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RESUMEN EJECUTIVO 

Reading strategies in the English language are very significant in the students’ learning 

process because, through reading, they can develop various skills; the most important, 

critical thinking. This skill will always be part of their academic, social and 

professional life. Other meta-cognitive strategies, such as inferring, deducing, and 

interpreting, are based on this skill, which allows students to expand their knowledge 

and criteria. Throughout their teaching, educators have found it challenging to develop 

these strategies. They have not had the necessary tools to do so. 

For this reason, the present work aims to study how using the PLAN reading strategy 

helps critical thinking through reading. This work was applied to 36 students in the 

sixth year of basic education at the General High School of "Atenas" in Ambato. The 

method used in this research was the quasi-experimental design since it allows students 

to study the change process and make immediate decisions. In addition, the pre-test 

and the post-test gave the final result after applying the investigation.  

This study employed a survey to measure students' opinions to demonstrate improved 

critical thinking skills through reading. This research lasted six months, during which 

several reading activities were carried out using the PLAN strategy. As a result, 

students could predict, Locate, Add, and Note the information from the readings 
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provided to them. The final results show that students improved their critical thinking. 

In addition, they could read and comprehend the text easily.  

Moreover, students can now express their opinions and feelings about the reading 

topics more fluently. They feel more confident participating and developing the 

activities in class, because they are easy to complete, thus pupils achieve their goals in 

each reading task. Students also showed much interest in reading because, at the 

beginning of the research, most of them felt that reading was a monotonous and tedious 

activity.  

 

KEYWORDS: PREDICT, LOCATE, DEDUCTION, INFERENCE, 

INTERPRETATION, INTERACTION, IMPROVEMENT, COLLABORATIVE WORK, 

APPROACH. 
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CHAPTER I 

THE RESEARCH PROBLEM 

1.1 Introduction. 

 Reading is one of the most important skills in English language acquisition; it 

contributes learners to have some benefits such as growing vocabulary, strengthening 

their brains, enhancing their knowledge, increasing their memory, imagination and 

concentration. Thus, readers will be able to build their meanings, reflect on the text 

and context, increase vocabulary knowledge and more importantly, develop their 

critical thinking. Therefore, it is relevant that learners can adequately improve these 

abilities through reading. 

 There are many reasons students don’t like reading; one of them is that they 

are not motivated to read texts or books presented in classes. Another reason is that 

the learning process might be hard for them to assimilate when the teacher does not 

have clear ideas about how to help students to read. Sometimes, it is difficult for 

students to follow the pace of reading or understand new vocabulary. Also, teachers 

may feel frustrated when they see that their learners are not able to share their thoughts 

about any topic, or if they cannot find an appropriate strategy for their teaching classes. 

According to Al Raqqad et al. (2019)  

“The use of reading strategies by the learners of language will help them 

overcome language barriers become more conscious of the comprehension and 

learning methods of the language and develop confidence in learning reading”  
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Therefore, educators must choose useful methods or strategies to help students 

overcome those barriers which affect their motivation and academic development 

 In Ecuador, reading is a topic that has always been discussed. According to an 

Ecuadorian newspaper “El Comercio” most Ecuadorians read little or nothing. They 

read half a book per year. (Criollo, 2017). In Ecuador 26, 5% of people do not like to 

give some time to read, 56, 8 % do not care about reading, and 31, 7% do not have 

time to do it. (INEC, 2012). This is not far from EFL students' reality during classes. 

Tara (2013) mentioned that “Ecuador does not have much of a reading culture.  Books 

are expensive and hard to come by.  People who read for pleasure are few and far 

between. ” Therefore, learners are not accustomed to read in a foreign language. Most 

of the time, they read or speak mechanically. Also, poor reading habits affect learners’ 

academic performance. According to Anyaegbu, et al. (2016), “Students themselves 

contribute to their inability to develop good reading habits.”  This can be a problem in 

the future since they might struggle to achieve their academic goals at higher levels of 

education.  

 In the Unidad Educativa Atenas, English teachers have encountered many 

problems with their reading classes; this is because they need to apply various 

strategies to help learners develop critical thinking. According to Bates and Morgan, 

(2018) “Professional development should positively influence teacher knowledge and 

practice and, in turn, student learning.” This is the basis of pedagogy, because 

educators need constant preparation to face different problems and solve them during 

their professional journey. In 2019, Ali et al., stated that “Educators need to know 

different types of strategies that are appropriate for teaching because it is necessary to 

apply a specific scheme for each level of English.” Learners and teachers will make 
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sure to use an appropriate strategy to think critically through some reading strategies 

that help them in the reading process. Therefore, educators should look for new 

approaches or adapt innovative resources to apply in the class, demonstrating positive 

results in the EFL learners.  

1.2 Justification. 

 This research is essential in the educational field because it will give an open 

view of reading, which is why this study was conducted. The researcher found few 

studies about the PLAN reading strategy applied in the English learning process to 

develop students’ critical thinking. This strategy has four important stages, which are 

helpful in building, and activating students’ knowledge, developing their interest, 

learning new concepts, determining central ideas or details and rehearsing further 

information. According to Caverly, Mandeville, and Nicholson (2004), “PLAN is an 

acronym for a study-reading strategy with four distinct steps that students are taught 

to use before, during, and after reading: Predict, Locate, Add and Note.” (p. 191). This 

strategy is applied to help students analyze a text by creating a concept map or graphic 

organizers with the four stages. Furthermore, the material that people will find in this 

research will give sustainable information that can enlighten teachers and students.  

 This approach presents relevant data to avoid students' lack of knowledge about 

PLAN reading strategy and to develop critical thinking among sixth-grade students 

(EGB).  Roe, Smith and Kolodziej (2018) stated that “Reading is a thinking Process. 

The act of recognizing words requires interpretation of graphic symbols… A person 

must be able to use the information to make inference and read critically… ” 

Consequently, conducting PLAN reading strategy gives pupils the advantage of 
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changing data from a text into new information, boosting their critical thinking at a 

higher level. Therefore, this schema has a variety of activities and approaches that can 

be implemented to achieve that level. Students could play the past/present/future game, 

watch videos to predict, before-after activity, keywords, questioning activities, 

surveys, interviews, creating graphic organizers, thinking aloud, inferring, deducing 

meaning, and summarizing. As a result, all of these make an interactive class promotes 

students’ participation and the learning process becomes more effective because it 

helps, and promote pupils accomplish tasks to achieve their goals by reading different 

texts, analyzing, building, sharing ideas and knowledge, working individually or in 

pairs during the course.  

 The current study will include some components of knowledge, abilities, and 

attitudes that belong to critical thinking. Students will reflect on experience and review 

ideas when evidence goes against their opinion. Also, they will be able to interpret 

information and obtain conclusions based on analysis to promote understanding and 

awaken curiosity. To do this, pupils develop specific tasks in each step of PLAN 

reading, such as Predict from pictures, titles, or short passages; Locate relevant 

information in the text by answering WH- questions (what, where, who, when and 

how); Add significant facts like main ideas and details from the text; Students note 

what they already know after reading to rehearse the information by discussions. 

Moreover, it is essential to ask questions about their thoughts, how they know that, 

and why. Thus, students will find reasons, explain arguments, and compare ideas with 

their classmates, and the teacher showing their way of thinking. 

 Finally, the structure of PLAN reading strategy supports teachers in improving 

students' deficiency in critical thinking. PLAN (Predict, Locate, Add and Note) 
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provide suitable resources to teach in each stage, where it must follow a logical order: 

before, during, and after reading. Thus, this strategy has succeeded, showing 

innovation, especially for students because pupils follow steps with different activities 

to enhance students' critical thinking. 

1.3.Objectives. 

1.3.1. General Objective. 

To determine the results of applying the PLAN reading strategy to improve 

critical thinking through reading in EFL students. 

1.3.2. Specific Objectives. 

● To evaluate the level of students’ progress on critical thinking before and after 

applying the PLAN reading strategy. 

● To establish the process of PLAN reading strategy to improve critical thinking 

through reading. 

● To adapt the activities that teachers apply to develop critical thinking through 

reading. 

 

 

CHAPTER II 

RESEARCH BACKGROUND 
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 Critical thinking is one of the most complex skills to develop in EFL students. 

This is a common issue among learners and teachers because the lack knowledge about 

approaching this ability. However, Roda (2014) pointed out that critical thinking 

development and English improvement through reading and writing in learners of 

lower-intermediate EFL classes enhance their skills. The author emphasizes that 

reading is the best way to improve critical thinking. It also focuses on reading to 

develop this ability finding a close relation between language and Cognitivism. He 

also mentioned that through reading, pupils can process new knowledge and develop 

their critical thinking. That research supports this study because it demonstrates that 

students need to acquire cognitive processes during classes to have reasonable 

thoughts.  

 Mike, (2018) developed another research related on how to improve critical 

thinking, and he stated that promoting students to be active in class, is a good strategy 

to combine PLAN and reading to enhance their critical thinking. PLAN reading is a 

useful strategy to apply in classes because pupils learn how to read through interesting 

activities such as creating a concept map, which helps to arrange ideas about the text. 

Besides, it shows that this reading strategy positively impacted students' reading skills. 

Giving students and teachers the challenge to use a variety of activities to help pupils 

to grow their autonomy and reasoning while reading.  

 Another study by Hosseini, Khodaei et al. (2012) on critical thinking also 

determined that there is a relationship between critical thinking and the use of reading 

strategies leading students to show a good level of reading. The research pointed out 

how there is a positive impact between reading and critical thinking in EFL students. 

They could use the information they already know and reading strategies to develop 

their thinking. Also, the researcher uses cognitive and metacognitive strategies such as 
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questioning, thinking aloud, and roadmaps, which allow pupils to acquire these skills. 

Reading strategies are necessary to advance EFL students' critical thinking. 

The use of PLAN reading strategy in EFL classes efficiently achieves learners’ 

outcomes. This is a flexible tool to be adapted to different levels. With this strategy, 

students showed positive results, such as motivation to read, developing cognitive 

abilities, and solving problems. Showing that the PLAN strategy is helpful in changing 

students’ attitude during the learning process.    

Radcliffe et al. (2004) investigated in a rural middle school. Students from 

seventh and eighth grade were exposed to the Plan Reading strategy for four weeks. 

Then nine months, the results suggested that this reading strategy helped students 

increase their background knowledge, point out headings and subheadings of reading, 

and, most importantly, paraphrase content, and have a higher order thinking. As noted 

in this study, the PLAN reading strategy was helpful for students to learn what they 

have in their textbooks. It also helped the teacher to modify this strategy to suit the 

classroom needs. The strategy develops students' prior knowledge and concepts to 

progress the reading activities presented in the textbook. 

Another research that supports this study is proposed by Yousefi and 

Mohammadi, (2016). This investigation aims to show that the level of language 

proficiency of students does not have a direct relationship between reading and critical 

thinking. However, the use of appropriate strategies that help them to acquire this skill 

makes a huge difference. The outcome of having critical thinking reflects in students’ 

academic abilities, especially reading.  Learners need to assess what they read; this 

helps to create some conclusions and build their beliefs. Teachers have to promote 

critical thinking skills in their classroom through readings because nowadays, it is a 

primary academic skill in the learning process that needs to be developed.  
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 According to Ramasari and Novtarina (2018), using the PLAN reading strategy 

will benefit students reading. The sampling was taken randomly, and learners took a 

test of multiple-choice questions, and the results confirmed that using this strategy 

during the teaching process is highly effective in developing reading skills. Those 

results displayed a significant difference among learners’ scores in the subsequent test. 

After applying this strategy, they improved their ability to interpret information from 

a text and were able to Predict, Locate, Add and Note information from reading, 

resulting in an increase in their cognitive skills. 

 In a similar study, Zhou, Jiang, and Yao (2015) conducted a mixed-method 

study on a group of two thousand and twenty-four EFL students from a University in 

China. This researcher collected data through interviews and questionnaires, 

demonstrating that students are exposed to a foreign language but have low reading 

skills. And their critical thinking needed to be developed properly calling for the 

application of effective strategies for EFL reading classes.  

Based on this, they pointed out that is essential to boost basic English abilities, 

enlarge vocabulary, use proper English reading texts, and enhance prior knowledge. It 

is advised that in EFL reading classes, teachers need to put more effort into raising 

students' awareness of their abilities. They are not only required to understand the text 

but also to think critically.  

2.1 PLAN Reading Strategy. 

2.1.1. Teaching Method. 

 To understand how teaching methods work and which ones are the best for this 

research, first, it is essential to mention that all these methods are based on theories 
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about language and its acquisition. Djuraevna, (2022) mentions that “Changing the 

education paradigm to a student-centred one entails a change in research methods.” 

and constructivism is useful since it builds knowledge during the learning process. 

This method is mostly based on authentic-based experiences, which are part of 

developing different skills among students. 

  Constructivism was mainly attributed to Jean Piaget (1950) who talked about 

how children learn a new language through accommodation and assimilation. They 

construct their knowledge from their real-based environment and experience to 

embrace and incorporate it into their lives. This is applicable because when the teacher 

uses the PLAN reading strategy in the classroom, students construct their knowledge 

using mind maps. Vigotsky (1926) adds that if someone wants to learn a new language, 

they need social interaction. The PLAN reading strategy can achieve intellectual 

development, where learners construct and have a social exchange for promoting 

critical thinking and concepts about different topics. 

 Social interactions, especially in an educational context, are fundamental to 

expanding learners concepts. For that reason, the teacher principles should be based 

on the student’s background and the type of classroom needs. According to Larsen, 

Freeman, and Anderson (2013), "Teachers must not only attempt to meet their 

student's learning needs, but they must also juggle other competing demands on their 

time and attention”.  It supports this study because, through reading strategies, students 

can improve other language skills, such as reasoning, thinking, and predicting, which 

are helpful to implement in real situations. 

Methods like Inquiry-Based Learning and Cooperative learning should be 

mentioned because they effectively boost critical thinking. However, if the teacher 
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wants to apply any of these methods, he must consider whether the activities involved 

a teacher or student-centered during the learning process. 

 Some categories within teaching methods focus on the teacher and the students. 

In the teacher-centered approach, the teacher is the prominent figure in the class and 

the one who guides the activities. In the PLAN reading strategy, there is no exception 

to give pupils an idea of how the tasks are developing. Serin (2018) stated, "In teacher-

centered classrooms, the teacher is in charge of learning; therefore, he/she transmits 

knowledge to the students”. This means that students must listen attentively to the 

teacher’s instruction to develop all the activities appropriately to succeed in the class. 

The other category is student-centered. According to Emaliana (2017) “A student-

centered classroom is a place where teachers consider the needs of the students, as a 

group and as individuals, and encourage them to participate in the learning process all 

the time,” Thus, teachers become the instructor, only guiding students and directing 

them during the PLAN reading. 

During this procedure, learners are expected to learn in cooperative groups, 

each one having an active role in the activities. 

2.1.2 Cooperative Learning. 

 It allows students to share their ideas and new information while they learn. 

During the 80s, this approach presented relevant attention among learners because it 

replaced the traditional class that was always offered in education. Johnson and 

Johnson, (2018) pointed out that cooperative learning was created because through 

learning experience, students will ensure an active learning rather than passive. In the 

twenty-first century, its popularity grew. Since these sets of alternatives are 
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instructional-based, they create a dynamic class that allows students to work together 

with their strengths. 

 Cooperative learning is instructional-based. Thus, students work in small 

groups to exploit their potential and knowledge. For instance, in the PLAN reading 

strategy, it is advised that students work in groups at some point to share their thoughts 

and develop their critical thinking. When they cooperate, the goal is to connect and 

achieve what they need. According to Johnson and Johnson (2014) “When  individuals  

cooperate,  they  work  together  to  accomplish  shared  goals,  and there  is  a  mutual  

responsibility to work for one’s own success.” This is relevant when learners 

understand that even though they work together, each has to develop the activity. In 

addition, it is essential to consider how a cooperative learning structure can be 

implemented in the classroom. 

Cooperative Learning Structures. 

