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ABSTRACT 

Topic: “Pre-reading activities and reading comprehension” 

Author: Karen Annette Villafuerte García 
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The present research was carried out to investigate the effects of the use of pre-reading 

activities to develop reading comprehension. The participants were 26 students in the 

second semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” program at 

Universidad Técnica de Ambato. They were taking the Reading subject. The 

methodology used was a quasi-experimental design. The study lasted five weeks and 

the classes were divided into synchronous and asynchronous.  At the beginning, a PET 

(Preliminary English Test) was administered as a pre-test to determine the students' 

reading comprehension level. It is important to mention that only the reading part was 

taken from the exam. Moreover, pre-reading activities were applied as a treatment. The 

activities were pre-teaching vocabulary, brainstorming, and storytelling. In addition, 

the researcher created a Google Classroom to apply extra activities to further improve 

learners’ reading comprehension. In the last week, a post-test was applied using a PET 

exam, applying just the reading section, with the same structure of the pre-test, 

however, it had different questions. Finally, the results were analyzed using the SPSS 

program and they showed that the use of the pre-reading activities did help to improve 

the reading comprehension of the 26 participants.   

Keywords: Pre-reading activities, reading comprehension, PET exam, technology 

tools. 



xi 
 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

RESUMEN 

Topic: “Pre-reading activities and reading comprehension” 

Author: Karen Annette Villafuerte García 

Tutor: Mg. Sarah Iza 

La presente investigación fue llevada a cabo con el propósito de investigar los efectos 

del uso de actividades previas a la lectura para desarrollar la comprensión lectora. Los 

participantes fueron 26 estudiantes que cursaban el segundo semestre de la carrera de 

“Pedagogía de los Idiomas Nacionales y Extranjeros” en la Universidad Técnica de 

Ambato. La metodología usada fue un diseño cuasiexperimental. El estudio duró cinco 

semanas, las cuales fueron divididas en clases sincrónicas y asincrónicas. Al inicio, se 

aplicó un examen PET (Preliminary English Test) como prueba previa para conocer el 

nivel de comprensión lectora en el que se encontraban los estudiantes. Es importante 

mencionar que solo se tomó la sección de lectura. Después se aplicó como tratamiento, 

actividades pre-lectoras, las cuales fueron enseñanza de vocabulario, lluvia de ideas y 

narración de historias. Además, el investigador creó un aula de clase virtual para aplicar 

actividades extras y así los mejoren más en su comprensión lectora. En la última 

semana, se aplicó una prueba posterior usando un examen PET, aplicando solo la 

sección de lectura, con la misma estructura de la prueba previa, pero con diferentes 

preguntas. Finalmente, los resultados fueron analizados usando el programa SPSS y 

estos arrojaron que el uso de las actividades pre-lectoras si ayudaron a mejorar la 

comprensión lectora de los 26 participantes.   

Palabras claves: Actividades pre-lectoras, comprensión lectora, examen PET, 

herramientas tecnológicas.
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CHAPTER I 

THEORETICAL FRAMEWORK 

1.1 Investigative background 

This study focuses on investigating pre-reading activities that can help students develop 

their reading comprehension skills. Reading is essential for the acquisition of the 

English language because with this skill students can improve their vocabulary, 

spelling, and even writing skills. Students must master reading skills, and the 

application of pre-reading activities can help with this. Pre-reading activities and 

reading comprehension is an innovative proposal, however, some studies related to the 

aforementioned topic have been carried out. In this background section, those 

investigations are analyzed. The research was developed at different educational levels, 

so there are different points of view of each one. 

Azizifar et al. (2015) conducted a study with two objectives. The first objective was to 

compare the students' reading comprehension before and after applying the pre-reading 

activities, which were based on questions and vocabulary definitions. The second 

objective was to investigate the attitudes that the students had when the pre-reading 

activities were applied to them. For this study, the methodology used was quantitative 

research with two experimental groups. The participants were 60 students from 10th 

grades studying at Omol Habibeh High School in Ilam. The experiment was developed 

in 5 weeks, and a reading comprehension test was used as a pre and post-test. As a 

treatment, one group was given the pre-reading activity of guessing the content by 

defining vocabulary and the other group was given guessing the content by questions. 

In addition, a survey was administered to find out if the students were satisfied with 

the application of the pre-reading activities. As result, this study showed that in the 

post-test, students had improved in their reading comprehension. However, the group 

where the content guessing by questions was applied had better results. To sum up, this 

study was conducted for 10th-grade students between 15-16 years old. Two pre-reading 

activities were applied to see if they influenced reading comprehension improvement. 

These activities were guessing the content by asking questions and vocabulary 
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definitions. Of the two, the pre-reading questions helped students to obtain better 

results. 

Moghaddam (2016) developed an investigation about the effects of pre-reading 

activities on reading comprehension. The activities were watching movies, pre-

teaching vocabulary, and summarization. The methodology used was an experimental 

design, with a total of 76 participants randomly selected. The students were grouped 

into three experimental groups and one control group. These learners were in the first 

and second grades of high school in Ardabil, Iran. The groups were called movie-

watching group, vocabulary presentations group, pre-reading summarization group, 

and no treatment group. The study was conducted in 7 sessions where pre and post-

tests were given. Finally, the results were that the treatment groups improved in their 

reading comprehension while the non-treatment group did not. However, the results 

also showed that the group with the vocabulary presentation activity had more 

improvement than the group with the summarization activity. This study showed that 

the participants, which belonged to the first and second grades of elementary level (6-

9 years old), had improved their reading comprehension by using pre-reading activities. 

However, students treated with vocabulary presentation had better improvement.  

Saeidi and Ahmadi (2016) led a study that investigated how watching videos may 

influence the reading comprehension of English language learners. The methodology 

involved was an experimental study. The participants were 64 male students from 

Allameh Jafari High school. Students were divided into two groups, and they were 

evaluated with a pre and post-test. One group was exposed to watching videos in the 

pre-reading stage followed by reading comprehension activities, while the control 

group had traditional activities. Four reading passages and two standardized 

achievement tests were used for both groups. The experiment lasted three months. 

Findings showed that videos captured students' attention, therefore they improved their 

reading comprehension. To sum up, this research had, as participants, students from 

the intermediate level and their ages ranged from 16 to 18 years old. The pupils were 

being treated with a very interesting reading activity which was watching videos. This 
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allowed students to activate their prior knowledge and they improved their reading 

comprehension. 

Mousavian and Siahpoosh (2018) aimed to investigate the efficacy of pre-questioning 

and pre-learning vocabulary as pre-reading activities in the development of reading 

comprehension. For this study, an experimental design was used, with 60 students as 

participants. The students belonged to a language institute in Ardabil. There were three 

groups of 20 people each, two experimental groups and one control group. A reading 

comprehension test was used as a pre-test and post-test. In addition, the first group 

received treatment using the pre-teaching vocabulary method, the second group with a 

pre-questionnaire method, and the third group received no treatment. Findings showed 

that the students improved their reading comprehension. Furthermore, the experimental 

groups outperformed the control group. However, it was also found that the students 

with the pre-teaching vocabulary activity treatment had a better improvement. The 

study above was focused on two pre-reading activities which were pre-questioning and 

pre-learning vocabulary. The participants were 60 pupils from 19 to 30 years old. 

