felt relaxed 

when they interacted with tools that they manage nowadays and mix them with 

learning. 

 

1.2 Theoretical foundation  

 

1.2.1 Independent Variable: Italki Social Network App 

 

1.2.1.1 Definition  

 

One of the most used networks in English language learning is Italki Social Network 

App. It is a network of more than 1.5 million users to practice languages for free. This 

platform has integrated a series of efficient and easy-to-use search engines to contact 

users and teachers in language learning with a quick page load and components such 

as “find a language partner” where the user contacts people to develop the learning 

process. One of the biggest strengths of the application is the concern for customer 
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service, making it adaptable to use on desktop, tablet and mobile (Plaza, Casacuberta, 

& Giménez, 2016). 

Italki is an instructive innovation site that enables unknown dialect understudies to 

associate with local speakers and individual local speakers. The alternatives rely upon 

the reactions of other members of the Italki community without paying anything, just 

sharing them as a way of communication.  

 

Italki Social Network App is a technological and educational website that helps foreign 

language students connect with native speakers. Favorably, users can make friends for 

language exchange, ask questions about language teaching, write essays, receive 

corrections, and participate in language discussions. Italki as an informal service since 

it does not belong to any institutionalized schooling system. Thus, the users can enroll, 

explore, and participate on conversations or discussions according to their needs and 

time availability (Turula, 2017).  

 

Based on the concepts, Italki social network app is a free online service used with 

different purposes but mainly with the educational one. Italki does not only allow users 

interact with other member, but it enables participants learning a foreign language 

informally (peer-to-peer) or formally (tutored).  

 

1.2.1.2 Characteristics 

 

According to Castillo (2018), Italki social network is characterized by: 

 

• Searching for language partners, oriented both for language exchange and for 

tutorials. 

• Possibility of asking questions, to allow the native users of a language or other 

users who are also studying it, offer their answers. 

• Resource section, where users will access other websites that can serve them 

in their learning. 

• Common contents, where users can generate a collective library by uploading 

their own files, therefore other users can take advantage of them. 

• Multiple language editions. 
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• Integration with Facebook, where users can ask questions of both their friends 

and other Italki users. 

 

1.2.1.3 ITALKI Methodology 

 

Learning is based on one-to-one exchanges between speakers of different languages, 

who associate to teach each other their mother tongue (or a language in which are 

competent) and learn the target language from each other. In addition, that language-

by-language exchanges can be made with professional users with whom, the learners 

have the opportunity to learn for free or for a small fee (Italki, 2017).  

 

1.2.1.4 How to use the social network 

 

According to the official page Italki (2002), a registered user of italki.com has its own 

control panel, where learners can start with different actions through a profile that can 

be customized. It is important to note that the profile serves as a file where students 

can save all notes, including corrections offered by other Italki users and can be used 

for review purposes or to learn language development. 

 

After the first login of a newcomer, Italki's profile is randomly displayed to other users, 

which can result in the first text chat contacts. It is also possible to contact other 

Italkers, guiding the search through of the target languages or by posting notes in the 

languages learned, attracting speakers or teachers who can make corrections or add 

comments. These are potential partners in tandem with whom the user can 

subsequently initiate contacts one by one or schedule sessions. There will also be 

suggestions generated by the system in the area, which is shown by the question “Need 

more help?” based on published notes, as well as user profile information. 

 

As the number of contacts in Italki grows with use, after a while it is likely to become 

a node in a network, in which, one is a node in relation to other nodes, creating and 
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maintaining bonds that can be stronger where learners can participate in voice or text 

exchanges, but there is also freedom of relationship with other users. 

 

1.2.1.5 Benefits 

Italki is an informal service because it is not part of any institution or school system, 

so enrollment and participation are a matter of choice for any user and so is the agenda, 

which can range from simple exploration to socialization in a foreign language to 

informal (peer) or formal (tutored) language education (Italki, 2017).  

 

1.2.2 Dependent Variable: Writing 

 

1.2.2.1 Definition 

  

According to Frydrychova (2014), writing is one of the most important skills since its 

acquisition implies a practice and knowledge of three other linguistic skills, such as 

listening, reading and speaking. In addition, writing requires the mastery of 

metacognitive skills like planning, reflection and synthesis. Writing is considered one 

of the most valuable tools in communication because it also allows expression. 

