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RESUMEN EJECUTIVO

Currently, the learning of English content through different subjects like Social Studies,
Math, Science, Chemistry, Physics, among others, has increased within the educational
field, thanks to the application of the method Content Language and Integrated Learning
(CLIL); which allows to combine the target language learning with a subject content.
Nevertheless, since some difficulties in learning new vocabulary are evident, this study
aimed to analyze the effectiveness of the CLIL methodology on reading lessons to
improve vocabulary in A2 students’ level. This study was carried out at Unidad Educativa
Particular Emanuel in Morona Santiago province, Ecuador. The approach used throughout
the study was quantitative which helped to provide valid and reliable data. The
quantitative approach encompasses the collection, assessment, and numerical presentation
of data, enabling researchers to conduct precise and dependable statistical analysis.

Additionally, this study was quasi-experimental because two groups were involved, and
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10 interventions were applied in both groups control and experimental, CLIL
methodology were developed in the experimental group. On the other hand, the
participants of this study were 50 EFL students from seventh year divided as follow: Class
A control group (25 participants) and Class B experimental group (25
participants). During the first stage of the study, both groups took a pre-test. For the
implementation of CLIL reading activities an intervention was designed. Once the
interventions were completed, both groups took the post-test. The collected results were
analyzed by means of the statistical software SPPS, Kolmogorov-Smirnov and Shapiro
Wilk Test of normality were necessary to apply as well T-Wilcoxon test had to be used to
accept or reject the hypothesis. The results demonstrated that the vocabulary content
presented through reading activities and combined with the application of the CLIL
method substantially increased the experimental group’s knowledge of vocabulary.
Therefore, it was concluded that CLIL is an effective method for vocabulary learning and

improvement in the teaching and learning process.

KEYWORDS: ACTIVITIES, CONTENT LANGUAGE INTEGRATED LEARNING,
ENGLISH FOREIGN LANGUAGE, READING, VOCABULARY
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CHAPTER |

THE RESEARCH PROBLEM

1.1 Introduction

In today’s world the English language has become one the most spoken languages around
the world and used for different academic, business, projects, among other purposes.
According to Owen-Hill (2022), English is number 1 of the top 5 among the most spoken
languages overseas; in fact, it currently has 1,348 million speakers who use this language
either as native or foreign/second language.

Since the acquisition of the English language has become an important part of learners
who are willing to learn this language, teachers have found it necessary to adapt different
techniques, methods, or approaches to create better English environments of acquisition
for learners, especially for those who are exposed to learn different subject contents in
English. As a result, and based on the new demanding exposure to English subject content
given at different school levels, teachers have found the necessity to combine English
content through the application of the Content and Language Integrated Learning method
(CLIL) which allows a better acquisition of the target language during long class periods.
The integrated acquisition of content and a foreign language is one of the main features of
CLIL. Hence CLIL places a strong emphasis on acquiring both language and content (De
Diezmas, 2016). Dalton-Puffer (2021) states CLIL is very beneficial for specific language
areas like receptive skills such as vocabulary, morphology, creativity, and fluency.
Therefore, CLIL is mainly based on learning skills that enable the integration of content
and language acquisition. The process of learning content through the use of a second
language involves the use of cognitive abilities as well as intercultural communication
techniques (De Diezmas, 2016). The introduction of CLIL into academic environments
has created a better connection between language acquisition and content which helps
learners understand and use the language in different contexts. In Ecuador, CLIL is also
considered an innovative approach due to the different benefits it offers to students such
as: fostering cross-cultural knowledge and understanding, learning about specific

neighboring countries regions and or minority groups, introducing the wider cultural



context, developing intercultural communication skills, preparing for internationalization,
among others. On the other hand, within the Ecuadorian English Curriculum CLIL is
recognized as the approach that encompasses the learning of language by means of
cultural and cognitive elements of learning which allow students a better language
development (Ministerio de Educacion del Ecuador, 2019)

Moreover, based on the different concepts and benefits that the CLIL approach offers
when learning English, the present study focuses on the analysis of the effectiveness of
CLIL methodology on reading lessons through a series of activities that help learners
improve their English vocabulary learning and acquisition.

This research study embraces the following chapters:

e Chapter I: It presents the research problem with a brief explanation about the
introduction, justification, and general and specific objectives.

e Chapter Il: It explores the research background which provides the theorical support of
the proposed topics based on two variables CLIL reading activities and vocabulary. This
chapter also shows a brief review of some previous studies that support this research.

o Chapter IlI: It shows the methodology implemented in this research. This details
location, tools and techniques, research approach, data collection, etc.

o Chapter IV: It deals with the results of the application with a brief analysis of the findings
and explains them using graphs and statistics.

e Chapter V: It is based on conclusions and recommendations obtained from the research.
This section also presents bibliographic and annexes.

e Chapter VI: It contains a booklet with CLIL reading activities.

1.2 Justification

Content and Language Integrated Learning also known as CLIL is considered as a
fundamental element for vocabulary and communicative skills acquisition in the
classroom in which learners are immersed in the acquisition of content and language
synchronously (Avila, 2020). According to Coyle et al. (2010) the CLIL method is highly
demanded in different teaching disciplines through the target language; in fact, CLIL is
applied to develop basic Interpersonal Communication Skills as well as Cognitive

Academic Language Proficiency. The same authors point out that by the development of
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this approach teachers highly demand the use of this method since it is connected to the
development of different skills.

In this sense, the present study is focused to determine the effectiveness of CLIL reading
activities to improve vocabulary. At the same time, both students and teachers will get
some benefits from how the CLIL approach is one of the alternatives that can be applied
within the classroom to learn vocabulary through a variety of reading activities
effectively.

Moreover, exploration and practices through the CLIL method in increasing vocabulary
by means of reading and comprehension activities should be considered an important point
in the acquisition of the English language since this method promotes some advantages
for language development like increasing learning through the target language by means
of learning different subjects within the curriculum, generating intercultural and
intercultural awareness, among others (Pengnate, 2013). In fact, the present study
demonstrates that CLIL reading activities promote a better learning and understanding of
the English vocabulary which results on a better vocabulary learning and acquisition of
words for students.

At the same time, it is necessary to point out that the CLIL method focuses on the
improvement of different skills, being reading one of them, as it helps learners to develop
better reading comprehension skills, vocabulary acquisition, and memory skills (Sanad &
Ahmed, 2017). Hamidavi et al. (2016) state that the CLIL method helped a group of
students with high and low reading learning intelligence to read and comprehend junior
high school English subjects’ contents. Moreover, Zarobe and Zenotz (2015) point out
that learners exposed and trained by means of CLIL reading methods seem to raise
metacognitive awareness among students.