Students were divided into two groups and the research showed that the group treated 

with pre-teaching vocabulary activity had better results. 

Thi and Thuy (2018) developed a study that aimed to investigate the impact of using 

questioning and semantic map, as pre-reading activities, on reading comprehension in 

EFL students. The investigation had a mixed approach. A quasi-experimental design 

was used, and it was applied a pre-test and post-test of reading. These tests measured 

the reading proficiency of the students and the improvement they were going to have 

after the treatment. The participants were 52 students from science classes. These 

students were divided into 2 groups, one group was taught with the questioning activity 

and the other group was taught with the semantic map activity. On the other hand, an 

individual interview was also applied with three pupils from each group. The 

experiment lasted 10 weeks and the result was that the students had an improvement in 

their reading comprehension. However, the group with the semantic map activity had 

a significant improvement in reading comprehension. Moreover, in the interview, the 

students were happy with the application of these pre-reading activities, but they also 
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said that the process was difficult because the activities were new for the pupils. 

Briefly, the participants of this investigation belonged to high school, and they were 

treated with questioning and semantic map activities. The study yielded that semantic 

map activity helped to improve students’ reading comprehension. However, in the 

interview, the students said that the process was difficult for them. 

Lailiyah et al. (2019) investigated the effects of background knowledge on learners' 

reading comprehension since the authors believed that having prior knowledge helped 

students in that process. This study was focused on three techniques, pre-teaching 

vocabulary, pictorial context, and pre-reading questions. It used a quasi-experimental 

design with 46 EFL students. Participants were divided into two groups, an 

experimental group, which received classes with pre-reading activities, and a control 

group, which received no treatment. As an instrument, a reading comprehension test 

was used before and after the treatment. Overall, the results showed that the group that 

received the treatment with pre-reading activities had an impressive improvement in 

reading comprehension. Altogether, in this study, three techniques were used on 

college students from 18-21 years old. One group was treated and the other was not, 

obviously the students with the treatment had a great improvement in their reading 

comprehension. 

Hà and Bellot (2020) investigated the effect of using storytelling as a tool to improve 

students’ reading comprehension. 44 eight-year-old students were the participants in 

this study, which belong to a semi-private school in Spain. The learners were Spanish 

speakers, and their English level was A1. These children were divided into two groups, 

control and experimental. Both groups had similar reading in aspects such as 

vocabulary and grammar, however, only one group used the storytelling activity. To 

collect data, a pre-test, post-test and exercises were used. Moreover, the researchers 

used the Mann–Whitney test, the Wilcoxon signed-rank test, and the general linear 

model to analyze the data obtained. As result, the storytelling activity helped students 

to understand, remember, and use the reading vocabulary. Overall, this investigation 

was interesting because there are not many studies based on the use of storytelling. As 

mentioned above, the participants in this research were 8-year-old children, whose 
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native language was not English. The students were divided into two groups but only 

1 of them was treated with the storytelling activity. The study yielded good results 

because storytelling contributed to the improvement of children's reading skills, 

especially in reading comprehension of separate sentences. 

Weganofa et al. (2020) conducted a study that aimed to determine the effectiveness of 

pre-reading activities on students' reading comprehension. In the methodology, a quasi-

experimental design was used because different treatments were applied to the groups. 

The participants were 55 first-year students of the English Education Department. 

There were 2 groups in this study, one group was used pre-reading questions, while the 

second group was used pre-reading vocabulary. Two instruments were used, a reading 

test and a questionnaire. As result, in the questionnaire, students preferred the use of 

pre-reading questioning instead of vocabulary. Moreover, the experiment showed that 

students who used pre-reading questioning had an improvement in their reading 

comprehension. Altogether, this research applied pre-reading questions and pre-

teaching vocabulary as activities to improve reading comprehension. The students 

involved in this study were 55 college students. This study showed that the pre-reading 

questioning activity yielded better results because it allowed students to practice their 

thinking and at the same time develop their reading comprehension. 

Rondon et al. (2020) investigated the effects of contextual redefinition and graphic 

organizers as pre-reading activities on reading comprehension. The methodology used 

was a quasi-experimental design. The participants were 30 pre-intermediate and 

advanced students from a private high school in Brazil. The students were divided 

according to their level and both were given the same pre-reading activities. The texts 

used were obtained from the British Council website. The results obtained from this 

study were that in pre-intermediate students, the use of contextual redefinition 

decreased their reading comprehension, but the use of graphic organizers improved it. 

On the other hand, the opposite was for advanced students. They had an improvement 

in their reading comprehension using contextual redefinition rather than graphic 

organizers. Briefly, this research had an interesting result. The participants were 

intermediate and advanced students, and each level showed different results. At the 
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intermediate level, the pupils had a decrease in their reading comprehension using 

contextual redefinition activity, while at the advanced level the students had an 

improvement with it. Likewise, the graphic organizer activity was beneficial for the 

intermediate level but not for the advanced level. 

Zarfsaz and Yeganehpour (2021) developed a study to compare students' reading 

comprehension before and after using pre-reading activities. The methodology had a 

quantitative approach. A quasi-experimental design was applied with an experimental 

and a control group. The participants were 54 Iranian EFL high intermediate students. 

First, a test was applied to assign students to the experimental or control group based 

on the results, and then a reading test was used as a pre-test. As a treatment, pre-reading 

vocabulary, pre-discussion brainstorming, and pre-reading question activities were 

applied. The two groups received almost the same treatment however the difference 

was that the experimental group did the reading after analyzing the activities and the 

control group read the text immediately after completing the activities. Finally, a post-

test was used, and the results showed that both groups improved, but the experimental 

group had a significant improvement in reading comprehension since the students in 

this group had time to process the activities before reading. To sum up, this study had 

as participants high intermediate level students from 15-24 years old. Those pupils 

were treated with the same pre-reading activities, however, students in the experimental 

group had time to process the information.  This group had better results and students 

improved their reading comprehension.  

To conclude, the studies mentioned above are of great importance since they give 

validity to the research topic that was developed. All studies had positive results on the 

application of pre-reading activities and reading comprehension.  
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1.2 Theoretical framework 

Independent variable 

How the English language is taught through reading.  

English is a language that has skills that help students become proficient. These skills 

are essential in the language learning process, and one of these is the reading skill. 

Naranjo et al. (2021) say that reading facilitates the academic formation of the student. 

Besides, it encourages the pupil's reading habits that will serve to expand their 

knowledge not only of the English language but also of various subjects. Therefore, 

English teaching through reading skills occurs when a teacher provides students with 

a text, a sentence, or even a word to read. In a text, students can find vocabulary and 

grammatical structures, which are important aspects of learning English. 

