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RESUMEN EJECUTIVO 

Higher institutions had to effectively incorporate information and communication 

technologies in the classroom due to the pandemic. In this context, online forums 

became a communication channel, where debate could be encouraged and, in turn, its 

impact on the development of adequate written expression was analyzed. To 

accomplish this, the researcher determined the extent to which the students' writing 

improved after the intervention. She identified whether the difference between the 

means was statistically significant. She also determined what specific aspect of English 

writing improved after the intervention. The research group consisted of 51 students 

enrolled in the seventh semester at a public university in Guayaquil. The intervention 

process only lasted 14 sessions, which were spread over 14 Saturdays. This was a 

quantitative study with pre and post measurement. Its approach was applied, 

descriptive and with a quasi-experimental design. Data collection came from an 

adapted and validated rubric that assessed writing in the forums from the perspectives 

of format and organization, content and structure, grammar, language and vocabulary, 

fluency, and spelling. Quantitative analysis of the data served to generate descriptive 

and inferential statistics. Findings revealed that the difference between the means of 

the pretest (M=6.74, SD=1.32) and posttest (M=8.60, SD=1.01) was MD=-1.85, 

SD=1.29. The increase at the end of the intervention was 18.6%. The difference 

between the means was statistically significant because the two-tailed p-value was less 

than <0.0001. Aspects of writing that improved after the intervention were related to 

"content and structure" (M=1.69; SD=0.22) and format and organization (M=1.60; 
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SD=0.21). Since the difference between the means (MD = -1.85, SD = 1.29) was 

statistically significant, the null hypothesis was rejected in favor of the alternative 

hypothesis. This decision was made under the significance level α = 0.05, effect size, 

d = 1.582621. It was concluded that the forums had a positive impact on the 

development of writing. These results could have implications for the use of active 

learning strategies and the development of English skills. It is recommended to carry 

out more research that addresses the use of forums to improve spelling, an important 

aspect in personal training and professional work. 
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CHAPTER I 

THE RESEARCH PROBLEM 

1.1 Introduction 

There are several factors that make the English language essential for communication 

in our current time.  To start, English is spoken as a first language by many populations 

in the United States, United Kingdom, Canada, and the Caribbean, making it the third-

most common native language in the world (Stein-Smith, 2017). Second, it is the most 

common foreign language. Because this language is so widely spoken, it has been 

called "world language" and is also referred to as the lingua franca of the modern era 

(Rau, 2019). That is why, everyone needs to learn this language to get in touch 

internationally. Lastly, English is also the dominant language in the sciences since 

most of the research and studies found in any scientific field are written in this 

language.  

The preference and importance of using this language in business, science and 

communication is because English is an effective language. The use of prepositions, 

articles, verb conjugation and tenses serve to express complex thoughts. The variety 

of tones is functional for expressing emotions and concepts because it shares the 

Roman alphabet, which is phonetic (representing sounds), and better describes the 

sounds of words and phrases. Those are the reasons why books, magazines, and 

newspapers written in English are available in many countries around the world, and 

English is the most used language in the sciences whose authors are not necessarily 

from English-speaking countries.  

Speaking a foreign language such as English favors the development of a global 

mindset. In addition, it allows access to information and better job and academic 

opportunities. Because a working knowledge of English is required, English is 

essential for the field of education. Education Ministries around the world mandate the 

teaching of English to at least a basic level.  Therefore, in many countries, children are 

encouraged to learn English as a second or foreign language, as is the case in Ecuador. 

At the university level, students in many countries study almost all their subjects in 

English to make the educational material more accessible to international students. 
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With the English language being so important for communication around the world, it 

is not surprising that the mother tongue of the web is English, and that most of the 

information stored in the world's computers is in this language. This important factor 

has been considered in the teaching of foreign languages to promote spaces for the 

construction of knowledge by innovative tools that mediate or allow access to non-

traditional resources and tools within the process. This is how Information and 

Communication Technologies (ICTs) have promoted the transformation in the 

teaching-learning of languages through various tools such as blogs, wikis, and social 

networks. Teachers have integrated the current forms of communication of this "cyber-

generation" such as emails and letters to promote interaction and communicative 

competence in the target language. In fact, the use of virtual forums has characteristics 

that mean that the conversation is not limited to just two people who emit and receive 

information but can be like a discussion group in which its participants not only 

communicate, but also, they transfer their different expectations.  

Nevertheless, writing in a foreign language can be a difficult, complex, and 

challenging task. This process requires a wide range of cognitive and linguistic 

strategies of which EFL students are mostly unaware. This difficulty and complexity 

are due to that each writing must be organized with main and secondary ideas. 

Therefore, students must know the purpose of their writing, which will lead to 

discovering a thesis, developing supporting ideas for the thesis, organizing, revising, 

and finally editing the thesis to ensure an effective error-free piece of writing. That is 

why EFL writing is one of the most important aspects of language teaching. 

Within this context, this research project focuses on the use of forums to develop EFL 

writing aimed at students of the Advertising and Marketing career at a university 

located in Guayaquil, Ecuador. To analyze the incidence of online forums to develop 

EFL writing, a quasi-experimental study was developed with a single group due to the 

limitation that exists with the number of students who study English in this career. 

Another limitation of this research was the time of the intervention, only three months, 

because other activities must be carried out during the semester. The research approach 

was quantitative. Data came from a rubric adapted and validated by two experts. 

Through the analysis and processing of data, descriptive and inferential statistics were 

obtained that helped determine the extent to which the writing of the students improved 
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at the end of the intervention. In addition, the researcher identified that the difference 

between the means was statistically significant. The aspects of writing that improved 

after the intervention were related to "content and structure" and format and 

organization. Since the difference between the means was statistically significant, the 

null hypothesis was rejected in favor of the alternative hypothesis. It was concluded 

that online forums had a positive impact on the development of writing since they 

allowed users to put into practice the use of the most common cohesive devices to 

connect ideas between different parts of the text and transition words and connectors. 

These results could have implications in the use of active learning strategies, and in 

the development of English skills. Further research was recommended to address the 

use of forums to improve spelling, an important aspect of personal training and 

professional work. This research project also includes five chapters. Each chapter 

contains information related to the research topic and is presented as follows: 

 CHAPTER I: This chapter focuses mainly on the introduction, justification, 

and objectives of this research. It explains the topic and the aspects related to the 

research. 

 CHAPTER II: This chapter describes the facts related with both variables 

through the compilation of scientific articles to support the topic of study. It is the 

literature review which provides the theoretical part of the study. 

 CHAPTER III: This chapter explains the methodological framework of the 

research and contains the location, materials and equipment, type of research, 

hypothesis validation, population and sample, data collection, processing, analysis, 

variables of the study and results. It encompasses all the information to get the results. 

 CHAPTER IV: This chapter includes the statistical results obtained from the 

methodological framework and covers the analysis and discussions of them through 

figures and data. 

 CHAPTER V: This chapter contains the analysis, discussion, conclusions and 

recommendations for future researchers, the references, and appendixes.  
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1.2 Justification 

According to Stein-Smith, (2017), the usefulness of English as foreign language 

among Europeans is 68% ahead of 25% for French (Stein-Smith, 2017). This may be 

because English has been classified as an effective language to express complex 

concepts and emotions due to its rich vocabulary and use of prepositions. Another 

feature of this language is that it shares the alphabet with unrelated languages. The 

Roman alphabet, which is used in English, has Germanic and French roots; and 

Spanish, which derives from the Vulgar Latin. These facts could be the reasons why 

English is the language most often studied as a foreign language worldwide. 

Since English is so extensively spoken, many non-native speakers around the world 

have found that they've been required to learn it to have better academic and 

professional opportunities. English is the official language of air transport and 

shipping; science, technology, and computers; and a major medium of education, 

publishing, international negotiation, and business management of the world. In fact, 

English has commonly been referred to as a "World language" (Rau, 2019). That is 

why many countries like Ecuador have chosen to include it in education from an early 

age. 

However, learning English as a foreign language is not an easy task. This language has 

spelling rules, irregular verbs, and phrasal verbs that can be confusing for some 

Spanish speakers. The teaching of English as a foreign language has faced different 

stages and approaches according to the times. This is how we find ourselves in an era 

where technology and social networks are a fundamental pillar for communication 

both in the field of work and research as well as in entertainment. This has obviously 

influenced how it is taught and learned today. 

Initially ICTs were used for distance learning. Nevertheless, it has been recognized 

that ICTs offer potential tools that benefit continuous training and promote virtual 

learning environments without the conditioning of time and space that traditional face-

to-face teaching requires. Therefore, it has gradually been integrated into education, 

especially the teaching of foreign languages. Currently, teachers include virtual 

environments such as forums, thematic networks, chats to focus learning on the student 

and assume a leading role. 
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Likewise, the web that, in addition to facilitating access to a large amount of 

information, also enables synchronous or asynchronous interaction. This technological 

and social environment has been applied by foreign language teachers to make use of 

the target language while exchanging ideas, building knowledge, or establishing 

relationships at different levels. In this way, there are more and more teachers 

expanding new tools with web 2.0 and the semantic web (Kumi-Yeboah & Kim, 2020). 

New technological developments also appear, such as blogs, video blogs, wikis, 

multimedia messaging and mobile messaging that are integrated into classes and these 

experiences are shared with other teachers through research. 

In this research, the virtual forum is used as a didactic strategy for the development of 

writing. Online forums are meeting places on the network that allow students to 

communicate and interact through written language in a group on topics of interest. In 

this space, students transmit their points of view, experiences and at the same time 

complement each other with those of the other participants. In this way, a discussion 

chain is structured where students, in addition to communicating in the language they 

are learning, also stimulate their critical thinking. 

Discussion is a powerful tool for online learning as it helps foster a sense of 

community, encourages interaction, and enhances student engagement. The online 

discussion usually takes place within forums where students can communicate, 

exchange experiences and ideas, ask and answer questions, expose situations, 

synthesize thoughts, reflect on what they have learned, or even improve skills. 

Therefore, the development of this work is justified from the sociocultural, 

constructivist, and communicative perspectives since knowledge is built through 

interactions and negotiation of meanings among students. 

Additionally, these advertising and marketing students must be able to write essays on 

topics of personal interest and write personal letters describing events, experiences, or 

impressions. Therefore, it is extremely important to create spaces and opportunities so 

that they can have enough interaction in English and develop writing through authentic 

communication. Online forums are that communication channel that offers a space for 

the exchange of real topics among its participants.  
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This type of analysis proposed in this research from online forums is what gives this 

work its originality and its results would have implications in the field of English 

language teaching, and in the use of active learning strategies. Since, with the 

development of writing, students will be able to obtain better job opportunities, 

complement their academic training and develop knowledge from different 

perspectives.  

 

1.3 Objectives 

1.3.1 General 

• To analyze the incidence of online forums as a means for the development of an 

adequate written expression through a quantitative study. 

1.3.2 Specific objectives 

• To determine to what extent students' EFL writing improved after the intervention. 

• To identify whether the difference between the means was statistically significant. 

• To determine which specific aspect of EFL writing significantly improved after the 

intervention. 
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CHAPTER II 

RESEARCH BACKGROUND 

Teaching approaches change over time and in accordance with the demands of today's 

world and its technological advances. That is why, in the teaching of a foreign 

language, the use of virtual resources such as forums has offered the opportunity to 

promote interaction and the use of the target language for various communication 

functions. The virtual forum is an asynchronous communication tool, in which the 

participants, students and teachers, can participate and communicate without having 

to coincide in space or time. Therefore, more and more teacher-researchers are 

studying forum design and using it to promote collaborative learning. 

To fulfill the objective of this study, which was to analyze the incidence of online 

forums for the development of EFL writing, two variables were conceptualized: 

Independent: Online forum. Dependent: Writing skills. To support the research, 

primary research sources were reviewed, such as scientific articles, digital books, 

online master's theses, in university repositories, and online academic sources such as 

Google Scholar, Jurn, Base, Doaj, Redalyc, in the countries of Canada, Spain, Nigeria, 

Mexico, Indonesia, Palestine, Brazil, Costa Rica, Colombia, and Argentina in the last 

five years. 

For the "Online forum" variable, the article by the author Aderibigbe (2021) entitled 

"Can online discussions facilitate deep learning for students in General Education" was 

found, carried out in Canada in 2021. In this work, she explored how the quality of 

students ' learning and posts are influenced by the deep learning approach in General 

Education classes through the online discussions. During her qualitative-quantitative 

research, 40 students of social science courses in a Canadian public university were 

advised to post their initial thoughts in response to questions in 200–300 words and 

make comments on at least two colleagues' posts. In addition, they also reflected on 

critical lessons learned through online discussions. The findings indicated that most 

students' posts were of high quality and were grounded in the deep learning approach 

through their engagements in online discussions and a reflective assignment. 

Therefore, online discussions can foster deep learning if instructors provide students 

with clear guidelines and reasonable time to engage with colleagues. 
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In Dialnet, the article "Creative writing in the digital age: the role-playing forum as a 

tool for learning in E/LE" by the author Moles (2019) was reviewed. This study was 

carried out in Valencia with the purpose of investigating the potential of role-playing 

forums as a resource for learning and developing written skills in E/LE to strengthen 

teaching through more innovative tools. The methodology of this research was based 

on two stages. The first was through field work whose main objective was to carry out 

an initial observation and data collection about the role-playing forums and their 

participants to design the technical part of the next phase. In the second phase, a 

questionnaire was applied to 349 Spanish-speaking users that allowed a series of 

conclusions to be drawn to delve into the potential of the tool and its possible 

application in the teaching of E/LE. The results showed that this tool was highly 

beneficial for the E/LE classroom due to the following characteristics: great versatility, 

collaborative as well as autonomous learning, sustained motivation, error control, 

online interaction, etc. In addition, the field study made it possible to recognize that 

most forum users perceive considerable progress in their writing thanks to their 

experience, which opens the door to the possibility that this tool becomes an attractive 

and effective resource for users. E/LE learners. 

In Google Scholar, three articles were found. The first article is by Gava and Dalla 

(2018) "A socio-cognitive approach to the development of EFL writing skills through 

a collaborative online discussion forum in a university course" carried out in Argentina 

in 2018. The main objective of the research was to analyze the impact of an online 

discussion forum (ODF) as a pre-writing activity on students' productions and 

perceptions. This study was carried out in the virtual classroom through the Moodle 

platform of an English Language II course at the Faculty of Languages, National 

University of Córdoba (UNC), in which ICT was used to promote a socio-cognitive 

approach to learning. development of writing skills. The results showed that the use of 

ICT offers possibilities of socio-cognitive development for the collaborative 

construction of knowledge through online dialogue and the application of higher order 

thinking skills. 
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The second article is by Edeh, et. al. (2019) entitled "Online Discussion Forum as a 

Tool for Interactive Learning and Communication" carried out in 2019. This study 

developed an Online Discussion Forum nicknamed "CSC forum" with a view to 

promote interactive learning, and communication among students, and teachers at the 

Department of Computer Science, Tai Solarin University of Education, Nigeria. The 

results proved effectiveness in the use of online forums in student-teacher interactions, 

communication, and information dissimilation to students on school/departmental 

activities. More so, the study affirms that teacher guidance is crucial to stimulate 

student's interest and participation in online forum. 

The third article "The effectiveness of online collaborative learning on student writing 

skill" corresponding to the year 2020 by the author Iman, (2017), aimed to investigate 

the impact of the use of online collaborative learning on students' ability to write 

descriptive texts. The researchers used pre-experimental methods where information 

was calculated using the statistical formula of the T-test. The results indicated teaching 

writing skills through online collaborative learning is effective because there is any 

significant difference in the achievement of the students’ score before and after taught 

by online collaborative learning. 

In the database called Base, three articles were found. The first was "The 

argumentative structure in postgraduate students from virtual forums" carried out by 

Veytia (2021). This mixed study carried out in Mexico had the objective of identifying 

the importance of the argumentative structure in 40 online graduate students, based on 

their work in the forums. Among the results, it was observed that the processes of 

argumentation, substantiation and reply were significantly enriched, by linking the 

revised theory in the materials and in the virtual sessions, as well as the previous 

knowledge and experiences that the students have in the field. educational. Regarding 

the quality of the speech produced, there was a significant improvement of 80% in the 

argument in the last forums in which the students not only supported their ideas with 

authors that were within the course material, but also added other authors because of 

the independent search for the topic. 

The second article “Synchronous online discussion: Teaching English in higher 

education amidst the covid-19 pandemic” was carried out by Rinekso and Muslim, 
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(2020) in Indonesia. This qualitative case study aimed at investigating EFL university 

students' perceptions and challenges on the use of synchronous online discussions. 

Data were based on three domains of communication types for e-learning: content-

related, planning of tasks and social supports. The findings exposed that the students 

had positive response to the employment of synchronous online discussion. They 

considered that synchronous online discussion was a good online teaching mode where 

task negotiation, task planning, opinions, questions, and answers can be done easily. 

In addition, they could improve critical thinking and writing skills as well as get social 

support. 

The third article “What to expect, and how to improve online discussion forums: the 

instructors’ perspective” by the authors de Lima, et. al (2019). This work, carried out 

in Brazil in 2019, aimed to identify benefits and difficulties of using online discussion 

forums from the instructors' point of view, and to provide a list of strategies and 

improvements that can mitigate the challenges and lead to a more participatory forum. 

The empirical study revealed three categories of difficulties related to the forum: 

difficulties in following the debate, difficulties with the structure of the forum, and 

difficulties in motivating students. The study also allowed the identification of eight 

strategies that are related to the behavior/action of the instructors and five categories 

of improvements that can be implemented in the forums. The results presented in this 

paper are relevant for understanding the instructors' perspective, serving as support for 

researchers, developers, instructors, and communities of distance learning. 

In the data base Jurne, the article "Educational Affordances of an Asynchronous 

Online Discussion Forum for Language Learners" of the year 2018 was found.  The 

researchers Zhong and Norton (2018) had the objective of the study to fill in the gap 

in the literature by providing insights into how New Zealand language learners engage 

with the online discussion forum and use it to facilitate their learning. Qualitative 

thematic analysis of the data of 20 second language (L2) learners revealed that the 

online discussion forum facilitated the co-construction of subject matter knowledge 

and enhanced learners' critical understanding. In addition, the postings proved that 

during the interactive, collaborative inquiry, students encouraged and helped each 

other emotionally and academically which helped foster group affiliation and learner 

autonomy. 
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The article “Impact of Web Based Learning on EFL: Using On-line Discussion Forum 

(ODF) to Enhance Students' Writing Skill” was found. In this work, the author Akmal 

(2017) provided his experience on the impact of web-based learning on writing skill 

of English as Foreign Language (EFL) learners. In this experimental research, he 

aimed to find its effectiveness for improving students' writing skills such as content, 

organization, vocabulary, syntax, mechanics, and styles of Indonesian students' 

writing. The results showed that the continuous postings motivated students of lower 

levels, who refrained from participating in class, to comment and make more use of 

the target language in the forums. Their interventions reflected improvements in their 

word combinations and grammatical cohesion due to constant feedback and the writing 

model of more fluent students in English. 

For their part, Jamalai and Krish (2021) in their research work explored English for 

Specific Purpose (ESP) students ‘utilization of an online discussion forum (ODF). In 

this single case-study method, the Malaysian students showed linguistic development 

in use of syntactic structure, wordlists, pronunciation, spelling and grammar checking. 

The findings also indicated that learners viewed the online environment as a safe and 

inclusive place to deliver ideas and develop critical thinking. 

For the variable "Writing skills", three articles were found in the JURN database. The 

first article was “Approaches in teaching writing skills with Creative Writing: A 

TESOL study for Indian learners”. In this study conducted in New Delhi, Kumar 

(2020) sought to explore the difficulties of creative writing which the students 

consistently face while writing and the effectiveness of creative writing for students. 

The method of the research is both qualitative and quantitative and it exposed that 

many students face many problems while building an argument. So, the students must 

have more opportunities to practice their writing and all their work must be encouraged 

in improving their creative writing. 

The second article “Evaluation and Promotion of Argumentative Reasoning Among 

University Students: The Case of Academic Writing” by the authors Rapanta and 

Macagno (2019) was carried out in Portugal. The objective of this exploratory case 

study was to show how core CT skills can be taught through academic writing in higher 

education research considering an interdisciplinary approach for social sciences and 
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humanities. Furthermore, they analyzed the application of an argumentative approach 

to academic writing and how it influenced the structure of arguments of first-year 

Ph.D. students. The results showed a significant change in the increase of sound 

argumentation strategies and the decrease of the ungrounded ones in students' 

academic writing. 

The third study “Difficulties Facing EFL Students in Narrative Paragraph Writing: The 

Case of First Year Students at Batna 2 University” was prepared by the authors Helala 

and Aboubou (2020). This descriptive analytical research aimed to identify the 

common problems and difficulties that 60 first year students face in writing a narrative 

paragraph. The results of the study showed that students struggled with many problems 

such as language use, vocabulary, mechanics, organization, L1 interference, and 

content. It was highly recommended to dedicate more time for written expression. 

Besides, teachers should emphasize in paragraph writing to support with its form and 

organization, construction of complex sentences, the use of subordination 

conjunctions, and the difference in the uses of tenses is needed to help students avoid 

errors and improve their writing quality. 

The article "Cohesive devices in written discourse: A discourse analysis of a student's 

essay writing" was found in the Google Scholar database. This study carried out by 

Bahaziq (2016) had the objective of defining and describing the cohesive devices, and 

to Emphasize the necessity of using these devices by analyzing a Michigan English 

Language Assessment Battery (MELAB) sample examination of a student's essay 

writing. The analysis showed that 71.08% of the grammatical devices used in the essay 

is reference. The remaining percentage (28.92%) of the total grammatical devices 

applied in the text is divided between conjunctions and ellipsis. The data analysis used 

in this study revealed the importance of using cohesive devices to produce effective 

writing. 