On the other hand, regarding the instruction of vocabulary knowledge through the CLIL
method, authors like Catalan and De Zarobe (2009); Schmitt, Schimitt, and Clapham
(2001); Arribas (2016); Canga-Alonso and Arribas (2015) affirmed that the
implementation of the CLIL method to teaching vocabulary showed a significant
performance and vocabulary acquisition among learners; in fact, students presented a

higher acquisition of new words and their use in different contexts.
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As a matter of fact, the impact of this study allowed learners to develop a better capacity
of English vocabulary learning by the implementation of reading activities, as well as to

discover and explore the benefits of the CLIL method when learning a foreign language.

1.3 Objectives
1.3.1 General
To determine the effectiveness of CLIL reading activities to improve vocabulary.
1.3.2 Specific

e To provide a theoretical foundation based on CLIL in reading activities to
improve vocabulary.

e To diagnose students’ knowledge of vocabulary through the application of a
pretest.

» To analyze the impact of CLIL reading activities to improve vocabulary.

18



CHAPTER I

THEORETICAL FRAMEWORK
2.1 Research background
Since the main principles of the CLIL approach are content, cognition, communication,
and culture, some previews research has been done in order to demonstrate the effects of
the CLIL approach in Reading and Vocabulary. This section will focus on the different
studies and the results obtained.
Ramirez and Mena (2021) conducted a study which aimed to provide evidence on the
effectiveness of CLIL in reading skill development. This research was carried out in
Riobamba, Ecuador. In the first year of Bachillerato at Unidad Educativa Riobamba. The
methodology applied for this study was quantitative and quasi-experimental. The number
of participants that were part of this study consisted of a group of 60 students divided as
follows: group one 30 students (experimental) and group two 30 students (control group).
In order to determine the statistical differences in the reading comprehension process
between the two groups of participants, CLIL reading texts were applied to a population.
In fact, the control group was evaluated after using the textbook being the only class
material available, while the experimental group was evaluated after receiving CLIL
lessons. The results demonstrated that the experimental group showed a significant
development on reading comprehension and vocabulary after the treatment. As a result, it
was concluded that the application of CLIL material had a positive impact on the
development of reading comprehension.
BinSaran (2021) presented the results obtained from her research about The Use of
Content and Language Integrated Learning (CLIL) for Teaching Reading Skills in Saudi
Universities. This study endeavored to evaluate, assess, and assert the expediency and
efficacy of employing content and language integrated learning (CLIL) in teaching
Reading skills to EFL students. This study consisted of qualitative research that examined
and underscored the usefulness of developing EFL reading comprehension skills by using
CLIL teaching. A collection of studies was analyzed and demonstrated that the application
of CLIL in classrooms regarding the acquisition and retention of EFL reading and
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vocabulary skills among college students proved to be very helpful and noticeable at the
graduate and undergraduate levels in Saudi universities.

Quintana et al. (2019) conducted some research which aimed to analyze the effect of CLIL
on the development of reading comprehension skills in a group of 21 English learners of
eleventh grade in Colombia. To do so, a diagnostic test and a survey of reading strategies
were administered to establish the students’ level of reading comprehension in English
and the reading strategies they applied. Some interventions to develop reading skills were
carried out by means of instructional material based on the CLIL approach. The data
collection was carried out by applying qualitative instruments like field journal, an
observation protocol, and a focus group. Main findings suggest CLIL significantly
influenced the development of their reading ability.

Pinto (2018) conducted an action research study that aimed at exploring the impact of six
worksheets based on CLIL and reading strategies to foster reading comprehension. This
study consisted of action research in which the grounded approach was used to conduct
data analysis. On the other hand, the instruments applied to collect data were students’
artifacts, field notes, focus group interviews. The theoretical constructs underpinning this
study were materials development, CLIL and reading, reading strategies and reading
comprehension. The study concluded that the design and implementation of materials
based on CLIL and reading strategies impacted students’ reading comprehension in a
positive way.

Yusty (2017) explored the effects that reading strategies had in developing reading
comprehension competence in English, in a group of 6th graders in Cali, Colombia,
associated with a Cambridge International Program. Data collected through skills charts
filled with exams results and the information collected through a rubric assessment
adapted from the reading continuum (Christopher-Gordon Publishers) showed evidence
of advance in most learners of the group according to their individual abilities, learning
styles and development. The assessment rubric allowed to categorize the developmental
stages of learners, most learners were in bridging and fluent developmental stages, which
could be linked to the scaffolding process done through the strategies. Although results
showed these advances, deeper analysis of the rubric categories evidenced lack of
language structure and awareness of language use. As a result, this research feedbacks the

20



teachers’ practice in schools that use methodologies like CLIL, that requires a proper
adaptation to the context considering learners’ needs in a monolingual country like
Colombia. Language scaffolding training, grammar in context, and strategies to develop
skills should be part of teaching training to improve their classroom practice.

These previous studies and data gathered are crucial to the investigation, because they
respond to proposed objectives in a theoretical way. These sources found accurate and
helpful information. As a result, it was found that the use of CLIL in reading activities
helps to improve vocabulary knowledge on the learners.

2.2 Independent Variable

2.2.1 Teaching Learning Process in English as a Foreign Language

Undoubtedly, English has currently become a very significant language used and applied
in professional, academic, social, and economic settings. Since English is one of the most
spoken around the globe, English educators need to develop and create appropriate
language environments in which the core language skills like Reading, Writing, Speaking,
and Listening are well developed in order to get the desire language proficiency
(Benzerroug, 2021). In fact, English has a dominated impact in terms of foreign language
and its acquisition guarantees the obtainment of different opportunities like employment,
traveling, universities, and higher life opportunities (Crystal, 1997).