 

Brown (2007), emphasized that writing is a skill that cannot be produced naturally. 

Writing is often seen as a result of the thinking process, writing and review require 

particular or specialized skills such as generating ideas, coherent organization, speech 

markers (cohesive markers) and rhetorical conventions, in addition to the ways of 

reviewing and editing texts for proper grammar use and to know how to produce the 

final product. Therefore, to become competent writers, second language students need 

to know and be able to properly use different aspects of writing skills, which are 

generally classified as micro and macro writing skills. 

 

Micro-skills 

• Produce graphemes and orthographic patterns of English. 

• Produce writing at an efficient rate of speed to achieve the purpose. 
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• Produce an acceptable core of words and use appropriate word order patterns. 

• Use acceptable grammatical systems (e.g., tense, agreement, pluralization), patterns, 

and rules. 

• Express a particular meaning in different grammatical forms. 

 

Macro-skills 

• Use cohesive devices in written discourse. 

• Use the rhetorical forms and conventions of written discourse. 

• Appropriately accomplish the communicative functions of written texts according to 

form and purpose.  

• Convey links and connections between events and communicate such relations as 

main idea, supporting idea, new information, given information, generalization, and 

exemplification. 

• Distinguish between literal and implied meanings when writing. 

• Correctly convey culturally specific references in the context of the written text. 

• Develop and use a sequence of writing strategies, such as accurately assessing the 

audience’s interpretation, using pre-writing devices, writing with fluency in the first 

drafts, using paraphrases and synonyms, soliciting peer and instructor feedback, and 

using feedback for revising and editing. 

 

For Brown (2007), the macro and micro skills of writing are also known as the sub-

constructs of writing.  

 

Writing is a linguistic competence that implies the underlying knowledge of a language 

system: its grammar rules, its vocabulary and all the pieces of language and how the 

pieces fit together. Therefore, writing is an important and complex skill because it 

requires an important mental process that reflects aspects that remain in thinking 

(Cambridge University Press, 2016).  
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1.2.2.2 Writing Process 

 

Writing is a form of communication that allows to express feelings and ideas on a sheet 

of paper, organize knowledge and beliefs in convincing arguments and transfer 

meaning through well-constructed texts. In its most advanced form, written expression 

can be as vivid as a work of art, because as it is learned and new skills are developed. 

Writing evolves from the first simple sentences to the elaboration of complex texts, 

where predominate the rules of spelling, vocabulary, grammar and organization, that 

are aspects to demonstrate the development of this important skill (Randaccio, 2013).  

 

Figure 1 Features relevant to the writing process 

 

             Source: (Randaccio, 2013)  

 

As can be seen in the figure, the writing process implies organization, grammar, 

language, punctuation, vocabulary and syntax because based on these aspects, it builds 

an appropriate composition that makes sense and can be understood by the rest of the 

people. 

 

According to Harmer (2004), the ability to write is very important because it requires 

a complex process where the writer reflects on what to write, why, what, when, how, 

etc., because even the most experienced writers think on what they are going to write, 

specifying the purpose, the audience and the structure of the content. Therefore, it is 

important to organize the writing process in five steps: planning, writing, editing 

(reflection and review) and showing the final version. 
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According to Bastan's criteria (2016), in order to create an effective composition, the 

following aspects must be followed: 

1. Content: 

The substance of the writing is the main idea, based on which statements are made and 

the subject is developed, but where the content is presented with special forms, 

reformulation, emphasis, etc. 

2. Organization: 

It is hardly more than an attempt to connect texts and mix ideas, because even in the 

first drafts, an order must still be pursued to make sense of the text. 

3. Vocabulary: 

It begins with the assumption that the writer wants to express ideas clearly and directly 

as he or she can. As a general rule, clarity should be the best objective. Therefore, it is 

accurate to choose words that express a meaning. 

4. Language use: 

The use of the correct grammatical form and the synthetic pattern of separation, 

combination or grouping of ideas in words, phrases, clauses and sentences to highlight 

the logical relationship in the paragraphs writing. 

5. Mechanical:  

The use of conventional graphics of the language that means, the steps to organize 

letters, word paragraphs using knowledge of the structure and some others related to 

each other. 