The second article was Analyzing the Cohesive Devices in the Essays Written by 

Second-Year English Major Students at the Université de Zinder, Republic of Niger. 

This research carried out by Ayodele, et al (2021) had the purpose of analyzing the 

cohesive devices in the essays written by second-year major students at the Université 

de Zinder, Republic of Niger. To collect data for the descriptive mixed analysis, the 
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eighty students were asked to write an argumentative essay on one specific topic. The 

findings revealed that the students' texts contained, in varying proportions, such 

cohesive devices as conjunction, reference and lexical cohesion. Furthermore, they 

indicated that most of the texts had little explicit conjunctive structure, suggesting a 

spoken mode. 

In the database called BASE, the article “Students’ attitudes towards EFL university 

writing: A case study at An-Najah National University, Palestine” was analyzed. This 

study carried out by Jabali (2018), focused on examining what the Palestinian EFL 

students' attitudes towards writing in general are; and secondly, whether the 

Palestinian EFL students feel any difference between expressing ideas while writing 

in English and Arabic. The study findings revealed that students had positive attitudes 

toward writing, the various writing courses offered by the university, the textbooks 

and teaching methods used, and their writing skills and strategies. The study also 

showed some further positive attitudes towards performance because most of the 

learners showed enthusiasm to do well at writing as they did not have negative 

conceptions about writing. 

The previously mentioned literature evidences the benefits of using online discussions 

for foreign language teaching in the context of motivation, vocabulary, grammar, and 

critical thinking. This research work will focus on the use of online forums to develop 

writing in the English language, especially in the use of cohesive devices. By focusing 

on this issue, the present study led to a basic consideration for language teachers in 

adopting synchronous online discussions in their teaching practice. 

 

2.1 Independent variable 

2.1.1 Defining online forums. 

Online forums are a type of computer-mediated communication that allows people to 

communicate with others by posting written messages to exchange ideas. Like other 

Internet-based learning environments, online forums provide a way to maintain 
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communication for students who are unable to meet face-to-face or who prefer to log 

in at different times (Cheng, et al.,2021) 

 

2.1.2 Applications of online forums 

The online discussion forum allows students to work together on projects in small 

groups, engage in ongoing discussions focused on course content, and "present" group 

project products to the rest of the class. A well-structured and properly facilitated 

online discussion can provide a learning environment that allows for the immediate 

application of new information to students' personal and professional lives. 

Furthermore, online forums are more flexible compared to face-to-face 

communication, as they provide time for reflection and thinking and allow both 

introverted and extroverted students to participate in online discussions. 

By participating in online forums, access to knowledge is free. Forum members 

voluntarily share their wealth of knowledge and experience with other members. In 

return, all forum members can benefit from this free knowledge infusion. Forums are 

also applicable for online discussions as they build a motivating social practice for 

today's generation of students who use technology to get in touch with friends and 

family throughout the day. In online forums, students develop their autonomy in 

language learning. Each participant is given more authority to shape or steer the 

discussion in whatever direction they prefer, while teachers may have relatively less 

control over learning interactions. A well-structured online discussion forum can 

provide students with ample writing practice (Mtshali & Maistry, 2020). 

The online forum provides opportunities to facilitate curricular goals through modern 

technology. Online discussion forums provide authenticity in writing and thus serve 

as a significant supplement to the writing curriculum. The implementation of the 

online forum seems to provide reinforcement tasks so that students can practice their 

writing. In addition to that, the online forum also facilitates collaborative learning. 

Students were able to share their ideas and opinions to produce better quality writing 

compared to doing the tasks independently. Online forums provide opportunities 

specifically for groups of students. Chinese students found that the virtual and text-
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based nature of the medium made it easier for them to participate in discussions and 

felt more comfortable with their written responses compared to face-to-face 

discussions (Oliveira, et al., 2021). 

 

2.1.3 Benefits of online forums 

Online forums provide many benefits to students and teachers. Students favor the self-

regulated and self-paced feature of asynchronous discussions compared to face-to-face 

discussions. Online forums create a discussion environment where students interact at 

their own rhythm. In addition, everything that is published is read repeatedly. 

Therefore, online forums rarely turn into heated discussions, as people have time to 

research and consider your comments before responding (Pinchbeck & Heaney, 2022). 

This, in turn, makes for high-quality discussion. The online forum is an ideal place to 

put a learning community and its learning objects on the same page. 

The participation of a teacher is essential to maintain the interest and motivation of 

students in online discussions. The teacher’s presence is significantly correlated with 

student learning satisfaction. Like other Internet-based learning environments, online 

forums provide a way to maintain communication for students who are unable to meet 

face-to-face or who prefer to log in at different (Rivera, 2019). To offer a successful 

discussion forum, teachers must be fully trained in the practical use of the sites and 

committed to interacting with them, believing in their relevance and benefit to 

students, and willing to spend time each week in the discussion forum with the students 

(Zayapragassarazan & Chacko, 2020). Teachers should take the time to familiarize 

students with online discussion tools and focus on familiarization and socialization in 

the online forum from the beginning. 

 

2.1.4 Benefits of online forums to EFL learning 

Online learning forums allow teachers and learners to interact with one another beyond 

the four walls and specified time. With OLFs, the learning process does not stop after 

the class meeting is over but can be extended beyond class hours. The discussion in 
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the class can also be conducted outside the class in online forums. Vygotsky (1978) 

asserts that learning occurs within a social context, and that interaction between 

learners and their peers is a necessary part of the learning process. The benefits of 

online forums are recognized and valued in the teaching-learning of foreign languages 

because they allow the student to take responsibility for their own practice of the target 

language, especially those who feel safer writing their contributions instead of 

expressing them verbally. 

For students who are shy about participating in onsite classroom discussion, uncertain 

how to express their opinions or ideas verbally, or do not have sufficient time to 

contribute to the class discussion, the online forum may provide a safe entry point for 

them to express themselves in a more organized manner. When online forum inputs 

are related to class lectures, class assignments, and class management, OLFs could be 

an alternative for them to participate and to be engaged in a more fruitful learning 

process (Rinekso & Muslim, 2020). Learners need to understand that their 

participation in online forum is designed in such a way that they are not only 

accountable for their own learning but also responsible to contribute to the success of 

the course objectives. 

For language classes, OLFs provide a new environment in which learners can use the 

language as well as interact with non-native and native speakers of the target language. 

According to blogging, an online tool like online forums, has promoted collaborative 

learning activities among students and contributed towards new knowledge (Zhong & 

Norton, 2018). Their findings also showed that students applied various L2 skills and 

expressed confidence while searching for information in the Internet to answer the 

given questions posted by the instructor in the forum. For example, 90% of the 

participants in the study by Gava and Dalla (2018) who had to carry out tests, not only 

reported that the discussion generated in the forums was essential to carry out the task, 

but the majority reported that they considered audiovisual information to complement 

your ideas. 

 

On the other hand, by working on the productions through a forum, the learner can be 

more aware of their evolution and their linguistic errors than they would be in other 
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types of role-playing activities, more focused on oral speech. The texts are registered 

on the platform, fully accessible to both the learners and the teacher, which makes it 

easier to keep track of those aspects in which the learner considers that they should 

improve (Moles, 2019). It is known that, among the many difficulties faced by 

someone who is learning a second language (L2), errors can be highlighted. In other 

words, the features of linguistic production that deviate from the target language 

(Vázquez, et al., 2017). These errors are a consequence, on many occasions, of the 

student's progress and show the communicative strategies that he/she uses (de Lima, 

et al., 2019). Error analysis in L2 consists of the investigation of what the learners do 

not know and how they try to solve this lack of knowledge. This information is 

essential for the teacher to know how to provide new teaching methodologies based 

on the feedback of the errors made by the students. Likewise, a link is established 

between the analysis of errors and the strategies used by the learner. 

There is no doubt that OLFs have made it possible for language learners to integrate 

independent learning experiences with opportunities for interaction and collaboration. 

This requires considerable self-direction, motivation, and initiative on the part of the 

learners. In the absence of body language and other cues of the face-to-face contexts, 

the instructor who must be a multi-tasker stimulates and sustains discussion to help 

learners build a sense of community learning online (Benitez et al., 2016). According 

to de Lima, et al. (2019), the teacher’s presence throughout the interaction in weblogs 

helped to stimulate the learners to be critical and it also ensured that the discussion 

promoted a positive learning environment. They believed that the discussion among 

students is not only influenced by the content of the task but the ability to manage the 

conversation by the group members. 

Nuraziza, et al. (2021) confirms that through OLFs, their participants have increased 

their level of confidence in using English to communicate with one another, something 

that they could not achieve through face-to-face communication. Even though, some 

learners also confessed that their consciousness in making mistakes is not as great as 

it is when they were involved in face-to-face communication using English. Most 

students at Universidad Nacional de Córdoba and Tai Solarin University of Education, 

Nigeria felt comfortable writing online and, expressed that they wrote more than ever 

before. They used the forum more actively than in a face-to-face classroom or chat 
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(Edeh, et al., 2019;Gava & Dalla, 2018). In turn, some students from Universidad of 

Valencia also mentioned that they liked to read what other students posted in online 

forums.  

The participation in online forums is perceived positively by the ELS students in 

language learning and language acquisition. It implies that lecturers concerned should 

not just create a platform for students but be part of the platform to stimulate valuable 

discussions to promote learning. Besides the face-to-face interactions, online forums 

can serve as a platform for a more dynamic learning process if optimally used. To 

achieve this, the researchers believe several considerations for effective participation 

in online forums are very important. Language teachers or instructors need to 

understand best practices and rationale for conducting Online forums. Simultaneously, 

students must be further exposed to the growing potential of how online forums could 

contribute to their learning process and must be made to understand that online forums 

are not merely for teaching but sharing and learning.  

2.1.5 Importance of online forums 

An online forum is a place where users post messages to discuss or share ideas on a 

specific topic. Contributions, comments, questions, and answers in a forum contribute 

to the development of writing skills. The use of online discussion forums has become 

a common tool and an effective way to engage students outside of the classroom 

(Rinekso & Muslim, 2020). Taking these definitions into account, online forums are 

discussion boards or message boards that allow users of a website to interact with each 

other by exchanging advice and discussing topics related to a certain topic. 

The integration of the online forum as a means of discussion is essential to overcome 

spatial and temporal barriers and promote collaborative learning. The online forum 

allows students to communicate beyond the limits of the classroom, at any time of the 

day. The online forum gives them the ability to schedule their reading and writing at a 

time that suits them best. Incorporating online discussion also provides opportunities 

and avenues for learners to share their knowledge, concerns, doubts, and difficulties 

with their classmates and with the educator. Students need to create rapport with each 

other and with the educator to avoid the feeling of isolation and lack of motivation 

(Hasani, et al., 2020) 
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2.1.6 Importance of online forums to education 

Web 2.0 has brought a lot of changes to the world of internet because it provides the 

opportunity to communicate and interact in a new and more meaningful manner. Due 

to the use of technology, the use of online communication is very present in a 

globalized world to interact, inform, and comment on common issues in real time or 

asynchronously. These characteristics were valued for educators and implemented to 

make an impact on education. Through online forums, teachers promote student 

participation in group work, use experience in posing questions and scenarios, and 

structure and relate the discussion to course objectives. 

The online discussion forum allows students to work together on projects in small 

groups in a friendly, open environment. They provide many benefits to students and 

teachers by working collaboratively. Through authentic tasks and topics, students 

participate in on-going discussions emphasizing learner-centered instruction and 

encourage students to give constructive feedback and suggestions (Peddibhotla & Jani, 

2019). Students experience, reflect and share the benefit of using threaded 

conversation. The role of the facilitator is creating guidelines that encourage 

collaboration and knowledge building through dialogue and references of other student 

postings. Students have demonstrated to be in favor of the self-paced, self-regulated 

feature of asynchronous discussions compared to face-to-face discussions. 

Well-structured and appropriately facilitated online discussions can provide a learning 

environment that allows the immediate application of new information to learners' 

personal and professional lives. By participating in online forums, access to knowledge 

is free and forum members could willingly share their wealth of knowledge and 

experience with other members. In return, every member of the forum can benefit from 

this infusion of free knowledge. There has been evidence that the messages composed 

by students in online forums include longer solutions for problem-solving and consist 

of deeper reflections compared to face-to-face discussions (Soon, 2022). Researchers 

have found that students can take more time to read, craft, reflect on their responses, 

and find relevant information when composing messages in such an environment 

(Aderibigbe, 2021;Edeh, et al., 2019). Besides, Benitez, et al. (2016) in their study 
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discovered that online members become more engaged in discussions and interacted 

effectively when a complex task required research and discussion because it was more 

suitable for small groups to work on collaboratively. When students are given 

problems related to their prior experience, the discussions show higher levels of 

interaction, and the participants show more passion for the topic. 

Online discussion forums provide an authenticity in writing and therefore serve as a 

meaningful supplement to the writing curriculum focused on course content.  The 

implementation of the online forum appears to provide reinforcement tasks to enable 

students to practice their writing and to facilitate collaborative learning. Students can 

share their ideas and opinions to produce better quality writing as compared to if the 

tasks were to be completed independently (Moles, 2019). In the case of de Zhong and 

Norton (2018), who conducted a research work in the University of China about how 

online forums benefit EFL learners to afford their language learning, she demonstrated 

that this tool facilitated the co-construction of subject matter knowledge and enhanced 

learners’ critical understanding.  For her part, Moles (2019) in her study at the 

University of Valencia showed that users of role-playing forums perceived a 

considerable development in their writings throughout their experience. Their 

productions presented a higher quality than those older ones because the ideas flowed 

more easily, the length of their texts was extended, and the depth and concern for 

details increased. These results support the idea that the online forums enhance the 

ability to discuss and to make a point supported with evidence of the course content. 

To summarize, online forum is a useful pedagogical tool to build a motivating social 

practice of current generation students who develop communication skills and improve 

their learning content and writing skills. Some potential benefits of regular online 

forum participation are intellectual exchange, learning new ideas and refining old ones, 

enjoying community membership, entering discussions more easily and feeling more 

comfortable with their written responses compared to face-to-face discussions. 
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2.1.7 Importance of online forums to language learning 

Online forums are important in language learning because of the conversational 

atmosphere that is created through online forums. Online forums are a crucial tool for 

students to acquire and practice their language skills. Online forums give students time 

to reflect and think and allow both extroverted and introverted students to participate 

in online conversations. Access to knowledge is possible through participation in 

internet forums where forum members can freely share their wealth of information and 

experience. Online forums are a crucial tool for students to acquire and practice their 

language skills (Zhong & Norton, 2018) 

 

The online forum takes teaching and learning beyond a confined learning environment 

like the classroom, bringing flexibility and convenience to teaching and learning. 

Students drive the learning process in online forums, with more emphasis on 

knowledge sharing than on lesson notes. An online forum creates a motivating 

environment for students to freely express their views and ideas with more confidence 

than in a traditional classroom. The online forum is an electronic platform for online 

learning, discussion, knowledge sharing, and dissemination of information. Online 

forums also bring together people with shared interests and mindsets, and members 

have the privilege to post messages in the discussion threads, interact and receive 

comments from others. students and instructors and thus create a deeper understanding 

of the topic being discussed (Hasani, et al., 2020).  

 

2.1.8 Importance online forums to EFL learners 

The use of online forums can improve student problem solving skills and competitive 

spirit among their peers.  Students can read threads of comments and contributions 

made by their peers.  After that, they compare their knowledge and bring out meaning 

on the topic being discussed (Rinekso & Muslim, 2020). These actions can improve 

their critical thinking skills and understanding of concepts since they can read through 

several comments of different views or approach to solving a particular problem. In 
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the same way, Kew & Tasir (2021) are in in favor of ongoing online conversations in 

a EFL community since learners feel the support of other peers, mentors and experts. 

For their part, Edeh, et al. (2019) explain that this level of confort encourage students 

to think independently and reflect on their and others opinions. 

This valuable tool eliminates time and space barriers through collaborative 

construction of knowledge. Some studies showed that Online Discussion Forums 

(ODF) were very useful in EFL classes during transition to virtual education. They 

served to interact, discuss, and review content and vocabulary. Students from a 

Colombian University reported that ODF contributed to learner autonomy, time 

management and control over their own learning (Gava & Dalla, 2018). The study of 

Edeh, et al.(2019) revealed that online forums offer a safe environment for shy EFL 

students to express their ideas easily with more confidence than they do in a face-to-

face class. Students demonstrated being more motivated and engaged to the learning 

because they can interact from any location without much pressure. 

 

By having access to different views on a topic provided by other members of the 

forum, the facilitator can enhance student understanding of a given course content.  It 

can improve student’s ability to lead a discussion or to think critically to contribute 

productively or respond to a given discussion. Moreover, they can interact at their own 

pace and according to their level of proficiency. t is evident that ODF is a form of 

learning through networking which provide opportunities for students to seek, obtain, 

and share information, and it has beneficial impact on the teaching and learning 

process. That is why students’ participation in an online forum enables them to think 

deeply to contribute effectively on the platform with relevant information during 

discussions. 

 

2.1.9 The online discussion 

According to Vázquez, et al. (2017) an online forum is also known as a message board, 

online discussion group, bulletin board or web forum. It differs from a blog. An online 
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forum is a discussion area on a website whereby members can post discussions, read, 

and respond to posts by other forum members. A forum can revolve around any subject 

in an online community. Like other internet-based learning environments, online 

forums provide a way for maintaining communication for learners who are not able to 

meet face-to-face or who prefer logging-on at different times (Rinekso & Muslim, 

2020).  Online forums can be defined as accessible group communication space for 

academic discussions that contribute to the development of strategic critical thinking 

based on dialogue.  

The purpose of virtual forums is to spark a debate and not necessarily exhaust a topic. 

The initial ideas, exposed in brief and agile documents, fulfill the function of locating 

the participants in a problem, motivating them to intervene in the discussions and 

giving them the opportunity to contribute with their points of views (Rinekso & 

Muslim, 2020). Through online discussions, lecturers and students participate directly 

and analyze a topic from diverse points of view. To increase the cognitive level, online 

discussions can also be aligned to Bloom’s Taxonomy. In the stage of remembering, 

teachers ask students recall facts and key concepts from previous lessons or 

background knowledge. Then, in understanding stage, they will describe ideas, 

discuss, and summarize the important information. In applying stage, students will use 

the previous and new knowledge in new ways through manipulating concepts, 

experimenting and problem solving. In the meantime, creating connections as well as 

organizing thoughts refer to analyzing stage. Then, in the evaluating stage, learners 

justify and reframing their ideas. Lastly, in the stage of creating, students will be able 

to produce new information based on their own prior knowledge and thoughts 

(Rinekso & Muslim,  2020).  The corroboration of their arguments in online 

discussions supports the process of students’ knowledge building and cognitive 

development. 

 

2.1.10 Constructing learning in online forums. 

 Having access to several opinions and resources can inspire students to show more 

interest and commitment to class activities. Information from many sources and 

contacts can be elicited and the diverse thoughts can be used for completing class 
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assignments and to generate ideas and brainstorming for writing activities.  Aderibigbe 

(2021) stated that a well-designed and executed online forum board can promote 

students’ collaboration, motivation, and other social constructivist attributes of the 

learning process. According to the findings of an empirical study conducted by 

Rinekso and Muslim (2020), they showed that the benefits of participating in online 

forum include encouraging intellectual support in terms of sharing of ideas, introvert 

free expression of opinion, more participation of students than in a face-to-face class, 

promotion of social interaction, opportunity of clarification among learners, and 

provision of motivation to be involved with the course content.  

Learning occurs in every time students are interacting in online forums. Students and 

teachers can upload tutorial videos for further learning after the normal classroom 

experience (Edeh, et al., 2019). This can improve student’s learning experiences and 

afford teachers the opportunity to assess the quality of their teaching and the 

progression in learning. ODF complement the traditional approach to teaching. For 

instance, sometimes a teacher may not be able to conclude a given lesson or topic due 

to insufficient time assigned for such course, but he/she can maximize the 

opportunities provided by ODF to upload such lessons or materials for further 

discussions with the students (Syahida & Irfan , 2015). It increases the level and quality 

of interactions between teachers and students. 

Online forums promote diversity of viewpoints regarding class topics. Following a 

given course outline, students can pick a topic for the next class and discuss it 

extensively on the online forum before the class, and then formulate questions on it to 

be posed to the teacher during the class. This can increase student understanding of 

various subject concepts and then motivate them to contribute effectively to the 

classroom by acknowledging their experience or posture toward a topic (Gritsenko, 

2016). One of the most appealing features of online discussion forum is that it provides 

opportunities for students to take ownership of their own learning, and this can spur 

them to easily create or construct knowledge (Syahida & Irfan , 2015). Learners can 

easily link up with other learners online leading to exchange of learning materials, 

ideas, and skills in related areas.  
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2.1.11 Forums and constructivism 

This particular use of the discussion forum to negotiate and construct knowledge, is an 

example of using the technology as a cognitive tool and not simply as another kind of 

blackboard or one-way communication method. The online forum is a web-based 

application that brings people together with shared interests and mind-set. Members 

have the privilege to post messages to the discussion threads, interact and receive 

feedback from other students and instructors, and hence create a deeper understanding 

of the subject matter being discussed.  This way helps virtual forums become cognitive 

tools to stimulate cognitive learning strategies and critical thinking (Veytia, 2021). 

Students engage with course content in discussions and group work in generative 

processing of information guided by the teacher so that learning and affirmation of it 

occur. 

Students' social skills are developed through the interaction provided by online forums. 

Vygotsky's models of learning involving the social interaction of peers, the scaffolding 

by more able peers, and the use of language as a mediation tool of cognitive 

development all have opportunities for enactment in the use of the discussion forum 

within a web course environment (Moles, 2019).  Students draw upon their own 

experiences and interpretations and share these with the group discussion (Rinekso & 

Muslim, 2020). They draw on their own teacher stories to relate to the course content. 