In the process of teaching and learning English as a Foreign or Second Language the main
actors are teachers and learners who play a very essential role in the effectiveness of
learning a new language. According to Al-Mahrooqi et al. (2015), different factors and
elements have a relevant impact in the learning, teaching, and acquisition of English based
on the appropriate and accurate teaching practices given by teachers (Celik, 2013). The
correct application of teaching practices results on identifying students’ needs and
expectations when learning a foreign language as well as the improvement of pedagogical
practices that adapt to the learners’ pedagogical needs; as a result, good EFL/ESL teachers
teaching learning practices result on effective English acquisition (Al-Mahroogi et
al.,2015). Moreover, Yagyaeva and Zokirov (2019) highlight that in today’s world
teachers need to encourage innovative pedagogy across all the learning communities, in

order to have a successful teaching and learning process.
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On the other hand, teachers also need to be focused on the best methods and tools to ensure
an appropriate learning development (Yagyaeva & Zokirov, 2019). As a result, within the
teaching process, teachers should consider the following aspects; firstly, in order to engage
students' interests', teachers should apply material regarding to the culture and customs of
the target language; secondly, teachers must create a pleasant teaching-learning
environment so that learners develop a high interest on the content and subject they learn;
finally, teachers should carry out more activities related to language learning so that
students can practice what they have learned (Sun, 2019). Borg (2006) adds that some
meaningful characteristics in the teaching and learning process of English as a foreign
language demand teachers creating interesting classes, developing correct pronunciation
of the language, giving clear explanations, and speaking good English.

2.2.2 Teaching methods

In the process of learning a foreign language, it is essential to know the different teaching-
learning methods in order to be proficient in the language. Learning a new language can
be a challenge, however, the role of teachers and students is to face them.

To learn each English skill, leaners need to overcome difficulties. For instance, when
developing reading skills there are some issues such as those that learners do not have
enough vocabulary knowledge, or they have problems with understanding (Kasim &
Raisha, 2017). In this case the role of the teachers is essential because they need to be
aware of what students learn and how they learn (Hulobova, 2008). Therefore, learning
methods take place as a useful tool of language learning.

2.2.3 Content and Language Integrated Learning CLIL Approach

Marsh and Frigols (2013) describe Content and Language Integrated Learning (CLIL) as
a dual-focused educational approach that includes a certain language that is utilized to
teach and acquire both content and language; the authors make emphasis to the term “dual-
focused” since CLIL contains two core functions: the first one to teach the language itself
and the second one focused on the content of the subject use. Bruton (2013) claims that
CLIL is different to other approaches as language is implemented as a way of learning
content and this content itself is employed as a vehicle for language acquisition. In fact,
Graham et al. (2018) explains that CLIL is commonly identified like an “umbrella term”

to describe classrooms.
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Besides, CLIL is classified in two parts, the first one encompasses subject knowledge also
known as “hard CLIL” which makes emphasis in the acquisition and learning of content
and how this content is taught in the school curriculum by means of the target language
(Prasetianto, as cited in Paredes et al., 2018). The second one “soft CLIL” is focused on
learning the target language and the process in which a subject becomes part of an ELT
class and this is necessary because both language-focused and multiple content topics
contribute to the teachability of the target language (Prasetianto, as cited in Paredes et al.,
2018).

Since the objective of CLIL is the integration of learning a target language and subject
content, Frigols-Martin (2012) claims that CLIL is an alternative to learn languages, but
it is rarely applied to teach languages; in other words, it should be also considered to teach
languages since the essence of CLIL is integration (Tisalema, 2022). In fact, this CLIL
integration is divided in two main cores: 1) Language instruction (that can be found in
subjects like: Math, History, Geography, Science, Social Studies, among others) is
focused on the organization of information so that it could be easier to acquire and
comprehend; some tools that can be used for this organization are charts, graphs,
drawings, pictures, and the development of important content as well as vocabulary; 2)
Subject-specific content that is applied within language-learning classes; in classroom-
sessions teachers make combinations of vocabulary, terms, and texts with the target
language so that learners acquisition of content and language become more productive, in
fact, students learn the target language and discourse patterns necessary to analyze and
apply within a subject-content and class (Frigols-Martin,2012).

Because CLIL has different advantages in the language acquisition and content learning,
Darn (2006) highlights applying the CLIL method in the classroom gives students the
opportunity to study teaching-content by means of: different stages, access subject-
specific, target language terminology, and future studying/professional preparation and
opportunities. Additionally, Georgiou (2011) states that another important factor that turns
CLIL into a successful approach is the fact that it gives learners the opportunity to use the
target language within different meaningful learning contexts, no matter the subject they

are learning or studying. As a result, based on the meaningfulness of the CLIL approach
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it can be concluded that learners are hooked on discovering and exploring the outer world
while applying and learning a foreign language (Georgiou, 2011).

Although the CLIL method is one good alternative for learning a foreign language, there
is a negative aspect that could delimitate the appropriate development of CLIL in the
classroom. For example, Pérez (2016) points out that there is not enough preparation for
teachers to appropriate use this approach within classroom and it could result in a lack of
language and content acquisition among students; therefore, the use of this approach
demands teachers to be well prepared and aware of the correct application of CLIL and
the positive impact of it among learners. For this reason, Georgiou (2011) mentions that
there could be a certain danger to the failure of CLIL if not properly applied, and it could
lead to a loss of features that make CLIL reliable to the learning of content and language

acquisition.

2.2.3.1 Coyle’s CLIL Concepts: The 4Cs framework

As previously mentioned, the Content and Language Integrated Learning approach
(CLIL) is focused on the connection between subject and language; thereby, it is necessary
to identify some elements that constitute this approach and the connections that exist to
each other. To do so, Coyle et al. (2010) presents the 4Cs of curriculum and language
triptych which have been widely used, applied, and accepted by CLIL practitioners.
According to Coyle (2010) the 4Cs Framework is based on four guidelines principles that
teachers can apply as the main core for developing a CLIL curriculum. These 4Cs
framework incorporates content, communication, cognition, culture and context in which
a big emphasis is given to the development of cognitive skills, creative learning, and
collaborative social interactions.

1. Content: It basically refers to the study and analysis of a subject matter within the
classroom, which means the development and acquisition of relevant information, skills
as well as comprehension. Content focuses on providing reflection and interpretation of
contents that allow cognitive skills development. Besides, Krathwohl (2002) mentions
that the acquisition of content knowledge focuses on the development of metacognitive
skills as well as personalized learning. Pokrivéakova et al. (2015) emphasizes that it is

necessary to consider the following questions when applying this pillar “what will I teach,
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what will students learn, what would be the teaching aims and the learning outcomes”.
Therefore, when referring to content, teachers need to consider that class content ought to
be in line with the learners' content interests by means of different topics presented during
the class such us: science, social studies, math, language, chemistry, among others
(Tsuchiya & Pérez, 2019). Additionally, Marsh (2012) reflects upon the idea that by
means of content awareness, linguistic content is also immersed as a result linguistic forms
and meanings are frequently considered and assessed through plurilingual techniques that
enable a learner to generate the content.