Reading teaching process 

Nantiesteban et al. (2021) propose a dynamic-participative process in which students 

understand, comprehend, and interpret a written text. In this process, students must be 

able to argue, discuss different points of view, generate ideas, elaborate and solve 

issues, apply knowledge and evaluate their process. 

• Establishing the purpose of reading 

This part aims to develop generalized skills to read, invariant reading skills, and reading 

competence. This will prepare students for life and transform the teaching process. 

Therefore, it favors the development of the target skills and competence.  

 

• Selection of methods and techniques   

In the process of teaching reading, different methods and techniques can be used. 

o Reading framework 

This is the organization and development of the reading process that stimulates the 

active participation and responsibility of students in their learning. It is necessary to 

establish commitments between the teacher and the students about the way of working 

in class, the contents, and the role of each one. 
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o Reading fears 

In this part it is important to determine the concerns, worries, doubts, fears that the 

students may present during the reading process and the risks, fears, doubts that can be 

defeated and the reading strategies to be used. 

o Reformulation of the reading process 

This technique is used to train students in group work during the process of reading 

different types of texts since it requires communication with others, the expression of 

their ideas without fear, and respect for the rest. 

o Reading fan 

The objective of this technique is that the group of students learn about the different 

types of reading that they can use according to the type of text and their reading 

objective. For its application, the teacher invites the students to read a text and asks 

them to look for specific information.  

o Discussion about the reading 

The exchange of ideas, opinions, and experiences are promoted, based on the 

knowledge that students have about reading and its strategies. Depending on the 

established objectives, different techniques can be used, such as reading plenary, 

ernan's-04, reading-recurrence, conference, and reading confrontation. 

• Evaluation 

It is necessary that in the process of developing the tasks, students analyze what they 

did, how they did it, where they made mistakes, how mistakes can be eliminated, and 

how to correct them. This can enrich their knowledge, their development, their self-

control, the evaluation of their results, their possibilities, and their behavior. 

Pre-reading activities 

Pre-reading activities are, as the word says, activities designed to increase, develop or 

improve reading comprehension. These activities are applied before reading a text and 

they help a student to be prepared for the reading stage. In addition, the benefits of 

applying pre-reading activities are to motivate students to read with enthusiasm, 

prepare them with grammar or vocabulary that is in the text, and above all, help them 

to have a better understanding of a text. 

Brainstorming 
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 According to Nantiesteban et al. (2021), brainstorming is an activity used to generate 

ideas or find solutions to problems. This activity can be used to gather ideas based on 

a given topic. In addition, it is ideal because it requires the use of a few materials and 

helps students get a clear idea of what they are reading by drawing out the main ideas.  

- To apply this activity three elements must be taken into account. The first one 

is quantity since in brainstorming the most important thing is the ideas that are 

generated. Another one is judging the quality of ideas, which is not correct 

because the ideas of others are not judged. Finally, a review of the information 

is carried out, and new ideas are encouraged. Here the teacher should motivate 

students to write more ideas about something that is not yet clear.    

Questioning  

Using questions in the learning process is very important because they help students to 

think deeply. Questioning helps students develop and use their thinking skills because 

in the classroom pupils share their ideas, and it creates a rich discussion. Furthermore, 

the purpose of using questioning in class can be for three reasons such as instruction, 

classroom management, or assessment, although evaluation is the last on the list of 

things it is best suited for. However, the main focus of questioning is to encourage 

students to participate in their learning (Williams, 2021).                                                                                                                             

- To apply this activity the teacher should make a list of questions to guide the 

class or a student to achieve the learning objective. The teacher can elaborate 

questions about the topic of a text. Then, students may share their answers with 

the class. This can help the students get an idea about the content of the reading. 

Pre-teaching vocabulary 

Vocabulary is one of the biggest obstacles a student may face when learning a second 

language and English is not an exception. In the case of mastering reading, this problem 

hinders fluency and reading comprehension, which affects students' learning. 

Therefore, the teaching of vocabulary before reading is of great importance since the 

teacher can select and teach students, keywords before reading so that by the time 

pupils read, they will have a global understanding of a text (McClymont, 2020). 
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- To apply this activity the teacher must select keywords that may be difficult to 

understand for the level of the students. Moreover, the teacher should have a 

method of teaching the words, this can be using pictures, definitions, or relating 

the words to the real context. Likewise, the teacher should give students 

opportunities to practice as much as possible so that they can learn the words 

and understand the reading. 

Storytelling 

Storytelling is part of everyday life and it is found in media such as newspapers, radio, 

television, and movies. The stories create pathways for students where they are open 

to sharing their emotions and ideas, and the activity creates a language experience in a 

real context. Furthermore, this strategy allows learners to use their imagination and 

creativity. On the other hand, with this activity, students can have a great impact on 

learning new vocabulary as images, gestures, or objects of different words are 

represented (Masoni, 2019). 

- To apply this activity, the teacher may ask the students to make a story using 

the topic of a text. Students can create their stories based on what they already 

know. The writing does not have to be perfect because pupils will share their 

ideas to understand the reading and have better comprehension. 

Dependent variable 

Importance of reading comprehension  

Reading comprehension is the ability to fully understand the meaning of a text. Texts 

can develop people's knowledge, but if it is not well understood, there will be negative 

consequences in learning. According to Berkeley and Barber (2014), reading 

comprehension is an active process that requires the reader to be highly focused at all 

stages of reading. In addition, it is essential to pay attention to the reading level of the 

students because as they advance in grades, the reading becomes more difficult, 

therefore, the reading comprehension becomes more difficult as well.  Furthermore, 

reading comprehension helps students understand and recognize words because 
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comprehension adds meaning to what students are reading, as well as helps generate 

thoughts and ideas. Likewise, it is important to know that reading comprehension 

makes reading more enjoyable, fun, and informative for students (Brandon, 2021).  

Furthermore, reading comprehension is an important aspect of today's society, as 

several texts must be read and understood. This is why reading skills are known as 

imperative since most of the information to be acquired is in written text form. 

Likewise, reading proficiency in students is of great importance because most learning 

is acquired and processed through reading. On the other hand, reading also has an 

interactive nature, because it is a constant interaction between the reader and a text. It 

is considered that the reader is a learner of a language and the text is how the language 

can be acquired, but the point is that the better the language is mastered, the better the 

interpretation of the text will be. Because of this, it could be said that reading 

comprehension depends on several factors, which are found within the reader (León, 

2017). 
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1.3 Objectives  

General objective 

• To investigate the effects of using pre-reading activities to develop reading 

comprehension in students from second semester of “Pedagogía de los Idiomas 

Nacionales y Extranjeros” program at Universidad Técnica de Ambato. 

Specific objectives  

• To evaluate the level of reading comprehension of students. 

• To identify the most effective pre-reading activities for improving reading 

comprehension. 