They read other student responses and interpretations and compare these with their 

own thoughts. This involves the processes of reflection and the construction and re-

construction of domains of knowledge. The resulting kinds of learning from these 

processes are not a regurgitation of a lecture or reading. It is a negotiated interpretation 

of knowledge with student ownership. The learning is deeper and more long lasting, 

and students refine their thinking and their voice. 

 

Instructors also provide social role-modeling of appropriate online behavior, even 

assisting students in becoming better students. Instructors, in the intellectual role, 

guide the students’ journey to understanding (Cerrudo & Ferreyra, 2015). This is 

accomplished by probing and questioning students about their responses, by 

summarizing main themes, and by linking these to assignments such as readings, 
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written responses, and independent and group projects (Edeh et al., 2019). The 

constructivist teacher focuses on the process of learning and the outcomes (Gómez, 

2018). This type of teacher gives many opportunities to express understanding, as a 

primary goal in constructing knowledge and the application of the learning in an 

immediate and meaningful way. For instance, discussion board posts serve as learning 

artifacts as well as springboards for more learning and the development of community.  

These opportunities for learners are limited only by the imagination of the teacher-

guide. In the case of discussion boards using constructivist principles, the teacher may 

develop discussion topics that are open-ended enough to allow the individual learner 

to incorporate individual experiences, interpretations, reactions, and opinions into 

discussion responses (Loayza, 2022). A learner community can be built in the 

discussion area by requiring students to respond to two or three classmates each week, 

in addition to posting their own ideas. Another valuable use of the discussion board is 

to provide forums that require students to research an area of interest and report back 

to the class in the forum (Soon, 2022). For instance, in the case of business courses, 

teachers can ask students to seek out management-style information from a website of 

their choice. Therefore, they will post their findings (in their own words), report why 

is important or how it appealed to them, and then evaluate the material and the website 

for validity and usefulness. In such an exercise, the students are allowed to focus on 

something of interest to them, and they construct a piece of knowledge that becomes 

theirs. 

Constructivist learning also incorporates collaborative elements. While group projects 

are not always favored by students, they have great value in many classrooms, 

including those on the Internet. As with any element of online instruction, much-

advanced planning should be done to diminish any adverse effects of group work on 

students who favor online learning (Cerrudo & Ferreyra, 2015). Additionally, the 

instructor should build in as many collaborative opportunities for group work, 

including but not limited to face-to-face meetings, private discussion forums for 

groups (even giving points for everyone making an initial post in their forum), and 

encouraging the use of virtual chat components such as instant messaging and the 

component in content management systems like Blackboard. This instructor attends 
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the first such chat for each group. Other group management and grading tools used 

may be identical to those used in a traditional classroom. 

 

2.1.12 Social construction of knowledge and social networks 

The first scholars to recognize online communication had the potential to represent a 

new generation of distance education were Lauzon and Moore. For example, Kelly 

(2004) studied questions related to online interaction, particularly, related to the effects 

of the frequency of interaction, types of students, subject matter, alignment of 

interaction and learning objectives, and the effects of interaction on student 

satisfaction.  Two decades later, Moore and Kearsley (2017) published what would 

become a standard textbook on distance education in the USA, in which they devoted 

a chapter to technologies and media that included a section about learning management 

systems where they state "the most valuable feature to be the asynchronous threaded 

discussion forum in text format. A discussion forum allows students and instructors to 

interact by posting and reading messages, while each has the flexibility regarding when 

they do it." 

Brunner’s, (1960) Constructivism and the concept of Zone of Proximal Development 

developed by Vygotsky were considered as interactional theories of cognitive 

development, which entail learning outcomes such as thinking, conceptual knowledge, 

ability to use the tools of one's culture, and awareness of one's own thinking to interact 

with the instructor, peers, and the sociocultural environment to solve problems 

(Brunner, 1960;Vygotsky, 1978). The Interaction Analysis model was created by 

Gunawardena, et al. (1997) to examine knowledge construction in an online 

environment mediated by computer communication. The model's theoretical 

framework is based on social constructivist principles, so it considers knowledge 

construction as a function of interaction. The authors of this model put forward 

definition of interaction that considers "the entire gestalt formed by the online 

communications among the participants" (p. 407) and presented an analogy between 

knowledge construction and a patchwork quilt as an organized whole with many 

unique messages sewn together. This definition of interaction is different than other 

definitions in that it does not focus only on individual relations, but on the totality of 
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interconnected relations that emerge from online communication, so the authors argue 

for considering an entire message/post as the unit of analysis. 

 

2.1.13 Online forums: A community for learning 

It is believed that online forum enables the creation of a learning community that is 

important for fostering learning yet could be lacking in distance learning programs. It 

is imperative that educators who need to design an e-learning course for distance 

learners be aware of how online forum discussion could promote a sense of community 

among distance learners and the teacher’s roles in managing the online forum 

discussion (Edeh, et al., 2019). Thus, this study was embarked to investigate these 

issues. It is hoped the findings could provide better insights on how both the course 

designers and distance learning educators (DE) could integrate online forum to 

develop effective learning community. 

The concept of learning community is very important for many distance learning 

programs particularly when the learners are geographically apart from each other. 

Distance learners (DL) need to communicate with each other to have a sense of 

belonging and community; therefore, reducing the number of dropouts (Gritsenko, 

2016). Zayapragassarazan and Chacko (2020) argue that one of the reasons that the 

discussion forums create a strong sense of community among students is because they 

can talk about the shared experience they are having throughout the course. Something 

that would be less likely to occur when students move through a course at their own 

pace. In fact, they report that self-paced versions of the same courses generated vastly 

less discussion among students. 

 

2.1.14 Online forums: A tool for asynchronous learning 

Online forums are more flexible compared to face-to-face communication as they 

provide time to reflect and think and allow both introverted and extroverted students 

to be involved in online discussions. Online learning tools could allow students to 

share ideas with their peers by reading and reflecting on other students' posts and 
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comparing each other's progress (Aderibigbe, 2021). Determining the interaction of 

students in online learning is important for the construction of knowledge since the 

interaction influences the quality of distance learning. 

 

The asynchronous online community creates the core foundation for many current 

distance education courses and forms the basis for the creation of online learning 

communities that can overcome barriers of time and place.  Students report a more 

meaningful experience when they were be able to interact with their peers (Benitez, et 

al., 2016). The greatest potential for effective use of online communication as a 

learning tool is when the students are ‘at a distance’ from the school and their teachers 

(Cerrudo & Ferreyra, 2015). In research conducted by students have been found to be 

in favor of the self-paced, self-regulated feature of asynchronous discussions 

compared to face-to-face discussions where students can interact with their peers and 

their instructor directly, whereas students in the online environment can interact 

primarily through computer-mediated communication (CMC) using tools, such as 

discussion forums, emails, chat, etc. (Jacobi, 2017).  

In an asynchronous online class, students engage in social and cognitive interaction by 

reading and responding to their instructor's and peers' posts. Vygotsky (1978) 

mentioned that learning takes place through the interactions students have with their 

peers as they learn from each other. He emphasized the role of mutual engagement and 

co-construction of knowledge. The asynchronous online learning community has been 

the most widely adopted interaction environment in CMC due to the advantages 

associated with it (Zhong & Norton, 2018) 

The communication (CMC) can enhance knowledge building and it has a positive 

potential to increase interaction and participation among students. The study findings 

confirmed the effectiveness of asynchronous online environment in supporting online 

learning community. According to Aderibigbe (2021) asynchronous discussions 

provide the opportunity for students to develop subject-based skills, collaboratively, 

learn with their colleagues, and engage with their facilitator. In contrast, it is reported 

that some students didn’t find online tools beneficial, specially who depend on their 

instructors and struggle following online guidelines. 
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2.1.15 Interaction in online forums 

An online forum is an e-learning platform that provides students with privilege to post 

messages to the discussion threads, interact and receive feedback from other students 

and instructor, and hence create a deeper understanding of the subject matter being 

discussed. In education, they have been deployed to complement traditional learning 

techniques such as lectures and tutorial. Online discussion forums (ODFs) harmonize 

with the educational philosophy that makes communication a necessary tool and 

fundamental mechanism for effective learning (Soon, 2022). It was discovered that the 

interaction of the learners with both human and inanimate objects, and their 

participation in technology mediated education, were essential for the quality of their 

learning experience, which can enrich the process of knowledge exchange among 

participants and has positive effects on the students’ performance (McNamara & 

Brown, 2021). Consequently, online discussion forums (ODFs) can be successful in 

enhancing collaborative learning by attracting students to participate and interact. 

For students who are shy about participating in onsite classroom discussion, uncertain 

how to express their opinions or ideas verbally, or do not have sufficient time to 

contribute to the class discussion, the online forum may provide a safe entry point for 

them to express themselves in a more organized manner. When online forum inputs 

are related to class lectures, class assignments, and class management, OLFs could be 

an alternative for them to participate and to be engaged in a more fruitful learning 

process (Gritsenko, 2016; Edeh, et al., 2019). Learners need to understand that their 

participation in online forum is designed in such a way that they are not only 

accountable for their own learning but also responsible to contribute to the success of 

the course objectives.  

It is during the series of discussions in OLFs, learners will go through the thinking 

processes as prescribed by Bloom’s Taxonomy. While searching for information on 

the Internet to answer the given questions posted by the instructor in the forum, 

learners need to read, identify, select, classify, compare, and contrast, analyze, and 

synthesize the information, and later reconceptualize and reconstruct ideas or views 

that are meaningful to them and share their writings with the forum members (Syahida 
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& Irfan, 2015). For language classes, OLFs provide a new environment in which 

learners can use the language as well as interact with non-native and native speakers 

of the target language. According to Rinekso & Muslim (2020) blogging, an online 

tool like online forums, has promoted collaborative learning activities among students 

and contributed towards new knowledge. Their findings also showed that students 

applied various L2 skills and expressed confidence. 

There is no doubt that OLFs have made it possible for language learners to integrate 

independent learning experiences with opportunities for interaction and collaboration. 

This tool requires considerable self-direction, motivation, and initiative on the part of 

the learners. In the absence of body language and other cues of the face-to-face 

contexts, the instructor who must be a multi-tasker stimulates and sustains discussion 

to help learners build a sense of community learning online (Gómez, 2018). According 

to Veytia (2021), the teacher’s presence throughout the interaction in weblogs helped 

to stimulate the learners to be critical and ensured that the discussion promoted a 

positive learning environment. They believed that the discussion among students is not 

only influenced by the content of the task but the ability to manage the conversation 

by the group members. 

Online discussions done in small groups are more effective as opposed to online 

discussions done in medium sized or large groups. According to Peddibhotla and Jani 

(2019), small groups give members opportunities to employ themselves in 

collaborative tasks as well as replicate each other’s experience effectively. Jacobi 

(2017) claims that online discussions in small groups create a “high sense of presence” 

and a “growing sense of community”. She says that learners appreciate online 

discussions because they could change their views in text anytime and have control of 

what they are presenting to others. Apart from that, personal communication that takes 

place in the OLFs strengthens the members’ bond with one another and creates a 

learning community (Aderibigbe, 2021). He suggests that tutors play an important role 

in cultivating communicative approach among forum members. A tutor must provide 

clear explanations regarding the topics posted while learners need to be willing to take 

risks in expressing their views and learning to others. It is suggested that through the 

integration of constructivist pedagogy in OLFs students’ communicative competence 

could be developed and enhanced. 
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2.1.16 The theory behind the use of forums 

Compared to face-to-face interactions, online forums provide an avenue where class 

material can be reviewed, discussed, and reinforced. The underlying presumption is 

that knowledge can be constructed by an online asynchronous dialogue of class 

material. Cerrudo and Ferreyra (2015) stipulates that it will enhance learning, 

including increased motivation, engagement, and deeper levels of understanding. 

Therefore, Communications technologies, such as online forums, enable students to 

discuss class material in an asynchronous manner because this communication channel 

supports discussion outside the classroom and is flexible for students that work full-

time (Gritsenko, 2016).  The underpinning theories behind the online forum discussion 

are constructivist, cognitive and connectivism theories. 

 

The Constructivist theory presumes that students monitor and participate actively in 

their own learning process. Aderibigbe, (2021) used a constructivist interaction 

analysis model to evaluate learning in an online community.  The author mentioned 

that when they are in control of their own learning process they would perform better 

and achieve better results.  In the same way, Castro, et al. (2016) stated that the use of 

online forums promoted flexible and self-regulated learning allowing students to take 

control of their learning and become more involved in decision-making with respect 

to their own learning. Alternatively, some constructivists like Dewey, (1963) and 

Vygotsky (1978) advocate that knowledge is constructed not transmitted because that 

learning should be a social process. Students learn better when they are interacting and 

sharing relevant experiences with the enough support classmates and instructor. 

To promote cognitive presence, students can have time to critically analyze questions 

and reflect on their reading and personal experiences.  According to Syahida & Irfan , 

(2015), students did not simply regurgitate information, they assemble on the websites 

but transformed the information using their critical thinking and higher order thinking 

skills like classifying and reasoning, analyzing errors, constructing support, and 

analyzing perspectives. Therefore, this activity activates their interest in exploring the 
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topic, incorporating their own ideas and willingness to share their thoughts. 

Cognitivists believe that human learn in linear form because they go through a few 

stages when they develop their intellectual capacity, but it does not stop when the 

learners reach a certain age or a certain stage (Kew & Tasir, 2021). Dong, et al. (2020) 

agrees that for a person to learn, he must first need to understand. At the following 

stage, they integrated both linguistic knowledge and content knowledge to write on the 

subject matter. Then, they revise and rewrite. Only when the students have both 

linguistic and content knowledge a constructivist approach could be adopted. 

The connectivism is a learning model that acknowledges major shifts in the way 

knowledge and information flows, grows, and changes because of vast data 

communications network.  Forums may play a real connective role if they are 

functioning as a community (Cesar, 2017). Due to their openness, Massive Online 

Open Courses (MOO) environments promote autonomy, responsibility, and 

independence when deciding when, how, on what topic, and with whom they want to 

interact. Students receive direct feedback –peers respond to questions and discuss new 

issues and relevant information with the learning community. Nevertheless, it is 

necessary to be clear that a virtual learning community shares the following six 

criteria: active, and a core of regular participants; shared purpose, culture, norms, and 

some values; support; conflict resolution; self-awareness of group; and hierarchy 

(Dubosson & Emad, 2015). These elements help the participants project their 

personalities, intervene at their own pace, and strengthen their social identity of each 

of them. 

Although the construction of knowledge is a key consideration, the use of information 

from others and content from teacher would help in the learning and practice of 

grammar and sentence construction, especially for the weaker students. At this level, 

the students can make complex and intelligent decisions using higher-level thinking 

skills, which is the basis of cognitivism. However, the use of virtual resources for 

pedagogical purposes is the means, together with the support of the teacher, to 

strengthen that knowledge and promote collaborative learning through the opportunity 

for interaction, feedback, and content of the virtual community. 
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2.1.17 Attitudes towards the use of online forums 

The increasing use of the Internet over the past two decades, by its extension to 

educational contexts, has provided language learners with new opportunities for more 

interaction with people, objects, and events in the society, which is a key factor in 

developing language skills from a sociocultural view of learning. Almost everyone has 

the experience of communicating with a peer via computer in one form of online 

communication to discuss topics, inform or even make friends.  Due to is interactivity, 

some specialists and professionals are including online communication such as forums 

in educational settings in general, and language learning in particular (Gritsenko, 

2016). Students have shown that they benefit from the use of virtual forums in their 

learning because they have provided them with linguistic input, critical understanding 

of the course content, personalized feedback from teachers and classmates at higher 

levels. 

Concerning language learning, online communication increases learners’ access to 

comprehensible input, and provides them with opportunities to practice producing the 

language. This is a great help especially in contexts where the foreign language is not 

widely used, and learners do not have much exposure to language outside classroom 

setting (i.e., English as a Foreign Language contexts). Manegre & Gutierrez-Colón 

(2020) conducted a study to analyze Knowledge Building forums for evidence of 

foreign language learning. The results showed that the students improved their 

performance, participation, and high confidence levels. Above all, comprehension of 

the subject matter and writing abilities in the L2. For their part, Zhong and Norton 

(2018) showed that during the interaction and collaboration of students in the forums, 

the learners helped each other emotionally and academically which helped foster group 

affiliation and learner autonomy. The use of virtual forums reflects that students are 

more motivated to participate and take risks in the use of the language, which 

contributes to a better understanding of class topics, through the texts of classmates 

and due emotional support and peers with diverse learning styles and knowledge 

levels. 

Online discussion forum strengths the co-construction of subject matter knowledge 

and enhancement of critical understanding.  According to Benitez , Barajas, et al. 
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(2016) This tool provides added value to the teaching-learning process since it 

promotes debate, opinion, points of view, the consensus of ideas, and the shared 

construction of knowledge. Aderibigbe (2021) conducted a study that showed that 

students explored the concepts and discussed critically with logical arguments and 

personal experiences, respecting the given guidelines to understand class topics. The 

case of the study carried out by Veytia (2021) stated that the quality of argumentation, 

rationale, and reply of university students benefited significantly because they linked 

the theory of the study material with previous knowledge and added search 

information. independent of the topic. Castro, Suárez, & Soto (2016) collected the 

opinions of their students, who mentioned that the virtual forums stimulated their 

mental skills to investigate, generate their own opinion, and show critical sense. 

Regarding the cognitive dimension, they stated that they improved in understanding, 

reflecting, debugging, synthesizing, and arguing complex information, as well as 

making a value judgment about their own and others' ideas. The virtual forums show 

different types of experiences and opportunities to reflect on topics of interest and 

strengthen critical thinking and respect for the opinions of others. 

Virtual forums favor collaborative learning through constant feedback from teachers 

and classmates. Edeh, et al. (2019) developed an Online Discussion Forum nicknamed 

“CSC forum” to promote interactive learning, and communication among students, 

and teachers. The results showed students were enthusiastic to discuss on several 

topics posted to the platform and students communicated freely with the teacher 

compared to the face-face traditional classroom where the teacher is often seen as a 

producer of knowledge.  The students who participated in the study by Benitez, et al. 

(2016) highlighted that the use of online forums provided answers and guidance to 

their doubts and concerns. In addition, they highlighted that they felt more motivated 

to participate in collaborative work through constant contributions, which created a 

more enriched learning community in which the deepening of the study topic became 

evident. This shows that peer input can be the linguistic model that contributes to self-

feedback and performance improvement. 

Asynchronous virtual forums offer more opportunities to use the target language for 

groups of students who have low levels and who are usually relegated to traditional 

classes. Students often find themselves in very diverse stages of learning in the same 
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class, so the weak students, who need more attention and guidance, are often neglected. 

It is said that those learners, especially at lower levels, who need more time for 

processing the language to say what they mean, can express themselves more easily in 

asynchronous communication (Kumi-Yeboah & Kim, 2020). Also, while not being 

under pressure of time for making the sentences, learners can pay more attention to the 

grammatical form as well as meaning (Vázquez, et al., 2017). Another advantage of 

the asynchronous communication is that the transcripts of the discussions held are 

permanent on the hosting webpage, to be reviewed later if needed. That is, unlike 

synchronous discussions such as instant messaging, the asynchronous conversations 

are at least temporarily archived. This mode of communication allows everyone’s 

voice to be heard, including those who do not normally participate much in traditional 

face-to-face classroom discussions. 

However, the use of virtual forums in teaching must have its corresponding learning 

objective, so the participation of the teacher and the practice is essential for it to be 

fulfilled. In a study carried out by Vázquez, et al. (2017) who analyzed the types of 

errors made in written production during the free use of the English language, without 

carrying out directed grammatical activities, they obtained a result that the errors made 

by the students were on many occasions a consequence of the immediacy of the 

speech, the result of compensation strategies in which the student transfers structures 

from his first language to the second; and generalization of grammatical rules of the 

second language.  

Online forums can offer many benefits in enhancing learning, collaboration, and 

construction of knowledge.  Some of the affordances offered include opportunities to 

express and share ideas, time for reflection, better understanding of in-class topics, 

thoughtful discussion of the course materials and developing critical thinking. 

Research has also shown that when learners try to organize their thoughts and write 

them down in words for an authentic audience, deeper cognitive processing may be at 

work, leading to more learning. Discussion forums expose learners to a broader range 

of views than face-to-face talk, enabling them to develop more complex perspectives 

on a topic. Another important advantage of this mode of communication is that it 

allows everyone’s voice to be heard, including those who are in low levels or do not 

normally participate much in traditional face-to-face classroom discussions.  
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2.1.18 Online forums to develop the writing skill. 

Online forums are computer mediated communication which allows individual to 

communicate with others by posting written messages to exchange ideas. Like other 

internet-based learning environments, online forums provide a way for maintaining 

communication for learners who are not able to meet face-to-face or who prefer 

logging-on at different times (Castro, at al., 2016).  As regards the use of the online 

forum, some studies report on the outcomes of the use of this tool in a variety of EFL 

contexts and suggest its effectiveness to enhance studentsꞌ collaboration, critical 

thinking, and writing skills.  

Writing is one of the most fundamental skills students develop when they are learning 

foreign languages. This skill is integrated with other skills, particularly listening 

(input) and speaking(output).  To put in a different way, people can collect knowledge 

from radio, television, social media, and personally engage with their teachers who ask 

to write about those topics. Maulidah and Aziz (2020) explains that writing is the final 

product after students have been practicing multiple writing phases. Good writing 

means good grammar, material, intent, and student's view of the value of writing for 

good writing. 