 

According to Jyi-yeon (2019), writing is a productive process that takes place through 

some stages: 

• First, explore and transmit ideas, thoughts and feelings in written form. 

• Second, improve a series of review processes to develop a grammatical work 

and order of texts. 

• Third, writing productions are in the form of readable texts that must be 

meaningful to all who read the writing. 

 

Hence, it is claimed that writing is a complex productive activity that requires sub-

abilities such as planning, correct punctuation, cohesion, syntax and grammar. 
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1.2.2.3 Writing characteristics 

 

Muhammad and Muhammad (2016) exposed, that writing is often considered simply 

a part of the grammar and syntax teaching and learning, resulting in an underestimation 

of nature and its importance. It is necessary to consider that writing is a significant 

skill in language production because it allows the process to be effective, coherent, 

logical, structured, interesting and properly organized with a wide range of vocabulary. 

In addition, writing is an important productive skill of high complexity because it 

involves psychological, linguistic and cognitive factors. 

  

According to these concepts, writing is a very complex task because it does not only 

involve sentence grouping, but including other characteristics like spelling, 

vocabulary, grammar, and organization. Additionally, this skill is an important part of 

communication because it allows the writer to show feelings, ideas, emotions and 

perceptions.  

 

1.2.2.5 Importance  

The importance of writing as one language skill is derived from the influential role 

that language plays in human life (Aref, 2016). Cammarosano (2014) said that, writing 

is a form of transmitting ideas that allows students to portray their feelings on paper, 

to organize their knowledge and beliefs into convincing arguments, and to 

communicate meaning through well-constructed text. Writing evolved from the first 

simple sentences until elaborate stories or essays. 

 

For Frydrychova (2013), writing is essential because it supports to: 

• Express personality 

• Promote communication 

• Develop thinking skills 

• Make logical and persuasive arguments 

• Give a person the opportunity to reflect later on their ideas and reassess them 

• Provide and receive comments 

• Prepare for school and employment 



15 
 

Consequently, writing is important because it is widely used in higher education and 

in the workplace, because if people do not know how to express themselves in writing, 

they cannot communicate well with teachers, employers, colleagues or almost anyone 

else. That is because most of the professional communication is done by written: 

proposals, memos, reports, requests, preliminary interviews, emails and more, are part 

of people's daily lives, so the acquisition of this skill is not only important but 

necessary. 

 

1.3 Objectives 

1.3.1 General 

To demonstrate how ITALKI social network app influences the development of 

writing skill of students from eighth semester of the Languages career in the Technical 

University of Ambato. 

1.3.2 Specific  

• To analyze how mobile apps (ITALKI social network) contribute in the 

development of writing skills of students from the Languages career of the 

Technical University of Ambato. 

• To evaluate the writing skills in the eighth semester students from the 

Languages career to know the initial and final level. 

• To determine the effectiveness of ITALKI social network in the development 

of writing skills of Language. 
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CHAPTER II 

METHODOLOGY 

 

 

2.1 Methods 

 

2.1 Basic mode of investigation 

 

Quali-Quantitative Approach 

 

According to Hernández, Fernández, & Baptista (2010), the quantitative approach uses 

data collection to test hypotheses based on numerical measurement and statistical 

analysis to establish patterns of behavior. On the other hand, the qualitative approach 

uses data collection without numerical measurement to discover or refine research 

questions and may or may not test hypotheses in the interpretation process.  

 

The current research was qualitative and quantitative because both of them had 

different characteristics to obtain information. It was quantitative since the research 

gather information to be examined numerically and statistically. It was qualitative 

because the information analyzed the phenomenon that occurred in it, and determined 

the Italki application as an alternative solution to improve the writing skill of the 

students from the Languages Career of the Technical University of Ambato. 

 

Field Research 

 

The field research consists in the collection of data directly from the reality of study 

of the subjects investigated, which will serve to achieve the objectives and solve the 

set problem (Arias, 2012).  

It was a field research due to the description of the information about the real condition 

and situation. In this study, the information was focused on collecting the data obtained 

directly from the students of the Languages Career of the Technical University of 

Ambato, in order to analyze how the  Italki app improves the students’ writing skill. 
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Bibliographic research 

Bibliographic research involves a process of search, recovery, analysis, criticism and 

interpretation of data obtained and recorded by other researchers in documentary 

sources like printed, audiovisual or electronic in order to provide new knowledge about 

the subject (Arias, 2012). 