2. Communication: this pillar is intrinsically linked to learning a foreign language and it
recognizes the meaningfulness of three important components of the Language Triptych:
language of/for/through learning. Language of learning refers to the comprehension of
various subjects, that require a higher learning of content rather than only vocabulary; the
language for learning refers to the language used for academic purposes and speaking
acts; the language through learning refers to the language generated along the learning
process and acquisition (Martin del Pozo, 2016). Moreover, learners’ second language
acquisition and instruction are encompassed by the combination of both content and
learning which allows an accurate communicative interaction addressed to social cultural
contexts (Marifio, 2014; Meyer, 2010).

3. Cognition: Both language and content learning are two key elements of cognition since
they allow learners to use cognitive skills along the educational process. CLIL challenges
learners to use different cognitive abilities that make students create new knowledge and
abilities by means of reflection and participation from higher to lower thinking. In fact,
thinking skills allow students to become critical and independent learners thanks to the
implicit cognition presented in tasks and activities given and developed within the class.
For instance, it is necessary that teachers create CLIL activities that support learner’s
cognition development (Coyle, Hood, & Marsh, 2010; Gabillon, 2020; Marifio, 2014;
Mehisto et al., 2008).

4. Culture: In CLIL culture refers to the understanding and awareness of one's identity,
citizenship, and progress toward oneself and the other participants in the educational
process are referred to as one's culture.

2.2.4 CLIL Reading Activities
As it has been previously mentioned the CLIL approach integrates subjects from different

fields such as: Science, History, Arts, Geography, Physical Education, Medicine, and
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more through a foreign language or any other additional language. In this sense, learners
are exposed and motivated to experience academic content by means of a foreign language
based on a natural way of learning acquisition (Marsh, 2012). In other words, this method
leads learners to activate their mental process of contextual construction and concept
construction in an interactive and practical way where the foreign language acquisition,
through academic content and activities, seems to be practical and natural for both teachers
and students (Llinares & Whittaker, 2012).

The CLIL approach can be applied to increase different skills of a foreign language, one
of those is reading. In this regard, reading is a fundamental skill at any language teaching
context as it fosters language comprehension and vocabulary construction, and which are
necessary in the language acquisition; without them a language might never be learned or
acquired. Two important objectives of reading are understanding and conception and this
Is why the importance of vocabulary improvement cannot be taken for granted. In other
words, a plenty of vocabulary acquisition gives a hand in the awareness and proficiency
of different language skills; like in the CLIL lessons, where the subject content and the
foreign language are both blended in language teaching and acquisition (Wolff, 2005).
Moreover, fostering reading comprehension is fundamental within the CLIL approach as
it allows learners to integrate language by means of contents. The CLIL reading contents
and texts are modeled for teaching proposes of a certain subject selected by learners for
them to succeed and accomplish their academic careers. In CLIL classes, reading is
basically necessary and mandatory as it triggers the learners’ knowledge of the subject
and in the storage of new information and content, no matter the subject (Wolff, 2005;
Yang, 2015).

Mehisto et al. (2008) mention that the bases of CLIL consist of teaching and learning
content in which language is the key element for a complete understanding of subject
acquisition. In fact, when the word comprehension comes out, it basically refers to reading
comprehension and this term is commonly applied in the teaching and learning acquisition
of a subject (Strakova & Sepesiova, 2015). Goodman (1996) points out that reading is like
a psycholinguistic guessing game as through it the teaching development of grammar,
vocabulary, and pronunciation is done. Based on this idea, it can be undoubtedly said that
reading is a key element that helps in the improvement of different aspects of a language
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as well as its skills. In fact, Mikulecky and Jeffries (2005) refer to reading as one of the

most relevant skills when teaching EFL/ESL language as it creates imagination and

curiosity, lexical competence increasement, etc.

Finally, for a better comprehension and interaction of the reading skill, it is divided in

three levels of textual comprehension with respect to Barret’s Taxonomy explained by

Gordillo and Fldrez (2009) as explained in table 1:

Table 1

Description of Levels of Textual Comprehension

Level of textual

comprehension

Description

Literal level

This aims to identify ideas and information that are visible or
explicit in the text and responds to the recognition of the elements,

the main ideas and the central theme of it.

Inferential level

This level is characterized by finding out and showing the
relationships of meanings that give the reader the opportunity to
read between the lines (Cassany, 2004); that is, while someone is
reading, it is also deducing the implicit by means of the search for
relationships that go beyond what is seen directly in the text,
explaining, adding information through experiences and,
generating hypotheses and new positions are also part of this

level.

Critical level

In this level, the reader makes value judgments about what is
reading through arguments, rejecting or accepting what is
proposed. The type of reading has an evaluative character in which
the reader's training, knowledge and criteria are directly

proportional to the type of judgment that can be issued.

Note. This table shows a brief description of levels of textual comprehension, edited from
Gordillo and Florez (2009).
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2.3 Dependent Variable

2.3.1 Communication

People’s lives depend on communication in one way or another. To express our thoughts,
feelings, knowledge, abilities, and ideas, we communicate in a variety of ways.
Communication is the verbal and non-verbal conveyance of knowledge (Sutiyatno, 2018).
Nonverbal communication is defined as communication that takes place without using
words. Face expressions, touching, body movements, posture, and even spatial distance
can all be used in this type of communication. On the other hand, Verbal communication
is defined as a communication that take place verbally (Johnson, 1999).

Successful communication, especially in the educational area, depends on the capacity to
articulate thought and opinions with confidence and concisely, maintaining a constant
class appropriate tone and material (Muste, 2016). According to Sutiyatno (2018), one of
the many elements that contribute to effective teaching is the manner in which teachers
interact with their students, and how the students interpret this interaction may have an
impact on both their effective and cognitive learning as well as how they feel throughout
the learning process.

One of the requirements for effective communication of the teaching and learning process
in a foreign language is compliance between verbal and nonverbal signals. Teachers’
emotional behavior, or their capacity to demonstrate understanding for their students’
thoughts and conduct, have a significant influence in improving the comfort and success
of the teaching and learning process (Sutiyatno, 2018).

2.3.2 Language

A human being is a social person who interacts with others in different ways in order to
socialize and build different social bounds; to create an appropriate interaction between
one person and another, language is the vehicle to do so. In other words, language is the
main core that is applied to conduct social lives and when it is applied in different
communicative social contexts it is linked and manifested in society cultures based on
practices and beliefs (Alousque, 2010).