 This approach can be implemented in any activity or class. Students are 

encouraged to be fully involved in all tasks the teacher assigns. Each learner must share 

their ideas to develop critical thinking. Moreover, at the end of the activity, they get a 

score for the team. This can be used a few times, but later, students have to be assessed 

individually to ensure responsibility in the group work.  

Another way to use cooperative learning in the class is using projects, here, 

students can share their thoughts and efforts to meet one objective, and it is advised 

that they are graded individually for the same reasons stated before.  Jacobs and Ivone, 

(2020) mentioned that “Providing students with opportunities for peer interaction is 
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considered best practice in classroom teaching” It is necessary to know how to 

implement these activities during the classes based on the students and teacher's roles.  

 Teachers have great control over students’ communication in the classroom; 

they are the mediators of the activities. Teachers must know how and when to use CL 

in the classroom, to have a successful activity. They must consider elements that make 

this approach work, such as accountability, interaction, and social skills. Besides, 

pupils must know that their success depends on each group member. Therefore, they 

must show excellent interdependence to learn in the classroom. It is necessary to push 

students to use their social skills and inquiry in various topics to solve them effectively. 

2.1.3 Inquiry-Based Learning. 

 The first philosopher that proposed this approach was John Dewy (1859-1952); 

he reformed the teaching system by introducing the IBL method in the USA to 

encourage student-centered education based on real-world context. This approach is 

mentioned because it provides some essential details that can be implemented during 

the class, mainly if educators use the PLAN reading strategy, in which students must 

inquire about the information. Here, teachers have an option, to use a new pedagogy 

in their curriculum. Therefore, the promoters of this initiative stated that teachers need 

to use students’ real-life experience, which is one of the principles of IBL, and they 

need to investigate information, asking questions, and find new ideas logically.   

Principles of IBL 

 This is a process where learning requires all the students engagement through 

the use of real-life experiences, and exploration of different topics.  
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Pedaste et al. (2015) mentioned that “Inquiry-based learning aspires to engage students 

in an authentic scientific discovery process…divided into smaller, logically connected 

units that guide students and draw attention to important features of scientific 

thinking.”  

Therefore, this approach helps students arrange their ideas and experiences by 

discovering new knowledge in some scientific way, allowing them to acquire 

independent thinking.  

 This type of learning finds relevancy in students´ questions, criteria, and 

analysis. They focused on open questions and judgment presented in the class; their 

answers must be based on evidence and research. Also, teachers are often moved to 

encourage students’ curiosity to develop their critical thinking. Then pupils must 

always ask questions and be supported by their reading or investigation. IBL is 

connected with the PLAN reading strategy because it promotes some inquiry to find 

relevant data. In addition, all the activities presented in the class must be based on 

information-processing skills and developed through a theoretical context. Thus, the 

learner will always be the main part of the learning, and all the class resources have to 

support their acquisition through a series of processes in IBL. 

Inquiry-Based Learning Process. 

 Orientation/Observation. Margunayasa et al. (2019) stated that “Students’ 

engagement in student-centered science learning is indicated in some science 

activities, for example, in the processes of observing, analyzing data, discussing, and 

presenting the result of observation.”  Thus, the way students are oriented in the 

classroom to observe different scenarios allows them to link their real life experiences 
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with the world and get involved in other subjects. This is relevant because when 

students learn to observe, they can collect information, organize their ideas, and 

propose new solutions to problems in their world. By observing, they are challenged 

to use all their senses to get the bigger picture of a topic and compare it with others. 

 To develop observation skills, it is necessary to take into account some other 

abilities to enhance it, such as communication, which is one of the essential abilities 

that all students need to apply in the classroom and knowing how to interpret verbal 

or nor verbal language, which is crucial to perform in the learning process. Also, 

listening attentively to what the teacher or classmates say helps to understand the 

information better. Besides, this helps to grow emotional intelligence when students 

control their emotions and sympathize with others. In the classroom, this is important 

because students can relate with others, making it easier to work together, especially 

in groups. Recognizing how others feel about specific topics helps classmates to 

respond to them more consciously. 

 In addition, critical thinking makes students develop their cognitive thinking; 

they need to observe all their surroundings and gather information about it. Observing 

and analyzing all the context or information presented to pupils helps them to 

understand any topic or issue that is going on around them and develop specific 

solutions to those through abstract thinking. When they think abstractly, they pay 

attention to details, which is a productive ability. Therefore, learners need to observe 

to recognize all the small details presented in their environment to understand and 

incorporate them into their daily learning process in the classroom. 

The Class Observation Phase. 
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 In the observation phase, the topic used in the classroom must be engaging, 

calling learners’ attention and curiosity. To start a class where observation must be 

applied, the teacher has to choose an object or topic to carry out. For example, when 

using the PLAN reading strategy, the teacher should ask students to look at the pictures 

of the reading and then ask simple questions about what students are observing. The 

use of scaffolding can do this. After that, the questions must be more complex, making 

pupils think deeper to answer those inquiries. 

 Scaffolding is a big part of teaching students’ observation. According to Doo, 

Bonk and Heo (2020). “In particular, scaffolding can improve the quality of learning, 

including learning outcomes.” However, to achieve this is relevant that students often 

need to support from their teachers to build their knowledge, which is why a teacher's 

guide is relevant through this process. Some educators wrongly think that scaffolding 

supports students entirely throughout the learning process.  Instead, it gives their 

pupils the information. Still, if teachers aim to create an inquiry-based learning 

experience in the class, they do not have to tell learners what to observe but help them 

discover the knowledge themselves. The teacher's role is essential to establish students' 

work stages. This will stimulate them to participate actively, especially in real-life 

scenarios or applied subjects. 

2.1.4 Teachers’ role. 

 As mentioned before, the teacher's role is essential in developing observation 

skills with Inquiry-Based Learning. They can explore different characteristics of 

observation, such as discussion or by giving problems that require solutions. Applying 

observation in classroom activities is a complex process, primarily when educators 

must assess and monitor their pupils. That is why a teacher must help students to 
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develop these skills to gain a better thinking method and improve their learning. In 

addition, observation awakes curiosity through questioning; this allows students to 

expand their perspectives. Therefore, once learners acquire this ability, they will be 

accustomed to looking for information and adding more to their knowledge.  

2.1.5 Questioning. 

 Asking questions has been an important activity throughout people’s lives; how 

everything is questioned helps students have a bigger picture of any context. This is 

especially relevant in students’ academic experiences; they must ask questions to learn. 

As the author Almeida (2012) stated “Asking questions is a key element in the learning 

process. Questioning helps students direct their learning as they try to merge their prior 

knowledge and new information to make sense of these ideas.” This fact is agreeable 

because each student will always have questions, even if they understood the class. 

Questioning has significant relevance in the learning process and in students’ 

motivation. When they ask questions, teachers can notice the way they think and how 

much they want to learn. 

Moreover, if students have any gap in their understanding, they can fill that gap 

through questioning. When pupils develop these skills, they can think outside the box 

and start thinking critically. In this stage, students develop their critical thinking. Also, 

they need to be more open and confident to start questioning the information they may 

find. Pupils must trust this process, even though it is a little repetitive, mainly if the 

teacher uses closed or open-ended questions. Still, through them, students will acquire 

a higher understanding and thinking.  
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 Closed-ended questions require a quick or small response like yes or no. 

Hildenbrand and Wiley (2021) stated that “Closed-ended  tests such  as multiple-

choice  and  true-false  tests  are  often  regarded  as 

rather  superficial  in  the  sense  that  they  are  thought  to primarily rely on 

recognition processes''. It means that they may seem less effective or important in the 

learning process, but they are quick to answer, so it helps students reduce 

misunderstandings, challenging them to remember facts about any topic. Teachers 

must be aware that using closed questions might make pupils feel stressed if they do 

not answer them correctly or try to guess the answer rather than analyze it. However, 

eventually, they will feel more comfortable answering the questions, even if they make 

mistakes. 

 Moreover, open-ended questions are essential in any teaching scenario; they 

help to develop critical thinking, which is the premise of this investigation.  According 

to Lee, Kinzie, and Whittaker, (2012), “Open-ended questions are believed to be 

particularly useful for developing student’s cognitive skills, as these questions can 

encourage students to express, and elaborate upon their thinking, and to provide 

rationales for their thoughts.” Therefore, these types of questions often start with WH-

, when educators use them, they have to be prepared to get any responses since they 

are so general. One crucial aspect of open-ended questions is that the teacher needs to 

give details of what they are asking or saying. This benefits students because they can 

explore different mental models, new ways to think and ideas, and develop their 

cognitive skills.  

Questioning and Cognitive Development. 
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 To develop cognitive skills in the classroom, the teacher must avoid lower-

level questions that don't require analysis or interpretation. Despite mentioning that 

even close-ended questions can be beneficial, when the teacher wants to develop a 

student's cognitive skills, it is better to use complex questions. More detailed inquiries 

help students to think further about what they already know; this allows them to 

discover and increase their higher thinking. It is essential to consider Bloom's 

taxonomy structure of educational objectives to plan these complex questions. In the 

pyramid, he shows different stages of behavior in learning. They are classified into six 

cognitive levels of difficulty and cognitive thinking.  

Bloom’s Taxonomy Categories. 

Forehand, (2017) stated the new terminology changes in Bloom’s Taxonomy, 

in which he mentions different strategies to develop cognitive skills. Remember, this 

skill requires students to define, memorize, repeat, and list words to understand the 

information and explain concepts; they cannot only recite a word's definition but use 

it in examples. Thus, learners are ready to discuss different topics. Later, they will 

apply it to their learning process. Here students have to know how and when to use 

the knowledge they acquire and also demonstrate a higher understanding of different 

topics, including cognitive thinking. It is relevant to analyze everything that surrounds 

them. Consequently, students can link their ideas, compare, examine, and question the 

information. Therefore, pupils master their critical thinking. 

When students are ready, they evaluate all the data provided by the teacher. 

Participants must be able to appraise different subjects, and information, to think 

abstractly, making assumptions or hypotheses about what they are learning. Thus, 

pupils can effectively give conclusions and ideas to create new knowledge through 



 

19 

 

their cognitive thinking. For these reasons, these levels are mentioned, because they 

share a deeper connection with the use of PLAN reading strategy to develop critical 

thinking, which is why they are important during acquiring knowledge. 

Importance of Higher Cognitive Questions. 

 Using any questioning in the classroom provides the teacher with a powerful 

tool to help students understand information, according to Nappi (2017). “Questioning 

is an important component of the teaching/learning process and is embedded in quality 

instruction and strategic thinking. Questions are used to teach as well as to assess 

student understanding.” This is a fact because using these questions, primarily open-

ended, allows them to set beliefs and give new ideas to analyze during the learning 

process. Teachers must encourage students to think profoundly and critically to discuss 

in the classroom. In addition, it is essential to consider the three levels of Bloomy to 

develop these types of question’s Taxonomy: analyze, evaluate, and create. Therefore, 

those questions provided to students must be an open, inquiry, and interpretative for 

learners, supporting some reading strategies. 

2.1.6 Reading Strategies. 

 Reading is one of the most essential skills in education. When students know 

how to read, they enrich their understanding and open their minds to new perceptions 

on different topics. Thereby, using appropriate reading strategies in the class helps 

students improve this skill and acquire new knowledge to think critically, and become 

more independent learners. Once they learn how to use those, pupils can find a sense 

of what they read to make the most of it. According to Mitsea and Drigas, (2019) 

“Metacognitive strategies enhance learners’ academic achievement, self-confidence 
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and raise self-awareness.” Therefore, teachers must implement metacognitive 

strategies, mainly focused on learners’ comprehension development, inferring, 

deducing, and organizing the information from a text. 

Metacognitive Strategies. 

 This refers to students' knowledge about a topic and how, when, or where to 

use it during the classroom session. Students can control, summarize, revise, and 

evaluate information, which is why implementing these strategies help students to 

improve their learning. 

 In reading, these strategies help the learner to successfully comprehend the 

information presented, which is done by the reader's interactions and the text's context. 

All this knowledge that the pupils have is linked to experiences, culture, and beliefs 

that they had before. This ensures their acquisition is consciously or not. 

 Four main metacognitive strategies must be applied in the classroom: Think 

aloud, checklist, organizers, and rubrics. The teacher has to model these strategies, 

especially if he is trying to introduce PLAN reading to students. These strategies are 

used in the classroom to make students understand information, and thus they can 

develop a plan during their learning process to acquire knowledge. The longer they 

use them, the learners will become aware of their learning style and be more 

independent in this process. It is also advised to introduce some cognitive strategies to 

enhance their cognitive skills. 
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Cognitive Strategies. 

 The cognitive strategies are used to develop thinking abilities, helping students 

to be more strategic while they learn. Marzuki, Alim and Wekke, (2018) stated, “The 

implementation of the cognitive reading strategies in the instructional process allow 

the students to read the text individually and then in pairs prior to classroom teaching 

and learning.” It means that they must be taught directly to students, so they can apply 

them while they read, and recognize which ones meet their needs to solve problems. 

Therefore, the use of cognitive strategies supports how students assume information 

and understand the message of any reading. All the facts they find through the task can 

be stored and used later on other subjects or discussions.  

The way these strategies are applied in the classroom can shape students' 

learning process, getting success in developing reading skills. They come from their 

inner understanding until they self-learn and transfer ideas. Regarding this research, 

cognitive strategies, such as questioning, prediction, or organizing, share a connection 

with the PLAN reading strategy because students need to know them to read 

effectively.  

2.1.7 PLAN Reading Strategy. 

PLAN reading strategy was proposed by the authors Caverly, Mandeville, and 

Nicholson. This is because there were many weaknesses in textbook instruction, and 

educators needed to learn how to make students get the main idea or concept of 

reading. According to Rizqiana and Triastuti (2019) “This strategy presents a 

beneficial way to actualize students’ ideas from a text by stimulating background 

knowledge and generating a mind mapping that enables the students to monitor their 
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comprehension and recognize the text more easily”. Therefore, this strategy helps 

pupils to use mapping to identify specific information that is new to them. Thus, 

teachers can apply this strategy to encourage learners to use their prior knowledge and 

summarize what they read; it can be adapted to any context.  

PLAN reading strategy uses graphic organizers for class instruction; learners 

can arrange their ideas logically about any text. Also, this strategy is enjoyable and 

easy to apply in the classroom. It allows reading, analyzing, and thinking critically 

about any topic. PLAN reading strategy has four steps that let learners Predict, Locate, 

Add, and Note information to share ideas or opinions critically of any reading. 

  Students predict everything they do daily, whether it is a class activity or what 

they are playing. Those decisions can determine the path they will walk in. This has 

the same impact on education, especially when students are learning to read. Readers 

use this skill to try to get the main idea of a text by guessing what it is about before 

reading it. Students can use headlines, themes, or titles to predict the text. Also they 

can use pictures or their prior knowledge of the topic. Once they read the text, learners’ 

can still make predictions about the following chapters. Also, to apply prediction on 

reading, the teacher can use some metacognitive strategies, such as: think aloud or 

teacher modeling to help students to guess. When they learn to predict information, 

pupils can locate the details in the reading, learning to identify specific data as a vital 

part of the learning process. They can gain a deep understanding of what they are 

reading. During this stage, teachers have to ask students to place a mark or underline 

what they consider essential, so they can come back to remember or clarify that 

information. Therefore, this strategy can be used before or during the reading session 

to predict or highlight what is relevant for them. 
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During reading, students add new information to their repertoire. This is 

something that is done consciously or not. By doing so, pupils expand their knowledge 

and help to be more independent thinkers. In the classroom, when learners read a text, 

they will always find a new word or expression they do not know to add to their 

vocabulary. By adding, pupils grow the ideas, and concepts they previously had. Thus, 

at the end of the reading session, they will gather a well-sustained scheme of the text. 