Manegre and Gutierrez-Colón (2020) work review the interactional features of forums, 

their potential for improving written communication, autonomy, and reflective 

thinking, as well as the key role of teachers in motivating students’ participation. On 

the other hand, Rinekso and Muslim (2020) based their study on three domains of 

communication types for e-learning: content-related, planning of tasks and social 

supports. the students showed a positive response for negotiation, task planning, 

opinions, improvement of critical thinking and writing skills as well as get social 

supports. The results of Jacobi (2017) coincide with those of the other studies, and he 

also adds that the students reported feeling better working in small groups of a 

maximum of eight classmates because they were more manageable to accomplish the 

posts and they could get to know others better.  
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Being writing a production skill that can be challenging for some students, forums help 

students to posture and organize their ideas prior to a final project or assignment. To 

illustrate this, Gava and Dalla (2018) demonstrated that the online dialogue was 

supportive to carry out the essay writing task. As regards the types of information 

included in the essays because of the online debate. Additionally, most EFL students 

integrate information from other sources from the class such as videos to create 

arguments.  In their results, they also mention an improvement of levels of higher order 

skills and cognitive abilities in Bloom's taxonomy. 

Writing requires time to organize ideas, so asynchronous virtual forums are used by 

students who have different learning styles or need more time to write. In Jacobi's 

research (2017), students had eight days to discuss a specific topic posted by the 

teacher. This time frame allowed learners to process the questions and reflect critically 

upon them. During this period, the students were able to read the other postings, which 

allowed them to provide a response with more insight. 

 

2.2 Dependent variable 

2.2.1 Defining writing. 

Writing is a means of communication that serves to express ideas, opinions, and 

thoughts. EFL writing involves a process made up of five categories: content, 

organization, vocabulary, grammar, and mechanics. Writing in EFL is the main 

language skill to improve knowledge in academic and business fields, such as 

administration and management activities of governmental and non-governmental 

institutions of social life in the world (Salmani, 2018).  

 

2.2.2 Describing the importance of writing. 

Writing is a very important and demanding skill. It plays important role in different 

aspects of human life. These roles are reflected, first, in the fact that it is a mode of 

communication between people and communities. Second, it helps maintain languages 
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and transmit knowledge of these languages from generation to generation and from 

one culture to another. This appears in the need for writing in English for different 

purposes within the general objective of carrying out intercultural communication. For 

example, English writing is used for international correspondence between people 

from different countries around the world (Wang, 2015). 

Communicative Language Teaching (CLT) then moves towards seeing writing as the 

exercise of language skills. With writing viewed as a communicative skill, EFL/ESL 

students are expected to be more empowered (Coe, 1988). From the early years of 

GTM, through the era of other language teaching approaches such as ALM, to the 

more recently introduced CLT, writing has been an important aspect of language 

teaching. It continues to be taught as a language skill, although each of the teaching 

approaches places a different emphasis on writing (Doggett, 1986). This skill supports 

for language learning, to reinforce grammar, vocabulary, and reading, and even use as 

a means of communication (Haiyan & Rilong, 2016).  

 

2.2.3 Applications of writing 

Writing helps to express personality; encourages communication and develops 

thinking. Writing emphasizes the benefits that can be obtained from writing. 

According to Lingard (2021) writing as a productive skill helps to make logical and 

persuasive arguments, give a person the opportunity to reflect on their ideas. Most of 

the communications that intervene in our daily or professional life are made in writing. 

The use of this important skill can be seen in various cases such as writing proposals, 

memos, reports, applications, emails, and many other examples where written 

messages are required (Tovar, 2016). Therefore, if students do not know how to 

express their ideas clearly to their teachers and peers, then they will fail to 

communicate with their employers and colleagues, as the message to be conveyed will 

not reach their audience adequately. Writing helps us figure out what to say.  

The role of writing has had beneficial results in reinforcing learning.  Tseng (2019) 

states: First, the writing reinforces the grammatical structures, idioms, and vocabulary 

that we have been teaching our students. Second, when our students write, they also 
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can venture out with language to go beyond what they have just learned to say, to take 

risks. Third, when they write, they necessarily become very involved with the new 

language: the effort to express ideas and the constant use of the eye, hand, and brain is 

a unique way of reinforcing learning. 

Writing stimulates thinking, forces students to focus and organize their ideas, and 

cultivates their ability to summarize, analyze, and criticize. On the other hand, it 

reinforces learning, thinking, and reflecting on the English language. Writing can help 

students become stronger by adding more grammatical structures, idioms, and 

vocabulary, as important in learning a language. By mastering the skill of writing, 

writers can elaborate their ideas in a systematic arrangement. Before writing, writers 

should think about how the reader can understand the writers' ideas. Writers must use 

the correct written language so that the reader can understand the writer's ideas 

(Ghufron & Nurdianingsih, 2019). 

 

2.2.4 Benefits of writing 

Writing integrates both the brain and the sense of thought and writing at the time of 

composing. Writing should not be seen only as one of the language skills to be learned, 

but also as an efficient way of generating language. Writing is a way of learning. It 

can provoke the development of language. It contributes significantly to learning 

during analogical reasoning. Just as it is important for learning and students, writing 

is also important for teaching and teachers (Haiyan & Rilong, 2016). Effective 

teaching requires different skills that involve writing because it plays an important role 

in different teaching activities such as lesson planning, jotting down ideas, taking 

messages, correcting student assignments, writing class reports, editing draft texts, 

critiquing textbooks, designing study units, etc. work, taking notes, recording the gist 

of the meeting, filling in evaluation sheets, making diary entries, sending emails, 

drafting projects. Writing offers teachers a way to learn about what they do. Writing 

is important for teaching to the extent that it helps teachers in different aspects and 

stages of teaching (Jeon, 2018). 
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2.2.5 Types of writing 

For effective writing in EFL/ESL classroom, ELT practitioners suggest three 

approaches: product, process, and genre (Selvaraj & Aziz, 2019). 

Product approach. A product approach is a traditional approach in which students are 

encouraged to mimic a model text. It is usually presented and analyzed at an early 

stage (Kumar, 2020). For example, in a typical product approach-oriented classroom, 

students are supplied with a standard sample of text, and they are expected to follow 

the standard to construct a new piece of writing.  According to Selvaraj and Aziz 

(2019), it consists of four steps; 1) Learners read the model text and take notes on the 

distinctive features of a composition (how ideas are organized), language and 

mechanics. 2) controlled practices of the model text. 3) students organize a collection 

of pre-set thoughts to imitate the model. 4) Make use of skills, sentence structures and 

vocabulary to write the text. 

 Process approach. This method highlights the process of understanding the 

stages to create a successful writing (Kumar, 2020). Four processes are involved in the 

writing process: planning, drafting, revising, and editing (Selvaraj & Aziz, 2019). It 

also fosters creativity when the learners produce their own composition. 

 Genre approach.  This method gives importance to various types of writing and 

text types and interconnected with social needs (Selvaraj & Aziz, 2019). Genre-based 

approach considers writing as a social and cultural practice. The purpose of this writing 

involves the context where the writing occurs, and the conventions of the target 

discourse community. In this sense, relevant genre knowledge needs to be taught 

explicitly in the language classroom (Kumar, 2020).  

 

2.2.6 Stages of writing 

Writing is a process that can be divided into three stages: pre-writing, drafting and the 

final revising stage which includes editing and proofreading. In the first stage you 

research your topic and make preparatory work before you enter the drafting stage. 
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After you have written your text it is important that you take time to revise and correct 

it before submitting the result. 

 

Pre-writing 

It is the stage of writing process during which the writer produces thoughts, ideas to 

be developed in writing. Prewriting is the step in which strategies such as using 

experience and observations, reading, brainstorming, freewriting, outlining, or 

clustering are used (Horkoff, 2015). In this stage, writers organize their initial ideas 

following a coherent order like subgroups according to the corresponding structure of 

opening, body, and ending paragraphs.  In this way, writers transfer abstract thoughts 

into more concrete ideas on paper or on computer screen. It is also during prewriting 

that the writer needs to decide about audience. Asking questions like: “Who is going 

to read my paper?”, “What is the purpose of this paper?”, and “Why are they going to 

read my paper?” will help writers set their audience (Ito, et al., 2019). The language 

and tone according to each audience would be very different. It is important for 

learners to have exposure to a variety of language models to consciously choose the 

appropriate vocabulary, language, and tone. 

 

Drafting 

It is the beginning of “writing” the paper. The writer uses the information from 

prewriting to develop a first draft. This draft covers the ideas that the writer got from 

the first stage to follow the organizing plan to create the first draft. It is important to 

remember that in drafting, writers should already have a thesis idea to guide their 

writing. Without a thesis, their writing will be prone to drift, making it harder to frame 

after the fact (Horkoff, 2015). Therefore, the first step (prewriting) is essential for 

drafting. At this stage, content is more important than grammatical aspects, spelling, 

or punctuation. Ideas should be considered according to the structure of prewriting 

themes. Another point is writing freely and trying to communicate ideas in the best 

way. At this point, check that there is coherence between the ideas instead of 
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considering mechanics since this could stop the creativity and flow of the text 

(Bhowmik, 2021). This is where more emphasis will be placed on writing and narrative 

skills such as paragraph structure, connectors, and main and supporting ideas. Once 

we have the ideas organized in the first stage, we will begin to structure the paragraphs 

as follows: The opening or introduction paragraph presents the text's topic. The body 

paragraphs present one idea per paragraph or one aspect of the general topic with the 

supporting information. The last ending paragraph shows strong summative statements 

to have readers asking for more. 

 

Revising 

It means evaluating the text’s content and making sure that writing represents the idea 

and intention established in the planning stage. This stage can implicate moderate or 

major changes such as adding or deleting a paragraph, phrasing the main point in other 

direction, expanding on an important idea, reorganizing content, and so forth (Horkoff, 

2015). In some cases, independently of type of writing, revising can take as much time 

as drafting. Global revision (text-paragraph) involves looking for issues like cohesion 

and the overall progression of the paper. If the paper has paragraphs that do not flow 

into each other; the topic changes abruptly only to return to a previous thought later, 

they are problems of cohesion (Horkoff, 2015). To overcome that, it is necessary to 

either consider altering the order of the paragraphs and/or revising the author’s writing 

either by adding to existing paragraphs or creating new ones that explain the change 

in topic (Helala & Aboubou, 2020). It is preferable to keep all like thoughts together 

and to arrange your paragraphs in such a way that the argument builds, rather than 

laying everything out with equal weight.  Local revision (sentence-word) involves 

looking for clarity in sentences, ensuring coherence with your ideas. Suitable 

connectors present the logical relations between text segments (cause-effect, general-

detail, compare-contrast, chronological order) (Kumar, 2020). The greatest asset to 

avoiding and fixing local issues is to use varied sentence structure (uniting two 

consecutive short sentences or dividing a long compound-complex sentence into two 

shorter ones). The writer also should avoid using the same words repeatedly. Repeating 
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the same sentence structure can make your paper feel mechanical and make an 

interesting topic feel boring. 

 

Editing 

The final stage refers to assessing the text for language and technicalities rather than 

content. It is fundamental to check any grammar, spelling, or punctuation errors that 

writers slipped through the cracks during the revising stage or were introduced in the 

revisions. Use a variety of language constructions (comparative structures, relative 

clauses, conditional sentences, not too much of the passive voice) to make the text 

more precise (Ito, et al., 2019). A dictionary can help to check spelling. Notably, 

reading aloud can catch errors in grammar and punctuation. It is an uncomplicated way 

to prevent the loss of points over simple mistakes. Once this stage is complete, the text 

is ready to share with others. 

 

2.2.7 Cohesive devices in writing 

Cohesion is one of the fundamental elements of texture defined as non-structured 

resources for discourse to hold the text together and give the text a meaning (Horkoff, 

2015). The most common way to organize writing is through cohesive devices. When 

words, concepts, and descriptions come together clearly, the writing is coherent easy 

to read. Cohesive devices enable a text to preserve consistency and connectedness 

throughout a passage. In other words, cohesion means that the elements of the text 

function together smoothly and naturally. 

Halliday and Hassan (1976) divided cohesive devices into two broad categories: 

grammatical and lexical. Grammatical cohesion includes reference, substitution, 

ellipsis, and conjunctions, while lexical cohesion involves vocabulary ties, such as 

repetition, synonymy, and hyponymy. 
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Grammatical cohesion 

Reference 

There are participants in a text which are related to each other. An element cannot be 

semantically identified, unless it is referred to another element in the text (Ayodele, et 

al., 2021). Bahaziq (2016) mentions pronouns, articles, demonstratives, and 

comparatives as referring devices to refer to items in linguistic or situational texts 

(p.113).  One example is: Rodrigo did his task alone. He spent three hours doing it. In 

this case, reference used to identify the participants and elements through text. This 

cohesive relation allows remember of follow the participants in the composition. 

 

Substitution 

It occurs when an element is replaced by another item in the text to prevent repetition.  

According to Bahaziq (2016) substitution lies in the relation between words, whereas 

reference between meanings. There are three types of substitution: nominal (This car 

is old. I will buy a new one), verbal (I challenge you to win the game before I do!), 

and clausal (A: Do you think the teacher is going to be absent tomorrow? B: No. I 

don’t think so) (p.113). 

Ellipsis 

It is the omission of a word or part of sentence, but it can be understood by the reader 

because already stated or expressed (Abu-Ayyash, 2019). For example: This isn’t her 

brother’s car. It is her own. It means that the word, which omitted, is swapped by other 

elements that have relation with the topic. 

 

Conjunction 

They are linking devices between sentences or clauses in a text.  Ayodele, et al. (2021) 

define conjunction to how the writer /speaker creates and expresses logical 

relationships between the parts of a text. Conjunctions are divided into four types, 
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namely additive (are, and, likewise, furthermore, in addition, etc.), adversative (but, 

however, in contrast, whereas, etc.), causal (so, thus, therefore, because, etc.), and 

temporal(finally, then, soon, at the same time, etc.) (Bahaziq, 2016). They structure 

the text in a logical and meaningful way for the reader or listener. 

 

Lexical cohesion 

It refers to how the writer or speaker uses lexical elements such as nouns, verbs, 

adjectives, adverbs, and event sequences (clauses) to relate the text consistently to its 

area. This type of cohesive device discusses about the variety of words or vocabulary 

correlated in the text (Nindya & Widiati, 2020).  Instead of grammatical and semantic 

connections, lexical works with words used related to the previous one. Lexical 

cohesion ids divided into two broad categories: taxonomic lexical relations and 

expectancy relations. Taxonomic lexical relations occur where one lexical item relates 

to another through either class/sub-class (e.g., rodent/mouse) or part/whole (e.g., 

tail/mouse) relations. Words can be connected taxonomically either through 

classification (also called meronymy) or composition. On the other hand, Expectancy 

relations occur where there is a predictable relation between an action or a process 

(verb) and either the doer of that process or the participant effected by it (e.g., 

hand/take, ride/bicycle, teach/school, doctor/operate, etc.)  (Ayodele, et al., 2021) 

 

2.2.8 Effective EFL writing. 

Writing is an extremely versatile tool used to accomplish a variety of goals. It provides 

a mechanism to maintain personal links with family, friends, and colleagues when we 

can't be with them in person. We use writing to share information, tell stories, create 

imaginary worlds, explore who we are, combat loneliness, and chronicle our 

experiences. Writing can even make us feel better since writing about our feelings and 

experiences can benefit us psychologically and physiologically (Vire & Santillán, 

2021). Writing is an indispensable tool for learning and communicating. We use 

writing to collect, preserve and transmit information. Just as important, writing about 



48 

 

what we are learning helps us understand and remember it better. The permanence of 

writing makes the ideas we are studying readily available for review and evaluation, 

its explicit nature encourages making connections between these ideas, and its active 

nature encourages the exploration of unexamined assumptions (Kadmiry, 2021). 

Writing is a social activity that involves an implicit or explicit dialogue between the 

writer and the reader. It also takes place in a larger context where the purposes and 

meaning of writing are determined by cultural, social, and historical factors. For 

example, written discourse differs considerably between a group of friends who tweet 

to trap others compared to the types of academic text students are expected to write in 

school. However, writing is more than a social activity, as it requires the application 

of a variety of cognitive and affective processes. It is a self-sustaining, goal-directed 

cognitive activity that requires skillful management of the writing environment; the 

limitations imposed by the subject of writing; the intentions of the writer(s); and the 

processes, knowledge, and skills involved in composition (Meletiadou, 2021). 

Writers must juggle and master a wide variety of skills, knowledge, and processes, 

including subject matter and genre knowledge; strategies for planning, writing, 

revising, editing, and publishing texts; as well as the skills necessary to elaborate and 

transcribe ideas into sentences that convey the meaning intended by the author. With 

the continuous development of new forms of composition that can include visual and 

auditory information, this process has become even more demanding. Consistent with 

the conceptualizations above, two basic approaches have dominated much of the 

discussion of how writing develops (Chen, 2022) 

 

2.2.9 Cognitive strategies to develop writing. 

Cognitive Activation develops when learners are challenged, confronted with 

conflicts, asked to think, and explain clearly on their learning, and realize connections 

between new and previous content. Teacher learning promotes the quality of 

educational practices. The more familiar the teachers are with CA strategies, the better 

they will be able to decide which method of instruction to adopt. As acknowledged in 

the literature (Pérez, 2021; Rapanta & Macagno, 2019), possession of teaching 
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strategies can have far-reaching implications for the development of learners. In fact, 

the role of higher education is teaching young people how to think critically, i.e., how 

to identify, assess, and organize evidence based on reliable sources, emerges as a need. 

Research suggests that there is a positive relationship between using appropriate 

strategies and writing competence (Dong, et al., 2020). In strategies -based instruction 

(SBI), students learn how to develop remedies for all stages of writing (Kumar, 2020). 

SBI is aimed at converting students into independent and autonomous learners. 

Effective teaches use cognitive strategies allow learners to process, store, and 

transform different types of knowledge.  For example; giving time to students to 

process information to find better solutions for a question, encouraging active 

processing strategies such as reviewing notes after the class, seeking clarification about 

what learners do not understand, drawing up a summary from a lecture, promoting 

bottom -up and top -down thinking, or enhancing collaboration are some examples of 

cognitively activating strategies in the teaching process (Kew & Tasir, 2021). In this 

vein, cognitive strategies are behaviors, thoughts, or actions that are used by the 

individual in the process of learning to organize and store their knowledge and skills 

for future use. 

Cognitive strategies, enable students to process, transform, and create information 

using the language effectively and engaging actively to achieve complex tasks. 

According to Sethuraman and Radhakrishnan (2020), cognitive strategies refer to 

organizing information, reading out loud, analyzing, and summarizing, and can also 

include the use of a dictionary. Díaz, et al. (2017) add that cognitive and metacognitive 

strategies work together while the subject is performing a task. The difference between 

both strategies is that the cognitive strategies are used to support development in 

learning; and the metacognitive strategies, to monitor and control learning. These 

strategies encourage students to think more profoundly and associate or link new 

information to the previously acquired information. Establishing connections among 

mathematical facts, procedures, and notions is claimed to culminate in improved 

learning and a more profound understanding of the concepts in question. 

Planning, translating, and reviewing are cognitive strategies clearly associated to the 

writing process.  Activities such as instruction on text structure, summarization, and 
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self-regulation have proven to be successful in improving writing quality (Sreena & 

Ilankumaran, 2018). While writing, it is required to follow the processes of planning, 

translating, and reviewing (Alberteris, et al., 2021). In addition, they should take 

account the external influences such as topic, audience, text produced, and the internal 

elements like experience in writing skills and background knowledge (Dong, et al., 

2020). The mentioned practices including goal setting, organizing information, 

evaluating, and adaptive revisions are self-regulatory and cognitive monitoring.   

The cognitive apprenticeship and the socio-cognitive model encourage learning by 

first observing and then doing. In the model by Schunk and Zimmerman (1997) cited 

by (Wischgoll, 2016), the four phases for the development of writing skills are 

described from the learner’s perspective: First, the learner observes the model 

(observation); second, the learner emulates the model’s behavior (emulation); third, 

the learner internalizes emulated skills (self-control); and lastly, transfer tasks (self-

regulation). During CA strategies, learners are encouraged to engage in higher -level 

thinking such as concept formation, concept connection, visualization, idea generation, 

problem -solving, questioning, analytical thinking, practical thinking/application, and 

synthesizing/creative thinking, thereby developing an elaborated knowledge base. 

2.2.10 Overcoming writing problems 

It is very common that EFL learners struggle in writing. These problems need strategic 

writing techniques to be solved. Students with writing problems are not very 

thoughtful or are not going to a specific plan. They approach writing as if it involves 

a single process - content generation. Paradoxically, their papers are poor in terms of 

content, vocabulary, organization, conventions, and purpose (Bhowmik, 2021). 

Strategic writers are those who can use writing strategies in different writing situations 

or those who are able to change writing strategies from theoretical part into practical 

one (Alberteris, et al., 2021). Writing is one of the most important skills in teaching 

English as a foreign language and it will never become obsolete in general education. 

To master writing techniques, students need to be aware of writing as a process and as 

a product as well. 

Most students are not aware that a good writing is not just language elements, but also 

content and coherence and cohesion in their ideas. Some students feel demotivated 
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even before they start to write. Teacher may help to overcome these problems when 

they stop putting the focus on the linguistics elements only. Moreover, students need 

to perceive writing as a means of meaningful communication (Setyowati & 

Sukmawan, 2016). This means that writers have purposes for their writing and adjust 

their writing to each purpose and for each writing task.  Having said that, writing 

teachers should evaluate students’ composition, organization besides language 

elements.  