The definition of language regards a collection of words put together in sentences, but

each word has a unique identity and meaning, therefore a social group’s opinions and
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feelings can be expressed through language. Language is a crucial ability that aims to
communicate information and impart knowledge in human minds (Husain, 2015).
Language involves four sub-skills classified in productive skills (speaking and writing)
and receptive skills (reading and listening). Speaking and writing are referred to as
“productive skills” because they require the learners to be active and make sounds when
speaking, and symbols such as letters when writing. On the other hand, reading and
writing are receptive abilities because, in these situations, the learners are often passive
and receive information through reading and listening (Husain, 2015).

According to Vygotsky (1978), human beings interaction occurs based on tools such as
physical and symbolic language; so, based on this domain learning is seen as a social
process in which people are engaged in the process of communication which includes
culturally-valued activities. Language is a system that works with sounds, words, and
structure. All of these words are put together to form the intricate system known as
language. Phonics, grammar and vocabulary are systems that together make up a language
(Husain, 2015).

2.3.2.1 Language Learning Strategies

The main objective of language learning strategies is to identify what good language
learners do when learning a second or foreign language (Wenden & Rubin, 1987). Based
on this objective different concepts regarding language learning strategy has been
presented and defined by many researchers for example: Wenden and Rubin (1987)
mention that learning strategies consist on a set of operations, instructions, routines used
by the students in order to obtain and process information; Richards and Platt (1992),
explain that learning strategies are based on intentional behaviors and ideas that are
applied by the students while learning, both make students comprehend, acquire, and
remember new information. Faerch and Kasper (1983) state that learning strategy consists
of how learners feel engaged in different activities that allow them to achieve specific
goals and learning strategies as well as learning techniques. In fact, these language

strategies can be used either consciously or unconsciously by students and their use might
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be based on each learner's goal and they are free to use or apply the one that adjusts to
their needs.

Table 2 presents some taxonomy of language learning strategies proposed by different
scholars:

Table 2

Taxonomy of Language Learning Strategies

Scholars Language Learning Strategies
Rubin (1987) Learning Strategies:
o Cognitive Learning Strategies
o Metacognitive Learning Strategies
Cognitive Learning Strategies:
Clarification / Verification
Guessing / Inductive Inferencing
Deductive Reasoning
Practice
Memorization
« Monitoring
Oxford (1990) Direct strategies
Memory
« Creating mental linkages
e Applying images and sounds
e Reviewing well
« Employing action
Cognitive
e Practicing
« Receiving and sending messages strategies
e Analyzing and reasoning
« Creating structure for input and output
Indirect strategies
Metacognitive Strategies
« Centering your learning
« Arranging and planning your learning
« Evaluating your learning
Affective Strategies
« Lowering your anxiety
e Encouraging yourself
e Taking your emotional temperature
Social Strategies
e Asking questions
o Cooperating with others
o Empathizing with others
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O'Malley (1985) e Metacognitive Strategies
o Cognitive Strategies
e Socio-affective Strategies
Stern (1992) o Management and Planning Strategies
« Cognitive Strategies
o Communicative - Experiential Strategies
« Interpersonal Strategies
» Affective Strategy

Note. This table describes some language learning strategies, information adapted from
Hismanoglu (2000).

2.3.3 English Language Learning

As previously mentioned, language is the core of communication as it allows the flow of
ideas, information, emotions, etc. Since language is the tool used to transmit ideas, it also
allows the learning process of different languages, like English. Currently learning
English in today’s world is considered an important part in the academic and professional
world is it is used all around the world for communicative proposes. In fact, English is the
language of the world as it allows better educational opportunities as well as job
opportunities, and an accepted social status (Charise, 2007).

A high level of exposure to the language is required for accurate acquisition of English
language; by exposure to the language Benson (2001) states that English should not be
limited to the classroom, but to the outside too; he also manifests that the outside-of-class-
language exposure encompasses self-instruction, realistic learning and naturalistic
learning. Some forms that are included in this outside exposure include: listening to
English radio programs, watching English programs (series, films), traveling overseas to
English speaking countries, having conversations to native English speakers, exposing to
real English life situations, navigating on the net in English, reading English stories,
novels, magazines, etc. (Benson, 2001; Charise, 2007).

However, not only exposure to the English language is enough for the learning and
acquisition of it, but also the application of appropriate techniques is necessary for the
development and learning of English. Appropriate application of techniques allows
learners to become better communicative competent of the English language as well as to

improve their English skills and express their ideas accurately (Benson 2001). The
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following list of methods/techniques are proposed by different authors who suggest their
use for learners to learn, practice, and produce the correct development and acquisition of
the English language:

Grammar Translation Method: It is a highly teacher-centered approach, and this is the
reason that now it is not a preferred teaching method in many developed countries. GTM
emphasizes learning grammar rules and vocabulary through the deductive approach (Mart,
2013).

Natural Approach / Direct Method: It emphasizes only the use of the target language in
the classroom as an instructional medium. In this method, mother tongue interference is
almost zero (Elizabeth & Rao, 2010).

Task-based Language Teaching (TBLT/TBI): It emphasizes the use of authentic
language, and students are engaged in meaningful activities using the target language
(Richards & Rodgers, 2001).

Communicative Language Teaching (CLT): Learner-centered pedagogies aim at
making language learners grammatically accurate and communicatively fluent
(Kumaravadivelu, 2006).

As a matter of fact, the correct exposure and the appropriate use of teaching techniques,
will allow learners and accurate learning of the English language. For instance, inside and
outside classroom learning gives learners a lot of opportunities for learning English, plus
the combination of different techniques and methods used by teachers will create a better
English performance among students as well as to help them reach academic professional
goals (Mahmoud, 2018; d’Ydewalle, G., & De Bruycker, 2007).