Finally, after adding new information, students can note what is relevant to them that 

calls the student's attention. Later, it is helpful as a step to acquire or support 

knowledge. Besides, learners can use little notes or highlight sections to save time in 

organizing their ideas; it is a more creative way to learn. After recording these notes, 

students go back to them to study or remember important information. Developing this 

ability allows them to read better and use that knowledge in their real-life experience, 

which is the most relevant part of education.  

The teacher's role is essential in this part because he is responsible for using 

cognitive strategies like summarizing or organizing to achieve the class goal. 

Teachers and Students' Roles. 

When the teacher implements the PLAN reading strategy in the classroom, he 

has to be aware that students might not know it. Hence, this strategy must be introduced 

slowly to get students accustomed to it. The educator must be the one who models how 

this strategy works, all the steps they have to follow, and its benefits. The framework 

that the teacher can give to pupils during this process must guide them to internalize 

the use of it. In addition, the tutor must teach students how to use maps since this 

strategy uses them to gather information from the text. Finally, one crucial teacher’s 

role is to arouse students’ prior knowledge and real-life experiences along with using 
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material that calls learners' attention; in this way they can relate more to the readings 

session and develop critical thinking. 

 Meanwhile, students must be guided to use the PLAN reading strategy, 

especially when they have to arrange their ideas using mind maps. Also, they must be 

familiar with metacognitive and cognitive strategies before implementing them to 

perform well in their reading tasks. Besides, learners have to activate their prior 

knowledge and think about their real-life experiences to bring out more perspectives 

into the classroom, they can work alone or in groups. In addition, discussion or 

thinking aloud is welcome in the teams to achieve their goals during reading. Thus, 

pupils have to feel eager to participate, and their motivation is a great part of their 

learning process because without that they won’t be able to engage in the readings. 

Therefore, at the end of the instruction, they have to be able to use PLAN reading 

strategy with any subject that involves reading. This is the importance of using this 

strategy, which can be applied in any educational context besides EFL classes. 

Importance of Using PLAN Reading Strategy. 

 Since reading is an active skill, using this strategy switches on that part of the 

learners’ process. They take a significant part of their learning, interacting with the 

text. PLAN reading strategy uses all the things that come from their real-life 

background, which helps to develop their critical thinking. Moreover, it is essential to 

point out that using mind maps creates a visible part, which supports text construction, 

organization, and recognition of new ideas. Therefore, students are the ones who are 

responsible for how they apply the PLAN reading strategy in the classroom during 

their learning process. 
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2.2 Critical Thinking. 

2.2.1. Learning Process. 

Based on improvements in teaching-learning a new language from the late 80th 

century, some authors have new styles of teaching English. Those are centered on the 

learning process's relevance and the changes they could adapt to the rapid advance in 

curricula. None of this would be possible without the help of psychologist Skinner and 

the Linguist Noam Chomsky because they took different views of language. The first 

stated that teaching young children could be led by the exact mechanisms of shaping 

ways through repeated trials, errors, and rewards. On the other hand, Chomsky 

considered language complex to learn because children must have an innate 

predisposition to learn another language. Therefore, everything the teacher could 

implement in class will help acquire knowledge, and those adaptations play a 

significant role during the learning process. 

It is important to mention that through the years, education has improved in 

innovation, resources, perception, knowledge, and engagement.  According to 

Mitchell, et al (2018) “It is successfully learning to improve its reading competence 

over time, and is using this increasing competence” This is observable in two aspects: 

innovation and knowledge. Both are related to improving the learning process, 

whereas the main aim is to develop competences. It occurs when the student processes 

new data on any topic by reading to acquire knowledge and thus develop thinking 

abilities. However, not only should these factors be taken into account, there are some 

principles that pupils and educators need to consider during the learning process to 

facilitate learning.  
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Principles of learning. 

 Participation. Educators must encourage learners to be active in class. Thus, 

all the senses will have a quick response to solve a problem, and it could be by sharing 

ideas. 

 Repetition. To achieve learners’ goals, they must practice the content taught. 

Thus, pupils can train, perform their understanding, and improve their skills. 

 Relevance. Most of the time, professionals focus only on the content rather 

than solving a problem in class. They should make the content meaningful for them, 

which is also relevant to motivate people to learn.  

 Feedback. This is necessary to help and improve their understanding by 

correcting mistakes. However, more is needed; professionals must give reinforcement 

for learning. 

 Therefore, the learning process is the basis for getting success in classes. It 

demonstrates how vital all the aspects and principles are to have a good understanding. 

They focus on how pupils acquire and show precise results of their improvement in 

the language.   

2.2.2 Cognitivism. 

According to Muhajirah (2020), “Cognitivism relates to the way humans think 

in gaining knowledge, processing impressions that enter through the senses, solving 

problems, digging up memories of expertise, and work procedures needed in everyday 

life.” Therefore, learning is a process where students connect information, making it 

meaningful and memorable. Also, Rhodes (2019) stated that “It refers to a set of 
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processes an individual uses in monitoring ongoing cognition effectively control his 

or her own behavior”.  In other words, Cognitivism is the ability to manage our 

thinking process, organizing, adapting, retaining, absorbing, and reflecting on new 

information; it helps learners to maximize their knowledge. In addition, it is essential 

to know that through mental processes, educators can engage learners to think. They 

can be influenced by external and internal factors such as senses, experience, and 

thought. 

 Those elements take place in the learning process to acquire, think, understand, 

and connect the information to develop critical thinking. For example, language needs 

to recall memories and early experiences in different situations. By doing this, the 

learning task will continue to boost logical thinking. According to Dindar et al. (2020), 

“Metacognitive experiences are the feelings and judgments that emerge to an ongoing 

learning task. Much of the work on metacognitive experiences has studied these 

constructs piecemeal and mostly in individual learning settings.”  Thus, students will 

understand what they are learning and will be able to share their personal opinion based 

on their experiences. In addition, it is helpful to boost students' autonomous learning 

because they have to think about what they think, getting much improvement in their 

language skills.  

Cognitive. 

This research is essential to state data about cognition because it focuses on 

reflection to connect prior and new knowledge. They facilitate and make it easier to 

retain information and enhance learning. Moreover, last and further knowledge help 

to have more confidence in students and tasks. Thus they can develop comprehension 

of new topics. In addition, cognitive learning assists students in learning how to solve 
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problems, advancing their creativity, and interpreting information from a text. Thus, 

teachers will encourage learners to progress their abstract thinking through reading. 

To achieve this, it is necessary to apply some cognitive strategies to facilitate students’ 

acquisition. Obergriesser and Stoeger (2020) support this study because, in their work, 

they stated that “Cognitive learning strategies support the learner in processing 

information during direct interaction with the learning material.” Those strategies are 

asking questions because they allow verifying a student's understanding and level of 

critical thinking; making mistakes. After all, pupils will have the chance to reflect on 

their errors and learn by correcting them; thinking aloud, students will share their 

opinions, suggestions, or doubts about something in group work. Thus, they will allow 

them to work out problems. 

There are three components of cognitive learning: attention, memory, and 

comprehension. Apart from these components, critical thinking is another 

subcomponent that plays a vital role in the learning process.  

Components of cognitive learning. 

 Attention. It is the first step in learning EFL, pupils must pay attention to 

relevant things in the language, and this is not easy because not all are exciting to 

learners. Most of the time, they become distracted, and the teacher has to find an 

appropriate way to engage students. Applying the PLAN reading strategy, the teachers 

try to avoid students’ distractions through different mechanisms and activities 

presented in each stage. Thus, educators can help them “wake up” a curious mind. 

According to Posner et al. (2014) “It is our hope that this improved understanding may 

illuminate the mechanisms involved in the achievement of high levels of skill needed 

in learning many areas studied in school.” Therefore, teachers’ job is not only to 
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motivate students. They must get their attention during the learning process by 

developing different activities presented in the Plan reading.  

Memory. It helps students in school to use, store and recover information. For 

these reasons, educators must stimulate students’ prior knowledge, making 

information meaningful. Authors like Klein and Stanley (2015) stated that “Memory 

is a special mode of experiencing—one that provides the experiencer with a 

phenomenological relation to his or her past that cannot be conferred by non-memorial 

mental states”. Thus, to complete an activity where reasoning is necessary, pupils 

should use their experience to achieve it. Remember that students will benefit from 

relating experience to make predictions, even if there are learners' difficulties. 

Therefore, educators should prepare clear directions for them, they could be orally or 

written, to identify relevant information through questions and answers.  

Comprehension. Allows students to understand the reason for different 

contexts. With decoding and awareness, asking students to develop an activity through 

reading is easier. It is essential to mention that besides using these components, 

cognitive learning strategies are necessary to acquire cognitive thinking. For that 

reason, pupils should have a well-structured vocabulary block to become good readers. 

This ability must be developed since students are young because it is easier for them 

to acquire new knowledge at that age. 

2.2.3 Cognitive Learning Strategies. 

Jean Piaget is well-known for their research in cognitive psychology, where 

experience and prior knowledge are essential to relate the information for learning. 

However, some other facts help students, such as: encouraging them to discuss any 
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topic in class and guiding, and supporting learners to explore new information to 

connect and understand a subject. Ensure they have critical thinking, can solve 

problems, and reflect on their experience. Wang and Zhenlin (2015) stated 

that “Education should provide children with opportunities for supported exploration 

and experimentation, intentional demonstration and instruction, as well as guided 

discovery.” Thus, students will use creativity to combine those strategies to get great 

results during each stage of the PLAN reading. Other authors support these facts. 

Riding and Rayner, (2013) stated that there are two aspects to consider in this study 

“first, cognitive style, which reflects the way in which the individual person thinks; 

second, learning strategy, which reflects those processes which are used by the learner 

to respond to the demands of a learning activity.” Therefore, these aspects support the 

idea of applying a variety of strategies to provide learners with more opportunities to 

improve their reading and critical thinking in EFL performance. 

2.2.4 Cognitive Functions. 

 In a study carried out by Nouchi et al. (2014), they emphasize the intellectual 

process where students become aware, conscious, and understand ideas, which 

involves the ability to think. Also, they stated that “Cognitive function includes a 

variety of mental processes such as perception, attention, memory, decision-making, 

and language comprehension.” Therefore, those functions are essential to enhance 

students' reasoning and thinking because they are part of our lifetime. 

Reasoning, for example, determines how students understand, assess, and 

claim facts by sharing their opinions. Those different points of view are crucial to 

generating knowledge and developing thinking. Biehler, et al. (2018) stated, 

"Reasoning about data is a fundamental human activity; its components can be found 
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in nearly every profession and in most school curricula in the world” Thus, the aim is 

to help students to develop their abstract thinking through different activities. In 

addition, it concerns processes to give conclusions about meaningful information 

understood during each stage of the PLAN. Therefore, those processes are challenging, 

and to obtain good results, it is necessary to reflect on the core pattern of reasoning: 

deduction and induction. 

Deduction refers to the rapid inference of some information from the reading 

text. According to Rahmy Zulmaulida (2018) deduction is the critical component that 

students have to define a conclusion which should be taken from the information they 

find in a text. In other words, pupils need to deduce relevant information from the text 

and be objective to have a valid conclusion, idea, or understanding of any topic. 

 In a similar study, Hayes and Heit. (2017) stated that “Inductive reasoning 

involves making predictions about novel objects or situations based on existing 

knowledge. These predictions are necessarily probabilistic.” Thus, they consider that 

induction deals with logical thinking activities to state conclusions from specific to 

general information. Besides, it involves reasoning about daily situations, such as 

making predictions of existing knowledge. 

 Thinking. Mental behavior allows forming of images, thoughts, and ideas 

which are understood through experience. Thus, the ability to think depends on how 

our brain processes information to make decisions, give opinions logically or create 

new thoughts. To clarify these facts, there are some different types of thinking, and 

they could be classified as follows: 

 Creative thinking. It is the ability to innovate or construct thoughts from a 

text. It allows interpreting the nature of things associated with different situations 
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presented in a reading. Skinner defined it as a cognitive ability that a person has to 

make predictions and inferences about any reading passage through ingenious and 

unusual ideas. Some features of creative thinking are: 

• This mental process is a fundamental component of people’s cognitive 

behavior. 

• Everybody can think creatively. 

• Creative thinking is diverse. 

 Abstract Thinking. It is the ability to relate things or concepts to understand 

the information presented in a reading. Thinking in this manner helps students to form 

thoughts about hidden meanings, which allows them to observe and realize new 

possibilities. Therefore, this is one of the most complex way of thinking.  

• It involves a variety of metaphors and analogies. 

• It understands verbal and nonverbal ideas. 

• Spatial reasoning.  

• It is useful to exercise creativity.  

 However, Jean Piaget stated that it starts developing between the ages of 11 

and 16, and in some cases, it could be presented earlier because of the culture, 

experience, and teaching. For example, most children’s lectures have abstract and 

concrete thinking in the stories. Thus, students develop reasoning from an earlier age 

with the teacher’s support.  

 Concrete Thinking, on the other hand, is the ability to understand situations 

by perceiving and interpreting the information caught from the reading. In other words, 

it is about thinking of specific items rather than abstract context. For example, Children 

take words literally while they are reading, and in this way is how kids learn something. 

According to Tuch (2011) “The concrete thinker tends to be literal-minded. He prefers 
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to stick as closely as possible to the narrow meanings denoted by words…” Thus, 

young learners believe in things they can see, feel and manipulate. According to Jean 

Piaget, young children must pass through relevant cognitive process stages to learn 

abstract thinking. Therefore, pupils, from the earliest moments, are learning through 

their senses. As they grow from 2 to 7, they begin to develop their reasoning and 

prediction. Also, he mentioned that the beginning of abstract thinking takes place in 

elementary school because pupils gradually develop their ability to analyze situations, 

combining concrete and abstract thinking to prevent some issues in adolescence. At 

this age, learners can use personal experiences to predict, locate, add, and note relevant 

information about any topic and thus start thinking critically.  

2.2.5 Critical Thinking. 

This type of thinking has great acceptance in the educational field. However, thinking 

critically takes work to develop during the learning process. It must be applied from 

earlier ages to help students to achieve higher cognitive abilities. Utami (2018) 

mentioned that “The critical thinking skills were defined as the skills to give important 

questions and issues, formulates them clearly and properly, collects and assesses 

relevant information… recognizing and assessing their needs, assumptions, 

implications.” These skills construct this type of thinking.  

Furthermore, it is essential to have background knowledge of a given topic. For 

this purpose, the main goal of this research is to enhance critical thinking to acquire 

knowledge, and develop reading abilities during this process. The best way to explain 

this is through different stages. 



 

34 

 

 First, learners must criticize their thoughts or actions. It is only possible to 

achieve success with self-reflection. Pupils must ask themselves why they do things 

because, in this way, they might clarify their ideas. Thus, children can assess new 

information to find logic instead of state muddle ideas. Second, it is necessary to be 

able to listen to others’ ideas to develop their critical thinking. Thus, pupils will catch 

information someone is sharing in the class, feeling empathy with others’ emotions. 

Third, analyzing that information will help form better arguments to support successful 

critical thinking.  Currently, students need the motivation to think critically in 

class, and the best way to encourage them is in that way, where they must analyze the 

information shared by others. Thus, they will be able to infer the importance of their 

ideas and identify errors in reasoning. In the next stage, once learners have analyzed 

the information logically, students can share with their classmates, productively 

(speaking and writing). This basis of communication is helpful, because when learners 

observe and listen to different arguments, they can detach their emotions from the 

ideas, making them focus on solving the situation rather than judge different 

opinions. Another stage is the ability to predict or reflect on the impact of future 

decisions. Each possibility should be appraised to see how the option affects every side 

of the story.  

 Furthermore, thinking through different options can reveal functional data, 

which can help us to avoid making unwise decisions. Finally, the last stage is asking 

questions. They are helpful to discuss in the classroom because all the participants can 

exchange their points of view and thus learn more. It is the best way to develop critical 

thinking and learn something during this process. 