The goal of all writing instruction is to help students become expert writers so that 

they can achieve independence autonomy in their writing. Learning to use writing 

strategies effectively is essential for constructing meaning in students' writing and as 

a trial to change students' passive attitudes towards writing into a positive one. Social 

cognitive theory emphasizes in 3 main elements which are observational learning, 

imitation, and modelling. Teachers should recognize the importance of constant 

writing in EFL teaching to identify areas of weaknesses (Helala & Aboubou, 2020). In 

the study of Ayodele, et al. (2021), they recommended students should write at least 

an hour in a day in the process of writing, planning, revising, authoring, or publishing 

texts. Another point is emailing their writings to their teacher for feedback (Díaz, et 

al., 2017). The teacher can bring some of the samples to the next class to show different 

errors and suggestions for correcting these errors with writing instructions and 

autonomous practice. Finally, group work can be very helpful to internalize newly 

learned material and work independently.   

Other problem that students face in EFL writing tasks is they do not know how to start 

writing or what topic.  Some studies demonstrated EFL learners used limited number 

of ideas, and some of them, irrelevant ideas (Helala & Aboubou, 2020;Selvaraj & 

Aziz, 2019). Teachers should put more emphasis on the pre-writing stage to help 

especially low-level students to generate ideas through brainstorming, readings, films, 

or even pictures about the topic. These planning activities assist the students to 

discover, collect, and organize their ideas. According to Setyowati and Sukmawan, 

(2016), outlining strategies are beneficial to improve the student’s ability in writing. 

On the other hand, to solve how to start writing, it is necessary they learn how to open 

their compositions by using hook strategies such as using questions, anecdote, 

definitions or general background information, description, facts/statistics, and 



52 

 

quotations. Regarding topic selection, the writing teacher can suggest topics according 

students’ interest or personal life and experience. 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER III 

RESEARCH METHODOLOGY 

3.1 Description of the diagnostic phase 

The main objective of this diagnostic test was to determine the linguistic level of the 

51 students selected for this study. The phase began with the selection of the test that 

would be administered to these participants. The researcher analyzed several online 

and paper tests for this purpose. Considering the criteria for validity and reliability, the 

researcher chose a test from the book Target Cambridge English by Bess Badrfield 

(2014), published by Richmond Publishing. This diagnostic test was based on the First 
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Certification Exam (FCE), which is an exam proposed by Cambridge Language 

Assessment. Students certify their level of proficiency depending on the score 

obtained. Through this test, students must demonstrate that they can: 

• Use English in a range of situations with native or non-native speakers. 

• Understand written texts such as letters, newspaper articles and fiction. 

• Pick up factual detail and identify opinions and attitudes from longer reading. 

• Follow instructions and ask and answer questions appropriately. 

• Express opinion and offer advice. 

The format of the diagnostic test is described below: 

 

Table 1.  

Description of the diagnostic test 

Skill Part Number of questions Points Task type 
Reading  

and use of 

English  

(75 

minutes) 

Part 1 (R) 8 (each answer, 1 point) 8 points Multiple-choice Cloze 

Part 2 (U) 8 (each answer, 1 point) 8 points Open cloze 

Part 3 (U) 8 (each answer, 1 point) 8 points Word formation 

Part 4 (U) 6 (each answer, 2 points) 12 points Key word formation 

Part 5 (R) 6 (each answer, 2 points) 12 points Multiple choice 

Part 6 (R) 6 (each answer, 2 points) 12 points Gapped text 

Part 7 (R) 10 (each answer, 1 point) 10 points Multiple matching 

Writing  

(80 

minutes) 

Part 1 1 (each answer, 20 points) 20 points Compulsory task 

Part 2 1 (each answer, 20 points) 20 points Choice of three tasks 

Note. The diagnostic test consisted of 54 questions and examined three components: 

Reading, use of English and writing because they were related to this study.  

 

The tasks of this test included: Multiple-choice, closed, and open questions, word 

formation, key word formation, multiple choice, gapped text, multiple matching, a 

compulsory task, and a choice of three tasks. Listening and speaking skills were not 

taken into consideration for this test. The duration of this exam was 155 minutes: 

Reading and use of English, 75 minutes; and Writing, 80 minutes (Table 1). The test 

was administered on June 4, 2022, in laboratory 4 that belonged to the Faculty of Social 

Communication. This laboratory had air conditioning, 60 desks, and 65 computers for 

students and teachers. The rating scale is presented below: 

 

Table 2.  

Test evaluation scale 
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Skill Items Points Minimum score to get B2 in this 

skill 
Reading 30 items 42 points 24 points 

Use of English 22 items 28 points 18 points 

Writing 2 items  40 points 24 points 

Note. Table 2 describes the evaluation criteria and minimum scores to certify level B2. 

Below are the results obtained from the diagnostic test: 
 

 

Table 3.  

Summary of results 

N Reading Use of English Writing Level 

 

51 

16% 16% 16% B2 

6% 6% 6% B1 

33% 27% 19% A2 

45% 60% 59% A1 

Note. The diagnostic test analysis served to identify the linguistic level of the 51 

students selected for this study. 

 

 According to the results, for reading, 16% of the sample obtained level B2. Only 6% 

of participants evidenced level B1. On the other hand, 33% of students certified level 

A2. A higher percentage, 45% only evidenced level A1 in this skill. For use of English, 

16% of the sample obtained level B2. Only 6% of participants evidenced level B1. 

27% of the students obtained level A2. And as in the previous category, a high 

percentage of 60% evidenced level A1. Finally, for writing, 16% of the sample 

obtained level B2 while 6% of the participants evidenced level B1. 19% of the students 

showed level A2 and another 59% only obtained level A1. This information also 

served to characterize the sample and design the intervention plan (Table 3). 

 

3.2. Description of the intervention 

 The 51 students who participated in this research process attended English 

classes every Saturday from June 4 to September 24, 2022. The hours were from 11:00 

a.m. to 15:00 p.m., under the online teaching modality. For this reason, the intervention 

officially began on Saturday, June 11, with a description of the investigative process 

and its objectives. The development of the first online forum (pretest) was carried out 

on June 18. The presentation of the last online forum (posttest) was on Saturday, 

September 10 of the same year. The intervention officially ended with the publication 
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of the results on September 17, 2022. The topics of the forums were taken from the 

textbook: Personal Best B1+ by Burton (2022) since the stipulated planning and 

objectives set at the beginning of the semester had to be met. The topics addressed 

during the intervention were: Styles of communication and body language, cool 

people, my worst and the best experience, my bad experience; customs and culture, 

Life in my city; and describing a movie.  

 

The pretest phase. 

 Students posted the first forum (pretest) on June 18, 2022. This was a task that 

integrated two skills: Reading and writing. It was based on the topic: Styles of 

communication and body language. First, students had to access a web page that 

contained information on: Communication, Types of Communication, Forms of 

Communication, Verbal Communication, Nonverbal Communication, Written 

Communication, Communicating in Difficult Situations, and Emotional Awareness 

(The Conover Company, 2022). After analyzing this online text, they had to 

summarize the information to respond to a forum based on this question: Have you 

ever experienced a problem of miscommunication? Write a paragraph talking about 

this experience and use the information from the article “Understanding 

Communication” to show a possible solution. 

 

 The first forum was scored holistically, using a rubric with following the 

criteria: Format and organization (2 points), content and structure (2 points), grammar 

(1.5 points), vocabulary (1.5 points), fluency (1.5 points), and spelling (1.5 points). 

The rating scale had these scores: Excellent (10 – 9 points), good (8 points), fair (7 

points), needs improvement (6- 1 points). The rubric was adapted from the studies: 

"Lexical and grammatical cohesion in the students' essay writing as the English 

productive skills" by Ampa and Basri (2019) and “The effects of using rubrics and 

face-to-face feedback in teaching writing skill in higher education” by   Mahmoudi 

and Buğra (2020). The rubric validation process is explained below. 

 

The treatment phase. 

 The treatment phase took place from June 25 to September 3, 2022 (two hours 

per class). Using the communicative approach in combination with explicit instruction 
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strategies, students in the treatment group analyzed and put into practice information 

on cohesive devices to develop EFL writing. The summary of the intervention plan is 

described in table one below: 

 

Table 4.  

Summary of the intervention plan 

Months Days 

 

 

 

 

June 

 

4 

Beginning of the 

semester 2022 

Planning of the 

research process 

Diagnostic test 

11 

Description of the 

research process, 

objectives, and 

instruments to the 

authorities and 

students 

18 

First online forum 

(pretest) 

“Styles of 

communication and 

body language” 

25 

Intervention 

Feedback based on 

the first forum. 

Defining cohesion, 

how to create 

cohesion in writing, 

addressing cohesive 

devices, and its 

types 

 

 

 

 

 

July 

 

2 

Second online 

forum 

“Cool people” 

9 

Intervention 

Feedback based on 

the second forum.  

Strategies to 

improve cohesion 

16 

Third online forum 

“My worst and the 

best experience” 

23 

Intervention 

Feedback based on 

the third forum, 

coherence and key 

terms & phrases, 

synonyms, 

pronouns, 

transitional words, 

sentence patterns  

30 

Fourth 

online 

forum 

“My bad 

experience” 

 

 

 

 

August 

 

 

6 

Intervention 

Feedback based 

on the fourth 

forum. 

Grammatical 

cohesion is based 

on structural 

content 

13 

Fifth 

online forum 

“Customs and 

culture” 

20 

Intervention 

Feedback based on the 

fifth online forum and 

Lexical cohesion is 

based on lexical 

content and 

background 

knowledge 

27 

Sixth 

online forum 

“Life in my city” 

 

 

 

September 

 

3 

Intervention 

Feedback based 

on the sixth 

forum. 

How to avoid 

overuse of 

cohesive devices 

10 

Seventh  

online forum 

(posttest) 

“Describing a 

movie” 

17 

Feedback based on the 

last forum. 

Closure of the research 

process 

Acknowledgments 

Processing of results  

24 

End of the  

semester 

 

Note. This plan was created by the author: Moreno, Karina (2022) 

  

The researcher offered feedback on the first forum. She also addressed the goals of the 

class, the criteria and scale of the rubric. She also encouraged her students to read the 

writing assignments carefully to understand the topics and tasks they had to develop 

during the intervention. Next, the participants analyzed and discussed the definition of 

cohesion, how to create cohesion in writing, cohesion devices, and their types. The 

class explanation was supported with information from the following websites: 

“IELTS Cohesive Devices (Pell, 2022)”; “Types of Cohesive Devices (Campos, 
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2022)”; “Coherence (O'Regan, 2022)”. Next, the students identified the topic of the 

second forum: “Cool people.” They had to describe someone, close to their social 

environment, who was considered ‘cool.’ They had to offer reasons for the selection 

and explain the characteristics that made this person ‘cool.’ Before posting, they 

offered their opinions through group brainstorming. After gathering preliminary 

information on the topic, they wrote the first draft individually. The publication of this 

second forum was on July 2, 2022. 

 

In the second intervention session, the teacher offered feedback on the previous forum 

while addressing strategies to improve cohesion when writing. The explanation was 

supported by the websites: “How Coherence in Writing Facilitates Manuscript 

Acceptance” (Enago Academy, 2021); “Cohesion and Coherence” (Smith, 2022). 

Immediately, the students identified the third opinion forum: My worst and the best 

experience. Here, they had to write a narrative paragraph about something funny or 

embarrassing that has happened to them in the past. First, they addressed the issue 

personally. Then, they shared their experiences aloud to get feedback from their peers. 

The researcher supervised the feedback process and offered additional ideas. 

 

The third intervention session began with the feedback from the third forum and with 

the introduction of the topics: Coherence: Key terms and phrases, synonyms, 

pronouns, transition words, and sentence patterns. This session was also supported 

with information from the websites: Cohesion: Improve writing & speaking: (RMIT 

University, 2019); How to Write a Coherent Essay. After the controlled practice, the 

students were introduced to the fourth opinion forum: My bad experience. This time 

the students had to choose between one of these experiences: Something they bought, 

a blind date, a new restaurant, a party, or a vacation that did not turn out the way they 

expected. After the brainstorming process and the selection of an event, they had to 

write a forum using narrative sentences, time links, comparisons, and predictions to 

make their story more interesting. After posting, students had to offer comments to 

other classmates. 

 

After offering feedback from the previous forum, the fourth session focused on 

grammatical cohesion based on structural content and its types: Namely substitution, 
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references, ellipsis, and conjunction. The explanation was supported with information 

from the website: Cohesion Exercise: Combining and Connecting Sentences 

(Nordquist, 2021). At the end of the session, the researcher socialized the fifth opinion 

forum: Customs and culture. This time the students had to explain first if they took 

their vacations abroad or in Ecuador. Afterward, they had to share if they learned about 

the customs and culture of the place they visited. They also had to make a comparison 

with the customs of our environment. 

 

The fifth intervention session began with feedback from the previous forum. Then, the 

researcher addressed lexical cohesion based on lexical content and prior knowledge. 

A series of online exercises were used to reinforce this topic: The IELTS Coherence 

and Cohesion Practice Activity (Cornelius, 2020). For this occasion, the topic of the 

forum was: Life in my city. Here the students would explain how to improve life in 

Guayaquil indicating new laws or regulations to comply with. In addition, they had to 

analyze the pros and cons of these new laws and their effects on society. Considering 

the feedback provided in the previous stage, the students reviewed what they had 

produced to continue improving their writing.  

 

In the last intervention session, the students analyzed how to avoid excessive use of 

cohesive devices with the support of the website: How to Use Cohesive Devices 

Correctly (Wills, 2018). The last opinion forum was also introduced: Describing a 

movie (post-test). In this stage, the students refined their texts, made the necessary 

changes or modifications to be ready for the final evaluation. They edited their drafts 

considering aspects such as grammar, spelling, punctuation, sentence structure, and 

the use of cohesive devices. Once the students were satisfied with their drafts, they 

were invited to formatively evaluate each other's texts using the suggested rubric. The 

research supervised this formative assessment process and provided support to the 

students when necessary. 

The posttest phase. 

 The final stage of the intervention closed with the publication of the last forum 

on September 10, 2022. Here, all the students had to put into practice the knowledge 

acquired during the treatment phase to carry out this assignment: Describing a movie 

you have seen recently, Provide enough information in case there are people interested 
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in watching this movie. Indicate when the film took place. You must briefly describe 

the plot or story of the film. Mention the actors in the plot, its director, and the 

scriptwriters. Finally, explain in detail what you liked the most about the film and what 

was the least attractive about the film. Use at least 300-400 words in your forum. This 

last forum (posttest) was also evaluated holistically, using the same rubric with 

following the criteria: Format and organization (2 points), content and structure (2 

points), grammar (1.5 points), vocabulary (1.5 points), fluency (1.5 points), and 

spelling (1.5 points). The rating scale had these scores: Excellent (10 – 9 points), good 

(8 points), fair (7 points), needs improvement (6- 1 points). On September 17, 2022, 

the researcher offered feedback for the last forum, submitted the formative and 

summative grades to all her students, acknowledged the effort of the group, and closed 

the research process. The semester ended with the final exam on September 24, 2022. 

 

3.3 Location  

 This research was carried out in the College of Advertising and Marketing 

which belongs to Universidad de Guayaquil. The English subject was taught only 

virtually. 

 

3.4 Equipment and materials 

 To ensure compliance with the objectives of this research work, the author used 

the following equipment and materials described below: 

Hardware: Laptop, mouse, flash drive 

Software: Word, Excel, Grammarly, Oxford Online dictionary, OneDrive. 

Textbook: Personal Best by Jim Scrivener 

Rubric: For the evaluation of the forums 

Equipment for synchronous teaching: Zoom. This cloud-based video 

communications application allows teachers to set up virtual video and audio 

conferences, webinars, live chats, screen sharing, and other collaboration capabilities 

(Nuraziza, Oktaviani, & Mulya Sari, 2021; Loayza, 2022). 

 

3.5 Type of research 

 According to its purpose, this was applied research of a technological nature. 

Applied research seeks to generate knowledge from the direct identification of the 



60 

 

problems of society (Norton, 2009). Depending on the depth of the object of study, 

this research was descriptive because it described the population, situation, or 

phenomenon around which its study was centered (Creswell, 2014). According to the 

collected data, this was quantitative research because the researcher used mathematical 

and statistical analysis tools to describe, explain, and predict phenomena using 

numerical data (Seltman, 2018). According to the manipulation of the variables, this 

was a quasi-experimental design because it was intended to study the impact of a 

treatment where the participants were not selected based on random criteria (Bacon-

Shone, 2022). According to their inferences, this was also a deductive investigation 

since it focused on studying reality and verifying or refuting the premise to be verified 

(Little, 2013). According to its temporality, this was a longitudinal investigation since 

it was characterized by observing a group of participants during a set time to identify 

the changes that occurred (Muijs, 2004). 

 

3.6 Research design 

3.6.1 Quasi-experimental design 

 This was a study characterized by the fact that the 51 participants were not 

randomly selected. Instead, the researcher used the following selection criteria: 1) 

Students enrolled in the College of Advertising and Marketing. 2) Participants who 

studied English during the researcher's schedule. 3) Students from the same semester. 

4) Students whose age ranged from 20 and 24 years old. 5) Students with time to 

participate in the study. 6) Students with prior knowledge of the English language, 7) 

Students of the same level B1. This design made it possible to observe the behavior of 

these individuals, measure the target variable and collect qualitative and quantitative 

data (Sampieri, Collado, & Lucio, 2014). 

3.6.2 Pretest-posttest design 

This design involved taking measurements before and after participating in some 

treatment (Bacon-Shone, 2022). 

 

Pretest.  

It is an initial measurement of the level of the subjects before the application of the 

treatment (Bhushan & Alok, 2017). Below is the pretest in detail: 
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Artifact. The pretest consisted of a 400-word online forum that integrated reading and 

writing whose topic was ‘communication styles and body language.’ 

Date of publication. The first forum was published on June 18, 2022. 

Evaluator. The person in charge of evaluating the first forum was the researcher of 

this study.  

Processing of the results. Data from the pretest was entered into an Excel spreadsheet 

and then transferred to the SPSS program to generate descriptive and inferential 

statistics to answer the research questions of this study. 

 

Posttest.  

It is the final measurement of the level of the subjects after the application of the 

treatment (Bhushan & Alok, 2017). Below is the posttest in detail: 

Artifact. The posttest consisted of a 400-word online forum that integrated reading 

and writing whose topic was ‘describing a movie you have seen recently.’ 

Date of publication. The last forum was published on September 10, 2022. 

Evaluator. The person in charge of evaluating the last forum was the researcher of 

this study.  

Processing of the results. Data from the posttest was also entered into an Excel 

spreadsheet and then transferred to the SPSS program to generate descriptive and 

inferential statistics to answer the research questions of this study. 

 

3.7 Hypothesis and research questions 

3.7.1 Hypothesis 

The hypothesis is a summary of the researcher's prediction about the study findings, 

which may or may not be supported by the results (Little, 2013). Two hypotheses were 

proposed in this study: 

• Null hypothesis (H0): It is a condition in which we assume that there is no difference 

between the observed value and the expected value of the data: The online forum did 

not improve students' EFL writing. 

• Alternative hypothesis (H1): It is a condition where we accept any considerable 

change in the population after the analysis: The online forum significantly improved 

students' EFL writing, significantly. 
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3.7.2 Research questions 

Three research questions were addressed in this study, which are described below: 

1. To what extent was the students' EFL writing improved after the intervention?  

2. Was the difference between the means statistically significant?  

3. What specific aspect of EFL writing was significantly improved after the intervention? 

 

3.8. Sample 

The sample is a representative part of a population where its elements share common 

or similar characteristics (Davies, 2022). The type of sampling for this study was 

intentional or non-probabilistic because the 51 participants were chosen by the 

researcher under the following criteria: 1) Students enrolled in the College of 

Advertising and Marketing. 2) Participants who studied English during the researcher's 

schedule. 3) Students from the same semester. 4) Students whose age ranged from 20 

and 24 years old. 5) Students with time to participate in the study. 6) Students with 

prior knowledge of the English language. 

 

3.8.1 Characteristics of the sample 

A summary of the sample is presented in the following table: 

Table 5.  

Summary of the sample 

Participants Sample Percentage 

Males 17 33% 

Females 34 67% 

                                     TOTAL              51                                      100% 

Note. A total of 51 participants, 17 men and 34 women, enrolled in the seventh 

semester, participated in this study. 

 

The students’ ages ranged between 20 and 24 years old. Most of them (73%) worked 

in private companies. The rest of them (27%) only study and receive support from their 

parents. For these participants, the study of the English language is compulsory 

because in their profession they must be able to read books, magazines, and documents 

that are usually written in this language.  Besides, they must apply communication 

strategies to advertise the attributes and benefits of goods and services, use audiovisual 
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tools to persuade the target audience about a product or service, and solve problems 

that arise in any field of communication. A minority percentage, 16% evidenced to 

have level B2 in readings, use of English and writing. Another 6% obtained level B1 

in the same skills. The other students belonged to level A1 and A2.  

 

3.9. Data collection 

Research techniques are a set of methodological and systematic procedures whose 

objective is to guarantee the operability of the investigative process (Sampieri, 

Collado, & Lucio, 2014). Considering the sources from which the information for this 

work was obtained, the following techniques are described below: 

 

3.9.1 Documentary technique. 

The use of this technique allowed the collection of information from various primary 

sources, such as books, scientific articles, and thesis (Flick, 2020). 

3.9.2 Field techniques.  

This technique allowed direct observation of the object of study in its context, to 

extract as much information as possible about where the phenomenon was occurring 

(Manson, 2002). 

3.9.3 Experimental technique.  

This technique involved various procedures and experimental tasks that allowed 

obtaining data that would later be analyzed and interpreted to test the hypothesis 

(Davies, 2022). 

 

3.10 Research Instruments 

Based on the selected techniques to collect data, the following instruments are 

described below:  

3.10.1 The experiment (pretest-posttest).  

This process was previously explained in the intervention and in the research design. 

It consisted of carrying out a series of activities that promoted written discussion in 

online forums based on topics of the general interest taken from the book Personal 

Best B1+ by Burton (2022). The rubric to evaluate writing in the forums was adapted 

from the studies: “Lexical and grammatical cohesions in the students’ essay writing as 
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the English productive skills” by Ampa and Basri (2019) and “The effects of using 

rubrics and face-to-face feedback in teaching writing skill in higher education” by 

Mahmoudi and Buğra (2020). 