 

The current research was bibliographic because it required the review of bibliographic 

material from various physical and virtual sources regarding the issue raised. To start 

with this process, it was necessary to observe, analyze, interpret and reflect on the 

benefits and implications of Italki social network app and its influence on the 

development of the writing skill. 

 

2.2 Level or type of investigation 

 

Exploratory Investigation  

 

Exploratory research is developed on an unknown subject or object that has been little 

studied. Its results constitute an approximate vision of said object (Arias, 2012).   

 

The research was exploratory, since there was no history of the subject within the 

Technical University of Ambato, making the topic unique and innovative. The 

exploratory process allowed obtaining a greater degree of knowledge about Italki 

social network app and its benefits with respect to the writing ability, which allow 

generating the hypothesis, and based on it, the results and conclusions were extracted. 

 

Correlational Research 

 

Correlational studies are a type of descriptive research that looks for determine the 

degree of relationship between the variables (Arias, 2012). 

Correlational research showed the relationship between both variables (Italki) and 

(Writing skill). Through the statistical analysis, the relationship gave a degree and a 

direction. The degree of relationship determined how closely the variables were related 
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and how the current research contributed to the improvement of students from the 

Languages career.  

 

Descriptive Research 

 

According to Niño (2011), the descriptive research aimed to demonstrate a correct 

interpretation of the study variables. In other words, its purpose was to show the 

characteristics of Italki social network app and its influence on writing skills of 

students from the Languages Career and determine how the phenomenon occurred.  

 

Population and sample 

 

As the study population, the students from the eight level of the Languages Career of 

Technical University of Ambato were considered. 

 

For the sample selection, a non-probabilistic sampling of an intentional type was 

chosen, where the elements were selected based on pre-established criteria or 

judgments by the researcher (Arias, 2012). In the current research, the participating 

students were selected based on the following criteria:  

 

● Officially enrolled students in the eighth semester of Language Career 

● Students who attended classes regularly. 

● Students who have a technological equipment such as computer, tablet, cell 

phone with internet connection. 

● Students with ease to use digital platforms, social networks, Skype. 

● Students who commit to use the Italki social network for two months for at 

least 1 hour (2 times per week) and take the processes. 

 

According to this criteria, 10 students from the eighth semester of the Languages career 

were selected to be part of the project. 

At this point, it is important to consider that working with a small number of subjects 

was also advantageous and efficient because they allowed the research to be carried 

out in less time, less expenses were incurred, it was possible to deepen the analysis of 
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the variables and allowed greater control over the variables under study (López, 2004; 

Otzen & Manterola, 2017).  

 

Under this reason, the sample of 10 students was validated because it was possible to 

have a better control of the use of the Italki social network in all the students. 

Additionally, it was possible to assess the initial writing skills and how they were 

perfected throughout the investigation. 

 

Information Collection Plan 

 

For the data collection, the FCE or First Certificate in English was used. The FCE is 

an exam settled by the University of Cambridge, designed to evaluate people who need 

to demonstrate that they can use written and spoken English at an intermediate-

advanced level, whether for professional or academic reasons. 

However, in the current research, the writing section was considered exclusively, 

where two written tasks between 140 and 190 words in length had to be fulfilled, with 

an estimated time of 80 minutes. 

 

Part 1: A situation of a class discussion on a specific topic was presented. The test 

taker received a title in a question form and two ideas. He or she had to write an essay 

about the two ideas given and another of his own authorship. 

Part 2: Three possible tasks were presented, but only one should have been chosen. 

These activities were: to write an article, letter, email, report or review. 

 

Score: 20 points were reached in each task, so a maximum of 40 points could be 

achieved. 

 

Investigation procedure 

The research process was developed based on the following strategies: 

 

Information: in this first phase, the 10 students received information about the 

advantages of using ITALKI to improve their productive skills, especially at the 
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writing level. Additionally, they were instructed on the use of this social network for 

the research project. 