Can critical thinking ability be tested? 
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 Some validated tests quantify critical thinking and can be quantitative and 

qualitative. Its purpose is to improve students’ ability to think through different content 

provided in the class. However, there are other options, such as building a rubric, 

creating a test, or adapting one. As pupils have deficient thinking skills, and it is hard 

for them to break down an issue to find a solution, to promote critical thinking and test 

them, the teacher can use all the students’ answers from the tasks presented in the 

classroom. Thus, the instructor can help children to boost critical thinking and assess 

their knowledge. 

 Besides that information, it is important to state other aspects required to assess 

critical reasoning. 

 According to Siswono, T (2020) Deductive reasoning it is a distinctive process 

where conclusions are taken from information already that is presented and logical 

rules. Thus, when students make deductions, there will always be a conclusion based 

on any kind of information provided in the reading text, and not based on student 

background knowledge. In the classroom, learners will be provided with a passage to 

be evaluated and give conclusions. Also, this author pointed out that making inferences 

from actions perceived in reading hypothetical information should provide a logical 

conclusion. In other words, some information is not directly presented in the passages 

but can be concluded logically by assuming what it is about. Finally, Willing, (2014) 

points out the importance of interpreting information. In simple words, he stated that 

“Interpretation is a response to the question ‘what does this mean?” This makes sense 

because this study shows how students must deal with a short passage with many facts 

to analyze to interpret the info and find logical conclusions to that question. 

How to adapt or create an assessment instrument? 
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 A sufficient basis for developing a tool to assess critical thinking is by asking 

three questions (how, what, why?) of the data taken from the reading. These inquiries 

help create the pretest and post-test to collect information for this study. Besides, it is 

relevant to show accuracy when students interpret some statements, questions, or 

literary elements; it demonstrates that the instrument is valid. Therefore, a test or an 

activity determines the interpretation required of relevant information taken from a 

passage, and thus the assessment is well-founded. Another study by Hitchcock, D. 

(2018) highlights that “A more direct way of assessing critical thinking dispositions 

would be to see what people do when put in a situation where the dispositions would 

reveal themselves.” This supports this research because there are more direct ways of 

testing students’ critical thinking, and it is through observation. See what pupils do 

when they have to think logically, and provide evidence from their work. In this way, 

it is easier to measure students' abilities. For example, there is a standardized test, such 

as the test on appraising Observation, created by Norris and King, which focuses on 

determining specific context. This test is measured through different multiple-choice 

questions, to see the level of the interpretations. Thus, participants have clues to judge 

and justify them. By choosing the best option, students will get good scores on the test, 

meaning an improvement in their critical thinking abilities. 

Critical thinking abilities.  

 In the learning process, it is important to know concepts and principles, but it 

must be connected to critical thinking, to performance in the classroom. The skills 

should have critical thinking and must be based on knowledge, inquiry, and reasoning. 

The teacher has to guide his pupils to achieve these abilities. That is why it is important 

to develop some aptitudes to do well in the critical thinking process. 
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 In the classroom, observation is the ability that gives students the capacity to 

notice what is around them, which goes beyond their eyes. Jamie DeQuinzo (2018) 

stated that “Observational learning is influenced by generalized imitation, stimulus 

generalization, and acquisition of relevant conditional discriminations.” This is 

relevant to point out because it is easy for students to develop their critical thinking 

with observation. When they use it, they can pick up information that may be 

relevant to them that maybe no one notices. Moreover, it is helpful to practice, and 

consider issues that may be unreliable, information that does not make sense, or lack 

background. Furthermore, they have to judge what others observe, filter those ideas 

for their benefit, and give credibility to what has been discussed in the classroom.   

 To make sure critical thinking is applied in the classroom, it is necessary to 

use questioning during the class mainly when PLAN reading strategy is applied. 

Almeida, P. A. (2012) noted, "Students' questions play an important role in meaningful 

learning and motivation, and can be very revealing about the quality of students’ 

thinking and conceptual understanding.” This is applicable in this research, because 

while they use the reading strategy, they have to question the information presented. 

The teacher has to give a problem that causes confusion that makes learners question 

that. All those questions need to be second-guessed and not be assumed to generate 

many ideas toward a solution. Thus, to give answers to any issue is important to use 

imagination, these require students to use their background knowledge too. 

Imagination allows them to create various scenarios to find an explanation or 

consequences; these alternatives help to cultivate awareness. 

 Finally, critical thinking can be represented by the way one can give 

conclusions about any information that was inferred. Students should be able to gather 
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other classmates’ opinions or emotions to construct their own arguments. This is 

especially emphasized because, during the PLAN reading strategy, students need to 

deduce information through their background knowledge and facts they find in a text. 

 

CHAPTER III 

METHODOLOGY 

3.1 Location. 

 The present research took place in a private school located in the town of 

Ambato at the Tungurahua province. The participants were 36 students, 18 pupils in 

the control group and 18 in the experimental group; all were around ten and eleven 

years old. They come from middle and high-income families, and they are in the sixth 

grade of primary education, with the same level of English knowledge.  

 Additionally, these students were selected because of their level of education; 

since they are in sixth grade, most of them can use the four skills in English. For 

example: they can read some passages or short stories, using skimming and scanning 

strategies to identify some information. Also, they can listen carefully teacher´s 

instructions to complete an activity during the learning process. Moreover, pupils can 

speak and write short sentences to share their ideas with the whole class, which is 

really questions. Besides that, learners still are developing their reading and critical 

abilities. For this reason, this investigation aims to apply the PLAN reading strategy 

to improve student’s critical thinking by reading short stories.  
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3.2 Material and equipment. 

 In this investigation a pre and a post-test were used during this study from two 

different groups of learners. The pre-test was apply at the beginning of this research 

without any prompt to learners. Meanwhile, the post-test were apply after with the 

proper prompt. The main goal of it was to measure the dependent variable in this 

research, where pupils have to show their level of critical thinking by reading a short 

passage.  

 The tests previously mentioned was created to measure learners’ critical 

thinking. To achieve it, first, the teacher had to look for information about evaluating 

critical thinking, and the best way is through WH questions (what, where, who, when, 

how, and which). Then a questionnaire was prepared, and the test was divided into 

three sections: Interpretation, Deduction and Inference, which are essential features to 

measure critical thinking, all of them with multiple choice questions. The aim is to 

measure if learners can give reasonable predictions, to identify logical conclusions 

implied in reading, and finally see how pupils make inferences with clarity, using 

stated, and implicit information from the text, or from their experience.  

 The pre-test and post-test are focus on measuring students’ ideas with clarity 

and correctly identifying thoughts. Thus, the main purpose of this test was to assess 

the student’s critical thinking. When the investigation finished, a questionnaire was 

applied to measure students’ thoughts on the previously presented activities. All this 

process helps the investigator to determine if there is a close relationship between the 

uses of PLAN reading strategy to develop critical thinking in the English classroom. 
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 Regarding the equipment, a laptop, Wi-Fi, and a printer were mainly used 

during this study. Some reading passages were chosen from the student’s textbook for 

the pre and post-tests. These readings were based on learners’ interests in science, 

history, and sci-fi. 

3.3 Research Method. 

 This research has a quantitative approach because it requires collecting, 

analyzing, and interpreting results to see if there is a relationship between variables. 

Creswell, 2015 stated that “By explaining a relation among variables, you are 

interested in determining whether one or more variables might influence another 

variable” This makes sense to this study because by analyzing results, the researcher 

seeks to provide helpful information to see how the problem affect their learning 

development. Therefore, first, the investigator has to select an appropriate instrument 

to measure the variable containing specific questions and thus administer it to 

participants. Consequently, this proposal has the type of research, and the procedure 

of research, explained in the following description. 

 This study was applied by using quantitative research; the main objective was 

to evaluate the level of students’ progress on critical thinking before and after applying 

the PLAN reading strategy. As soon as data were collected, an inquiry was conducted 

using the statistical software IBM SPSS 25. Quantitative research requires measuring 

the case under investigation, analyzing information to find any tendency, and a 

relationship among the variables. (Watson Roger, 2015) 
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Quasi-Experimental Design 

 Two groups of students were chosen, both with the same level of English and 

age; this is because Quasi-Experimental Design does not have a random assignment. 

According to Creswell (2015) “The investigator does not randomly assign participants 

to group, the potential threats of maturation, selection, mortality, and the interaction 

of selection with other treats are possibilities” p.311. Thus, it will provide useful 

information to weigh critical thinking, getting an advantage of utilizing existing groups 

to achieve accurate results. To accomplish this, first, the examiner administrates the 

pre-test to both groups, control and experimental, where students do not have any 

preparation to take the test. Then only the experimental group has a treatment before 

taking the post-test, and the researcher assess the difference between the groups.  

Exploratory 

 This investigation is exploratory level, because it mainly explores the research 

questions: Which is the level of students’ progress on critical thinking before and after 

applying the PLAN reading strategy? What is the process of PLAN reading strategy 

to improve critical thinking through reading? Which activities should the teacher use 

to develop critical thinking through reading? According to Rahi, S. (2017) “The 

purpose of exploratory research is to seek new insights and find out what is happening. 

There is an attempt to ask questions and assess phenomena in a new light.” It manages 

to study a problem that has not been clearly identified yet. To apply this research, the 

investigator has to go through the reports collected from students to check those. 

Moreover, he reads as much as possible about the variables (Plan reading strategies 
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and critical thinking). Then, the researchers went over the students’ level of their 

reading during the class period. In addition, their books and class material had to be 

reviewed to know what type of instruction they received. It was essential to analyze 

the learners’ environment and the English class curricula to understand how it 

influences them. Finally, the investigator chooses which techniques to apply in the 

research to collect data. Here the pre-test and post-test were used, that is why this is 

exploratory because the results were straightforwardly reviewed in the pretest.  

Descriptive 

 According to Siedlecki, S. L. (2020) type of research helps to give relevant 

information about the population being investigated. It tries to explain what is usual in 

the population. The descriptive method does not intend to change the outcome; it just 

focuses on answering questions. This research was conducted to determine the 

influence that Plan reading strategy has on Critical Thinking in students using the pre 

and post-test. It was essential to prove or not the hypothesis stated. This study will also 

help plan a didactic guide to support teachers in having an innovative strategy to teach 

reading and develop critical thinking in pupils. The present investigation is descriptive 

because the inquirer follows some steps to analyze the problem, choose the correct 

bibliography, collect the data, work on the variables and confirm the pre-test and post-

test to interpret the results.  

3.4 Hypothesis 

3.4.1  Null hypothesis.  

 The PLAN reading strategy does not improve critical thinking. 



 

43 

 

3.4.2  Alternative hypothesis.  

 The PLAN reading strategy improves critical thinking.  

3.4.3  Research questions.  

● Which is the level of students’ progress on critical thinking before and 

after applying the PLAN reading strategy? 

● To what extent does PLAN reading strategy improve critical thinking 

in reading?  

● Which activities should the teacher apply to develop critical thinking 

through reading? 

3.5. Population and Sample. 

 The context of this research makes emphasis on teaching a foreign language. It 

is important to strengthen the linguistic competencies of English in students because 

it is necessary to improve their critical thinking through reading to avoid future 

problems at higher levels.  

For that reason, all the students in 6th EGB were selected for this study; they have the 

same English level, which was analyzed during classes through quizzes, lessons, and 

evidences presented during classes. Besides this, the participants share the same book, 

age, curricula program, and classroom environment. Therefore, the examiner made an 

intentional selection (convenience sampling) of both courses (A-B). Thus, one class of 

18 students (A) corresponds to the control group, and the second class of 18 students 

(B) to the experimental. 
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Table 1. Population. 

CLASS MEN % WOMEN % TOTAL  

A 10 55.6 8 44.4 18 Control group 

B 11 61.1 7 38.9 18 Experimental group 

Prepared by: López, M (2022) 

3.6 Data Collection. 

 For this study, the researcher first checked some questions based on the Watson 

and Glaser critical thinking model. It has different sections designed to identify how 

good the participant is thinking logically. Interpretation, deduction, and inference were 

the most relevant sections of this research. Considering this relevant information, the 

educator developed an instrument to measure the dependent variable.   

 Establishing an instrument takes a long process because it involves some steps, 

such as detecting the instrument's primary purpose, checking the literature, writing 

questions, and testing the questions to other similar students from the investigation. In 

the planning stage, the examiner states the purpose, which measures critical thinking. 

Also, identify and define the domain related to the three aspects of thinking logically 

(interpretation, deduction, and inference). When all of this was done, the researcher 

provided some open-ended questions to interpret that information and thus wrote the 

instrument's objectives. Then in the construction stage, the researcher developed a 

table of specifications, which were judged by other teachers to validate the items. In 

the next phase, the pilot instruments were administered to other students with the same 

features to calculate the reliability.  

Finally, a new pilot test was administrated for validation data. Thus, the researcher 

could measure students’ aptitudes using an appropriate instrument to conduct and 
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compare both pre and post-test to collect essential information related to this 

investigation.  

3.7  Data processing and statistical analysis 

 To study the data results, a quasi-experimental was applied to know student’s 

degrees in critical thinking through some reading activities. This was followed by a 

validation analysis of the activities to identify the relationship between each variable. 

Its impact on the development of critical thinking at the school, to guarantee accuracy 

in the treatment of the data obtained, and the instrument's reliability. 

3.8.  Response variables or results. 

Independent variable: PLAN Reading strategy. 

 The PLAN reading is a strategy that helps students read more easily by 

following steps such as: Predict, Locate, Add, and Note. In such a manner, they do not 

only will understand what they are reading, but pupils will be able to get the main idea 

of the passages and share their thoughts about them.  

Dependent variable: Critical thinking skills. 

 Critical thinking is one of the essential skills that students should develop in 

the classroom. With this ability, they are open to share their ideas, and when they face 

real-life experiences and problems, they will be ready to solve them. Critical thinking 

gives students a sense of independence and freedom to determine what is relevant for 

them in both educational and personal fields. When they are learning, students need to 

make logical deductions, inferences, and interpretations of all the information given in 

the classroom to make this process meaningful. Finally, we can say that critical 
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thinking stimulates learners’ creativity and curiosity side being a front line of learning 

development.  
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CHAPTER IV 

RESULTS AND DISCUSSIONS 

  Bearing that students who participated in this investigation have a level of 

English (A1+), the pre- and post-test were used for the experimental and the control 

groups. The goal of using them was to determine students' initial level of critical 

thinking and then identify in the post-test how they improved this skill as a result of 

this experiment. Therefore, the main objective was to prove the effectiveness of 

applying the PLAN reading strategy to improve critical thinking thorough reading.  

Pre-test 

 Generally, students have low English (A1+) level, which is more evident when 

they start their formation in high school. For that reason, students must have good 

foundations from the school. It means that teachers have to support their pupils with 

actual content which helps them to confront future problems.  

 This study involves participants with low level of critical thinking, and that is 

why this test was applied to prove those weaknesses through different WH questions 

taken from a reading passage. Therefore, those inquiries and pupils’ answers provide 

information about their level of critical thinking. Also, is important to mention that the 

test was divided into three sections: one with four questions based on interpretation, 

the second part about deduction with three questions, and finally, the last part was 

about interference, with three questions. These sections measure the reasoning. 

Moreover, it needs to be mentioned that there are four different items to choose in each 

question. Thus, the total score for this test is 10 points. The results of the pre-test are 

presented in table 2 and Graphic 1. 
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Source: Pre- test scores - Control and Experimental Group.  

Author: López, M (2022) 

 

Table 2 shows that in the three sections, interpretation, deduction and inference 

questions, the control and experimental group do not demonstrate important 

differences. The mean score of the control group is 4.11, and the experimental group 

is 4. Therefore, this reveals that both groups start with the same level of abilities in this 

research. 

 

Graphic 1: Pre-test Results.  

Author: López, M (2022) 

All sections demonstrate low levels in the control and experimental group. It is relevant 

to highlight that none of the sections scored more than 50.68% of the expected score. 

Table 2: Pre-test Results_ Control and Experimental groups. 