 

3.10.2 The Rubric.  

The rubric was designed after reviewing the studies: “Lexical and grammatical 

cohesion in student essay writing as productive skills in English” by Ampa and Basri 

(2019) and “The effects of the use of rubrics and face-to-face feedback in teaching 

Writing Skills in Higher Education” by Mahmoudi and Buğra (2020). The final 

adaptation was made from a Cambridge English Assessment rubric used by official 

examiners to assess the writing of students who are preparing for the Cambridge 

English B1 exam (Cambridge Assessment English, 2020). This instrument was 

grouped into six constructions: Format and organization (2 points); Content and 

structure (2 points); Grammar (1.5 points); Language and vocabulary (1.5 points); 

Fluency (1.5 points); Spelling (1.5 points). The sum of all these constructs was 10 

points in total. The interpretation of the scores is also presented here: Excellent (10 – 

9); Good (8); Fair (7); Needs Improvement (6 – 1). 

 

 Because this instrument would be used to assess EFL students' writing in online 

forums, two experts validated the rubric. These experts had a master's degree in 

English language teaching and curriculum. One of them is also a PhD candidate in 

language and linguistics, with 23 years of experience in the field of teaching and 

research and works in three higher level institutions. These experts reviewed the 

adaptation of this rubric to examine the clarity, consistency, relevance, and precision 

of the constructs, descriptors, and scale. After this content review, the researcher used 

this instrument to evaluate an online forum of a group of 28 students who were not 

part of the study. The results of the pilot test are presented below: 

 

Table 6.  

Results of the pilot test 

N Minimum Maximum Mean SD 

28 1.00 8.75 6.26 1.76 
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Note. The results described above (Table 3), showed an atypical result of 1, because 

there was a student who did not publish his forum.  

 

The maximum score in this group was 8.75. The mean was 6.26. The descriptors of 

the ‘language and vocabulary’ constructs were adjusted before their administration to 

the group of the experiment. 

 

3.11 Data processing and statistical analysis 

Data from this study were processed quantitatively. Raw data obtained from the 

pretest-posttest and the survey were coded in an Excel spreadsheet and then transferred 

to the SPSS program to analyze them quantitatively and generate descriptive and 

inferential statistics. Descriptive statistics summarized a set of data obtained 

quantitatively to have a global view of the information (Sampieri, Collado, & Lucio, 

2014). Inferential statistics included the paired t-test, a statistical procedure in which 

each subject was measured twice to determine if the difference between the means was 

statistically significant (Bacon-Shone, 2022). The percent confidence interval for this 

test was 95%. The level of significance was (α = .05). The t-test data was also used to 

calculate the effect size (d= Mean / Standard Deviation), a statistical concept that 

quantitatively measured the difference between the two groups (Bhushan & Alok, 

2017). Cohen proposed that a value of d = 0.2 would be considered a 'small' effect, a 

value of d = 0.5 a 'medium' effect, and a value of d = 0.8 a 'large' effect (Bacon-Shone, 

2022).  

 

3.12 Response or results of the variables 

3.12.1 Independent variable (Online forum).  

An online forum is a place where users post messages to discuss or share ideas on a 

specific topic (McNamara & Brown, 2021). Contributions, comments, questions, and 

answers in a forum contribute to the development of writing skills (CITAR). The 

independent variable, the online forum was not measured because it is an established 

active learning strategy that does not depend on the other variable. 

3.12.2 Dependent variable (EFL writing) 

 EFL writing involves a process made up of five categories: content, 

organization, vocabulary, grammar, and mechanics and is a means to express ideas, 
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opinions, and thoughts (Bhowmik, 2021). This was the variable that was analyzed and 

measured by administering a pretest-posttest. 
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CHAPTER IV 

RESULTS AND DISCUSSION 

The results of this study will be presented in the order of the three research questions: 

1. To what extent was the students' EFL writing improved after the intervention? 2. 

Was the difference between the means statistically significant? 3. What specific aspect 

of EFL writing was significantly improved after the intervention? In this section, the 

author also verified the hypotheses of this study. 

 

Research question 1 

To what extent was the students' EFL writing improved after the intervention?  To 

answer this question, the researcher took two measurements: At the beginning of the 

study (pretest), and at the end of the study (posttest).  

 

Pretest 

 Data for the pretest was obtained from the evaluation of the first online forum 

‘understanding communication.’ The researcher used a rubric with the following 

criteria: Format and organization (2 points); content and structure (2 points); grammar 

(1.5 points); language and vocabulary (1.5 points); fluency (1.5 points); and spelling 

(1.5 points). The sum of these values was 10. Initial results are described in table 5: 

 

Table 7.  

Summary of pretest data 

Pretest N Min Max Mean SD 

51 4 9.00 6.74 1.32 

Note. Table 5 shows the summary of the descriptive statistics from the pretest.  

With 51 valid cases, the maximum result was 9.00 and the minimum was 4. The mean 

was M=6.74; SD=1.32. This result showed that the writing of the students in the online 

forums was not organized. There were no evidence of words or phrases showing 

relationship between paragraphs of the text. Vocabulary related to the B1 level was 

poor or non-existent. There was repetition of words throughout the text. The sentences 
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and the details did not fit together. The writing also contained numerous spelling and 

grammar errors that interfere with comprehension. 

 

 Posttest 

Data for the posttest was obtained from the evaluation of a final online forum whose 

topic was: ‘Describing a movie you had recently seen.’ The researcher used the same 

rubric and criteria: Format and organization (2 points); content and structure (2 points); 

grammar (1.5 points); language and vocabulary (1.5 points); fluency (1.5 points); and 

spelling (1.5 points). The sum of these values was 10. Results are described in table 6: 

 

Table 8.  

Summary of posttest data 

Posttest N Min Max Mean SD 

51 6.00 10 8.60 1.01 

Note. Table 6 shows the descriptive statistics taken from the posttest.  

 With 51 valid cases, the maximum result was 10 and the minimum was 6. The 

mean value was M=8.60, SD=1.01. These new results evidenced that writing in online 

forums was now organized with an introduction, body paragraphs, and conclusion. 

Although in some cases topic sentences and supporting details were unclear. The 

answers covered almost all parts of the questions. Evidence of words or phrases that 

showed the relationship between paragraphs was also found. However, the progression 

of ideas and transitions was still limited. The writing also had a moderate variety of 

everyday vocabulary related to the B1. There were also some synonyms, collocations, 

and antonyms to avoid the repetition of words. The sentences, ideas, and other details 

fit together with some fluidity and clarity, this time. However, there was still evidence 

of basic errors in the structure, but this situation did not affect the comprehension of 

the text.   

 

These results coincide with the data obtained in Saudi Arabia by Kumar (2020). Even 

though most of the participants enjoyed writing, they still had problems with the 

construction of arguments. They were not yet completely correct and fair. Gava and 

Dalla (2018) found that the essays written by their Argentinian students who had 
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participated in online forums included previously discussed information, which shows 

that the generated online dialogue was useful to carry out the essay writing tasks. 

Helala and Aboubou (2020) indicated that Algerian students struggled with language 

use, vocabulary, mechanics, organization, L1 interference, and content. All these 

researchers recommended more opportunities for these students to improve their 

writing. 

 

To determine the extent to which the students' EFL writing improved after the 

intervention, the researcher ran a new analysis to obtain the difference between the 

pretest and posttest means. Results are described in table 7: 

 

Table 9.  

Description of the difference between the means 

N Pretest Posttest Difference between  

the means 

51 M SD M SD MD SD 

6.74 1.32 8.60 1.01 -1.85 1.29 

Note. With 51 valid data, both in the pretest and the posttest, the difference between 

the means was MD=-1.85.  

 

The standard deviation, an average of the individual deviations of each observation 

with respect to the mean of a distribution, was SD=1.29. The increase at the end of the 

intervention was 18.6%. 

 

Research question 2 

Was the difference between the means statistically significant? After identifying the 

difference between the means (MD=-1.85, SD=1.29) and an increase of 18.6%, the 

researcher run a paired t-test, considering these criteria: p < 0.05 = statistically 

significant; p > 0.05 = not statistically significant. Results are described below: 

Table 10.  

Summary of the paired t-test results 

 MD SD Std 

Error 

mean 

95% confidence 

interval of the 

difference 

t df Sig 

(2-

tailed) 

  

Pair 1 Lower Upper 
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Pretest 

Posttes

t 

-

1.8549 

 

1.2910 0.18078 -2.2180 -1.4918 10.26

03 

50 .000 

Note. The mean of the pretest minus the mean of the posttest was equal to -1.8549.  

The standard deviation was 1.2910. The standard error of difference was = 0.180. The 

confidence interval of this difference was 95%: From -2.2180 to -1.4918. The value of 

t-score was equal to t = 10.2603, the test statistic follows the t-distribution with 50 

degrees of freedom. The two-tailed p-value was less than 0.0001. By conventional 

criteria, this difference is considered to be ‘extremely statistically significant.’ This 

decision was made at a significance level: α = 0.05 (Table 8). It is concluded that the 

difference between the means was statistically significant at p < 0.05. Regarding the 

size effect, Cohen's d = (8.6 - 6.74) ⁄ 1.175266 = 1.582621, large effect. 

 

Research question 3 

What specific aspect of EFL writing was significantly improved after the intervention? 

To answer this question, the researcher analyzed each construct of the rubric taking 

these values into account.: Format and organization (2 points); content and structure 

(2 points); grammar (1.5 points); language and vocabulary (1.5 points); fluency (1.5 

points); and spelling (1.5 points). The sum of these values was 10. Results are 

presented below: 

Table 11.  

Analysis of the rubric in detail (pretest) 

N Criteria Min Max Mean SD 

51 Format and organization 0.50 1.50 1.14 0.29 

Content and structure 0.50 1.70 1.16 0.29 

Grammar 0.70 1.50 1.11 0.24 

Language and vocabulary 0.30 1.50 1.18 0.32 

Fluency 0.40 1.50 1.12 0.29 

Spelling 0.40 1.50 1.01 0.19 

Note. Based on the values of each construct, the criteria that stood out for their low 

performance were 'spelling' (M=1.01, SD=0.19); ‘grammar’ (M=1.11, SD=0.24); and 

fluency (M=1.12, SD=0.29).  

 

Students from this context wrote in English with a bad spelling. They were unable to 

structure sentences to create strong arguments. There were problems to generate, 
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develop, and organize ideas in the forums. In some cases, there was also difficulty 

responding with creativity and critical thinking. The researcher also had to open the 

forum several times since they argued that they did not have enough time because of 

their other assignments and work. low performance was also observed in 'format and 

organization' (M=1.14, SD=0.29); 'content and structure' (M=1.16, SD=0.29), and 

'language and vocabulary' (M=1.18, SD=0.32). The writing was not organized. There 

were no introductions, body paragraphs, and conclusions. There was no evidence of 

words or phrases showing a relationship between paragraphs. There was no evidence 

of grammatical cohesion based on structural content. The sentences and details did not 

fit in the paragraphs in some cases. The writing was not consistent.  

 

After the intervention, widely described in Chapter III, a change in the writing of the 

students was evidenced. The difference between the two measurements reported an 

increase of 18.6%. The results in detail are presented below: 

Table 12.  

Analysis of the rubric in detail (posttest) 

N Criteria Min Max Mean SD 

51 Format and organization 1.00 2.00 1.60 0.21 

Content and structure 1.20 2.00 1.69 0.22 

Grammar 1.00 1.60 1.39 0.18 

Language and 

vocabulary 

0.60 1.60 1.38 0.19 

Fluency 0.70 1.50 1.33 0.20 

Spelling 0.50 1.50 1.18 0.22 

Note. Based on the values of each construct, the criteria that stood out after the 

intervention for their remarkable performance were 'content and structure' (M=1.69; 

SD=0.22) and 'format and organization' (M=1.60; SD=0.21).  

 

The writing on the forums was somewhat organized. The answers covered almost all 

parts of the question. There were words or phrases that showed relationships between 

paragraphs. The constructs grammar (M=1.39; SD=0.18), language and vocabulary 

(M=1.38; SD=0.19), and fluency (M=1.33; SD=0.20) were also positively affected as 

there was evidence of grammatical cohesion based on the structural content. There was 

a moderate variety of simple and complex grammatical forms. There was also evidence 

of lexical cohesion based on the lexical content and the use of some synonyms, 
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collocations to avoid repetition of words. However, in the spelling construct (M=1.18; 

SD=0.22l), which also reported an increase, if compared to the initial measure, 

(M=1.01, SD=0.19) there was still evidence of basic errors in the structure, such as 

omission of the third person singular, use of verbs in the wrong tense, incorrect use of 

subject and object pronouns, omission of articles, and use of false friends. Therefore, 

the aspects of EFL writing that significantly improved after the intervention were those 

related to ‘content and writing’ followed by ‘format and organization’ (Table 10). 

 

The improvement in the grammatical and lexical cohesion of written productions 

reported in this work coincided with those reported by Akmal (2017) in Indonesia. 

This researcher used online discussion forums to determine the development of writing 

skills from the perspectives: Content, organization, vocabulary, syntax, mechanics, 

and styles. The texts contained more precise ideas, new word combinations, and better 

syntax and grammatical cohesion related to tenses. However, some students made 

mistakes in the use of the passive voice and conjunctions. Alsamadani (2018) in Saudi 

Arabia used blogs to develop writing skills in EFL classes. The results showed 

considerable improvement in developed thoughts, in-depth discussion, and rich ideas. 

The group was also motivated and improved various components of writing, such as 

content development, language mechanics, style, voice, and word choice. Jamalai and 

Krish (2021) in their study with Malaysian students also reported linguistic benefits in 

terms of the development of syntactic structure, wordlists, pronunciation, spelling and 

grammar checking, and use of appropriate words in context and parts of speech. 

 

Verification of the hypothesis 

• Null hypothesis (H0): It is a condition in which we assume that there is no 

difference between the observed value and the expected value of the data: The 

online forum did not improve students' EFL writing. 

• Alternative hypothesis (H1): It is a condition where we accept any 

considerable change in the population after the analysis: The online forum 

significantly improved students' EFL writing, significantly. The researcher 

verified the hypothesis of this study following these parameters: 
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Table 13.  

Criteria for the verification of the hypothesis 

P-value Decision 

> 0.05 The result is not statistically significant. The null hypothesis is not 

rejected 

< 0.05 The result is statistically significant. The null hypothesis is rejected. 

 

Decision 

Since the difference between the means (MD=-1.85, SD=1.29) was statistically 

significant, two-tailed p-value less than 0.0001, by conventional criteria, there was 

enough evidence to reject the null hypothesis and accept the alternative hypothesis. It 

can be considered that the treatment worked. This decision was made at significance 

level α = 0.05.  
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CHAPTER V 

CONCLUSIONS, RECOMMENDATIONS, BIBLIOGRAPHY, 

AND APPENDIXES 

5.1. Conclusions 

Even though online forums are a valuable tool for learning since they promote student 

participation, establish spaces for communication, generate learning through the 

contribution of others, provide answers to questions or doubts, in this work research 

they were only used as a means for the development of adequate written expression. 

Based on the analysis and interpretation of the pretest and posttest, and after 

implementing an intervention process that addressed issues related to cohesion, how 

to create cohesion in writing, cohesion devices and their types, strategies to improve 

cohesion, and coherence , key terms and phrases, synonyms, pronouns, transition 

words, sentence patterns, grammatical cohesion, lexical cohesion and, above all, how 

to avoid the excessive use of cohesive devices, the researcher establishes the following 

conclusions and recommendations: 

 

The first statistical analysis carried out made it possible to determine the extent to 

which writing improved. With 51 valid data, the difference between the means of the 

pretest (M=6.74, SD=1.32) and the posttest (M=8.60, SD=1.01) was MD=-1.85, 

SD=1.29. The increase at the end of the intervention was 18.6%. This means that the 

application of the cohesive elements allowed the writing in the forums to be more 

organized with an introduction, body paragraphs, and conclusion. The answers 

covered almost all parts of the questions. Evidence of words or phrases that showed 

the relationship between paragraphs was also found. The writing also had a moderate 

range of everyday vocabulary related to B1. There was also the use of synonyms, 

collocations, and antonyms to avoid the repetition of words. The sentences, ideas, and 

other details fit together with a certain fluidity and clarity. 

 

In the second statistical analysis, the researcher identified that the difference between 

the means was statistically significant. The two-tailed p-value was less than <0.0001. 

By conventional criteria, this difference is considered "extremely statistically 

significant." This decision was made at a significance level α = 0.05. This means that 
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the result or effect did not occur due to chance or pure coincidence. There was 

statistical evidence that there was a difference. There were aspects of EFL writing that 

improved significantly after the intervention, such as 'content and structure' (M=1.69; 

SD=0.22) related to the use of words or phrases that showed the relationship between 

paragraphs or sections. of the text and the format and organization (M=1.60; SD=0.21) 

related to the presence of an introduction, body paragraphs, and a conclusion.  

 

In the third statistical analysis, the researcher verified the hypothesis of the study and 

the results obtained made it possible to reject the null hypothesis in favor of the 

alternative hypothesis because the difference between the means (MD=-1.85, 

SD=1.29) was statistically significant, a two-tailed p-value less than 0.0001. It can be 

considered that the treatment worked. This decision was made at the significance level 

α = 0.05, size effect, d = 1.582621 (large effect). 

 

Online forums made the development of writing skills more productive and focused 

on improving specific aspects, such as format and organization, content and structure, 

grammar, language and vocabulary, and fluency of EFL writing. However, this study 

faced the following limitations: The participants were not randomly chosen. The 

researcher worked with 51 seventh semester students who were assigned to their 

workload at the beginning of the semester. The researcher could not work with a 

control group because the second group consisted of 28 students enrolled in the first 

semester and they all were A1. The class schedule was only on Saturdays, which 

limited the intervention to only 14 sessions in total. The students were only able to 

apply the knowledge acquired in seven opinion forums. The students' perceptions 

related to the use of the forums, or the development of writing skills were not explored 

due to limitations with the time. There were no qualitative data analyzes exploring 

student perceptions or attitudes. There was one aspect of the writing, spelling, that still 

presented problems, such as the omission of the third person singular, the use of some 

irregular verbs in the wrong form, the incorrect use of the subject and object pronouns, 

the omission of articles and use of false friends. On the other hand, since online forums 

contributed to the development of written skills from a specific perspective, it would 

be important to consider their application for the development and improvement of 

punctuation, argumentation, interaction, or peer feedback.  
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The knowledge acquired by the beneficiaries of this work could be applied in a real 

context because they will be future advertising professionals and the correct use of 

cohesion devices will help their clients to understand the texts and sentences correctly. 

The results of this research could have implications in the field of teaching and learning 

of the English language and contribute to the literature and discussion on the use of 

online forums as a means to improve written skills and to communicate efficiently in 

digital contexts with significant arguments and in a coherent way, emerges as a social 

need, and to raise the training of professionals, mainly those of the marketing and 

advertising career. It is possible to conclude that the use of online forums favored the 

development of written skills in English. 

 

5.2. Recommendations 

Considering the results and the limitations identified in this study, the researcher 

recommends addressing the following aspects in future research: 

 

Because this study used an intentional and small sample, made up of students from a 

single course, it is important that future researchers consider a control group with 

participants selected, randomly. Due to the limited time of this intervention, only 

fourteen sessions because the students only received classes on Saturdays, in future 

research a longer time should be considered so that the students can put into practice 

what they have learned in more communicative situations. 

 

Since the students were only able to apply the knowledge acquired in seven online 

forums, the researcher recommends more activities of this type to practice writing and 

improve spelling and punctuation. Because this was a quantitative study, the researcher 

recommends that future research address the qualitative part to understand the 

perceptions of the students towards this type of work. 

 

Because the spelling in the forum still had basic errors, such as the omission of the 

third person singular, the use of some irregular verbs in the wrong form, incorrect use 

of subject and object pronouns, omission of articles, and the use of false friends, the 

researcher recommends placing more emphasis on this aspect in future interventions 



77 

 

since good spelling and coherent writing are important aspects of personal training and 

professional work.  

CHAPTER VI 

PROPOSAL 

6.1. Informative data 

Topic: “Guide for the correct use of cohesive devices in English” 

Name of the Institution: Universidad de Guayaquil – Advertising and Marketing 

career 

Beneficiaries: 51 Students from eighth semester 

Location: Guayaquil - Ecuador 

Estimated time for the execution: 14 weeks. 

The person in charge: Lcda. Karina Moreno Rodríguez 

 

6.2. Description 

6.2.1 Background of the Proposal 

This proposal surges from a quasi-experimental study on the incidence of the use of 

forums to develop EFL writing aimed at students of the Advertising and Marketing 

career at a university located in Guayaquil, Ecuador. 

As previous studies suggest, for most of students, writing in a foreign language is a 

very difficult and challenging task. In fact, to write it is necessary to follow steps and 

use linguistic strategies that some students ignore. To start, they must be very clear for 

what purpose they are writing. For example: inform, entertain, show some position or 

opinion regarding a topic, etc. (Bhowmik, 2021). Then, they must identify main and 

supporting ideas. With these details, they will be able to identify the thesis and the 

main ideas that will guide them to a correct presentation structure for their writings. 

Finally, they must review and edit their written productions to ensure that the product 

is complete, meets the communicative objective, and is free of typing, grammatical, 
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and punctuation errors (Sedita, 2020). That is why EFL writing is one of the most 

important skills of language teaching. 

New technologies such as Web 2.0 have allowed instant communication throughout 

the world through the Internet. Online communication allows you to participate and 

comment on different daily aspects in real time. These features offered by online 

communications is what has motivated teachers to use them to promote participation, 

critical thinking, and collaborative work. In the case of this proposal, the author has 

used the use of online forums so that students learn the language while using it to meet 

the curricular objectives of the course. 