• To determine the effectiveness of the use of pre-reading activities to improve 

reading comprehension. 

Description of the fulfillment of objectives 

To achieve the objectives of this research, a series of steps were followed. The first 

step was to achieve the main objective, which is to investigate the effects of pre-reading 

activities to develop reading comprehension in students, three activities were used 

which were brainstorming, pre-teaching vocabulary, and storytelling. These activities 

were of great help to the students as they had positive effects on their comprehension 

development. Likewise, the three specific objectives helped in the fulfillment of the 

main objective. 

On the other hand, in the evaluation of the student’s reading comprehension level, a 

PET exam was used before the application of the pre-reading activities. Additionally, 

it is important to mention that only the reading part was taken into account for the 

measurement and evaluation.  In the pre-test, the students had 45 minutes to complete 

35 questions and the scores of some of the learners were a bit low. Moreover, it was 

observed that during the test the students felt nervous and some of them did not finish 

the entire test because the time ran out. 

After that, to identify the most efficient pre-reading activity in improving reading 

comprehension, ten articles from the background of the present research were used. Of 
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the ten research articles, six articles were related to pre-teaching vocabulary. However, 

only four authors, which are Moghaddam (2016), Mousavian and Siahpoosh (2018), 

Lailiyah et al. (2019), and Zarfsaz and Yeganehpour (2021), described that the use of 

pre-teaching vocabulary as pre-reading activity improved students' reading 

comprehension. Likewise, one article, carried out by Hà and Bellot (2020),  showed 

good results in the use of storytelling to improve reading comprehension. And last but 

not least, an article by Zarfsaz and Yeganehpour (2021), yielded that brainstorming as 

a pre-reading activity is very useful if what teachers want is to improve reading 

comprehension. 

Finally, to fulfill the last objective, a post-test was applied to determine if the students 

had an improvement in their reading comprehension after the application of the 

activities. The post-test was a PET exam with the same structure and time as the pre-

test, however, it had different questions. This exam yielded better grades, and it was 

observed that the students understood the test and all of them finished the test in even 

less time.  
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CHAPTER II 

METHODOLOGY 

2.1 Resources 

2.1.1 Participants 

The participants for this research were 26 students. They were taking the subject 

Reading in second semester of “Pedagogía de los Idiomas Nacionales y Extranjeros” 

program at Universidad Técnica de Ambato.  Participants received 5 weeks of 

synchronous classes and 2 weeks of asynchronous classes. 

2.1.2 Instruments  

• A pre-test was used to evaluate the students' reading comprehension level 

before treatment. This test was taken from the reading section of the PET exam 

(Preliminary English Test), which is one of the Cambridge English exams. The 

evaluation consisted of 35 questions and it will be taken through Microsoft 

Forms. The test lasted 45 minutes and the students were evaluated according to 

their level. Likewise, a post-test was applied after the treatment to know if the 

students had an improvement in their reading comprehension. The post-test was 

taken from the reading section of the PET exam. This test was different from 

the pre-test because it contained other questions. (See annex 3) 

2.1.3 Materials  

• Nearpod and Edpuzzle to create questions about reading videos. (See annex 5) 

• Extracts of different readings.  

• Google classroom 

• Google Jamboard to brainstorm the readings.  

• Quizlet to make flashcards and teach vocabulary as an activity before reading.  

• Canva and Emaze to make presentations about the pre-reading activities.  

• Kahoot! Quizizz and Nearpod to evaluate students’ reading comprehension 

after the application of pre-reading activities.  
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• WhatsApp group to send information or tasks, and to clarify any doubt that 

students may have.   

• Zoom for classes since, due to the pandemic, classes were online.  

2.1.4 Procedure 

Procedure synchronous classes (See annex 2):   

The section lasted 5 weeks and the classes were taught on Fridays.  

• In the first session, the researcher introduced herself, and she gave instructions 

about the activities that were developed during the research. The researcher 

asked students to make a list of their names using Google Excel. In addition, 

the pre-test was applied using Microsoft forms to measure the students' reading 

comprehension. This test lasted 45 minutes.  

• In the second session, the researcher explained all about the first pre-reading 

activity, which was brainstorming, using Canva. Then, the researcher started by 

giving the students the topic of reading one “Madagascar-When to go” (see 

annex 4). Before starting reading, students brainstormed about the given topic 

using Google Jamboard. Finally, students read the whole text and the researcher 

took a quiz based on the reading using Kahoot.   

• In the third session, the researcher continued and it was explained the second 

pre-reading activity which was pre-teaching vocabulary. After that, the 

investigator presented flashcards using Quizlet about difficult words to 

understand in the text “Woman’s job as a Christmas elf” (see annex 4). Then, 

the experimenter asked students to start reading the whole text. This reading 

will be evaluated using Quizizz.  

• In the fourth session, the researcher explained all about storytelling because it 

was the last pre-reading activity. For this, the investigator gave students a 

reading topic “Sixteen-What now” (see annex 4), and using Google Jamboard, 

the students wrote a small story using their imagination and creativity. Then, 

students share their stories with the whole class and the experimenter evaluated 

their understanding using Nearpod.  
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• Finally, in the fifth and last session, the researcher applied the post-test to know 

if the students improved or not their reading comprehension after the 

application of the three pre-reading activities. The test was a PET exam and it 

lasted 45 minutes.  

Procedure asynchronous classes (See annex 2):   

In this section, students worked 2 weeks, four days each.  

Week 1 

• Day 1 and 2  

The researcher asked students to enroll in a Google Classroom by using the WhatsApp 

group. Moreover, the activities that students had to do during those days were explained 

and it was assigned to watch a video called “6 creative ways to brainstorm ideas”. The 

video contained questions that the students had to answer. 

• Day 3  

The investigator posted a reading called “Frogs in love: Romeo and Juliet”. Students 

had to read and answer the questions related to the text. 

• Day 4 

The researcher asked five questions related to the previous day's reading through the 

WhatsApp group to see whether or not the students read the text. 

Week 2 

• Day 1  

The researcher explained the activities students had to do in google classroom during 

that week. Students had to watch a video called “Pre-teaching vocabulary” using 

Edpuzzle and they had to answer some questions. 
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• Day 2 – Week 2 

The investigator posted a reading called “The arm of liberty” and students had to read 

the whole text and select five words difficult to understand. They had to look for the 

meaning of each word and post them under the text. 

• Day 3 – Week 2 

The researcher posted a question about storytelling and its relation to reading skills in 

Google Classroom. Students had to answer it based on what they already learned in 

classes. Additionally, the experiment posted a reading topic “Chinese New Year”, and 

students had to write a 50 words story about it. 

• Day 4 – Week 2 

The researcher posted the whole reading related to the Chinese New Year. In this part, 

students had to read the complete text and answer the questions. 