 CONTROL GROUP EXPERIMENTAL GROUP  

 M DE. % M DE. % Desirable score 

Interpretation 1.83 1.200 22.45% 1.67 .485 20.41% 4 

Deduction 1.22 .943 14.97% 1.33 .907 16.33% 3 

Inference 1.11 .758 13.61% 1.00 .594 12.24% 3 

Total 4.11 2.901 50.68% 4 1.986 49.32% 10 
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Consequently, there is clear evidence of the limited level of English that students from 

6th grade had before the intervention.  

Source: Control and Experimental: t-test for independent samples; p: significance.                       

Author: López, M (2022) 

 

Table 3 demonstrates that the main scores achieved in the pretest in the overall 

evaluation by control and experimental groups show similar results without ample 

variation. The contrast test does not reveal the presence of significant differences (p > 

.05) between the control and the experimental groups during the pre-test.  

 

 

 

 

 

 

 

 

Graphic 2: Pre-test Results - Control and Experimental groups.  

Author: López, M (2022) 

 

Post-test  

 The proposal has the same three sections to improve, interpretation, deduction, 

and inference. This intervention had six sessions per week, where students worked in 

the face-to-face classes. The teacher provided students with useful information about 

Table 3: Pre-test results: t-test for independent samples; p: significance 

 CONTROL GROUP EXPERIMENTAL GROUP Contrast 

 M DE. M DE. t p 

Total 4.11 1.641 4.00 .907 .251 .803 
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the process of PLAN reading strategy through some samples focused on students’ 

needs. 

 On the other hand, students from the control group continued with normal 

classes where they used their reading books in the classroom. 

 After one week of applying PLAN reading strategy to the experimental group, 

students took the test with the same three sections to compare means. The researcher 

ran the t-test to analyze if there was a relevant difference between the control and the 

experimental groups. The result is in the tables and graphics. 

Source: Post- test scores - Control and Experimental Group.  

Author: López, M (2022) 

 

Table 4 demonstrates that the experimental group has an improvement in all sections 

of critical thinking after one week of intervention. Nevertheless, those results do not 

achieve the 100% of the desired score. In total, 68.90% of growth shows how PLAN 

reading strategy helps to improve critical thinking through reading in students of sixth 

grade.  

Table 4: Post-test Results - Control and Experimental groups. 

 CONTROL GROUP EXPERIMENTAL GROUP  

 M DE. % M DE. % Desirable score 

Interpretation 1.94 .725 16.59% 3.39 .916 28.91% 4 

Deduction 1.11 .676 9.48% 2.67 .686 22.75% 3 

Inference .67 .594 5.69% 1.94 .639 16.59% 3 

Total 3.61 1.092 31.10% 8 2.000 68.90% 10 
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Graphic 3: Post-test Results.  

Author: López, M (2022) 

 

Table 5: Post-test results: t-test for independent samples; p: significance 

 CONTROL GROUP EXPERIMENTAL GROUP Contrast 

 M DE. M DE. t p 

Total 3.61 1.092 8.00 2.000 -8.171 .000 

Source: Control and Experimental: t-test for independent samples; p: significance.                       

Author: López, M (2022) 

 

 Table 5, demonstrates that the main scores achieved in the post-test in the 

overall evaluation by the control (3.61) and experimental group (8.00) show different 

results with a great variation. Therefore, the contrast test reveals a significant 

difference (p < .05) between the control and experimental groups during the post-test. 

Thus, the null hypothesis is rejected, and the alternative hypothesis is accepted. 
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Graphic 4: Post-test Results - Control and Experimental groups. 

Author: López, M (2022) 

 

Table 6. Test of normality of data. 

 

Test of normality of data 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Estadístico gl Sig. Estadístico gl Sig. 

Pre test .211 36 .000 .837 36 .000 

Post test .206 36 .001 .838 36 .000 

Source: Test of normality of data.                                                                                                                             

Author: López, M (2022) 

 Table 6 shows two tests to prove normality. However, it is worth mentioning 

that if the sample (36) is greater than > 50, Kolnogorov-Smirnov test is used, but this 

is not the case because 36 is less than 50. On the other hand, if the sample (36) is less 

than or equal < = 50, the Shapiro-Wilk test (36< = 50) needs to be used. This test 

proves that the two-tailed significance is 0.000, and this is less than < 0.05; thus, it can 

be inferred that data from pre and posttest is not normally distributed (see graphic 4 

and 5). Consequently, these results sum up that participants from the posttest 

developed more critical thinking than the pretest students, and it is because of the use 

of PLAN reading strategy.  
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Graphic 5: Pre-test – Curve of normality 

Author: López, M (2022) 

 

 
Graphic 6: Post-test – Curve of normality 

Author: López, M (2022) 

 

 The following graphics (7 and 8) clearly contrast the pre-test and post-test in 

the control and experimental groups. The control group results show that there needed 

to be more relevant development between the pretest and the post-test among 18 

participants. This means that the current reading strategies applied in classes do not 

have an important impact on improving students’ critical thinking. On the other hand, 

the experimental group data present a significant increase between the pretest and 

posttest. These participants develop their critical thinking as a result of using the PLAN 

reading strategy.  
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Graphic 7: Control group. 

Author: López, M (2022) 

 

Graphic 8: Experimental group. 

Author: López, M (2022) 

 

As a result, the U of the Mann Whitney test is applied to get the following results. 

Table 7: Mann-Whitney test                                             Ranges 

 

 Group N Average Range  Sum of ranks 

Pre test Control 18 17.56 316.00 

Experimental 18 19.44 350.00 

Total 36   

Post test Control 18 10.86 195.50 

Experimental 18 26.14 470.50 

Total 36   

Source: U of Mann-Whitney test.                                                                                                                        

Author: López, M (2022) 

Those results demonstrate that in the experimental group, the pre-test mean is 19.44, 

and in the post-test is 26.14, which is higher. This indicates that the results are positive 



 

55 

 

in the intervention. (See table 7). Besides this data, The Wilcoxon test was applied for 

two related samples to provide the parameters for the general hypothesis, 

demonstrating the score for Sig. (0.001 < .05), which proves the veracity of the 

alternative hypothesis.   

Table 8. The Wilcoxon signed-rank test. 

 

 Post test - Pre test 

Z -3.250b 

Sig. asintótica(bilateral) .001 

Source: The Wilcoxon signed-rank test                                                                                                            

Author: López, M (2022) 

 

 

 
  

Graphic 9: The Wilcoxon signed-rank test                                                                                                             

Author: López, M (2022) 

 

 

 

 

 

CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 
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5.1  Conclusions 

 After the development of these studies, some conclusions came up. 

• The results obtained at the beginning of this study demonstrate that students have 

a low level of critical thinking and cognition. This is because some factors 

contributed to its development, such as a lack of knowledge or using conventional 

classroom strategies. However, this research achieved its goal, which is to 

demonstrate that applying PLAN reading strategy showed effective results in 

improving critical thinking through reading in students who were part of the 

experimental group. Consequently, pupils can think critically by using different 

resources while they predict, locate, add and note with a reading passage. 

• This study reveals significant improvements in critical thinking through applying 

PLAN reading strategy. To achieve that, first the researcher had to evaluate the 

level of learners’ critical thinking before and after the intervention. It was possible 

through some WH questions where students had to interpret, deduce and infer 

information taken from the reading. Those inquires helped enhance their logical 

thinking. Thus, during this research, pupils got positive result in their evaluations 

with an improvement in reasoning. 

• PLAN reading strategy was established in the proposal, centered on the system's 

four parts: Plan, Locate. Add and Note. Each stage has different tasks and 

resources, such as: making predictions, brainstorming, descriptions, interviews, 

questioning, research, which are supported by using other resources like learning 

logs, charts, pictures, and hands out—being useful to engage and motivate 

students to develop their critical thinking. Therefore, this process is helpful to 

apply in classes because teachers can use a variety of activities to reach students. 
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• In the proposal part, the teacher adapts some activities based on PLAN reading 

strategy to develop students’ critical thinking. According to this, they enhance 

students’ ability to understand and think critically while reading. Thus, before 

answering interpretation, deduction, and inference questions, pupils must examine 

the reading through different activities developed in class. They could be done 

individually or in collaborative work. 

 

 

 

 

 

 

 

 

 

 

 

 

 5.2  Recommendations 

 After finishing this study, it is essential to give some recommendations in case 

of further investigation on this topic. 

• It is advised that students receive different reading activities to improve critical 

thinking through various tasks developed in the PLAN reading strategy, such 
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as: answering questions, making brainstorming, mind maps, research, sharing 

ideas, etc. Consequently, using this strategy, the teacher and students could 

leave their comfort zone by using unlimited resources and unconventional 

strategies in their classes. Thus, it allows students to engage with a text and 

improve their logical thinking. 

• It is desirable to include multiple choice questions in tests and minimize open-

ended inquiries. This is because of the students’ age, they have an excellent 

imagination; however, the teacher has to guide them to get coherence in their 

thinking. Thus, they will enhance their reasoning by interpreting, deducing and 

inferring data. 

•  It is essential to mention that PLAN reading strategy has a stated process that 

is useful to have good results in developing critical thinking, and other abilities 

like vocabulary, comprehension, and communication. It is easy to follow and 

suitable for all English levels. Therefore, it is relevant that teachers have clear 

ideas about its implementation because it allows teachers to manage students’ 

participation and resources to achieve the class objective.  

• It is recommended that teachers adapt their teaching activities to PLAN reading 

strategy. It is crucial to have an innovative class and constantly search for new 

ways to catch students’ interest, develop their abilities, and prevent lower 

commitment. Besides this, the teacher can remove some barriers such as 

conventional strategies, boring classes, or other issues presented during 

classes. For these reasons, through adaptation and innovation, pupils will have 

new opportunities to learn and improve their reasoning, having positive 

changes in their critical thinking. 
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CHAPTER VI 

6. PROPOSAL 

6.1. General Information 

Topic: PLAN reading strategy to improve critical thinking through reading in EFL 

students. 

Executing institution: Unidad Educativa Atenas 

City: Ambato 

Students: Sixth grade 

Author: Marcelo López Tello 

6.2. Experiment Background 

 This proposal intends to respond to teachers strain on the use of strategies to 

develop critical thinking through readings. This struggle is shown in their educational 

field, because teaching is mainly based on grammar or repetition which does not 

promote cognitive abilities. As a result, students only read mechanically, without 

having an understanding beyond the information they have in the text. Therefore, this 

proposal suggests the use of PLAN reading strategy, which allows learners to develop 

both reading skills and critical thinking abilities. Khoirunnisa, (2019) states that 

“(PLAN) is a reading strategy that students use before, during, and after content area 

reading. This strategy incorporates cognitive strategies to assist middle school through 

college level students in selecting the appropriate strategies for a particular task in 
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comprehension.” Therefore, the results of this investigation have shown that this 

strategy helps students to read the texts more meaningfully and develop their thinking. 

6.3. Justification 

This is a didactic guide proposed for teachers to compensate for their needs 

based on the use of reading strategies in the following areas: teaching and learning 

reading, developing critical thinking, motivation, expanding different perspectives, 

sharing thoughts, and discussion. Taking into consideration these aspects, it is 

necessary to work in the use of PLAN reading strategy, because it is a step by step 

strategy that is easy to develop and effective to learn.  

 This proposal presents this strategy (PLAN) which follows its steps Predict, 

Locate, Add, and Note to accomplish success during the class session. Also, it is 

important to state that this proposal is planned for six weeks with the use of authentic 

and fun short reading stories, directed to students from 10 to 11 years. Therefore, it is 

necessary to bear in mind that this schema can be modified to be used for different 

levels, ages and context. 

 This guide has a pedagogical side which will have a big impact on teachers by 

using it, but most importantly on students. It will improve the skills mentioned before, 

also they will feel motivated to participate in this process. Learners will be able to 

think critically not only in the classroom, but apply it to their real world with different 

contexts. Moreover, teachers and students from Unidad Educativa Atenas will be the 

main recipients of this proposal because they need to be part of this process of 

implementing new strategies for English language teaching. 

6.4. Objectives 
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6.4.1 General Objective 

 To provide a didactic teacher guide applying PLAN reading strategy to 

improve critical thinking through readings activities. 

6.4.2 Specific Objectives. 

• To determine what PLAN reading strategy is about and learn how to apply this 

strategy step by step during classes. 

• To apply activities to promote the PLAN reading strategy. 

• To evaluate students' critical thinking using appropriate test based on the 

strategy provided in this guide.  

• To socialize this didactic guide to the English teachers and its benefits to 

develop critical thinking through reading. 

6.5. Feasibility 

 The feasibility of this guide is shown in the positive results based on the 

background of this research. It could be socialized by the author of this research 

work and applied by teachers as a part of the reading section of the class. Or it could 

be applied as a little project at the end of each module, which is part of the 

institutional curriculum .This proposal can help to improve the reading process and 

develop cognitive abilities. Moreover, there are some facilities that help to advance 

this proposal which are the students’ motivation to participate, class laboratories and 

reading material either online or physical. This proposal is applicable, because it 

includes this fresh strategy (PLAN) that is easy to use and has great benefits for 

students and allows teachers to go beyond their traditional teaching methods. This is 

a study reading strategy that helps students to develop reading. PLAN stands for 
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predict, locate, add and note. It evaluates students' prior knowledge, it aims to 

develop students analyzing and understanding. At the end of this process students 

participate in an activity that can be a class discussion.  

Critical Thinking.  

This skill helps students to reflect their ideas on a different level by understanding and 

questioning any information given by the teacher. When learners’ self- reflect the 

information, they build their opinions and become more independent of what they 

believe. 

6.6. Methodology 

 Inquiry based learning process is the methodology applied to develop this guide 

to develop critical thinking. It uses observation to embrace questioning and gather 

information, with it, students will develop PLAN reading. Here they are encouraged 

to participate actively, using their senses, because they have to share their ideas and 

compare them with others. This process not only helps to develop cognitive abilities 

but learners are able to grow emotional intelligence. When they control that part of 

their learning process they can understand a topic much better and have an abstract 

thinking. When students think beyond what is in the text, they find details and new 

information which may be relevant to them. Scaffolding is a big part of inquiry based 

learning. Therefore, all the information shared by the teacher and classmates should 

be praised as part of learning. An educator's guide is indispensable, of course the 

teacher does not have to give all the information to students, but help them to discover 

it. 

KOLB Learning Cycle 
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 This is a learning theory created by David Kolb’s, this one follows a four step 

cycle which are: Concrete Experience, Reflective Observation, Abstract 

Conceptualization and Active Experimentation. This process starts with a concrete 

experience. KOLB is used during the development of the activities based on the PLAN 

reading strategy. Here, concrete experiences are used based on prior knowledge. 

Learners have to engage completely in the activity to learn. They are able to discuss in 

the classroom and ask questions, reflect their prior knowledge and classify concepts. 

At the end of the session, they practice all the things that they learn through an activity. 

This cycle has to be completed to ensure the success of the learning process, 

otherwise, the pupils will have gaps in it. Thus, when students can apply abstract 

context to their learning experience, this is a good indicator that they have acquired 

that information. 

Task-based learning  

 Task-based learning is found in the origins of teaching which is based on tasks. 

Teachers choose to use this approach to adapt it during their class session because it 

allows the class to be truly communicative, in which the activities are directly 

connected to real base experience. According to Celik, B. (2017) “The emphasis in 

task-based learning is on understanding. Language learners are involved in tasks to 

negotiate meaning. Rather than focusing on the correct use of the language, meaning 

and communication are given attention to”. Task-based learning offers the opportunity 

to use the students' production to give feedback from the teacher or classmates.  

 The activities give the opportunity to catch specific information that may or 

may not be implicit. Furthermore, this approach helps to assess students during the 

development of their classwork. A task has the principle purpose of creating critical 
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thinking among students as well as giving opinions based on the information 

provided. Teachers have to take into consideration that grammar and vocabulary 

increase the learners' possibility to detect and correct their mistakes. This approach 

offers a fresh alternative to English teachers to advance a lesson based on a central 

task. 

Operative model. 

Table 9: Operative model. 

 Objective Activities Recourses In charge 

Introduction Engage and 

motivate 

teachers to 

apply PLAN 

reading strategy 

to improve 

critical 

thinking. 