2.3.4 Vocabulary

One important part when learning a language is the acquisition of vocabulary. Moreover,
vocabulary is defined as a set of words that need to be learned in order to communicate
effectively. Its importance demands to be the core of language communication and its
acquisition is highly important in the learning of a language (Neuman & Dwyer, 2009;
Coady, J., & Huckin, 1998). Based on this concept it can be inferred that the learning,
acquisition, and knowledge of vocabulary is necessary since through it, ideas and opinions

can be transmitted in both written and spoken language (Avila, 2020).
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On the other hand, the acquisition of vocabulary is based on two types: receptive and
productive. Hatch and Brown (1995) refer to receptive vocabulary as the recognition of
words that learners make when exposed to them, but not able to pronounce it; on the other
hand, productive vocabulary refers to the words that learners have been already taught and
which are expected to be productively applied. For the correct reception and production
of vocabulary use, Rhalmi (2019) proposes some methods:
Receptive:

o Multiple choice

e Matching

e Sentence completion

o Fill the gaps

e Translation

« Word Association
Productive

o Describing pictures

e Reading aloud

o Conversation-discussion

e Role play

o Explanations

e Giving instructions
Since the acquisition of vocabulary is receptive and productive, one alternative to get good
results in the process of learning vocabulary is by means of the CLIL approach. This
approach offers multiple chances to learn vocabulary as it is applied in contexts where
real communication is produced so that the learning process is meaningful and real. Some
studies demonstrate certain positive effects of CLIL to learn vocabulary within the
classroom, for example: Jimenez and Ruiz de Zarobe (2009) point out that there are
meaningful receptive results among students when learning vocabulary through CLIL;
nevertheless, in terms of productive vocabulary, the results are not conclusive. Xanthou
(2007) mentions that CLIL gives opportunities for learning vocabulary not only to activate

student’s previews knowledge, but also to promote learners to actively process new
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vocabulary. As a matter of fact, it can be stated that CLIL approach is one way to actively

learn vocabulary and increase language lexicon when learning a new language.
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CHAPTER 111
METHODOLOGY

3.1 Location

The present study took place at Unidad Educativa Particular Emanuel located in Morona
Santiago province, Ecuador. It has approximately 400 students and 32 teachers. This
school offers grades from K1 to K12. From the K1 grade to K8 grades, learners take 5
English hours per week, and from K9 high to K12 grades students take 6 hours of English
classes.

3.2 Tools and Techniques

This research was carried out by means of two tests: a pre-test (See Annex 1) and post-
test (See Annex 2). Both were applied at the beginning and at the end of the study to the
control and the experimental group. The tests present multiple-choice questions and gap
filling. These were adapted from Pearson Education Limited A2 and Test your VVocabulary
Standardized tests.

The pre-test involves 5 aspects, such as: food and drink, word groups, animals, clothes,
adjectives and nouns. This pre-test measured the level of knowledge in terms of
vocabulary, based on word-image assimilation and gap filling.

Moreover, 10 worksheets were developed, based on focused themes, in the activities
already described with a level A2 vocabulary. These lesson plans presented a structure
that covers the four fundamental skills in the teaching of a foreign language: Reading,
Writing, Speaking, and Listening; however, the skill that had more focus on was reading.
The activities lasted 40 minutes each. It should be noted that the activities were carried
out with the experimental group while the control group developed the same topics
through a traditional methodology.

Finally, a post-test that presents the same number of reagents was developed and it had
the same degree of difficulty as the pre-test, but with different content.

Additionally, it was necessary to use worksheets, pens, pencils, laptop, speakers and other

school supplies, to develop the activities prepared by the researcher.
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3.3 Research Approach

The aim of this study was to analyse the effectiveness of the use of the CLIL approach on
reading activities to improve vocabulary. The approach of this research was quantitative
which provided valid and reliable data obtained with the instruments applied in this
project. The quantitative analysis is utilized to address inquiries through statistical
methods, involving the computation of frequencies and percentages (Hernandez et al.,
2010). The gquantitative approach encompasses the collection, assessment, and numerical
presentation of data, enabling researchers to conduct precise and dependable statistical
analysis. This, in turn, facilitates the validation or refutation of the hypothesis (Creswell,
2015). Two groups of students were chosen. The control group was 25 students, and the
experimental group was 25 learners, too.

On the other hand, this study involved the use of statistical and numerical tools that helped
in the analysis of the results. To achieve reliable data, a pre-test and post-test were given
to the target groups. Additionally, this study was quasi-experimental because two groups
were involved (Cohenet at., 2007), and 10 interventions were applied in both groups and
CLIL methodology were developed in the experimental group.

The research modality is bibliographic with a review of the relevant literature about CLIL
and Vocabulary.

3.4 Population and sample:

This research was carried out in a private school named Unidad Educativa Particular
Emanuel located in Morona Santiago province. Two groups of 25 students were the
participants of this research, grades “A” and “B”. Group A was part of the control group,
whereas Group B was part of the experiment group. Both groups learned English as a
curricular subject. The students were in the 7"grade academic year, and they were
between 10 to 11 years old.

Therefore, the sampling technique employed was non-probabilistic. This approach offers
the benefit of choosing cases that the researcher can readily access and subsequently
incorporate into the study (Gabor, 2007).

3.5 Data collection:

In this research for data collection, it is necessary to describe the following stages:

36



Stage 1: A pre-test was applied to diagnose students’ vocabulary knowledge at the
beginning of the intervention in both the experimental and control group. The results from
pre-test provided information regarding students’ vocabulary knowledge before the
treatment.
Stage 2: Ten CLIL reading worksheets were applied in 5 weeks in ten sessions in total. In
the experimental group learners were provided with CLIL reading worksheets which were
monitored by the researcher to follow up the development of all the activities provided
during the classes, whereas in the control group students worked in traditional EFL
reading activities. In each section students needed to develop their reading skills and work
on them.
Stage 3: After the intervention, the post-test was applied and the results of those were
analysed and compared with pre-test results. To collect numerical data each test was
graded over 10 points; 10 being the highest score and 1 the lowest.
3.6 Data processing and statistical analysis:
Once the intervention was completed, an analysis of the results of the pre-test and post-
test were needed to see if the students from experimental group improved their vocabulary
knowledge by using CLIL reading activities. Therefore, the statistical software SPPS and
excel graphics were utilized to show the results of this research.
3.7 Hypothesis Verification - Hypothesis Approach
Both the alternative hypothesis and the null hypothesis were verified using the statistical
formula T-Students of the SPSS (Statistical Package for Social Sciences) software.
The two hypotheses that guided this research were the following:

o Alternative Hypothesis: The use of CLIL approach through reading activities improves

vocabulary knowledge.