2.2 Methods  

The basic method of research 

Quantitative approach 

According to Hernández et al. (2014), the quantitative approach is a set of sequential 

and evidential processes characterized by using the collection of numerical data to test 

hypotheses. The process of this approach starts from the research idea to the 

conclusions and the data collection is based on the measurement and the analysis of the 

data must be carried out using statistical methods. 

Quasi-experimental design  

A quasi-experimental design is a method used to establish a cause-and-effect 

relationship between variables. This design uses non-randomized groups, treatments, 

pre-tests, and post-tests to prove hypotheses (Martin & Bridgmon, 2012). 

This study used this design because its main objective was to know the effects of the 

pre-reading activities on students’ reading comprehension. Besides, this research was 



18 
 

carried out with an intact group (second semester) in which a pre-test, a treatment, and 

a post-test were applied to obtain data.  

Research Modality 

Bibliographic  

Allen (2017) states that bibliographic research is the one that collects data from various 

sources such as books, scientific articles, reviews, online resources, etc. These 

documents can be printed or electronic and they are useful to analyze the information. 

Therefore, this current study had bibliographic research since scientific articles were 

used to know studies that have been carried out with the same topic as this research, as 

well as books to elaborate the theoretical framework and to investigate more about the 

established variables and have a better understanding of pre-reading activities and 

reading comprehension. 

Field Research 

Field research collects data directly from the research subjects and where the research 

takes place. The data collected are primary and are obtained directly from the group 

that is being studied. Moreover, this modality allows observing the phenomenon 

studying in its real conditions (Nava & Monroy, 2018). This research used this type of 

modality since it was carried out at Universidad Técnica de Ambato, and there was an 

interaction with the study subjects using online classes via Zoom due to the pandemic. 

Level or type of research  

Correlational research 

According to Hernández et al. (2014), correlational research seeks to find the 

relationship or degree of association that exists between research variables. To prove 

the relationship between the variables, the hypotheses must be tested.  

This type of research was applied in this study to find out whether or not there is a 

relationship between the independent variable (Pre-reading activities) and the 

independent variable (Reading comprehension). 
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Exploratory research  

Exploratory research is used to examine a research topic that has not been studied or 

has not been done before. Besides, it is useful to become familiar with something 

unknown and to obtain information to conduct a study (Hernández et al., 2014). This 

research used exploratory research to further explore the research topic and thus obtain 

more information about the effects of pre-reading activities on reading comprehension. 
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CHAPTER III 

RESULTS AND DISCUSSION 

3.1 Analysis and discussion of the results  

This chapter shows the results obtained during the five weeks of this research. The 

findings are based on the period before, during, and after the treatment and the 

application of the tests. 

As stipulated in chapter two, the experiment was conducted with 26 students from the 

second semester, who were taking the Reading subject. The classes were online and 

they were divided into synchronous and asynchronous. 

For the experiment, a PET (Preliminary English Test) was used, which belonged to the 

participants’ English level. Likewise, the results of the pre-test and post-test were 

analyzed using the SPSS program, to identify whether or not the pre-reading activities 

improved the students' reading comprehension. 

In the tests, only the reading section was used, which is graded out of 35. However, the 

rule of 3 technique was used to get a score over 10 and thus facilitate the analysis. 

 

 

 

 

 

 

 

 

 

 



21 
 

Table 1: Pre-test results 

Participants Scores over 10 Scores over 35 

Student 1 3,7 13 

Student 2 5,2 18 

Student 3 4,8 17 

Student 4 5,7 20 

Student 5 4,8 17 

Student 6 6,9 24 

Student 7 4,8 17 

Student 8 4,8 17 

Student 9 5,7 20 

Student 10 4 14 

Student 11 5,4 19 

Student 12 5,4 19 

Student 13 6 21 

Student 14 7,1 25 

Student 15 6,9 24 

Student 16 7,7 27 

Student 17 8,5 30 

Student 18 7,4 26 

Student 19 8 28 

Student 20 5,7 20 

Student 21 8,2 29 

Student 22 6,6 23 

Student 23 7,1 25 

Student 24 4,8 17 

Student 25 8,5 30 

Student 26 2,3 8 

Average 6 21 
Source: Field research (See annex 6) 

Elaborated by: Villafuerte, K (2022) 

Analysis and interpretation 

Table 1 shows the results obtained from the pre-test. Based on a scale of grades out of 

10 but focusing on students with scores less than 7. It can be observed 4 students 

obtained a fair grade (6-6,9); 12 students got a failing grade (4-5,9), and 2 students had 

an insufficient grade (1-3,9).  

It could be said twenty students, more than half, are scored below "fair" grades, so their 

reading comprehension is low since they do not reach the minimum grade. 
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Table 2: Post-test results 

Participants Scores over 10 Scores over 35 

Student 1 6,6 23 

Student 2 8 28 

Student 3 8,5 30 

Student 4 8 28 

Student 5 7,7 27 

Student 6 8,8 31 

Student 7 7,1 25 

Student 8 8,2 29 

Student 9 7,1 25 

Student 10 7,4 26 

Student 11 7,7 27 

Student 12 7,4 26 

Student 13 8 28 

Student 14 8,2 29 

Student 15 9,4 33 

Student 16 9,1 32 

Student 17 9,1 32 

Student 18 8,5 31 

Student 19 8 28 

Student 20 6,8 24 

Student 21 8,5 30 

Student 22 7,1 25 

Student 23 9,1 32 

Student 24 8,5 31 

Student 25 10 35 

Student 26 5,2 18 

Average 8 28 
       Source: Field research (See annex 6) 

       Elaborated by: Villafuerte, K (2022) 

Analysis and interpretation 

Table 2 shows the results obtained from the post-test. Based on a scale of grades out of 

10 but focusing on students with scores higher than 7. It can be observed that 5 students 

are outstanding (9-10); 11 students got an excellent grade (8-8,9); and 7 students had a 

very good grade (7-7,9).  

It is observable, that 23 students got high results since most of them obtained a score 

above the "very good" grade. The pupils' reading comprehension had a significant 

increase after the application of the pre-reading activities. 
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3.2 Data interpretation 

Table 3: Pre-test and post-test average. 

Results Pre-test Post-test Difference 

Average 21 28 7 

Source: Field research (See annex 6) 

Elaborated by: Villafuerte, K (2022) 

Figure 1: Average scores 

 

Source: Field research (See annex 6) 

Elaborated by: Villafuerte, K (2022) 

 

Analysis and interpretation 

Table 3 and figure 1 show the averages obtained from the sum of the scores over 35 of 

the 26 students. The scores belong to the pre-test and post-test. In the pre-test, the 

students obtained an average of 21 out of 35, which represents 60%. Meanwhile, in the 

post-test, the final average is 28 out of 35 which represents 80%. The difference is 20%, 

so the students obtained an improvement of 2 points. 

Based on the above results, there was a great improvement in the students, so it can be 

said that the pre-reading activities contributed to the improvement of the students' 

reading comprehension. 
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3.3 Verification of hypotheses  

The results obtained from this research were analyzed using SPSS software using a T-

student test to prove the hypotheses. 