 

Diagnosis: this phase involved the application of the Cambridge FCE test, writing 

section to the 10 students in order to diagnose productive skills at this level. The 

students completed two activities, the first one was where they had to write a text with 

140-190 words giving their views about the problems of pollution and damage to the 

environment and the possible solutions for the problem. The second part, the test taker 

had to write an article, email or review about various topics. (ANNEX 1) 

These texts were rated on 5 points, according to criteria pre-established by Cambridge 

FCE: content, communicative achievement, organization and language (ANNEX 2). 

 

Experimentation: students used these social networks for two months, twice a week 

for an hour, where several texts were produced both formal and informal, language 

practices were used: colloquial, idioms, slang, omission and appropriate use of certain 

punctuation marks, creation of formal texts (eliminating the use of contractions, 

abbreviations, passive voice, jargon, etc.). It is important to note that the group that 

worked with ITALLKI produced several texts (approximately 200 words) that were 

reviewed by a native speaker for feedback.  

 

For the investigation, the students had to submit 1 weekly text that had to be previously 

reviewed by the native user or collaborator (s) of the respective social network. This 

activity was also evaluated by the researcher through a rubric where the text was rated 

with an LIKERT scale of excellent to poor, taking criteria, organization, vocabulary, 

use of connectors and formality as criteria. After this process the researcher gave the 

feedback of the products. 

 

Performance analysis: the 10 students took a final evaluation (ANNEX 3) for which 

the FCE test (similar to the initial one) was also used. In the first instance, students had 

to write their opinion about “The fashion industry”, about How important is the 

appearance?”, “Price of clothing” or describe another idea in 140-190 words. Then, 

the students had to write a report, article or a summary about different topics with the 

same amount of words. These products were also grated over 10 points. 
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The initial and final FCE evaluation were compared to identify the effectiveness of the 

use of each of the social networks. This process was supported by the statistical test of 

Chi square. 

 

Information Processing Plan 

 

Once the pretest and posttest data were collected, we proceeded as follows: 

 

● Information review. 

● Information cleaning. 

● Data processing through Microsoft Excel. 

● Presentation of results in absolute and relative frequencies. 

● Analysis and interpretation of data. 

● Writing conclusions.  
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CHAPTER III 

RESULTS AND DISCUSSION 

 

3.1 Results and discussion of results 

 

Pretest results 

 

Table 1 Pretest application 

Indicators Frequency Percentage 

The student masters the learnings (5 points) 0 0% 

The student reaches the learnings (4 points) 3 30% 

The student almost achieves the required learnings (3 

points) 

5 50% 

The student does not achieve the required learnings (≤3 

points) 

2 20% 

TOTAL 10 100% 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 

Figure 2 Pretest application 

 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 
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Analysis and interpretation: 

 

Figure 2 shows the results of the diagnostic test (initial FCE) that was grated over 5 

points and classified according to the performance criteria stipulated by Cambridge. It 

can be seen that 50% of the students in the eighth semester from the Languages Career 

of the Technical University of Ambato were close to reach the required learning 

because they reached between 3 points, 30% almost reached the required learning (4 

points) and 20% did not reach the required learning positions because only ≤3 points 

were reached. 

 

The information presented allowed to assume that the majority of students were close 

to reach the learning required for this academic level because although they presented 

texts with good content and coherent, some difficulties occurred, mainly at the level 

of organization and grammar use. 

 

Advance analysis – check list  

 

                  Table 2 Average progress in activities 

Activity General Average 

First 5,8 

Second 6,2 

Third 6,6 

Fourth 7,2 

Fifth  7,8 

Sixth  8 

Seventh 8,4 

Eighth 8,5 

                  Source: Evaluation  

                  Developed by: Pilco, D (2019) 
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Figure 3 Average progress in activities 

 

              

             Source: Evaluation  

             Developed by: Pilco, D (2019) 

 

Analysis and interpretation: 

 

The participation involved a weekly writing activity (8 texts), which was reviewed, 

graded and averaged to analyze the level of progress achieved by the students with the 

use of social network. These results were presented in figure number 3, which shows 

the first writing activity with the average of 5.8, in the second 6.2, in the third 6.6, and 

in the fourth 7.2. 

In the second month of intervention, a better performance in the writing skill was 

evident because in the fifth activity an average of 7.8 is observed, in the sixth 8, in the 

seventh 8.4 and finally in the eighth 8 ,5. 