 

First, online discussion forums provide authenticity in writing and thus serve as a 

significant supplement to the writing curriculum. Students can practice different 

aspects such as stages of writing, types of genres and cohesive devices as practice for 

more complex tasks such as essays. By writing about everyday issues, they integrate 

independent learning experiences with opportunities for interaction and collaboration 

(Jacobi, 2017). This requires considerable self-direction, motivation, and initiative on 

the part of the learners. 

 

Second, online forums offer opportunities to learn from each other, specifically for 

groups of students. The use of online forum facilitates collaborative learning because 

they can share their ideas and opinions to produce better quality writing compared to 

doing the tasks independently (Cerrudo & Ferreyra, 2015). Therefore, students 

participate in on-going discussions emphasizing learner-centered instruction and 

encourage students to give constructive feedback and suggestions (Peddibhotla & Jani, 

2019). 

 

Third, online forums promote autonomous learning through asynchronous tasks. This 

means teachers and learners can interact with one another beyond the four walls and 

specified time. In this way, students take responsibility for their own practice of the 

target language, especially those who feel safer writing their contributions instead of 

expressing them verbally. 
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Lastly, the role of the teacher is crucial because they must be able to stimulates and 

sustains discussion to help learners build a sense of community learning online 

(Benitez et al., 2016). According to de Lima, et al. (2019), the teacher's presence 

throughout the interaction ensured that the discussion promotes a positive learning 

environment. Therefore, the role of the facilitator is creating guidelines that encourage 

collaboration and knowledge building through dialogue and references of other student 

postings. 

 

6.2.2 Justification 

This paper presents the use of online forums to develop EFL writing for B1 level 

students. The purpose is for students to be able to produce writing using cohesive 

devices and with an adequate structure. This also means that they can read and analyze 

texts by other authors and their peers through critical thinking. 

 

The educational interest of this study arises from the low performance in writing 

activities in which they can make use of their points of view that come from beliefs, 

ways of learning and their experiences. In general, students manifest difficulties when 

presenting their ideas in writing in a clear, cohesive and organized manner. This 

deficiency occurs because students have trouble organizing their ideas. 

 

That is why, through online forums, it is intended to incorporate written skills together 

with didactic proposals that promote the use of the language through a communicative 

medium for discussion and argumentation purposes. It must be recognized that we live 

in a digital age where most important information, news and communications are 

presented through digital channels and platforms (Moles, 2019). Therefore, human 

beings are consuming and producing writing every day. 

 

This study has social relevance since the use of virtual forums facilitates interaction 

between people from different social classes, providing added value to the teaching-

learning process while learning a foreign language. Generally, university students 

come to classrooms with various learning and communication experiences with 

different types of digital technology (Abu-Ayyash, 2019). In this type of asynchronous 



80 

 

tools, the student benefits because they receive feedback globally, they can work at 

their own learning pace, so there is inclusion and collaborative work. 

 

Among the practical implications, the geographical autonomy of students residing in 

areas far from their study centers is highlighted and that due to COVID 19 their 

continuation in higher education has decreased. The forums provide temporary 

autonomy without the need for fixed hours, also improves access to direct sources of 

information; communication between teachers and students and individualize teaching 

according to their personal peculiarities and own needs (Rinekso & Muslim, 2020). 

When the whole class share their views towards a particular idea or thought, people 

think and react regarding point of views, social alertness, and sense of belongings in a 

specific community. 

 

The information obtained from this research work will serve to contribute to the 

constructivist theory, which focuses on the importance of social interaction on 

learning. Vygotsky's theories maintained that people actively construct knowledge by 

collecting information from the environment to build meaning (Vygotsky, 1978). On 

the other hand, students are quite shy to participate in speaking classes. In this way, it 

is sought that they can use an output skill in a communicative function that is to argue 

ideas and comment on that of others. The cognitive strategies (such as discussion, role-

playing), are all considered as design variables to the success of students' interaction 

in asynchronous online discussions (Kamal , 2019).  According to Moles (2019), while 

they write more, they will be more connected with each other and more encouraged to 

participate, which leads to the improvement of their language skills. 

 

6.3 Objectives 

General objective 

To develop English academic writing skills using online forums in a group of students 

of Advertising and Marketing program in a Public University, Guayaquil, Ecuador. 

Specific Objectives 

• To select the appropriate topics and writing subskills for English teaching.  

• To incorporate the use of online forums in the English writing class to help 

students to improve their writing skills. 
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• To evaluate the effectiveness of using the online forums in the English writing 

class to improve students ‘writing skills. 

 

6.4 Feasibility analysis: 

The implementation of the current proposal is considered feasible based on the 

following arguments: 

Technical: The person in charge is an English teacher with 20 years of experience 

in secondary and higher education. In addition, she has the following certifications 

TKT (Teaching Knowledge Test), TEFL (Teaching English as a Foreign 

language) and FCE (First certification of English). In addition, she has a solid 

foundation in the use of virtual platforms. 

 

Administrative: The authorities of the University of Guayaquil, Ecuador 

approved the implementation of this proposal because it was considered that it 

would benefit the academic performance of the students, and the written ability in 

the foreign language. 

 

Economic: No economic resources were required from the authorities or from the 

students to implement the proposal and analyze the results of the intervention. The 

researcher compensates any cost required for the elaboration and application of 

this proposal. 

 

6.4 Proposal fundamentals 

6.4.1 Theoretical foundations 

Teaching guide: It is developed with the purpose of supporting teachers and 

student learning through the components: Explicit conceptual goals with proposed 

activities, knowledge, and support to understand and implement teaching plans, 

pedagogical content knowledge (Unesco International Institute of Educational 

Planning, 2022). It is very useful to teachers who does not have enough pre-service 

training and practice.  

 

Writing skill: According to (Kamal , 2019), this skill is a mental process in which 

it is necessary to join thoughts and ideas before writing. That means that we 
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manage concepts, phrases and turn them into sentences that in turn become 

coherent texts. 

 

Writing Issues among EFL students: One of the biggest challenges that students 

face is a lack of English proficiency to complete the assigned writing task. This 

lack of proficiency has to do with students having vocabulary, grammar, and the 

ability to structure good sentences (Selvaraj & Aziz, 2019).  On the other hand, 

some students also feel lost since writing requires to use many cognitive and 

linguistic approaches that students are unsure about (Cornelius, 2020). Another 

common issue is the “lack of certain skill such as proper use of grammar, 

conventions, punctuation, capitalization, and spelling.” 

 

Theories of Teaching Writing:  Theories are essential for the teachers to 

understand the theories in teaching writing to implement research-based practices 

better. (Selvaraj & Aziz, 2019).  

 

 Hodges (2017) pointed out four focal theories in teaching writing. 

• Cognitive Process theory of Writing: To write, learners need to use the 

mental process such as brainstorming, planning, and organizing.   

• Sociocultural theory of Writing:  This theory was created by Vygotsky 

which giving importance to motivation, affect, and social influences as 

components of writing (Vygotsky, 1978). According to him, socializing 

or interaction is critical in developing the mental action or process to 

acquire knowledge. Therefore, in EFL writing learning, students need 

collaborate with other learners and scaffold knowledge with the 

assistance of teachers.  

• Social cognitive theory and self-efficacy in writing:  Some cognitive, 

behavioral, personal, and environmental factors influence students' 

motivation and determination to learn. According to Selvaraj and Aziz 

(2019),  this theory highlights 3 elements such as: observational learning, 

imitation, and modelling. 

On the other hand, self-efficacy describes to writer’s confidence in 

accomplishing a writing task given and able to accept any challenges. In 
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other words, students always develop their perception by looking at their 

past experiences. Therefore, they will choose a task where they have high 

self-efficacy and evade task with low efficacy.  

• Ecological Theory: This theory proposed by Cooper points out that 

students interact with each other to create systems that mean that all 

students or the product of writing regulate and are regulated by the writing 

of other students in their own environment. This means that writing has 

flexible characteristics that evolve through the influence of other partners. 

Although the structures and contents may be defined at a given moment, 

they continually evolve in real time. 

 

6.4.2 Methodological foundations. 

The literature review indicates that well-structured online discussion forums can 

provide students with vast practice in writing. According to Aderibigbe (2021) 

students are benefited with intellectual exchange, getting new ideas and refining old 

ones and community membership. As most of the schools, teachers, and students have 

internet access, it seems to be feasible to implement teaching proposal that includes 

this tool to enhance the students writing skills.  

 

 The use of online forums is not limited in the synchronous time, they can be used 

outside the class. In fact, some students feel more comfortable writing and 

participating at their own learning pace and level of English. This shows a change in 

the way that the writing skill is traditionally taught, since with this guide it is proposed 

to integrate the use of virtual forums as a support for the development of the skill in 

which they must make use of writing sub-skills such as : planning, arranging, editing, 

revising which emerge from this cognitive writing process. 

 

The activities proposed in this teaching guide will promote the development of the 

writing skills using online forums. The activities contained in this guide include 

exercises to develop awareness, create cohesion in writing, cohesion devices and their 

types, strategies to improve cohesion, and coherence, key terms and phrases, 

synonyms, pronouns, transition words, sentence patterns, grammatical cohesion, and 

lexical cohesion.  
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The teaching guide is divided into three sections: 

• The Activation stage, in which the teacher carries out activities with the 

purpose of awakening previous knowledge and presenting the topic in an 

implicit way. 

• The connection stage, in which the students read a text, watch videos to 

connect the previous knowledge with new content and vocabulary. They 

also learn and practice subskills of writing, cognitive and linguistic 

competences. 

• The affirmation stage, in which the students’ writing skills are 

evidenced and evaluated after participating in the forums. 

 

6.5 Proposal development:  

 With the implementation of the proposal, students are expected to improve their 

English writing skills. The activities proposed in each lesson are focused on the 

improvement of specific skills such as format and organization, content and structure, 

grammar, vocabulary, fluency, and spelling. The proposal will be implemented at the 

Adverting and Marketing career of University of Guayaquil, Ecuador. 

 

Before the implementation It was applied a diagnostic test to determine the linguistic 

level of the 51 students selected for this study. The phase began with the selection of 

the test that would be administered to these participants. This diagnostic test was based 

on the First Certification Exam (FCE), which is an exam proposed by Cambridge 

Language Assessment. Students certify their level of proficiency depending on the 

score obtained.  

 

A pre-test and a post-test were applied before and after the implementation of the 

proposal:  

1. The pre-test was applied on June 18 and it was the development of the first online 

forum (pretest)  

2. During the next twelve weeks, students were developing different activities 

fostering the use of format and organization, content and structure, grammar, 

vocabulary, fluency, and spelling. The topics addressed during the intervention were: 



85 

 

Styles of communication and body language, cool people, my worst and the best 

experience, my bad experience; customs and culture, Life in my city; and describing a 

movie.  

3. The post-test was applied on September 10 of the same year.  

 

 

 

6.6 Operational model 

Phases Objectives Activities Resources Person in charge 

Planning To select topics and 

identify writing 

subskills   

 

Students read and 

analyze syllabus 

 

Syllabus, lesson 

plans, computer, 

internet 

 

Researcher 

Application To incorporate the use 

of online forums in the 

English writing class 

to help students to 

improve their writing 

skills. 

 

To train the use of the 

online forums, then 

the students write 

narrative and 

descriptive texts about 

different topics 

discussed in the class. 

 

The teaching guide, 

computer, internet 

 

Researcher 

Evaluation To evaluate the 

effectiveness of using 

the online forums in 

the English writing 

class to improve 

students ‘writing 

skills. 

 

To apply a post-test to 

prove the 

effectiveness of the 

use of online forums 

to teach EFL writing 

 

The teaching guide, 

computer, internet 

 

Researcher 
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APPENDIX 1 

STUDY: ONLINE FORUM TO DEVELOP EFL WRITING 

AUTHOR: KARINA ISABEL MORENO RODRÍGUEZ 

RUBRIC TO EVALUATE WRITING IN THE ONLINE FORUM 

 

Criteria 

Excellent 

 

Good 

 

Fair 

 

Needs  

Improvement 

10 - 9 8 7 6 - 1 

 

 

 

Format and 

organization 

(2 points) 

 

 

The writing in the online 

forum is well organized, with 
an introduction and body 

paragraphs with supporting 

details. The conclusion 

summarizes all the points. 
There is a clear and logical 

progression of ideas in the 

forum. The answer in the 

online forum covers all parts 
of the question with 

interesting information. 

The writing in the online 

forum is somewhat 
organized, having an 

introduction and body 

paragraphs, but missing 

topic sentences and 
supporting details. The 

conclusion summarizes 

some relevant points. The 

answer covers nearly all 
parts of the question 

The writing in the online 

forum is poorly organized. 
The introduction is not clear. 

There is only one paragraph 

without topic sentences and 

supporting details. The 
conclusion encompasses other 

ideas. The answer does not 

cover all parts of the question. 

The writing in the online 

forum is not organized. 
There is no introduction, 

body, and concluding 

paragraphs. There is no 

clear and logical 
progression of ideas. The 

answer does not cover all 

parts of the question. 

 

Content and 

structure 

(2 points) 

 

 

The writing in the online 

forum captures the 
audience's attention. There is 

evidence of words or phrases 

in the forum that show the 

relationship between 
paragraphs or sections of the 

text  

The writing in the online 

forum almost grabs the 
attention of the audience. 

There is limited evidence of 

words or phrases showing 

the relationship between 
paragraphs 

The writing in the online 

forum does not get much 
attention from the audience. 

Words or phrases that show 

the relationship between 

paragraphs or sections of the 
text are not very frequent 

There is no evidence of 

words or phrases that 
show a relationship 

between paragraphs or 

sections of the text in the 

online forum  

 

 

 

Grammar 

(1.5 points) 

 

 

There is evidence of 

grammatical cohesion based 
on the structural content in 

the forum: There is a clear 

and logical progression of 

ideas in the forum. There is 
evidence of proper 

transitions and conjunctions 

in forum 

There is limited evidence of 

grammatical cohesion based 
on structural content in the 

online forum. Progression 

of ideas and transitions is 

also limited 

Grammatical cohesion based 

on structural content is poor in 
the online forum. Some 

logical progression of ideas in 

some parts of the forum, but 

not others. A few transitions, 
but not throughout the whole 

writing. 

There is no evidence of 

grammatical cohesion 
based on structural 

content in the online 

forum 

 

 

 

 

 

Language 

and 

vocabulary 

(1.5 points) 

There is a variety of 
everyday vocabulary related 

to level B1 in the forum. 

There is also a variety of 

simple and complex 
grammatical forms with a 

good degree of control. 

There is evidence of lexical 

cohesion based on lexical 
content. There is use of 

synonyms, antonyms, and 

collocations in the forum 

There is a moderate variety 
of everyday vocabulary 

related to level B1 in the 

online forum. Uses a 

moderate variety of simple 
and complex grammatical 

forms with some control. 

The evidence of lexical 

cohesion based on lexical 
content and prior knowledge 

is limited: Some synonyms, 

collocations, and antonyms 

are identified in the text to 

avoid repetition of words 

The use of everyday 
vocabulary related to the B1 

level is limited in the online 

forum. The use of simple and 

complex grammatical forms is 
also limited. The evidence of 

lexical cohesion based on 

lexical content and prior 

knowledge is poor. There are 
almost no collocations, 

synonyms, or antonyms in the 

text. There is a repetition of 

words 

The use of everyday 
vocabulary related to level 

B1 is poor or nonexistent 

in the online forum. The 

use of simple and complex 
grammatical forms is also 

poor or absent. There is no 

evidence of lexical 

cohesion based on lexical 
content and background 

knowledge. There is a 

repetition of words 

throughout the text 

 

 

Fluency 

(1.5 points) 

Sentences, ideas, and details 

fit together smoothly and 
clearly in the online forum. 

Readers can easily follow the 

text and the writing is 

coherent in the online forum. 

Sentences, ideas, and other 

details fit together with 
some fluency and clarity. 

The reader can follow the 

text and the writing 

although some limitations 
are evident 

Sentences, ideas details fit 

poorly. There is not much 
clarity in the text. Readers 

may have difficulty following 

the text. The writing is 

inconsistent. 

Sentences, ideas, and 

details do not fit together 
Readers cannot follow the 

text. The writing is not 

coherent.  

 

Spelling 

(1.5 points) 

 

The writing in the online 

forum is essentially error-

free in terms of spelling. 

There is evidence of basic 

errors in the structure, but 

this situation does not affect 
the comprehension of the 

text in the online forum. 

There is evidence of errors in 

sentence structure, that 

considerably affect the 
understanding of the text in 

the online forum 

The writing in the online 

contains numerous errors 

in spelling and grammar 
which interfere with 

comprehension 
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Adapted from the studies: Lexical and Grammatical Cohesions in the Students’ Essay Writing as the 

English Productive skills by Tenri and Basri (2019); The effects of using rubrics and face to face 

feedback in teaching writing skill in higher education by Mahmoudi and Buğra (2020); Assessing 

writing for Cambridge English Qualifications: A guide for teachers 2020)  
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APPENDIX 2 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

MAESTRÍA EN ENSEÑANZA DE INGLÉS COMO LENGUA EXTRANJERA 

 

FORMATO PARA LA VALIDACIÓN DE CONTENIDO DEL INSTRUMENTO 

“RÚBRICA PARA EVALUAR LA ESCRITURA EN LOS FOROS” 

PERTENECIENTE A LA INVESTIGACIÓN: “ONLINE FORUM TO DEVELOP 

EFL WRITING” 

 

Objetivo: Revisar la validez de contenido de los descriptores de la rúbrica que servirá para 

recolectar datos cuantitativos para este estudio 

Autor: Karina Isabel Moreno Rodríguez 

Instrucciones: Señale con un visto (✓), según la validación para cada criterio: 

Escala de valoración: 1D- DEFICIENTE; 2R- REGULAR; 3B- BUENO; 4O – ÓPTIMO 
 

 

 

CONSTRUCTOS 

 

 

DESCRIPTORES 

Pertinencia de los 

constructos y sus 

descriptores con los 

objetivos de la 

investigación 

Pertinencia de los 

constructos y sus 

descriptores con las 

variables del estudio 

Calidad técnica y 

representatividad de 

los constructos y sus 

descriptores 

Redacción y lenguaje 

de los constructos y 

sus descriptores 

1D 2R 3B 4O 1D 2R 3B 4O 1D 2R 3B 4O 1D 2R 3B 4O 

 

 

 

 

 

 

 

FORMAT AND 

ORGANIZATION 

 

The writing in the 

online forum is well 

organized, with an 

introduction and 

body paragraphs with 

supporting details. 

The conclusion 

summarizes all the 

points. There is a 

clear and logical 

progression of ideas 

in the forum. The 

answer in the online 

forum covers all parts 

of the question with 

interesting 

information 

   ✓    ✓    ✓    ✓ 

 

 

 

 

CONTENT AND 

STRUCTURE 

 

The writing in the 

online forum captures 

the audience's 

attention. There is 

evidence of words or 

phrases in the forum 

that show the 

relationship between 

paragraphs or 

sections of the text 

   ✓    ✓    ✓    ✓ 

 

 

 

 

 

GRAMMAR 

 

There is evidence of 

grammatical 

cohesion based on the 

structural content in 

the forum: There is a 

clear and logical 

progression of ideas 

in the forum. There is 

evidence of proper 

transitions and 

conjunctions in 

forum 

   ✓    ✓    ✓    ✓ 

 

 

LANGUAGE 

AND 

VOCABULARY 

There is a variety of 

everyday vocabulary 

related to level B1 in 

the forum. There is 

also a variety of 

simple and complex 

   ✓    ✓    ✓    ✓ 
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grammatical forms 

with a good degree of 

control. There is 

evidence of lexical 

cohesion based on 

lexical content. There 

is use of synonyms, 

antonyms, and 

collocations in the 

forum 

FLUENCY 

 

Sentences, ideas, and 

details fit together 

smoothly and clearly 

in the online forum. 

Readers can easily 

follow the text and 

the writing is 

coherent in the online 

forum. 

   ✓    ✓    ✓    ✓ 

SPELLING 

 

The writing in the 

online forum is 

essentially error-free 

in terms of spelling 

   ✓    ✓    ✓    ✓ 

 

Observaciones:          

           

           

       

 

De manera integral, el instrumento es: 

 

APLICABLE CORREGIBLE REGULAR DEFICIENTE NO 

APLICABLE 

100% 75% 50% 25% 0% 

X     
 

 

                   Realizado por:             Validado por: 

 

 

 

 

 

Lic. Karina Isabel Moreno Rodríguez   MSc. Rodrigo Antonio Guerrero 

Segura 

Ced. Ident. 0917344038     Ced. Ident. 0910135557 
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UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

MAESTRÍA EN ENSEÑANZA DE INGLÉS COMO LENGUA EXTRANJERA 

 

FORMATO PARA LA VALIDACIÓN DE CONTENIDO DEL INSTRUMENTO 

“RÚBRICA PARA EVALUAR LA ESCRITURA EN LOS FOROS” 

PERTENECIENTE A LA INVESTIGACIÓN: “ONLINE FORUM TO DEVELOP 

EFL WRITING” 

 

Objetivo: Revisar la validez de contenido de los descriptores de la rúbrica que servirá para 

recolectar datos cuantitativos para este estudio 

Autor: Karina Isabel Moreno Rodríguez 

Instrucciones: Señale con un visto (✓), según la validación para cada criterio: 

Escala de valoración: 1D- DEFICIENTE; 2R- REGULAR; 3B- BUENO; 4O – ÓPTIMO 
 

 

 

CONSTRUCTOS 

 

 

DESCRIPTORES 

Pertinencia de los 

constructos y sus 

descriptores con los 

objetivos de la 

investigación 

Pertinencia de los 

constructos y sus 

descriptores con las 

variables del estudio 

Calidad técnica y 

representatividad de 

los constructos y sus 

descriptores 

Redacción y lenguaje 

de los constructos y 

sus descriptores 

1D 2R 3B 4O 1D 2R 3B 4O 1D 2R 3B 4O 1D 2R 3B 4O 

 

 

 

 

 

 

 

FORMAT AND 

ORGANIZATION 

 

The writing in the 

online forum is well 

organized, with an 

introduction and 

body paragraphs with 

supporting details. 