3.3.1 Establishment of hypotheses 

Null hypothesis  

Ho: The use of pre-reading activities does not contribute to the improvement of reading 

comprehension. 

Alternative hypothesis 

H1: The use of pre-reading activities contributes to the improvement of reading 

comprehension. 

3.3.2 Normality test 

Test 4: Test of normality 

Source: SPSS program 

Elaborated by: Villafuerte, K (2022) 

The normality test was performed using the data obtained from the pre-test and the 

post-test. This table allowed Shapiro-Wilk to be chosen as the sample is less than 50 

participants. In addition, the significance (Sig.) has a normal distribution higher than 

0.05, so a parametric statistic was used (T-student test). 

 

 

 

Tests of normality  

 Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic Df Sig. 

Pretest ,116 26 ,200* ,965 26 ,506 

Posttest ,094 26 ,200* ,967 26 ,543 

a. Lilliefors Significance Correction 



25 
 

 

3.3.3 T-student test – Paired Samples Statistics 

Table 5: T-student tests - Paired Samples Statistics 

 

 

 

 

Source: SPSS program 

Elaborated by: Villafuerte, K (2022) 

Analysis and interpretation 

Table 5 shows the results obtained from the pre-test and post-test. The mean score of 

the pre-test is 21,08 while the mean score of the post-test is 28,19.  

It can be seen that the mean score of the post-test is higher than the pre-test. Moreover, 

5 weeks after the application of the pre-reading activities, both tests have a significant 

difference. 

3.3.4 T-student test – Paired Sample Test 

Table 6: Paired Sample Test 

Source: SPSS program 

Elaborated by: Villafuerte, K (2022) 

Analysis and interpretation 

Table 6 shows that P-value is 0.000, which is lower than 0.05. Furthermore, the means 

of the pretest and the posttest are significantly different, therefore, the null hypothesis 

(H0) “The use of pre-reading activities does not contribute to the improvement of 

reading comprehension” is rejected, and the alternative hypothesis (H1) “The use of 

pre-reading activities contributes to the improvement of reading comprehension.” is 

accepted. 

Paired Samples Statistics 

 Mean N Std. Deviation Std. Error 

mean 

 
Pre-test 21,08 26 5,556 1,090 

Post-test 28,19 26 3,666 ,719 

Paired Sample Test 

 Paired differences t Dl Sig. (2-

tailed) Mean Std. 

Deviation 

Std. Error 

Mean 

95% Confidence Interval of 

the difference 

Lower Upper 

Pair 

1 

Pre-test  

Post-test 

-7,115 3,724 ,730 -8,619 -5,611 -9,743 25 ,000 
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusions  

After completing this research, the following conclusions have been reached: 

• The use of pre-reading activities has contributed to the development and 

improvement of the second-semester students' reading comprehension. By 

using the reading activities, which were pre-teaching vocabulary, 

brainstorming, and storytelling, the students were able to have a better reading 

comprehension since they already had an idea of what the text was about. In 

addition, the students learned vocabulary about the reading or they had ideas, 

which they related to their prior knowledge, and it helped them when reading 

and even more so when understanding the lectures, they read. 

• The reading comprehension level of the students was really low since they were 

below the minimum grade. Moreover, a pre-test (PET exam) was used to 

identify this level, which yielded a final average of 6 out of 10 (21 out of 35). 

The reading comprehension of the students was very poor since in the exams 

many students made mistakes in questions and reading that were easy. 

• Based on the investigation background of this research, it can be said that 

among the 10 articles, the most used pre-reading activity in these investigations 

was pre-teaching vocabulary. This activity had positive results in 4 studies 

conducted. These articles mention that teaching vocabulary before reading is of 

great help to students. Furthermore, the investigations were carried out with 

students from 6 to 30 years of age, so this activity can be used at any level.  

• It can be determined that the use of pre-reading activities to improve reading 

comprehension is highly effective. To get at this, a post-test (PET exam) was 

used, which yielded an average of 8 out of 10 (28 out of 35). This test, compared 

with the pre-test data, has a great difference. In addition, the students solved the 

exams with great ease and in the class activities, they improved their reading 

comprehension a lot after the application of the established pre-reading 

activities. 
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4.2 Recommendations  

• To improve students' reading comprehension, it is advisable to use pre-reading 

activities to prepare students and thus help them to not only read a text but to 

understand what is in it. Many pre-reading activities can be used, and it is best 

to use technology to attract students' attention and motivate them to participate. 

• To assess the level of reading comprehension in students, it is necessary to use 

tests that are appropriate to the age, level, and needs of the students. In addition, 

it is important to clarify any doubts that students may have about the test before 

starting it so that they do not interrupt their classmates and everyone can take 

the test calmly. 

• To find the best pre-reading activity, it is important to do a lot of research on 

different pre-reading activities to find out which one is appropriate for the 

students’ age or level. Moreover, it would be recommended to apply various 

activities in class and see which one appeals to the students and thus help them 

improve their reading comprehension. 

• To determine whether the use of pre-reading activities was effective in reading 

comprehension, it is advisable not to look only at final grades or averages. It is 

necessary to pay important attention to the process of each student in each 

activity or reading before the final exam since in this way it will be possible to 

give feedback on something difficult or unintelligible for the students. 
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ANNEXES 

Annex 1: Approval 
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Annex 2: Lesson plans 

First Session 

Lesson plan 1 

Course: 

2nd semester PINE 

Subject: Reading Duration: 1 hour  

Number of students: 31 Date: November 19th, 2021 Language skill: Reading 

Topic: Pre-test - PET (Preliminary English Test) 

Objectives:  

• To evaluate the level of reading comprehension of students by applying a pre-test using Microsoft 

forms. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

15 min • Teacher will introduce herself to the 

students. 

• Teacher will explain that three pre-

reading activities will be applied using 

chapters from a book. 

• Teacher will ask the students to write 

their names in an online document. 

• The teacher will explain that the pre-test 

is a PET exam. 

• Students will write 

their names in the 

online document. 

• Students will ask 

questions about any 

doubts they have. 

• Zoom  

• Google 

Drive. 

45 min • Teacher will send a link to take the pre-

test. 

 

• Students will start 

taking the test.  

• Zoom 

• Microsoft 

forms 
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Second Session - Lesson plan 2 

 

Course: 

2nd semester PINE 

Subject: Reading Duration: 45 minutes 

Number of students: 31 Date: November 26th, 2021 Language skill: Reading 

Topic: Pre-reading activity- Brainstorming  

Objectives:  

-To apply the brainstorming activity to see if it helps students to improve their reading comprehension. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

10 

minutes 

• Teacher will ask students 

some questions about 

Brainstorming. 

• Teacher will explain all 

about brainstorming activity 

using a presentation. 

• Students will answer the 

questions using their 

knowledge. 

• Students will ask questions 

about any doubts they have. 