 

However, when comparing the first and eighth written production, a better level of 

performance was noticed in the students because it went from 5.8 to 8.5, which is an 

advance of 2.7 points. 
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During the experimentation process, several difficulties were observed at the level of 

organization, use of connectors and text formality (spelling, grammar, punctuation), 

which were perfected by advancing with each of the activities.  

Posttest Results  

 

Table 3 Posttest application 

Indicators Frequency Percentage 

The student masters the learnings (5 points) 3 30% 

The student reaches the learnings (4 points) 6 60% 

The student almost achieves the required learnings (3 

points) 

1 10% 

The student does not achieve the required learnings (≤3 

points) 

0 0% 

TOTAL 10 100% 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 

Figure 4 Posttest application 
 

 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 
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Analysis and interpretation: 

 

The figure 4 shows the results of the final FCE, where the 60% of students in eighth 

semester reached the required learning because their texts obtained grades between 4 

points over 5. It is also observed that 30% of them master the required learning (5 

points) and only 10% is close to achieve the required learning. 

 

Therefore, most of the eighth semester students reached and mastered the learning 

required for this academic level because the texts produced had greater organization, 

grammatical use, appropriate connectors and there was a greater vocabulary richness. 

 

 

Pretest – posttest Results  

 

Table 4 Comparative analysis  

Indicators Initial Final 

The student masters the learnings (5 points) 0% 30% 

The student reaches the learnings (4 points) 30% 60% 

The student almost achieves the required learnings (3 

points) 

50% 10% 

The student does not achieve the required learnings (≤3 

points) 

20% 0% 

TOTAL 10 100% 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 
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Figure 5 Comparative analysis 
 

 

Source: FCE Cambridge  

Developed by: Pilco, D (2019) 

 

Analysis and interpretation: 

 

To succeed in the research objectives, it was necessary to develop a comparative 

analysis of the results achieved in the initial and final evaluation to determine the 

effectiveness of the proposed strategy. These results were presented in figure number 

5, where it can be seen that, at the beginning of the intervention, 50% of the students 

were close to achieve the required learning, only 30% achieved the required learning, 

and 20% did not reach them. 

 

However, after the intervention, the percentage of students who were closed to achieve 

the required learning decreased from 50% to 10%, so there was an increase in the 

number of students that reached the required learning of 30%, going from 30% to 60%. 

Additionally, there was a 30% of students who mastered the required learning. 

 

With this level of progress, it could be assumed that the use of the social network really 

favored the writing skill in the students because they felt motivated to write and 

improve their skills since their product was socially exposed. 
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Discussion of results 

 

According to Vikneswaran and Krish (2015), writing in English should not be limited 

to the classroom because students are exposed to various ways of writing on the 

Internet, nowadays. Hence, online writing is an effective method to improve writing 

skills because the influence of classmates and the environment motivates students to 

write better in English, in addition to promoting peer interaction, which encourages a 

greater desire to learn. 

 

Hsiang, Sing, and Poh (2017), emphasized the importance of the social network for 

learning a second language because in their opinion, social networks promote true 

learning communities, their application provides positive effects on learners, generates 

more active users interested in their learning and prepared for self-reflection on their 

use of the language.  

 

The ideas presented above were corroborated with the development of this research, 

where it was found that the use of the social network favored the writing skill because 

students felt motivated. Situation that was corroborated with the application of the 

Italki network, which gave good results because it was evidenced an increase in the 

number of students that reached the required learning of 30%, going from 30% to 60%. 

Additionally, there was a 30% of students who mastered the required learning. 

 

However, Geminastiti, Qashas, and Kisman (2016), noted that although the benefits of 

social network for productive English language skills must be recognized, they must 

be managed with caution and under the supervision of a user to comply with its 

objective especially, in those people who are in the process of learning. Several studies 

have shown that when students have no control over the use of the social network, the 

sense of learning is misrepresented and becomes an empty activity and even 

dangerous, because as Florido (2015) affirms, the era of digital technologies is part of 

the students' daily life, their way of relating and communicating. Nevertheless, it must 

be considered the benefits and harms that arise from their application since the social 

network facilitates learning, that is why it is important to mention that the inappropriate 
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and unsupervised use can have negative effects such as dependence, distraction and 

reduction of human relationships. 