Explain the 

structure of the 

lesson plan 

Didactic guide Author 

proposal 

Features Explain the 

structure of the 

guide and the 

approach during 

English classes. 

Present a demo 

class. 

 

Didactic guide Author 

proposal 

Basis Make teachers 

to reflect how 

the activities 

are connected.  

Sharing 

opinions.  

Didactic guide Author 

proposal 

                                                                                                                                      

Author: López, M (2022) 



79 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

redict 

ocate 

dd 

ote 



 

  

BY LÓPEZ M. (2022) 1 

 

PLAN Reading Strategy 

CONTENT 

1. Introduction 

…………………………………………………..…...……….……. 3 

2. Scope………………………………………………………………………..…

… 4  

3. Objectives 

…………………………………………………….…………...……. 5 

3.1 General 

Objective……………………………………………….......……….. 5 

3.2 Specific 

Objectives……………………………………….……….…….…… 5 

4. Competences 

……………………………………………………………….…… 5 

5. Applying the plan reading 

strategy……………………………………...…….…..8 

     5.1 Book 1 Lesson Plan …………………………………………………….. 

11 

      5.1.1 Task 1…………………………………………….…...………..… 

12 

      5.1.2 Task 

2…………………………………………………...…..…..…12 

      5.1.3Task 

3……………………………………………..……………..…13 

      5.1.4 Task 

4…………………………………………………….………..14 

    5.1.5 Task 

5………………………………………….………………..…14 

     5.1.6 Task 

6…………………………………………….………………..15 

      5.1.7 Test 

……………………………………………………………..…16 



 

  

BY LÓPEZ M. (2022) 2 

 

PLAN Reading Strategy 

     5.2 Book 2 Lesson Plan ………………………………………………….…. 

18 

 5.2.1 Task 1………………………………………………………..…… 

19 

      5.2.2 Task 

2………………………………………….……………..……19 

      5.2.3Task 

3……………………………………….……….………..……20 

      5.2.4 Task 

4………………………………………………….……..……21 

    5.2.5 Task 

5…………………………………………………………...…21 

     5.2.6 Task 

6…………………………………………………….…..……21 

      5.2.7 Test 

…………………………………………………………..……22 

     5.3 Book 3 Lesson Plan ……………………………………………….....…. 

24 

 5.3.1 Task 

1………………………………………….……………..……25 

      5.3.2 Task 

2………………………………………………………...……25 

      5.3.3Task 

3……………………………………………….………...……26 

      5.3.4 Task 

4……………………………………………………..…….…27 

    5.3.5 Task 

5……………………………………………………..….……28 

     5.3.6 Task 

6………………………………………………………..…….28 

      5.3.7 Test 

………………………………………………………..………29 



 

  

BY LÓPEZ M. (2022) 3 

 

PLAN Reading Strategy 

     5.4 Book 4 Lesson Plan ……………………………….…………….…...…. 

31 

 5.4.1 Task 1…………………………………….……………….……… 

32 

      5.4.2 Task 

2…………………………………………….………..………32 

      5.4.3Task 

3………………………………………………….…...………33 

      5.4.4 Task 

4……………………………………………………...………33 

    5.4.5 Task 

5……………………………………………………..….……34 

     5.4.6 Task 

6……………………………………………………...………34 

      5.4.7 Test 

………………………………………………………..………35 

     5.5 Book 5 Lesson Plan ……………………………..…………………...…. 

37 

 5.5.1 Task 1……………………………………………………..……… 

38 

      5.5.2 Task 

2………………………………………………….…..………38 

      5.5.3Task 

3…………………………………….………………...………39 

      5.5.4 Task 

4…………………………………………………..…….……39 

    5.5.5 Task 

5……………………………………………………..….……40 

     5.5.6 Task 

6…………………………………………………..…….……40 

      5.5.7 Test 

…………………………………………………..……………41 



 

  

BY LÓPEZ M. (2022) 4 

 

PLAN Reading Strategy 

     5.6 Book 6 Lesson Plan …………………………………………..……...…. 

43 

 5.6.1 Task 1…………………………………………………..………… 

44 

      5.6.2 Task 

2…………………………………………………...…………44 

      5.6.3Task 

3………………………………………….………...…………45 

      5.6.4 Task 

4…………………………………………………...…………45 

    5.6.5 Task 

5…………………………………………………..…….……46 

     5.6.6 Task 

6………………………………………………..……….……46 

      5.6.7 Test 

……………………………………………..…………………47 

Mind map 

……………………………………...………………..…………...….49 

Answer key 

……………………………………..………..…………………..…50 

6. References 

…………………………………………………………………..……… 51



 

  

BY LÓPEZ M. (2022) 5 

 

PLAN Reading Strategy 

1. INTRODUCTION  

 The importance of reading will always remain in every educational field from 

time to time. With this skill students learn to be more knowledgeable, curious but most 

importantly they become critical thinkers.  

 The aim of this didactic guide is to provide educators a complete model of how 

to apply PLAN reading strategy to help students develop their critical thinking skills 

through the use of readings. In this guide, teachers will find a clear explanation of what 

PLAN reading strategy is, how it works and its step by step application in the 

classroom. It is a way to help students activate their prior knowledge through the use 

of mind maps, questioning, Inquire based learning, collaborative work, fostering them 

to go beyond their abilities to Predict, Locate, Add and Note important information in 

each reading. In addition, there will be some reading passages used in each activity to 

develop inference, deduction and interpretation which are essential parts of critical 

thinking development.  

“PLAN reading” expects to give the readers enough and clear information about its 

application, since it hasn't been used before in such a way. Furthermore, the author 

hopes he raises more awareness of the importance of improving critical thinking skills 

through the use of readings in the classroom from now on.  

  “Learning without thought is labor lost; thought without learning is perilous.” 

  Confucius 

 

PLAN reading strategy to improve critical thinking though reading. 
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PLAN Reading Strategy 

2. SCOPE 

Reading Books PLAN 

Reading 

Critical 

thinking 

Objective  

1 Brad needs a 

budget 

Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference  

Identify the main ideas and 

some details of written texts, in 

order to interact with and to 

develop an approach of critical 

inquiry to a variety of texts. 

O.EFL 3.1 

2 Fishing with 

grandpa 

Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference 

Develop critical thinking skills 

to foster problem-solving using 

both spoken and written 

English. O.EFL 3.4 

3 Jane Goodall Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference 

Read short descriptive and 

informative texts related to the 

story and use them as a means 

of communication. O.EFL 3.6 

4 The story of 

the mayflower 

Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference 

Appreciate the use of English 

language through written 

literary texts such as short 

stories in order to foster 

imagination, curiosity and 

memory, while developing a 

taste for oral and written 

literary texts. O.EFL 3.7 

5 Circus 

Escape 

Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference 

Demonstrate an ability to 

interact with written texts, in 

order to explore creative 

writing as an outlet to personal 

expression. O.EFL 3.8 

6 The 

Ramadan 

lantern story 

Predict 

Locate 

Add 

Note 

Interpretation 

Deduction 

Inference 

Develop critical thinking skills 

to foster problem-solving using 

both spoken and written 

English. O.EFL 3.4 
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PLAN Reading Strategy 

3. Objectives 

3.1 General Objective 

 To provide a didactic teacher guide applying PLAN reading strategy to 

improve critical thinking through readings activities. 

3.2 Specific Objectives. 

• To determine what PLAN reading strategy is about and learn how to apply this 

strategy step by step during classes. 

• To apply activities to promote the PLAN reading strategy. 

• To evaluate students' critical thinking using appropriate test based on the 

strategy provided in this guide.  

4. COMPETENCES. 

Communication 

 This skill is one of the most important in the classroom, it helps to learn, to 

transfer information and understand it. According to Claire, (2006) “Define it in terms 

of problem-solving, participation, and collaboration around predetermined tasks, the 

outcome of which can be subjected to quality assessment and quality improvement” 

Therefore, the author refers about when students communicate effectively in the 

classroom, their attitude and behavior improves significantly. Therefore, teachers have 

to develop this competence that can be verbal or non-verbal through the use of class 

discussions or writing on the board. But communication doesn't just happen, 

sometimes it needs a lot of encouragement, and a good relationship from teacher to 

students.  
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 When students feel stress free or safe, it is easier for them to take an active role 

in the classroom, share their ideas and answer questions. 

 With this competence, students will be able to listen more to other perspectives 

and to pay attention to relevant information. In addition, group work really enhances 

class communication, some students feel better when they work in pairs or groups. 

Finally, this allows students to get an insight into what their partners are into, share 

their interest and get their work done. It is advised that teachers control these groups, 

allowing students to choose who they work with from time to time.  

Collaborative work 

 Laal and Ghodsi, (2012) stated that “Collaboration is a philosophy of 

interaction and personal lifestyle where individuals are responsible for their actions, 

including learning and respecting the abilities and contributions of their peers”. This 

concept supports the idea in which students need to have collaborative work in order 

to develop social and communicative skills. Therefore, it is easier for them to share 

what they think when they do it in small groups rather than the whole class. Moreover, 

they learn better and faster when they question and discuss each other's opinions. Thus, 

working in groups allows students to have different sources of information, each 

learner is a world full of ideas that might be new for the others.   

 When they work in groups to accomplish an activity, it can be done faster, 

because two or more heads think more than one. However, it is important to emphasize 

that each student must have a role in the group, thus everyone contributes to the 

activity. Furthermore, teachers have to avoid pairing students that can have some 

conflict or the ones that have behavior problems, in order to keep the safety, and 
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respect among the groups. Finally, this competence has to be used in the classroom to 

allow students to share information and explore different positions and enhance their 

collective learning during their instruction process.  

Innovation 

 It is relevant that the teacher chooses strategies, and activities that are 

innovative. They have to develop imagination and creativity as part of education, 

without it, learning can become boring and unlimited. Teachers have to engage, and 

encourage students through the use of some tools they already have in an innovative 

way. It allows students to feel comfortable during classes, boosting them to work. Any 

learning process can be modified to be more relevant, to catch interest, and shape 

abilities. Therefore, this competence helps teachers to explore new ideas and leave 

their comfort zone. 

 When teachers innovate, they provide a different view of how to help students’ 

needs. Finding what can make a difference in the teaching process, improves how 

students acquire knowledge. But it does not mean that you have to stress over how to 

apply the latest strategy to catch students' attention. Instead, analyze what your 

students are interested in, their background and age. There are many ways to use what 

is already there to create something new. For instance, PLAN reading strategy has 

been around for decades. It is an excellent strategy to develop many skills, but most 

importantly catch students' curiosity. 

 

5. APPLYING THE PLAN READING STRATEGY 
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 In the first day of classes, the teacher has to introduce what PLAN reading 

strategy is, its process, application and the benefits of using this strategy. Plan reading 

is an active strategy used to develop different skills, in this case “Critical thinking” 

from the application of four main approaches which are Prediction, Location, Add and 

Note.  

Prior knowledge. Teacher asks Wh-questions to introduce the title of the text and 

writes it on the board. Also it can include images or drawings. 

BEFORE READING 

Predict: Students have to describe and make predictions about the whole reading, 

pictures, and headings. To search for clues about what the text is going to be about. 

Using this information the teacher has to create or give students a mind map where 

they will brainstorm the data they gather before. Finally, teachers can provide Wh-

questions to answer, this is advised.  

Example: Teacher and students create a tentative map about the content of the text. 

Step 1. Write the title of the reading. 

Step 2. Make four branches from the title to write the students’ predictions. 

Step 3. Make four branches from the title with predicting questions to check their prior 

knowledge. 

 

DURING READING 
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Locate: After they write their ideas, students have to determine what they already 

know by answering questions, such as: who is the author, how many characters, who 

is the main character, who are the secondary characters, is there a villain in the story?, 

etc. To achieve this, teacher provides students the reading text, to read aloud and in 

silence during classes. It is important to mention that all the answers to the questions 

must be stated in the reading. Thus, it allows students to know in which topics they 

have to focus more.  

AFTER READING 

Add: After reading, they have to go back to the predicting part. Here they answer the 

predicting questions or add data to the four questions in their concept map. It is needed 

that they investigate extra information, ask questions, and find new ideas logically. 

Thus, they point out the most important parts of the reading.  

Example: Students work in groups, pairs or individually to discuss and answer the 

four questions. 

• What is the main idea of the text? 

• Why does the author mention that? 

• What happened after? 

• How does it change? 

Note: After revising all the information in their mind maps. The teacher has to assign 

students an activity, it could be: oral presentations, debates, create a lap book, multiple 

choice questions worksheet, test or any other activity. This is to have evidence that the 

pupils understood the content presented in the class.  

ROLES IN THE CLASSROOM 
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Teachers 

• Teacher has to introduce students to the PLAN reading strategy little by little. 

• The teacher has to model this strategy to students. 

• It is important that the educator teaches pupils how to use graphic organizers. 

• The teacher has to foster students' prior knowledge and discuss real life 

experiences, in order to apply this strategy. 

• It is necessary to use material that catches students’ attention, according to their 

age and needs. 

Students 

• They have to be familiar with strategy and how it works. 

• They have to activate their prior knowledge in each session. 

• Group work can be implemented, depending on students’ behavior. 

• They are welcome to share ideas or think aloud. 

• Fostering their motivation is necessary to conduct the class. 

 

 

BOOK 1 

Table 1: Lesson plan - Brad needs a budget by Ned Jensen 

PDF Link: 

https://drive.google.com/file/d/1nJJzmwZ20bQx5OZHN5EQT1ZUOje4Qom8/view?usp=share_lin

k 

Objective Materials  Indicator Vocabulary 

https://drive.google.com/file/d/1nJJzmwZ20bQx5OZHN5EQT1ZUOje4Qom8/view?usp=share_link
https://drive.google.com/file/d/1nJJzmwZ20bQx5OZHN5EQT1ZUOje4Qom8/view?usp=share_link
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Work in groups to 

create a 

brainstorm and/or 

draw a mind map 

to describe and 

organize ideas or 

organize useful 

information from 

a short story.  

EFL 3.5.6 

Book 

Mind map 

Notebook 

 

Learners can work in 

groups to create 

brainstorms and/ or draw 

mind maps to describe 

and organize ideas or 

useful information from 

literary texts and create a 

collaborative product 

about the reading. 

I.EFL.3.24.1. 

 

• Allowance 

• Budget 

• Charity 

• Expenses 

• Raise 

• Savings 

 

KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

Warm up:  

Ask students how 

they would earn 

money? 

 

 

 

Before reading. 

Prediction: 

Students look at 

the pictures of 

the book.  

- The teacher 

provides a mind 

map, where Ss 

have to write 

down what the 

reading is going 

to be about. 

 -Teacher asks 

some questions. 

Ss read the book in 

silence and then aloud. 

Locate-Add: Highlight 

new vocabulary and add 

new information. 

- Ss answer the following 

questions: 

- What was Brad’s 

problem in the story? 

When did Brad get a raise 

of money? 

How did Brad manage 

the money he earned? 

Where did Brad choose 

to give the money he set 

aside? 

In pairs students discuss 

what does “Burn a hold 

in his pocket” means. 

 

Note: Students create a 

week-budget plan for 

the week to present in 

the classroom. 

Source: This resource is © copyright 2022 LAZEL, Inc. All rights reserved. Learning A-Z.                                                                  

Author: López, M (2022) 

 

 

TASK 1  

The KWL Chart is presented in the class (what students know, want to know and have 

learned). The teacher has to explain how to complete to activate their prior knowledge 

and experience. In their notebooks, pupils have to fill this chart about the question. 

How they would earn money? 

Table 2: KWL Chart 
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How they would earn money? 

Know Want to know Learnt 

   

Author: López, M (2022) 

TASK 2  

Teacher shows some pictures of the reading story, then students have to look and 

describe all of them in their notebook. This activity should be developed in pairs.  

Figure 1. Pictures from Brad needs a budget book. 