• Zoom meeting 

• Canva 

15 

minutes 

• Teacher will start the class 

by giving students a reading 

topic “Madagascar-When to 

go”. 

• Teacher will ask students to 

write their ideas about the 

topic. 

• Teacher will ask students to 

read their ideas. 

• Students will start writing 

their ideas on the board just by 

reading the topic. 

• Students will explain why 

they write those ideas. 

 

• Google 

Jamboard. 

• Reading from: 

https://www.e

xamenglish.co

m/A2/A2_read

ing_weather.ht

m  

20 

minutes 

• Teacher will send students 

the complete reading. 

• Teacher will ask students to 

answer 10 questions related 

to the reading. 

• Students will start reading the 

lecture “Madagascar-When to 

go”. 

• Students will answer the 

questions. 

• Kahoot! 

• https://docs.google.com/d

ocument/d/1NR8WUNcZ

ie9VlGTZJLTcDcnf0gM

QwmoHSQM2kX27mqI/

edit?usp=sharing 

https://www.examenglish.com/A2/A2_reading_weather.htm
https://www.examenglish.com/A2/A2_reading_weather.htm
https://www.examenglish.com/A2/A2_reading_weather.htm
https://www.examenglish.com/A2/A2_reading_weather.htm
https://www.examenglish.com/A2/A2_reading_weather.htm
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
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Third Session 

Lesson plan 3 

Course:2nd semester PINE Subject: Reading Duration: 45 minutes  

Number of students: 31 Date: December 3rd, 2021 Language skill: Reading 

Topic: Pre-teaching vocabulary  

Objectives: To teach vocabulary related to the reading to see if it helps students to improve their reading 

comprehension. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

10 

minutes 

• Teacher will ask students 

if they have worked with 

vocabulary learning 

activities to improve their 

reading skills. 

• Teacher will explain all 

about vocabulary learning 

activity. 

• Students will answer the 

questions. 

• Students will ask questions 

about any doubts they 

have. 

• Zoom  

• Canva 

15 

minutes  

• Teacher will teach 

vocabulary related to the 

reading “Woman’s job as a 

Christmas elf” 

• Students will pay attention.  

• Students will ask for 

clarification of any term 

that they have not 

understood 

• Quizlet 

• Reading from: 

https://www.exam

english.com/A2/A

2_reading_daily_r

outine.htm  

 

10 

minutes 

• Teacher will send students 

the reading. 

 

• Students will start reading 

the lecture “Woman’s job 

as a Christmas elf” 

 

10 

minutes 

• Teacher will ask students 

to answer 10 questions 

related to the reading 

• Students will answer the 

questions. 

• Quizizz app 

 

https://www.examenglish.com/A2/A2_reading_daily_routine.htm
https://www.examenglish.com/A2/A2_reading_daily_routine.htm
https://www.examenglish.com/A2/A2_reading_daily_routine.htm
https://www.examenglish.com/A2/A2_reading_daily_routine.htm
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Fourth Session 

Lesson plan 4 

Course: 

2nd semester PINE 

Subject: Reading Duration: 45 minutes  

Number of students: 31 Date: December 10th, 2021 Language skill: Reading 

Topic: Storytelling activity 

Objectives:  

• To write a story related to the reading topic to see if it helps students to improve their reading 

comprehension. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

10 

minutes 

• Teacher will ask students if 

they have written stories 

about their life. 

• Teacher will explain all about 

storytelling activity. 

• Students will interact 

with the teacher by 

telling their stories. 

• Students will ask 

questions about any 

doubts they have. 

• Zoom  

• Emaze 

15 

minutes 

• Teacher will write the reading 

topic “Sixteen-What now” on 

the zoom chat. 

• Teacher will ask students to 

write a story related to the 

topic. 

• Students will start 

writing a 50 words 

story. 

•  Students will share 

their stories. 

• Google Jamboard 

• Reading from: 

https://www.exam

english.com/A2/A

2_reading_educati

on.htm  

 

20 

minutes 

• Teacher will send students the 

reading. 

• Teacher will ask students to 

answer 10 questions related to 

the reading 

• Students will start 

reading the lecture 

“Sixteen-What now” 

• Socrative app 

 

https://www.examenglish.com/A2/A2_reading_education.htm
https://www.examenglish.com/A2/A2_reading_education.htm
https://www.examenglish.com/A2/A2_reading_education.htm
https://www.examenglish.com/A2/A2_reading_education.htm
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Fifth Session 

Lesson plan 5 

Course: 

2nd semester PINE 

Subject: Reading Duration: 1 hour 

Number of students: 31 Date: December 21st, 2021 Language skill: Reading 

Topic: Post-test – PET (Preliminary English Test) 

Objectives:  

• To evaluate the level of reading comprehension of students after the application of the treatment by 

applying a post-test using Microsoft forms. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

5 • Teacher will thank the students for 

their collaboration. 

• Teacher will explain to students that a 

post-test (PET exam) will be taken as 

a final exam to see if they had an 

improvement in their reading 

comprehension. 

• Students will pay 

attention. 

 

• Zoom 

meeting 

45 min • Teacher will send a link to take the 

post-test. 

 

• Students will start 

taking the test.  

 

• Microsoft 

forms 

10 min • Teacher will take a satisfaction survey 

to find out how the students felt during 

the process. 

• Students will answer 

the survey.  

• Type 

form 
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Asynchronous session 

Course: 

2nd semester PINE 

Subject: Reading Duration: 1 week  

Number of students: 31 Date: December 6th to 9th, 2021 Language skill: Reading 

Topic: Brainstorming activity feedback 

Objectives:  

• To reinforce students’ knowledge. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

December 

6th and 7th  

• Teacher will ask students to 

enroll in a Google Classroom. 

• Teacher will explain the 

activities students have to do 

during those days. 

• Teacher will assign students to 

watch a video called “6 creative 

ways to brainstorm ideas”. 

• Students will enroll in 

the online classroom. 

• Students will complete 

the task by watching 

the video and 

answering questions 

using the Nearpod app. 

• WhatsApp group  

• Google classroom 

https://classroom.

google.com/c/ND

M5MjY0MDgxO

Tg1?hl=es&cjc=r

cqzlo2  

• Nearpod 

December 

8th  

• Teacher will remind students to 

read a text in the online 

classroom. 

• Students will read the 

text and answer some 

questions. 

• Google 

Classroom 

• Google forms  

 

December 

9th  

• Teacher will ask other 

questions related to the text that 

students have already read. 

• Students will answer 

the questions through 

the WhatsApp group. 

• WhatsApp group. 

 

 

 

 

 

https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
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Asynchronous session 

Course: 2nd semester PINE Subject: Reading Duration: 1 week  

Number of students: 31 Date: December 13th to 16th, 2021 Language skill: Reading 

Topic: Pre-teaching vocabulary and storytelling activities feedback 

Objectives:  

• To reinforce students’ knowledge. 