 

Consequently, it can be mentioned that the use of the social network should be handled 

with caution and under the guidance of the educator in order to achieve the learning 

objectives for which they were designed. Also, it should be considered that despite its 

innumerable benefits and proven effectiveness they should not be used as the sole or 

main learning resource because the perfection of receptive and productive skills is 

achieved through personal interaction. 

 

3.2 Hypothesis verification  

 

H0: The use of the social network does not favor the writing ability in students. 

H1: The use of the social network favors the writing ability in students. 

 

For the verification of the hypothesis raised in the research, the T-student test was 

used, which allowed to determine if there was a significant difference between the 

means of two groups in order to compare two means. 

Table 5. Paired Samples Statistics 

 Mean N Std. Deviation Std. Error Mean 

Pair 1 Experimental group pretest  2,9000 10 ,73786 ,23333 

Experimental group posttest  1,7000 10 ,67495 ,21344 

Developed by: Pilco, D (2019) 

As it is shown in the previous table, there was a significant difference between the 

group means in the pretest and the posttest because at the beginning it had a value of 

2.9 and then, the mean was 1.7. 

 
Table 6. T-Student 

 N Correlation Sig. 

Pair 1 Experimental group pretest 

& Experimental group 

posttest 

10 ,825 ,003 

Developed by: Pilco, D (2019) 
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After the calculation of T-student with the use of the SPSS program, it could be 

observed that the p.value is 0.003, which is lower than the significance level α = 0.05, 

therefore, the null hypothesis was rejected and the alternative hypothesis was 

approved, which is: H1: The use of the social network favors the writing ability in 

students. 
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS  

 

CONCLUSIONS  

 

 

• Throughout the development of this research, it was well-defined that mobile 

applications have become a new paradigm in the educational model because 

they facilitate the acquisition of learning. Additionally, they offer 

environments with multiple tools and materials, permitting a quickly 

interaction with content, communicating, participating and helping the student 

move from the academic context to the real world, thus generating new 

knowledge. 

 

• It was possible to identify that the initial level of writing in students from the 

eight level of Language Career was good, although difficulties in organization 

and use of grammar were reported. However, the final FCE showed 

improvements where the texts with greater grammatical organization were 

observed, appropriate connectors were used and there was a greater vocabulary 

richness.  

 

• Along the development of the research, it was found that the use of social 

networks favored the writing skill because students felt motivated, situation 

that was corroborated with the application of the ITALKI network, which gave 

good results because it was evidenced an increase in the number of students 

that reached the required learning of 30%, going from 30% to 60%. 

Additionally, there was a 30% of students who master the required learning. 
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RECOMMENDATIONS 

 

 

• Educational social networks are platforms that must be explored and 

distributed to take advantage of their potential in favor of the academic 

innovation that each educational institution must promote. For this purpose, 

teachers must be trained and update their knowledge for the correct 

management of these technologies and associated tools. 

 

• The use of social networks or mobile applications must be analyzed and 

supervised by an educator because there is a currently saturation of web tools 

without a methodological basis that justifies their application. 

 

• The use of social networks should be handled with discretion and caution in 

students due to these are applications that offer a multitude of distractions. 

Conflicts could appear when the proposed objectives are not achieved, in 

addition to considering the dangers to which students are exposed while 

sharing their personal information. 

 

• To use the ITALKI social network it is necessary to review the profiles of 

teachers, guides or collaborators prior to their selection in order to build a true 

sphere of learning between people with sufficient academic preparation and 

pedagogical experience. 
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ANNEX 1 

 

FCE –PRE TEST  
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Source: https://www.cambridgeenglish.org/exams-and-tests/first/exam-format/ 

 

  

 

 

 

 

 

 



39 
 

ANNEX 2 

ASSESSMENT SCALE  

 

 

 

 

Source: https://www.cambridgeenglish.org/images/cambridge-english-assessing-

writing-performance-at-level-b2.pdf 
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ANNEX 3 

FCE-  POST TEST  
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Source: https://www.cambridgeenglish.org/exams-and-tests/first/exam-format/ 
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ANNEX 4 

STUDENTS TAKING THE PRE-TEST AND POST TEST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Students of the Languages Career. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Students of the Languages Career. 
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ANNEX 4 

ITALKI CORRECTIONS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Students’ Italki profiles 
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