¢ Null Hypothesis: The use of CLIL approach through reading activities does not improve

vocabulary knowledge.
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CHAPTER IV
RESULTS AND DISCUSSION

4.1 Analysis of the results and data interpretation

This chapter presents the results obtained in this research and the relevant aspects of it,
analyzing the data collected from the pretest and posttest and making meaningful
conclusions:

4.1.1 Pre-Test

Once the control group and the experimental group were selected, a Pre-Test was applied.
It had a total of 50 points where the rule of three was applied to obtain the final score out
of 10 points. The same assessment was applied for both groups with 25 participants each.
When comparing two groups there is the possibility of finding two types of qualitative
and quantitative variables; however, since this is a research work that measures, analyzes,
and interprets the results obtained in the pre-test, the research is purely quantitative. Also,
since the samples of this study are related, control and experimental group, it was decided
to apply the T-student test for related data, resulting in the values shown in Table 3.
Table 3

Results: Pre-test application.

Statistical Description

N Minim Maxi Mean Standard
um mum deviation
Statisti  Statisti Statisti Statisti Typical  Statistical
cal cal cal cal error
Final Score - Control 25 3.33 8.44 6.5688 .27116 1.35582
Group
Final Score - 25 4.22 8.67 6.6120 .26668 1.33340

Experiemental Group
Note. Results obtained from the pretest in both control and experimental group. Data
obtained from SPSS statistical analysis.
Analysis and interpretation

Table 3 shows the results obtained from both the control group and the experimental
group, where the arithmetic mean was 6,568 and 6,612 respectively, showing that the
results obtained are symmetrical, that is, the level of knowledge is similar in both groups.

Therefore, approximately 65.68% of vocabulary mastery is shown in the control group.
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On the other hand, the experimental group showed 66.12% of knowledge. This data was
obtained by evaluating 50 reagents with a standard deviation of 1.3.

Figure 1

Pre-test results

Pre-Test Results
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Note. Pre-Test results obtained from control and experimental group

In Figure 1, the range of grades for the control group goes from 0 to 50, where O is the
lowest score and 50 was the highest or the equivalent to 10 points. It resulted in an average
of 6.57, the number of correct answers was between 30 to 40 points and the wrong ones
were between 10 and 19 points in the control group. On the other hand, the experimental
group obtained an average of 6.61 out of 10, with a range of correct answers of 27 to 37
points, and a range in erroneous answers of 11 to 23, thus evidencing a slight cognitive
disadvantage compared to the second group.

4.1.2 Post Test

After the intervention, learners took a post-test which results are shown in Table 4.
Table 4

Comparative Results Using T-Students for Related Post Test data.

Statitistics Description

N Rango Minim Maxi  Mean Standa Varian
um mum rd za
deviati
on
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Statisti  Statist Statist Statisti Statist Typi Statist Statisti

cal ical ical cal ical cal ical cal
error
Final Score - 25 3.00 5.60 8.60 6.9520 .161 .80680 .651
Control 36
Group
Final Score - 25 2.20 7.60 9.80 8.3120 .124 .62204 .387
Experimental 41
Group

Note. Posttest results after the intervention in both control and experimental group. Data
obtained from SPSS statistical analysis.
Analysis and interpretation

Once the data of both the control group and the experimental group were tabulated, the
minimum grade for the control group was 5.60 and in the experimental group, the grade
obtained was 7.60, which shows a significant difference of 2 points. Likewise, the control
group obtained 8.60 as a maximum score and the experimental group reached 9.80
showing a difference of 2.20 between both results. That is to say that the implementation
of CLIL reading activities to improve vocabulary suggests that vocabulary learning
increased in the experimental group, while the control group maintained an average of
6.22 out of 10, evidencing a significant improvement in performance compared to the
experimental group.

Figure 2

Post-test results
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Note. Post test results obtained from control and experimental group
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In Figure 2, the results of the experimental group gradually increased from 40 to 50 correct
answers, with a maximum deviation of 10 points. In contrast, the control group
demonstrated a tendency to decrease, with scores ranging from 30 to 40 hits and errors
ranging from 10 and 22 points. It can be evidenced that the experimental group got more
correct answers than the control group.

Figure 3

Pre and Post Test results final scores

Pre and Post Test Final Scores Over 10 points

8,31
6,56 6,61 6,95 I

Pre-Test Control Pre-Test Post-Test Post-Test
group - general Experimental Control group - Experimental
average Group - general general average Group - general
average average

OFRNWAUIOINOW0O

Note. Results obtained from pre and posttest before and after the intervention

In figure 3, the final averages are presented to show the students’ improvement in
vocabulary knowledge through a grade of 10 points which was calculated by means of a
rule of 3 in reference to the number of correct answers in which the tests had 50 hits,
therefore 10 points represent the highest score. Thus, before the intervention in the control
group, the students got an average of 6.56 out of 10, while after the intervention the
students had a grade of 6.95, hence, there is no significant improvement in this group. On
the other hand, in the experimental group in the pre-test, the final grade was 6.61 and after
CLIL intervention the students had a better score of 8.31. Therefore, this study emphasizes
its successes in improving vocabulary knowledge through the use of CLIL reading
activities.

4.2 Students T-test Results

Results of both experimental and control group are presented with the following analysis.
In the control group the average obtained in the pre-test was 6.5688 while in the post-test

the average was 6.95, which means that there was no significant progress in the
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performance of this group. It is worth mentioning that the standard deviation decreased
from 1.35 to 0.86 which shows that the ratings maintain a range of approximately 65.68%.
On the other hand, the experimental group obtained an average of 6.62 which indicates
that, before the intervention of the CLIL reading activities, the students did not have a
vocabulary domain. Once the intervention was conducted, it was proceeded to evaluate
the group through a post-test obtaining an arithmetic mean of 8.2689 which demonstrates
that participants achieved a great mastery of vocabulary.

4.3 Hypothesis Verification
4.1.3 Variables

e Independent variable: Using CLIL reading activities

e Dependent variable: vocabulary

4.1.4 Hypothesis Formulation

Null hypothesis HO: CLIL reading activities do not improve vocabulary knowledge.
Alternative hypothesis H1: CLIL reading activities improve vocabulary knowledge.

4.4 Population Description

There is an experimental group and a control group with 25 participants each, where a
quasi-experimental investigative modality was applied.