 

Source: This resource is © copyright 2022 LAZEL, Inc. All rights reserved. Learning A-Z.                                                                  

Author: López, M (2022) 

After that, teacher explains what a prediction is, then provide learners a brainstorm, 

where they have to write down what the reading is going to be about.  

Figure 2: Predict Mind map 
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Author: López, M (2022) 

 

TASK 3 

Teacher provides four wh-questions (what, when, where, who, how, which.) about the 

book. All the students write down those inquires in their mind maps. Then explain that 

they have to read the book to find the answers to those questions. While they are 

reading, highlight new vocabulary and add new information. It is important that this 

activity have to be developed individually. When they finish, join them in pair and ask 

them to compare their answers. After that, everybody has the right responses.   

Figure 3. Locate and Add Mind map 
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Author: López, M (2022) 

TASK 4  

Based on their experience, students have to add information, related to those question. 

For example: have you ever had the same problem like Brad? When do you get a raise 

of money? How do you manage the money? It is useful to make those inquires personal 

to get extra data, finally, in pairs students discuss what does “Burn a hold in his pocket” 

means. Throw this activity, they could analyze, interpret and deduce new information. 

Task 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask student to solve them 

individually. Encourage students to think logically to avoid foolish responses.  

 

Figure 4. Note Mind map 
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Author: López, M (2022) 

TASK 6 

Give students clear instruction that they have to create a monthly-budget plan to 

present in the classroom. It is useful to practice new vocabulary words and also it 

activates students’ prior knowledge, helping them to solve any doubt.  

Table 3. Budget 

MONTHLY BUDGET 

DATE EXPENSE COST MONEY LEFT 

    

    

    

    

Author: López, M (2022) 

Book 1: Critical Thinking Test 

1. What does “it” refer to in this part of the reading? “Brad actually earn it” 

A. Budget  

b. Video games 
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c. Money 

d. Job 

2. What does “though” means in this line “He never seemed to have enough money, 

though” 

a. As 

b. But 

c. Him 

d. They 

3. What does “one” refer to in this part “Will you help me make one?”                   

a. A plan  

b. A party  

c. A trip  

d. A budget 

4. What does “those” refer to in this line “Giving money to help those in need made 

Brad feel good” 

a. Animal shelter 

b. To Brad ‘parents 

c. To his friends 

d. To the school 

5. What is the main idea “The problem was, the money Brad earned seems to 

disappear just as quickly as he earned it” 

a. Brad saved enough money. 

b. Brad spent all his money. 

c. Brad didn't earn money. 

d. Brad wants to save money. 

6. “Brag begged his parents for a raise, but he didn’t get one.” Why didn't he get 

one? 

a. Because he always saves money instead of spending it. 

b. Because he was a good kid with his parents. 

c. Because he was feeling sad. 
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d. Because he spent all his money on video games 

7. Why does Brad’s father mention “If you don't want to work more, then I think you 

should create a budget” 

a. To help Brad manage his money, to save enough. 

b. To make Brad work more on the weekends. 

c. To give Brad more money, without working. 

d. To spend all his money on video games and movies. 

8. Was it a good idea to create a Budget to save money? Why? 

a. Yes, because he could use the money for the first day of school. 

b. No, because it is a waste of time and money. 

c. Yes, because he saved money aside to spend in the future. 

d. No, because it didn't help to earn more money each weekend. 

9. Why the author mention “Burn a hole in his pocket” 

a. To that Brad needs a new pair of jeans  

b. To show how money can melt your pockets 

c. To show that you are anxious to spend your money 

d. To show that you don't need to spend your money 

10. What was Brad’s main problem in the story? 

a. How happy he was to spend his money 

b. How he needs a plan to save his money 

c. How hard he had to work to earn money 

d. How he was going to spend his money. 

BOOK 2 

Table 4: Lesson Plan - FISHING WITH GRANDPA BY ROBERT CHARLES 

PDF Link: 

https://drive.google.com/file/d/1TQAWlTG9CbWC_4T5fdtv918Vvg5vMZUH/view?usp=share_li

nk 

Objective Materials  Indicator Vocabulary 

https://drive.google.com/file/d/1TQAWlTG9CbWC_4T5fdtv918Vvg5vMZUH/view?usp=share_link
https://drive.google.com/file/d/1TQAWlTG9CbWC_4T5fdtv918Vvg5vMZUH/view?usp=share_link
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React appropriately 

to what others say 

using verbal 

communication by 

asking further 

simple questions to 

extend the 

interaction.  

EFL 3.2.9 

Book 

Mind map 

 

Learners can respond 

to what others say 

about fishing, in any 

situations. Learners 

can ask questions to 

extend an interpersonal 

interaction. (I.3, J.3) 

I.EFL.3.10.1. 

• Fishing 

poles 

• Worms 

• Hooks 

• Toss 

 

KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

Warm up:  

Ask students “Have 

you ever gone 

fishing? 

Five senses chart 

 

 

Before reading. 

Prediction:-

Teacher 

provides a mind 

map. 

In pairs, 

brainstorm 

ideas about the 

five senses 

chart. 

-Ss write down 

ideas and 

answer some 

questions. 

 

 Ss read the book in 

silence and aloud. 

Locate-Add: Highlight 

new vocabulary and 

add new information. 

- Ss answer the 

following questions: 

Where did grandpa and 

grandson go to fish? 

What did they use to 

catch a fish? 

Did they go fishing at 

night? 

How long time did they 

wait for the fish to bite? 

 

Note: Ss have to 

create a role-play 

about “Fishing” 

using new 

vocabulary from 

the book. 

 

Author: López, M (2022) 

 

 

TASK 1  

Teacher creates a 5 senses chart (see, hear, feel, smell and taste) for the title of the 

book that pupils will be reading “Fishing with grandpa”. Then he asks students to think 

aloud and brainstorm what they know about it, referring to the five senses. Teacher 

provide some examples to guide students to complete this chart. This activity should 

be developed in pairs in their notebooks to support the collaborative work. 

Table 5: Senses Chart 
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GO FISHING 

I see I hear I feel I smell I taste 

Blue water 

 

Motor boats Hot sun Dead fish Salty water 

Author: López, M (2022) 

TASK 2  

Teacher provides students one picture and the title from the reading story to predict, 

but this time they have to look for the English teacher to make those predictions. This 

activity should be developed in pairs and they have to write down all the teachers’ 

predictions in their mind map. Question: What do you think this book is about? 

Figure 5: Picture from the book. 

 

Source: This resource is © copyright 2022 LAZEL, Inc. All rights reserved. Learning A-Z.                                                                  

Author: López, M (2022) 

Figure 6: Mind map 

 

Author: López, M (2022) 

TASK 3 
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Teacher ask students to read aloud and in silence. Point out that they have to highlight 

new vocabulary words in the reading. After that, present the question and prompt 

students to find the answer during reading. Take into consideration that this activity 

have to be developed individually. When they finish, join them in pair and invite them 

to compare their answers. After that, everybody has the right responses, if this is not 

the case, correct them with the whole group. 

Figure 7. Mind map 

 

Author: López, M (2022) 

TASK 4  

In add information section, students have to research other possible responses to those 

question. This activity could be done as homework or carry out students to the library 

to find new data on internet. After that, request students to work in pairs to complement 

their findings and finally, share their responses to the whole class. Make a short 

discussion about it.  

Task 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask students to solve them 

individually. Encourage them to think logically to avoid foolish responses.  
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Figure 8: Mind map 

 

Author: López, M (2022) 

TASK 6 

In pairs, pupils have to create a role-play about “Fishing” using new vocabulary words 

from the book.  

 

Book 2 Critical Thinking Test 

1. What does toss mean in the reading? 

a. To dance 

b. To stir 

c. To throw 

d. To catch 

2. What is a hook in the reading? 

a. It is a type of fish 

b. It is a straight long pole to fish 

c. It is a curved piece of metal to fish 

d. It is a long thin rod use to fish 

3. What does it refers to in the following sentence “And I pull it in”  
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a. The hook 

b. The worms 

c. The fishing pole 

d. The fish 

4. What does all means in the following sentence “We all eat the big fish” 

a. The grandpa and grandson and uncle 

b. The grandpa, grandson and grandma 

c. The grandson and grandma 

d. The uncle and grandpa 

5. What time does grandpa and grandson go fishing? 

a. At night 

b. In the afternoon 

c. At midnight 

d. In the morning 

6. Why does grandpa go to the big lake?  

a. Because there are not many fishes 

b. Because is a beautiful lake 

c. Because it has a lot of fishes 

d. Because it is an unsafe place. 

7. What is the main idea of the reading? 

a. Having a big meal with family 

b. Practicing your favorite hobby 

c. Sharing your knowledge with others 

d. Competing to win the first prize 

8. Why does grandson mention the following “We wait and wait for the fish to bite” 

a. Because it took a lot of time before they caught a fish. 

b. Because they catch a fish as soon as they toss the hook. 
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c. Because they have to come back the next day to catch the fish. 

d. Because they didn't want to catch a big fish. 

9. What did they do with the big fish they caught?  

a. They throw it into the trash. 

b. They cook and eat it. 

c. They use it as a trophy 

d. They set it free into the water. 

10. Why did they get their fishing poles ready? 

a. To catch a big fish 

b. To put the worm on the hook 

c. To clean the fishing poles 

d. To wait until the fishes are near 

BOOK 3 

Table 6: Lesson Plan  - JANE GOODALL BY KAREN MOCKLER 

Pdf Link: 

https://drive.google.com/file/d/1uqGzrDSStNVXltW9FrR3wI7t8jmt_Ki2/view?usp=share_link 

Objective Materials  Indicator Vocabulary 

Create a poster 

and/or other 

graphic 

organizer in pairs 

in class by 

varying scenes, 

characters or 

other elements of 

literary texts.  

EFL 3.5.2 

Book 

Mind map 

Flashcards 

Story map 

 

Create a graphic organizer 

and personal stories by 

adapting elements of literary 

texts and adding imaginative 

details to real-life stories 

using appropriate 

vocabulary I.EFL.3.22.1. 

• Apes 

• Chimpan

zees 

• Behaved 

• Species 

• Tools 

KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

Warm up: What 

do you want to be 

Before reading. 

Prediction: -

 Ss read the book in silence 

and aloud. 

Note: Ss create 

and present their 

https://drive.google.com/file/d/1uqGzrDSStNVXltW9FrR3wI7t8jmt_Ki2/view?usp=share_link
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when you grow 

up? 

 

Play Pictionary 

 

Teacher 

provides a story 

map. 

- Brainstorm 

ideas about the 

book based on 

the story map. 

-Ss write down 

ideas and 

answer some 

questions. 

 

Locate-Add: Highlight new 

vocabulary and add new 

information. 

- Teacher provide a learning 

log to add new information.  

- Ss answer the following 

questions: 

 

What does “colorful stories” 

mean? 

Why did Janes’ notes upset 

other scientist? 

Where did Jane live for many 

years? 

How did Jane’s work help to 

protect wildlife? 

 

poster to save 

wildlife. 

Author: López, M (2022) 

TASK 1  

Teacher creates some many cards with vocabulary words or short sentence to play 

Pictionary. One student has to take a card and represent it by drawing on the board, 

while the other learners have to guess what is written in the card. The ones who is in 

front is not allow to speak. Thus, teacher makes students get interest in the topic and 

activate their prior knowledge. 

TASK 2  

Teacher provides students the following format of story map to predict some possible 

ideas of the book. He explains what students should include in each section of the map. 

This activity should be worked in pairs.  

Table 7: Story Map 

Story map 

Title: 

Characters Beginning 
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Climax End 

 

 

 

 

 

 

 

Author: López, M (2022) 

TASK 3 

Once students finish with the story map, they have to take the most relevant 

information and write down in the mind map. After that, Teacher invites students to 

read and highlight new vocabulary words in the reading. When they finish reading two 

times, present the question and prompt students to find the right answers during 

reading. 

Figure 9: Mind map 
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Author: López, M (2022) 

 

TASK 4  

This time, to add information to the mind map, teacher provides a learning log to 

complete in pairs, where students have to analyze and  search for new data to those 

inquires about the story. This activity could be done as homework or carry out students 

to the library to seek new data on internet. After that, request students to work in pairs 

to complement their findings and finally, share their responses to the whole class. 

Make a short discussion about this.  
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Table 8: Learning log 

Learning log. 

Personal Experience 

 

 

 

 

 

 

Features Vocabulary Observations 

 

 

 

 

  

Conclusions 

 

 

 

 

 

Author: López, M (2022) 

Task 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask student to solve them 

individually. Encourage students to think logically to avoid foolish responses.  

Figure 10: Mind map 



 

  

BY LÓPEZ M. (2022) 30 

 

PLAN Reading Strategy 

 

Author: López, M (2022) 

 

TASK 6 

In pairs, pupils have to create a poster to save wildlife. They have to use information 

from the book as a reference.  

 

Book 3 Critical Thinking Test 

1. What does they refers to in the following sentence “She liked to watch how they 

behaved” 

a. Plants 

b. Animals 

c. People 

d. Water 
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2. What does them refers “She watch them and wrote reports” 

a. Chimpanzees 

b. Jaguars 

c. Lions 

d. Parrots 

3. What does it refers to in the following sentence “It also teaches people living near 

wild places” 

a. Scientist Institute  

b. Dr. Leaky Institute 

c. Apes Institutes 

d. Jane Goodall Institute 

4. What does what refers to in the following sentence “That was smart” 

a. Becoming friends with David (chimp) 

b. David using a stick to poke termites 

c. David eating meat 

d. David having feelings 

5. What does Old beliefs mean based on the context of the reading? 

a. New scientists want to change Jane's work. 

b. People who have strong ideas that are hard to change. 

c. Old teachers that don't understand Jane's investigation. 

d. New scientists that are happy with Jane's work about chimpanzees. 

6. What was Jane's biggest discovery in her investigation about apes? 

a. That apes like to be watched by humans. 

b. That apes doesn't eat meat, but fruits and bugs. 

c. That apes have feelings just like humans do.  

d. That apes are not as intelligent as humans. 

7. What is the main idea of the reading? 

a. Jane Goodall's investigations about apes 

b. Jane Goodall's life and history 
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c. Jane Goodall's scientist career 

d. Jane Goodall's programs and institutes 

8. Why does the author mention “She wrote careful notes about what she saw” 

a. For Jane to remember what she has written. 

b. For Jane to have clear and enough evidence about apes behavior. 

c. For Jane to practice her writing. 

d. For Jane to report how tigers behave in the jungle. 

9. How did she help to save the forest and apes? 

a. By buying all the forest only for her friends. 

b. By selling the apes to people. 

c. By cutting down all the forest and taking apes to the zoo. 

d. By creating programs and talking with people about apes. 

10. Why did the author mention “She went to work in an office” 

a. To show her true passion 

b. To show what was her first job 

c. To show how tired she was 

d. To compare both jobs 

 

BOOK 4 

Table 9: Lesson Plan –  

THE STORY OF THE MAYFLOWER BY SEAN MCCOLLUM 

PDF Link: 

 https://drive.google.com/file/d/1d_b-zzOrVKDJ39IYTGE8mjJDba8DaST3/view?usp=share_link 

Objective Indicator Materials Vocabulary 

Write a simple 

narrative with 

linking words on 

familiar subjects in 

order to express 

everyday activities. 

Book 

Mind map 

White board 

Learners can write short 

simple text-types and 

narratives, using new 

vocabulary words and 

ideas from the story. (I.3, 

J.2) I.EFL.3.18.1. 

• Colony 

• Harvest 

• Crops 

• Feasts 

• Pilgrims 

• Sail 

• Survival 

• Rocked 

https://drive.google.com/file/d/1d_b-zzOrVKDJ39IYTGE8mjJDba8DaST3/view?usp=share_link
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(Example: a 

journal)  

EFL 3.4.6 

Markers  

 

• Leaked 

• Enslaved 

KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

Warm up: How do 

you celebrate 

Thanksgivings? 

Play A to Z. 

Before reading. 

Prediction: -

Teacher 

provides a 

mind map. 