The conclusion 

summarizes all the 

points. There is a 

clear and logical 

progression of ideas 

in the forum. The 

answer in the online 

forum covers all parts 

of the question with 

interesting 

information 

   ✓    ✓    ✓    ✓ 

 

 

 

 

CONTENT AND 

STRUCTURE 

 

The writing in the 

online forum captures 

the audience's 

attention. There is 

evidence of words or 

phrases in the forum 

that show the 

relationship between 

paragraphs or 

sections of the text 

   ✓    ✓    ✓    ✓ 

 

 

 

 

 

GRAMMAR 

 

There is evidence of 

grammatical 

cohesion based on the 

structural content in 

the forum: There is a 

clear and logical 

progression of ideas 

in the forum. There is 

evidence of proper 

transitions and 

conjunctions in 

forum 

   ✓    ✓    ✓    ✓ 

 

 

LANGUAGE 

AND 

VOCABULARY 

There is a variety of 

everyday vocabulary 

related to level B1 in 

the forum. There is 

also a variety of 

simple and complex 

grammatical forms 

with a good degree of 

   ✓    ✓    ✓    ✓ 
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control. There is 

evidence of lexical 

cohesion based on 

lexical content. There 

is use of synonyms, 

antonyms, and 

collocations in the 

forum 

FLUENCY 

 

Sentences, ideas, and 

details fit together 

smoothly and clearly 

in the online forum. 

Readers can easily 

follow the text and 

the writing is 

coherent in the online 

forum. 

   ✓    ✓    ✓    ✓ 

SPELLING 

 

The writing in the 

online forum is 

essentially error-free 

in terms of spelling 

   ✓    ✓    ✓    ✓ 

 

Observaciones:          

           

           

    

 

De manera integral, el instrumento es: 

 

APLICABLE CORREGIBLE REGULAR DEFICIENTE NO 

APLICABLE 

100% 75% 50% 25% 0% 

X     
 

 

Realizado por:       Validado por: 

 

 

 

 

 

Lic. Karina Isabel Moreno Rodríguez   MSc. Nathaly Delgado Vera.  

Ced. Ident. 0917344038     Ced. Ident. 0926028259 
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APPENDIX 3 

INTERVENTION PLAN 

 

 

ONLINE 

 

 

 

 

 

TO DEVELOP EFL 

WRITING 

 
Author: Karina Isabel Moreno Rodríguez 
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INTERVENTION PLAN 

Beginning of the semester: June 1, 2022, 2023 

End of the semester: September 23, 2022 

Group:  English VII parallel 7 - PUB-S-NO-7-7 MOD ENG (Online) 

Number of students: 51 students 

Class schedule: Saturdays from 11:00 a.m. – 3:00 p.m. 

English book: Personal Best B1+ / Richmond 

Date: 18/06/2022 

STYLES OF COMMUNICATION AND BODY LANGUAGE 

 

OBJECTIVE: At the end of this unit, students will develop skills regarding different 

styles of communication. In addition, students will be able to produce a narrative 

composition and interesting in terms of blogs. 

 

Activation:  

• Students answer the following questions:  

➢ What parts of the body you use when you communicate with people?  

➢ How does the body language help us when we communicate with 

people? 

• Students do a quiz to identify their own style of communication. Then, they 

comment by chat or orally if they agree or not. 

Connection 

• Students study vocabulary about body language and communication.  

• Students read a text to find out information about the three main 

communication styles: visual, audio, and kinesthetic. 
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• They study present forms and practice listening and responding to their 

partners in conversations. 

• Students discuss in class, read texts, listen to audios about body language, sense 

verbs with adjectives, nouns, and clauses. They also talk about communication, 

and styles of communication. 

• Grammar: Identify simple present and present progressive forms, practice the 

use of grammar forms “as if”, “like” and “as though” in the context of 

communication styles. 

Affirmation: 

• Students watch a video about “How Long It Takes to Change Your Life?” to 

list five things she does. Students should use the vocabulary and grammar 

forms explained in this class. 

• Write on a forum about this information: 

https://www.conovercompany.com/types-of-communication/#sec7 to answer 

the question: Have you ever experienced a problem of miscommunication? 

Write a paragraph talking about this experience and use the information from 

the article to show a possible solution.  

https://www.conovercompany.com/types-of-communication/#sec7
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STYLES OF COMMUNICATION AND BODY LANGUAGE 

 

 

Slide 1 

 

 

Slide 2 

 

 

Slide 3 
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Slide 4  
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INTERVENTION #1 

Date: 26/06/2022 

OBJECTIVE: To explore the four lexical categories that improve cohesion and 

cohesion devices in writing  

 

Activation:  

• Students read a text about Being Bilingual to identify nouns, verbs, adjectives, 

and adverbs for a sentence make sense.  

Connection: 

• The teacher explains the 4 main types of sentences that are present in a text: 

Statements, questions, commands, exclamations. 

• Students check the definition of cohesion and how to create cohesion in 

writing, addressing cohesive devices, and its types. 

• Students read the text and identify grammar cohesion and lexical cohesion. 

• Teacher provides feedback on learners’ writing, illustrating where they have 

used cohesive devices correctly and identifying areas where they could have 

included them to join short sentences.  

Affirmation: 

• Students repeat the activity of writing using the cohesive devices and 

lexical cohesion. 
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INTERVENTION CLASS #1 

 

Slide 5 

  

Slide 6 

 

Slide 7´ 
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Slide 8  
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THE COOL FACTOR 

Date: 04/07/2022 

OBJECTIVE: To identify attitude in texts using compound adjectives 

 

Activation:  

• Students read characteristics about a famous star. After that, they guess who 

the text refers to. 

• Students watch three photos of famous actors to find out who is open -minded, 

world-famous, forward-thinking.  

Connection: 

• Students study compound adjectives and watch a video about Albany, the 

social media influencer” who is a nominee for a “Cooltube” award for “being 

cool”. 

• Students use the compound adjectives to give their own definition of “being 

cool.” 

• Teacher explains how to write a reflective text. 

• Students work in groups and write about “Luisito Comunica” a Mexican. 

youtuber. 

Affirmation: 

• Students Write a reflective text about someone who is cool and explain why. 
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THE COOL FACTOR 

 

Slide 9 

 

Slide 10 
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Slide 11 

 

Slide 12  
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INTERVENTION # 2 

Date:09/07/2022 

OBJECTIVE: To use cohesion devices in their narrative texts  

 

Activation:  

• Students work on a worksheet to select appropriate nouns, verbs, adjectives 

and adverbs in order for a sentence to make sense.  

Connection: 

• The teacher explains what ellipsis repetition, transitional signal, reference 

words and pronouns are, and how these cohesive devices improve writing. 

• The teacher shows an example of the last task to highlight the mistakes in their 

writing. 

• Students study the strategies to improve cohesion. 

Affirmation: 

• Students repeat the activity on the forum focusing only on 1 point in each 

paragraph to enhance clarity.  

• Write a reflective essay sing the cohesive devices and complex Sentences with 

appropriate use of punctuations. 
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INTERVENTION CLASS 2 

 

Slide 13 

 

Slide 14 

 

Slide 15 
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Slide 16  
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GREAT EXPECTATIONS 

Date: 16/07/2022 

OBJECTIVE: To use narrative tenses to tell a story. 

 

Activation:  

• Students read two stories about people with high expectations who are 

disappointed. 

Connection 

• They study vocabulary about expectations and complete a paragraph with the 

correct form of the word. 

• Students order the events of the story. 

• Students learn how to use narrative tenses (Simple past, past continuous, past 

perfect, and past perfect continuous) to tell a story. 

• They practice talking about a place, person that surprised them. 

Affirmation: 

• Write a narrative text about something funny or embarrassing that happened to 

you. 
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GREAT EXPECTATIONS 

 

Slide 17 

 

 

 

 

 

 

Slide 18 

 

 

 

 

 

 

Slide 19 
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Slide 20 

 

 

 

 

 

 

 

Slide 21 

 

 

 

 

 

 

Slide 22 
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Slide 23 

 

 

 

 

 

 

Slide 24  
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INTERVENTION# 3 

Date: 23/07/2022 

OBJECTIVE: To use coherence and key terms & phrases to write a text 

 

Activation:  

• Student read a story to identify main idea and supporting details. 

Connection 

• Students locate the topic sentence and reflect on the importance of topic 

sentences and clincher sentences. 

• Students read their own paragraphs to select which is the topic sentence and 

the supporting ideas. 

• Teacher explains the definition of coherence and chronological order of ideas 

in a text. 

• Students’ complete paragraphs with the correct transitional words and phrases 

Affirmation: 

• Structure the last forum following the correct order of ideas and use of 

synonyms, pronouns, transitional words, sentence patterns to turn out in a 

coherent text. 
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INTERVENTION # 3 
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MY BAD PURCHASE 

Date: 30/07/2022 

OBJECTIVE: To make narratives more interesting using time linkers, transitional 

words, and synonyms. 

Activation:  

• Teacher tells students about something she bought by mistake. Students are 

encouraged to ask for details about what happened and whether they think is a 

mistake. 

• Students discuss about things that they regretted buying because they were so 

expensive, or they didn’t need them. 

Connection 

• Students focus on the photo of a blog about a bad purchase. They describe the 

dog and the situation. 

• Match the heading with the main idea of the paragraph.  

• Students find examples of narratives tenses, and which is the purpose of each 

of them in the text. 

• Students identify synonyms, pronouns, transitional words, sentence patterns, 

predictions comparisons, direct speech, and narrative tenses. 

• Students study time linkers. 

Affirmation: 

• MY BAD EXPERIENCE: Choose one from these experiences: something you 

bought, a blind date, a new restaurant, a party, or a vacation, that didn’t turn 

out as you had expected. Make notes about the event. Then, write a forum using 



120 

 

your notes to help you. Include different narrative sentences and time linkers. 

Using comparisons, predictions, and direct speech to make your story more 

interesting. Comment to your partner.  
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MY BAD PURCHASE 
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INTERVENTION #4 

Date:06/08/2022 

OBJECTIVE: To explore the four grammatical categories that improve cohesion in 

narrative texts 

Activation:  

• Students underline verb tenses in the text “Ice cream university”. After that, 

they scan the text to identify synonyms. 

Connection 

• Teacher explains the last two strategies of Grammar cohesion: conjunction and 

tense agreement. 

• Students practice reading and saying conjunctions through BINGO GAME. In 

small groups, each student is given a laminated bingo card with nine 

conjunctions on it.  

Students create new sentences using conjunctions from the bingo card.  

• Students read different texts to identify common text structures, such as: 

description, cause, and effect, compare, problem and solution, and sequence. 

Affirmation: 

• Students will use the cohesive devices and write an essay using the learned in 

class: common text structures, such as: description, cause, and effect, compare, 

problem and solution, and sequence. 
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INTERVENTION CLASS #4 
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CULTURE VULTURES 

Date:13/08/2022 

OBJECTIVE:  To use adjectives and nouns to write descriptive texts in the context 

of Culture.   

 

Activation:  

• Students answer the following question: What paintings or posters do you have 

on your walls at home? 

Connection 

• Students read a text about three types of art: painting, sculptures and murals 

and comment what are the most famous art in their city. 

• Students scan the text looking for adjectives. Then students put the adjective 

forms in the box in the correct column of suffixes. 

• Teacher explains how to make adjectives adding suffixes. Students complete a 

text with the correct adjective. 

• Teacher explains about question patterns and complete exercises using “wh-

questions”, “tag questions”, negative questions, indirect questions. 

Affirmation: 

• Students will use the adjectives and suffixes to write on a forum about What is 

your ideal partner like. 
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CULTURE AND VULTURES 
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INTERVENTION # 5 

Date:20/08/2022 

OBJECTIVE:  To use of reference, substitution and collocation form a cohesive text 

that flows easily. 

 Activation:  

• Students identify references in some brief texts. 

Connection 

• Teacher explains the importance of use references, substitution, and 

collocations in paragraphs. After that, they identify them in a long text. 

• Teacher gives feedback based on the fifth forum and ask students to improve 

their texts with the help of partners. 

Affirmation: 

• Students will use collocations, reference, and substitution to answer the following 

question:  

➢ Do you go on abroad on vacation or stay in Ecuador?  

➢ When you go on vacation do you find out about customs and culture of the 

country you are visiting?  

➢ Which countries do you think have similar o different customs from our 

own? 
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INTERVENTION CLASS #5 
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TOPIC: LIFE IN MY CITY 

Date:27/08/2022 

OBJECTIVE:  To express contrast and purpose and lexical cohesion in texts. 

 Activation:  

• Students answer the following questions:  

➢ Do you live in a city, town, or a village? 

➢ Do you like where you live?  

➢ What are the good and bad things about it? 

Connection 

• Students read a text about San Francisco and match the headings in the box 

with the paragraphs. 

• Students watch a video about customs around the world 

https://www.youtube.com/watch?v=vO6N0ha22Mk 

• Students read a text about rules, customs and behavior in the U.S. and other 

countries. 

• They study vocabulary about urban places and problems. 

• Students study how to express advice, recommendations, and obligation. 

Affirmation: 

• Write an opinion text about how you would improve life in your city, what new 

customs or laws you would introduce. 

 

  

https://www.youtube.com/watch?v=vO6N0ha22Mk
https://www.youtube.com/watch?v=vO6N0ha22Mk
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LIFE IN MY CITY 
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INTERVENTION #6 

Date:03/09/2022 

OBJECTIVE:  To use cohesive devices to express purpose and contrast in opinion 

texts. 

 

 Activation:  

• Students read the questions and explain the meaning of the phrasal verbs: 

➢ Who is your favorite musician? 

➢  Is there any musician you really look up to? 

➢ Have you come across any groups or albums lately that you really like? 

➢ Would you able to do without music? / How would you feel without 

it? 

➢ Have you ever tried to get tickets for a concert that had sold out? / What 

was it? 

Connection 

• Students read a text “The secret of success” and underline the linkers they find. 

• Students match two parts of the sentences from the text. 

• Students identify by context which linking words express contrast and purpose.  

➢ Which one means the same than although/ 

➢ Which one can be replaced by to? 

➢  Which grammatical forms can follow despite and spite of. 

• Teacher explains cohesive devices and use of linkers to express contrast and 

purpose. 

• Teacher gives feedback based on the sixth forum and explain how to avoid 

overuse of cohesive devices in writing. 
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Affirmation: 

• Students work in pairs to share texts and give peer feedback and correct the use 

of cohesive devices. 
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INTERVENTION CLASS #6 
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CLASS: IT’S DEFINITELY WORTH SEEING 

Date:10/09/2022 

OBJECTIVE:  To make recommendations and describe a movie. 

 Activation:  

• Students look at the posters and say which movie looks the most interesting. 

• Students watch three videos to describe the movies using the adjectives in the 

box. 

• https://www.youtube.com/watch?v=BpdDN9d9Jio 

• https://www.youtube.com/watch?v=8RBNHdG35WY 

• https://www.youtube.com/watch?v=SVCHSiRWjJM 

Connection 

• Watch a video and fill the missing words of the text. 

• Students learn and practice useful phrases to make recommendations. 

• Students learn how to describe a movie. 

Affirmation: 

• Students will put into practice their knowledge about cohesion, cohesive 

devices, and transitional words. Describe a movie that you have seen recently. 

Provide enough information in case there are people interested in watching this 

movie. Indicate when the film took place. Describe the genre of the movie, its 

special effects, the plot of the story, the actors, its director. Explain in detail 

what you liked the most about the film and what was the least attractive about 

the film. Use at least 400 words or more in your forum. After posting your 

forum, read another classmate's post and indicate if you would like to see that 

movie. 

  

https://www.youtube.com/watch?v=BpdDN9d9Jio
https://www.youtube.com/watch?v=8RBNHdG35WY
https://www.youtube.com/watch?v=SVCHSiRWjJM
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TOPIC: IT’S DEFINITELY WORTH SEEING 
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FORUM 1 “STYLES OF COMMUNICATION AND BODY LANGUAGE” 

 

 

Evidence #1 

 

 

Evidence # 2 

 

 

Evidence # 3 

 

Evidence # 4  
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FORUM #1 “STYLES OF COMMUNICATION AND BODY 

LANGUAGE” 

 

Evidence # 5 

 

Evidence #6 

 

Evidence #7 
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Evidence #8  
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FORUM #2 “THE COOL FACTOR” 

/ 

Evidence# 9  

 

Evidence # 10 

 

 

Evidence #11 
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INTERVENTION FORUM # 2 

 

Evidence #12 

 

Evidence #13 

 

Evidence #14 
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Evidence #15 

 

Evidence #16 
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Evidence #17 
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FORUM #3: GREAT EXPECTATIONS 

 

Evidence #18 

 

Evidence #19 

 

 

Evidence #20 
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Evidence #21 

INTERVENTION FORUM #3 

 

Evidence # 22 

 

Evidence #23 



151 

 

 

Evidence #24 
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FORUM #4 MY BAD EXPERIENCE 

 

Evidence #25 

 

evidence #26 

 

 

Evidence #27 
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Evidence #28 
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INTERVENTION # 4 

 

Evidence #29 
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Evidence #30  
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FORUM #5 

 

Evidence #31 

 

Evidence #32 

 

Evidence# 33 

 

Evidence #34 
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INTERVENTION# 5 

 

Evidence #35 
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FORUM # 4: LIFE IN THE CITY 

 

 

Evidence #36 

 

 

Evidence #37 
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INTERVENTION# 6 

 

Evidence #38 

 

Evidence #39 

 

Evidence #40 
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Evidence #50  
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FORUM #7 MAKING RECOMMENDATIONS 

 

Evidence #51 

 

Evidence #52 

 

 

 

Evidence #53 

 

Evidence #54  
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INTERVENTION #7 

 

 

 

 

 

 

 

 

 

 

 

 

 

Evidence #55 

 

 

 

 

 

 

 

 

Evidence #56  
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APPENDIX 4 

DIAGNOSTIC TEST 

 

Reading and use of English (75 minutes) 

Part 1 Multiple choice cloze 
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1. TERRIFIED 

2. PECULIARLY 

3. KEEN 

4. HUNGER 

5. RESULTING 

6. BADLY-BEHAVED 

7. PRICE 

8. TORN  

 

 

 

 

 

 

 

Part 2 Open cloze 

 

1. SUCCESSFUL 

2. NUMBERS 

3. ENVIRONMENTAL 
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4. REVERSELY 

5. ABILITY 

6. DEATH 

7. FORTUNATELY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PART 3 Word formation 

 

 

1. TO 

2. IN 

3. IN 

4. ABOVE 

5. WELL 

6. THE 

7. FOR 

8. TAKE 
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PART 4 Key word formation 

 

1. I WISH I DIDN´T LIE TO MY FANS 

2. I WILL TAKE ACTION SOONER 

3. I DIDEN´T USE TO BE APPLAUDED 

4. I SHOULDN´T LET MY DOUBTS GET THE BETTER OF ME  

5. I WOULD BE SUCCESFUL TODAY  

6. I EVENTUALLY GOT TIRED FOR LONG HOURS, ALTHROUGH I 

FOUND IT DIFFICULT AT FIRST 

 

Part 5 Multiple choice 
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1. D 

2. C 

3. C 

4. D 

5. A 

6. B 

7. D 

8. C 
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Part 6 Gapped text 
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1. 4 

2. 6 

3. 3 

4. 1 

5. 2 

6. 5 

 

 

 

 

 

Part 7 Multiple matching 

 

1. C 

2. C 

3. A 

4. D 

5. B 

6. A 

7. B 

8. D 

9. C 

10. D 

11. A 

12. A 

13. D 

14. B 

15. C 
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Writing Compulsory task  

 

 

Live experiences on the holidays  

holidays are important moments of life, because it is the moment where the daily 

obligations are left aside and it is time to enjoy, that in my vacation are the best, it is 

very important the company, much more than where you go what makes them great is 

with people who go, on some occasions I have dated all my cousins and those times 

are the best, since they are very fun and they like to party, so every day of the holiday 

a new holiday, I like to spend time with them as they make me very happy and I love 

them very much.  

I have also had vacations together with friends from school and those I can also put 

them among the best, since they are very cheerful and I appreciate them very much, 

he loves to have fun and with them they are assured laughter for all the time that we 

are together.  

Every vacation I have had, I like to have lived experiences that end up teaching 

you many things about life, appreciating the moments with people you love, 

enjoying life, having fun is very good for health. 
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Writing part 2 

 

 

Reasons why living in the city is better.  

Living in the city is somewhat better, as there are more options to study and work, to 

mobilize and many more options.  

Living in a big city has many advantages, but also its drawbacks. Population density, 

noise, long commutes, lack of green spaces, pollution, are some of the factors that 

make living in a city can lead to an.  
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If we have the option of living in the city brings us a lot of benefits such as: Access to 

public services of education, health and culture, there is greater access to the various 

facilities of these services. If you are a restless person and you really like to be up to 

date on cultural and leisure trends, in the big cities you will find many options such as 

cinemas, museums, exhibitions, events and concerts of all kinds. The large cities are 

home to the vast majority of the headquarters of large firms and training schools, so 

there are many more opportunities for professional development, so if you consider 

that professional projection is the engine of your life the city is your best choice.  

We must also emphasize that in the city social life is carried on a more active level 

since meeting many people is a little easier to talk and make friends. 

 

 