4.5 Mathematical model

Single tailed Student’s t-test for paired samples was applied using the following
mathematical model:

HO: p2<pl

HO: p2>pl

Where:

pl = population mean in the Pre-test

M2 = population mean in the Post-test

4.6 Data collection and calculation of statistics

The tabulated Students t-value is 0.8086 in both groups, according to the significance level
of 0.05 and 25 degrees of freedom. The purpose of calculating the student t is to determine
if there are significant differences between the scores given by the students applying CLIL
reading activities. The calculated t-values are calculated using the following formula:
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Where:

t = student’s t-test from the data

xd = differences mean in the sample

n = pre-test and post-test data

sd = standard derivation of the differences

4.7 Decision Making

The null hypothesis is rejected and the alternative hypothesis is accepted, If the calculated
Student's t-value is higher than the tabulated Student’s t-value, it is in the rejection region.
Table 5

Test of normality

Tests of Normality

Kolmogorov-Smirnov@ Shapiro-Wilk
Statisti  Df Sig. Statisti  df Sig.
C C
PRETTE .151 25 143 .945 25 192
ST
POSTTE 212 25 .005 .851 25 .002
ST

*, This is a lower bound of the true significance.
a. Lilliefors Significance Correction
Note. Kolmogorov-Smirnov and Shapiro Wilk, Test of normality. Date obtained from

SPSS statistical analysis

Analysis and interpretation

Table 5 shows a significance of 0.192 in the pre-test, meanwhile, in the post-test is 0.002,
which demonstrates that a normal distribution of the results was not followed. Therefore,
a nonparametric test (T-Wilcoxon) had to be used to ascertain if the hypothesis is accepted
or rejected.

Table 6

Non-parametric test (T-Wilcoxon test)

Hypothesis Test Summary
Null Hypothesis Test Sig. Decision
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1 The median of Related-Samples .000 Reject the null
differences  between Wilcoxon Signed hypothesis.
PRETTEST and Rank Test
POSTTEST equals 0.

Asymptotic significances are displayed. The significance level is .050.

Note. Non-parametric test. Date obtained from SPSS statistical analysis

Analysis and interpretation

Non-parametric statistical test, that is used to compare the means of two samples, shows
the following results. Table 6 reveals a significant level of ,000 which means, the null
hypothesis (HO) is rejected due to it is less than 0,05. Therefore, the alternative hypothesis
is accepted (H1). Thus, it is concluded the use of CLIL reading activities improves
learners’ vocabulary knowledge.

4.8 Discussion

The main purpose of this research was to analyze the effectiveness of CLIL approach on
reading activities to improve vocabulary in 7th grades students at the Unidad Educativa
Particular Emanuel. Therefore, a pre-test (See Annex 1) and post-test (See Annex 2) were
carried out to answer the hypothesis that the use of CLIL approach through reading
activities improves vocabulary knowledge. The results of the application showed that the
use of CLIL reading activities improved significantly the students’ vocabulary knowledge.
Thereby, all the preceding research done and described in the literature review agrees with
these findings. Consequently, the outcomes of this study are similar to the ones presented
by Ramirez and Mena (2021), A BinSaran (2021), Quintana et al. (2019), Pinto (2018),
Yusty (2017). These authors point out that the use of CLIL in reading show a positive
learners’ impact.

Ramirez and Mena (2021) explain that the results obtained presented a significant
development in reading comprehension and vocabulary, results that were similar to this
investigation in which students increased their vocabulary knowledge. Additionally, in the
study presented by A. BinSaran (2021) based on qualitative research, it was analyzed and
highlighted the value the employing CLIL teaching to help EFL students to improve their
reading comprehension as well in this study in which the participants evidenced a

significant interest in the content of the CLIL activities.
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In a study conducted by Pinto (2018) where 6 worksheets with CLIL content were applied,
the main findings state they also had a positive impact on students’ comprehension
showing similar findings as this research. Therefore, considering all the findings
previously mentioned, it can be stated that the use of CLIL reading activities to improve
vocabulary has a positive impact on the learners.

A variety of reading sub-skills can be developed with CLIL, for instance, vocabulary
development learners encounter subject-specific vocabulary in context and teachers can
use different reading materials to introduce and reinforce new words. Additionally,
learners have showed an improvement in their reading comprehension due to they learn
to understand content-specific information and extract meaning from specialized texts, as
well in the vocabulary acquisition they become familiar with specialized terminology and
concepts (Sanad & Ahmed 2017).
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CHAPTER V

CONCLUSIONS, RECOMMENDATIONS

5.1 Conclusions

Based on the research and application of CLIL, it can be concluded that:

The use of CLIL in EFL classes represents a significant improvement in the students’
knowledge and development in reading skills as shown in the results presented in this
research as well as some previous studies already mentioned. This study proves that CLIL
aim is focused on both content and use of language in which students learn content based
on culture learning a foreign language, and additionally, learners find a wide variety of
vocabulary in a meaningful context that helps them to absorb new words in their memory.
This allows learners the opportunity to develop language skills and knowledge
simultaneously, that results in increasing language proficiency in real-life contexts.
After the CLIL reading activities application, students from experimental group showed
a significant improvement in their vocabulary knowledge compared to the control group,
concluding that this research presents alike positive results as previous studies mentioned
above. Therefore, CLIL implementation in reading skills had a positive impact in
vocabulary improvement.

Based on the results and after the application, the impact of CLIL reading activities is
analyzed stating that the use of CLIL reading activities improves learners’ vocabulary.
The use of the worksheets applied in this study allowed students to explore their
knowledge through authentic material that was useful for them. The learners not only
improved their vocabulary, but they also acquired knowledge about cultural aspects in
different areas such as science or social studies, etc. It is also important to mention that
through CLIL reading activities, students feel engaged because the topics are commonly
based on real life and students’ contexts. They not only improved vocabulary through
reading, but they also enhanced language skills since these worksheets allowed them to

develop writing, listening, and speaking skills.

5.2 Recommendations

CLIL reading activities are truly recommended due to several benefits such as: the
improvement of the English language skills, the enhancement of cultural awareness in

different areas, the engagement of students, and the increment of students’ motivation to
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be involved in the topics. Since CLIL is part of the Ecuadorian curriculum all teachers
should know how to apply CLIL activities in their classrooms, and the benefits it brings
when learning English as foreign language.

It is recommended to use pictures since this material helps participants to infer the context
of the text. The use of images gets students’ attention and helps them to remember difficult
English words. At the beginning of the application, the reading of the text was basically
carried out by the research with few volunteers to participate, but while the application
continued more volunteers wanted to participate with the reading. It means the topics of
the texts were interested in the learners. These encouraged participants to be aware of
completing the activities and motivated. As a result, CLIL also increases motivation to
learn and be involved with the development of activities.

At the same time, English teachers should be aware that students not only need to improve
their English language skills, but also their cultural and cognitive awareness. In fact,
teachers’ activities are oriented to solve students’ needs and reinforce their

knowledge.
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