- Ss brainstorm 

ideas about the 

book based on 

the tittle. 

-Ss write down 

ideas and 

answer some 

questions. 

 

Ss read the book in silence 

and aloud. 

Locate-Add: Highlight new 

vocabulary and add new 

information. 

- Ss answer the following 

questions: 

What was the first ship use 

by the pilgrims before 

Mayflower? 

Where did they build their 

homes? 

How long did their 

thanksgivings last? 

Why does the author 

mention “The three sisters” 

How did the arrival of the 

Pilgrims affect America 

history? 

 

Note: Students 

have to imagine 

that they are on 

the Mayflower, 

write a journal 

entry about the 

challenges they 

faced once they 

landed. 

 

Author: López, M (2022) 

TASK 1 

Play A to Z game, first the teacher has to present a question “How do you celebrate 

Thanksgivings?” then divide the class in two groups and write the letters A to Z in 

columns down on the board. Each member of the group should write one word related 

to the topic. The group with more words is the winner. See the following example. 

How do you celebrate Thanksgivings? 

A B Cook D E 

F G H I J 

K L M N O 

P Q R S Turkey 

U V W X Y 
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Z     

Task 2 

Teacher forms 4 groups of 4 or 5 students, then invite them to discuss and prepare one 

prediction to the story, when they are done, pupils have to present in class their 

prediction. It is really important to encourage learners to provide some arguments, why 

they think it will happen in the story. During the group presentation, the other students 

have to take notes and fill the mind map.  

Figure 11: Mind map 

 

Author: López, M (2022) 

 

Task 3  

Teacher asks students to read aloud and highlight new vocabulary words in the reading. 

After that, prompt students to look for the right answer to the question stated in the 

mind map. Take into consideration that this activity have to be developed individually. 

When they finish, join them in pairs and invite them to compare their answers.  

Figure 12: Mind map  
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Author: López, M (2022) 

 

TASK 4  

To add information, students have to work in pairs and create a Venn diagram to 

compare first and today thanksgiving. After that, make a short discussion about this 

and share their ideas into the class. Once they finish, write down their ideas in the mind 

map. 

 

Figure 13: Venn diagram  

First Thanksgiving Today Thanksgiving 

 

Author: López, M (2022) 
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Task 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask student to solve them 

individually. Encourage students to think logically to avoid foolish responses.  

Figure 14: Mind map  

  

Author: López, M (2022) 

TASK 6  

After finish reading the whole story and filling the mind map, students have to imagine 

that they are on the Mayflower, and write a journal entry about the challenges they 

faced once they landed.  

Book 4 Critical Thinking Test 

1. What does they refers to “They played games, sang, or read” 

a. The Wampanoag Nation 

b. The Pilgrims 

c. The Pirates 

d. The Americans 

2. What does he refers to “Then he escaped and returned to his home” 

a. Pilgrims 

b. Americans 
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c. Natives 

d. Squanto 

3. What does it refers to “They mark it as a national day of mourning” 

a. Thanksgivings 

b. The harvest day 

c. The mayflower landing 

d. The slavery day 

4. What does this refers to “This led to war with the Wampanoag people” 

a. Celebrating Thanksgiving 

b. Sharing the food with Pilgrims 

c. Creating a new village 

d. The arriving of English Colonist 

5. What does this phrase means “Their success depended on a good harvest” 

a. They need a good ship to go back. 

b. They need a good amount of food to survive. 

c. They need to move to a new village. 

d. They need to wait for the next harvest to eat. 

6. Who were the Pilgrims?  

a. People who lived in America and moved to England 

b. Members from the Patutext tribe. 

c. Passengers from the Mayflower settle in Plymouth. 

d. Pirates that came from Asia to conquer America. 

7. Why did the Pilgrims share a feast with the Wampanoag Nation? 

a. As a thanks for the help they receive during hard times. 

b. As a way to show authority to the Nation. 

c. To give the Wampanoag Nation food during winter. 

d. To celebrate thanksgivings. 

8. Why does peace end between Pilgrims and the Wampanoag people? 

a. Because they wanted to take Wampanoag people to England. 
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b. Because they wanted to take more land for them. 

c. Because they were really good friends. 

d. Because they were jealous of the Wampanoag riches. 

9. Why did the author mention “They share a feast with Massasoit” 

a. To show how generous Americans were. 

b. To mark the first thanksgiving in history 

c. To create a discord between the Pilgrims 

d. To celebrate the landing of the Mayflower 

10. What was the main idea of the story? 

a. Historical events that changed America 

b. Historical events that changed Pilgrims  

c. Historical events that change Wampanoag   

d. Historical events that change England 

 

BOOK 5 

Table 10: Lesson Plan - CIRCUS ESCAPE BY SUE CLARKE 

PDF link: https://learnenglishkids.britishcouncil.org/listen-watch/short-stories/circus-escape 

Objective Materials  Indicator Vocabulary 

Record 

information 

from a written 

story, by 

reading aloud 

and recording it 

in a video. EFL 

3.2.3 

Book 

Mind map 

 

Learners can record and 

identify key 

information from a 

story text of immediate 

need or interest. 

Learners can use other 

classmate’s 

contributions in class as 

models for their own. 

(I.2, I.3) I.EFL.3.7.1. 

• Ringmaster 

• Booming 

• Fierce 

• Sparkly 

• Silly 

• Tricks 

• Tamer 

• Fountain 

• Pond 

• Brave 

KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

https://learnenglishkids.britishcouncil.org/listen-watch/short-stories/circus-escape
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Warm up: Have 

you ever been to 

a circus? What 

did you see 

there? 

 

 

 

 

Before 

reading. 

Prediction: -

Teacher 

provides a 

mind map. 

- Ss brainstorm 

ideas about the 

book based on 

the pictures. 

-Ss write down 

ideas and 

answer some 

questions. 

 

 Ss read the book in 

silence and aloud. 

Locate-Add: Highlight 

new vocabulary and add 

new information. 

- Ss answer the 

following questions: 

What was the circus 

name? 

Where did the elephant 

run? 

How did the elephant 

help the little boy? 

Why did the elephant 

felt happy to be out the 

circus? 

 

Note: In canva, 

students have to 

make a record a 

video reading the 

book.  

Author: López, M (2022) 

 

TASK 1.  

Write a story. Teacher has to write out a short sentence on the board, like “In the circus 

we can see different shows.” Then the students have to continue with the story, adding 

their own sentence, make sure that everybody participate. When they finish, prompt 

them to read aloud and write down in their notebook.  

TASK 2.  

In pairs, teacher provide a picture of the reading story, then students have to look and 

describe it in their notebook. After that, invite students to make predictions about what 

the reading is about.  

Figure 15: Picture 
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Source: This resource is © copyright British Council, 2017                                                                       

Author: López, M (2022) 

 

Figure 16: Mind map 

 

Author: López, M (2022) 

TASK 3. 

Teacher invites students to read the story, encourage them to highlight new vocabulary 

words in the text. After that, prompt students to locate the answers to the questions 

below. Take into consideration that this activity have to be developed individually. 

When they finish, join them in pairs and invite them to compare their answers.  

Figure 17: Mind map  
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Author: López, M (2022) 

TASK 4 

In groups of 4 or 5 students, they have to create four new questions about the reading 

“Circus” and they have to research the answer to those inquires. Once they are done 

with them, suggest pupils that, to collect that information, they could ask for help to 

other English teachers, use internet or other useful recourses. Finally, with those 

responses, mix the groups and encourage students to share their questions and answers. 

Through this activity, they could have an ample range of knowledge about the topic. 

TASK 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask students to solve them 

individually. Encourage students to think logically to avoid foolish responses.  

Figure 18: Mind map 
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Author: López, M (2022) 

 

Task 6 

Explain students that they have to record a video reading the book. Provide enough 

information about how to use Canva.  

 

Book 5 Critical Thinking Test 

1. What does “his” refer to in the following sentence “he put his head in the biggest 

lion’s mouth” 

a. Billy 

b. The little boy 

c. The elephant 

d. The lion tamer 

2. What does they refers to “They flew through the air” 

a. The lions 

b. Billy and the elephant 

c. The balancing people 
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d. The ringmaster 

3. What does small one refers to “The small one balanced on one leg” 

a. The clowns 

b. The lions 

c. The elephant 

d. The audience 

4. What does it refer to “There was a red light all around it” 

a. A circus 

b. The town hall 

c. Police station 

d. A house 

5. Why did the ringmaster use a booming voice? 

a. To make people stop talking. 

b. To catch people's attention. 

c. To sing a song to the people. 

d. To give people a speech 

6. Where did the story unfold? 

a. The town haul 

b. Billy’s house 

c. The circus 

d. The park 

7. What was the main idea of the story? 

a. How funny was the clowns 

b. How Minny planned to escape 

c. How brave Minny was  

d. How interesting the circus show was 

8. Why did Minny run to the fountain? 

a. Because she wanted to take a shower. 
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b. Because it was a rainy day 

c. Because it was a sunny and hot day. 

d. Because she wanted to play alone. 

9. Why did the author mention “It felt good to be free” 

a. To show Minny’s behavior 

b. To show Minny’s feelings 

c. To show Minny’s schedule 

d. To show Minny’s new trick 

10. Why did Minny not want to escape again? 

a. Because she felt angry 

b. Because she felt lonely 

c. Because she felt happy 

d. Because she felt at home 

BOOK 6 

Table 11: Lesson Plan - THE RAMADAN LANTERN STORY 

PDF Link: https://learnenglishkids.britishcouncil.org/sites/kids/files/attachment/short-stories-

the-ramadan-lantern-story-transcript.pdf 

Objective Materials  Indicator Vocabulary 

Create personal 

stories by 

adding 

imaginative 

details to stories 

and situations, 

using 

appropriate 

vocabulary and 

elements of the 

literature 

learners have 

read.  

EFL 3.5.4 

Book 

Mind map 

 

Create personal stories 

by adapting elements of 

literary texts and adding 

imaginative details to 

stories and situations, 

using appropriate 

vocabulary and features 

of the literature learners 

have read. (I.3, S.3) 

I.EFL.3.22.1. 

• Caliph 

• Ghoul 

• Sneak 

• Plead 

• Growl 

• Shahabad 

• Ledge 

• Fasted 

 

https://learnenglishkids.britishcouncil.org/sites/kids/files/attachment/short-stories-the-ramadan-lantern-story-transcript.pdf
https://learnenglishkids.britishcouncil.org/sites/kids/files/attachment/short-stories-the-ramadan-lantern-story-transcript.pdf
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KOLB Learning Cycle (ERCA) 

Experience Reflection Conceptualization Application 

Warm up: Have 

you ever heard 

of the holy 

month of 

Ramadan? 

 

 Before 

reading. 

Prediction: -

Teacher 

provides a 

mind map. 

- Ss 

brainstorm 

ideas about 

the book 

based on the 

pictures. 

-Ss write 

down ideas 

and answer 

some 

questions. 

 

 Ss read the book in 

silence and aloud. 

Locate-Add: Highlight 

new vocabulary and add 

new information. 

- Ss answer the following 

questions: 

Why was the young 

prince an orphan? 

Where did the Caliph 

find his son? 

How did the young 

prince celebrate the holy 

month of Ramadan? 

How the ghoul was 

perceive? 

 

Note: Ss create a 

new ending for the 

story and share it 

with the class. 

 

Author: López, M (2022) 

 

TASK 1  

Play charades ESL game. First, teacher has create some cards with vocabulary or 

sentences to review, then he divides the class in teams. One student from each group 

has to take one card and they have to act out as many as they can while their teammates 

guess. The team who has more guesses is the winner. This is an interactive game for 

helping to develop learners’ vocabulary and check prior knowledge.  

Table 12: Vocabulary cards. 

Prince Jail Fantasy 

Princess sadness Love 

Castle Fairy tale Religion 

Author: López, M (2022) 

TASK 2  
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Teacher has to give a brief explanation about the story elements. Then ask students to 

predict each element and write down their ideas in the mind map.  

Table 13: Story elements 

Author: López, M (2022) 

 

TASK 3. 

Teacher invites students to read the story, encourage them to highlight new vocabulary 

words in the text. After that, prompt students to locate the answers to the questions 

below. Take into consideration that this activity have to be developed individually. 

When they finish, join them in pairs and invite them to compare their answers.  

Figure 19: Mind map 

Story Element 

Plot  Settings  

It refers to what is going to happen in the 

story? 

 

 

Where and when will the story take 

place? 

Characters  Conflict  

Write down how many characters and 

their features. 

 

 

Describe the problem and how is it going 

to be solved.  
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Author: López, M (2022) 

TASK 4  

Students have to add information, related to those questions. In pairs students discuss 

those inquires and look for another possible and logical answers. In this activity, they 

could analyze, interpret and deduce new information. Finally, join students into groups 

of 4 and prompt them to share their ideas.  

TASK 5  

To finish with the whole mind map, students have to answer 4 last inference questions. 

Those inquiries should be prepared for the teacher and ask students to solve them 

individually. Encourage them to think logically to avoid foolish responses.  

Figure 20: Mind map  
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Author: López, M (2022) 

TASK 6 

Create and write a new ending for the story, then share it with the class. 

 

 

 

 

Book 6 Critical Thinking Test 

1. What does “I” in this phrase refer to “I was mistaken” 

a. The princes 

b. The ghoul 

c. The caliph 

d. The young prince 

2. What does they refers to “So they both ran away” 
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a. The caliph and his wife 

b. The young prince and the pigeon 

c. The bad ghoul and caliph 

d. The princess and the young prince 

3. What does he refers to “He knew that he had to follow the pigeon” 

a. The young prince 

b. The princess 

c. The caliph 

d. The ghoul 

4. What does everyone refers to “Everyone in the palace held a candle” 

a. People from the palace 

b. People from the ghoul’s house 

c. People from the village 

d. People from the princess home 

5. Why was the ghoul perceived as bad? Because… 

a. He was kind and welcoming 

b. He didn't clean his palace 

c. He kept the young prince as a prisoner. 

d. He wanted to be a prince 

6. What does this phrase mean “Fasted together on the first day of Ramadan” 

a. The caliph and young prince ran together. 

b. They pray together. 

c. They didn't eat anything that day. 

d. They have a big feast to celebrate 

7. What does the Caliph and the young prince celebrate Ramadans? 

a. To clear their bodies 

b. To clear their souls 

c. To clear their minds 
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d. To clear their lifes 

8. Who was the princess in the story? 

a. The young prince aunt 

b. The young prince friend 

c. They young prince grandmother 

d. The young prince enemy 

9. What was the main idea of the story? 

a. The friendship of our pets 

b. The relationship with enemies 

c. The parents true love 

d. The fear of being jailed 

10. Why was the ghoul touched by the Caliph's actions? Because… 

a. He show love towards his son 

b. He was so happy for her wife 

c. He wanted to fight the ghoul 

d. He didn't want to help his son 
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Mind map 

Table 14: Answer key 

TEST ANSWER KEY 
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BOOK 1 

Brad Needs a Budget 

BOOK 2 

Fishing with Grandpa 

1. c  

2. b  

3. d  

4. a 

5. b 

6. d  

7. a  

8. c  

9. c   

10. b  

1. c 

2. c 

3. d 

4. b 

5. d 

6. c 

7. b 

8. a 

9. b 

10. b 

BOOK 3 

Jane Goodall 

BOOK 4 

The Story of the Mayflower 

1. b 

2. a 

3. d 

4. b 

5. b 

6. c 

7. a 

8. b 

9. d 

10. b 

1. b 

2. d 

3. a 

4. d 

5. b 

6. c 

7. a 

8. b 

9. b 

10. a 

BOOK 5 

Circus Escape 

BOOK 6 

The Ramadan Lantern Story 

1. d 

2. c 

3. c 

4. d 

5. b 

6. a 

7. c 

8. c 

9. b 

10. a 

1. b 

2. b 

3. c 

4. c 

5. c 

6. c 

7. b 

8. a 

9. c 

10. a 

Author: López, M (2022) 
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