PROCEDURE: 

TIME Teacher’s activity Student’s activity Materials 

December 

13th   

• Teacher will explain the 

activities students have to do 

in google classroom.  

• Teacher will assign students 

to watch a video called “Pre-

teaching vocabulary”. 

• Students will complete the task 

by watching the video and 

answering questions using 

Edpuzzle. 

• WhatsApp 

group  

• Google 

classroom 

https://classroo

m.google.com/c/

NDM5MjY0M

DgxOTg1?hl=es

&cjc=rcqzlo2  

• Edpuzzle. 

December 

14th  

• Teacher will post a reading 

called “The arm of liberty” 

• Students will read the text and 

they will write 5 words that they 

do not understand with their 

meaning. 

• Google 

classroom 

December 

15th  

• Teacher will ask students a 

question about storytelling. 

• Teacher will post a topic 

“Chinese New Year” 

• Students will answer the 

question about storytelling and 

its relation to reading skills. 

• Students will write everything 

they know about Chinese New 

Year. 

• Google 

Classroom 

 

December 

16th  

• Teacher will post a reading 

called “Chinese New Year” 

• Students will read the text and 

answer the questions. 

• Google 

forms 

https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
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Annex 3: Tests 

 

PRE-TEST 
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Source: 

https://www.cambridgeexams.ch/sites/default/files/pet_reading_and_writing.pdf  

Forms: https://forms.office.com/r/nq6nyfZUnN  

 

 

 

https://www.cambridgeexams.ch/sites/default/files/pet_reading_and_writing.pdf
https://forms.office.com/r/nq6nyfZUnN
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POST-TEST 
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Source: https://www.kawai-juku.ac.jp/cambridge-english/pdf/sample-pet-01.pdf  

Forms: https://forms.office.com/r/FZVtd1BMLQ  

 

https://www.kawai-juku.ac.jp/cambridge-english/pdf/sample-pet-01.pdf
https://forms.office.com/r/FZVtd1BMLQ
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Annex 4: Readings 

 Reading 1 and questions:  

https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoH

SQM2kX27mqI/edit?usp=sharing  

Taken from: https://www.examenglish.com/A2/A2_reading_weather.htm  

 Reading 2 and questions: 

https://docs.google.com/document/d/1y7ge3Kd8GHoG2lPgpkmc6zpGj7xCm

52so3Xs1Murxao/edit?usp=sharing  

Taken from: https://www.examenglish.com/A2/A2_reading_daily_routine.htm  

Answer key: a, b, a, c, b, a, a, b, c, b 

 Reading 3 and questions: 

https://docs.google.com/document/d/1fGhUUqhdSlSICXd8Orwz8eqTXQiQy

zU1kTsdgk7jdnc/edit?usp=sharing 

Taken from: https://www.examenglish.com/A2/A2_reading_education.htm  

Answer key: b, c, a, a, a, c, b, b, a, a. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://docs.google.com/document/d/1NR8WUNcZie9VlGTZJLTcDcnf0gMQwmoHSQM2kX27mqI/edit?usp=sharing
https://www.examenglish.com/A2/A2_reading_weather.htm
https://docs.google.com/document/d/1y7ge3Kd8GHoG2lPgpkmc6zpGj7xCm52so3Xs1Murxao/edit?usp=sharing
https://docs.google.com/document/d/1y7ge3Kd8GHoG2lPgpkmc6zpGj7xCm52so3Xs1Murxao/edit?usp=sharing
https://www.examenglish.com/A2/A2_reading_daily_routine.htm
https://docs.google.com/document/d/1fGhUUqhdSlSICXd8Orwz8eqTXQiQyzU1kTsdgk7jdnc/edit?usp=sharing
https://docs.google.com/document/d/1fGhUUqhdSlSICXd8Orwz8eqTXQiQyzU1kTsdgk7jdnc/edit?usp=sharing
https://www.examenglish.com/A2/A2_reading_education.htm
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Readings’ reports: 

Kahoot report 
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Quizizz report 
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Nearpod report 
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Annex 5: Technological tools 

 

Google classroom 

Link: https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2  

▪ Presentations 

Brainstorming (Canva): 

https://www.canva.com/design/DAEwzZwQaP8/IuYf8e1cs2v1rfH0a7IFRg/view?ut

m_content=DAEwzZwQaP8&utm_campaign=designshare&utm_medium=link&utm

_source=sharebutton  

Pre-teaching vocabulary (Canva): 

https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?u

tm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_

source=sharebutton  

Storytelling (Emaze): https://www.emaze.com/@AOQQTOCOO/storytelling-

activity  

https://classroom.google.com/c/NDM5MjY0MDgxOTg1?hl=es&cjc=rcqzlo2
https://www.canva.com/design/DAEwzZwQaP8/IuYf8e1cs2v1rfH0a7IFRg/view?utm_content=DAEwzZwQaP8&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAEwzZwQaP8/IuYf8e1cs2v1rfH0a7IFRg/view?utm_content=DAEwzZwQaP8&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAEwzZwQaP8/IuYf8e1cs2v1rfH0a7IFRg/view?utm_content=DAEwzZwQaP8&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.emaze.com/@AOQQTOCOO/storytelling-activity
https://www.emaze.com/@AOQQTOCOO/storytelling-activity
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▪ WhatsApp Group 

 

▪ YouTube videos  

Six creative ways to brainstorm ideas: 

https://www.youtube.com/watch?v=yAidvTKX6xM&t=6s  

Pre-teaching Vocabulary - International TEFL Academy: 

https://www.youtube.com/watch?v=hieVkcTJZd8  

▪ Tool to evaluate the videos 

Nearpod: 

https://app.nearpod.com/?pin=99D47E7446D2170C8AD786990DFF010C-1  

Edpuzzle: https://edpuzzle.com/media/61b6994d696ea142d5e1343f  

 

 

 

 

 

https://www.youtube.com/watch?v=yAidvTKX6xM&t=6s
https://www.youtube.com/watch?v=hieVkcTJZd8
https://app.nearpod.com/?pin=99D47E7446D2170C8AD786990DFF010C-1
https://edpuzzle.com/media/61b6994d696ea142d5e1343f
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▪ Reading used in asynchronous classes (Google classroom) 

For brainstorming: 

https://test-english.com/reading/a2/frogs-in-love-romeo-and-juliet-reading-test/  

For pre-teaching vocabulary:  

https://test-english.com/reading/b1/the-arm-of-liberty-reading-test/  

For storytelling:  

https://test-english.com/reading/a2/chinese-new-year/  

▪ Google Jamboard 

Reading 1:  

https://jamboard.google.com/d/1sl_6ogJMKnjtIR-DJ1qs60fydBqopnPxbwBShhif-

wE/edit?usp=sharing  

Reading 3: 

https://jamboard.google.com/d/11TCldTXSg5AXgpXgpWd7l980MsZGWaCb5CvoP

a_uXQ/edit?usp=sharing  

 

 

 

 

 

 

 

 

 

https://test-english.com/reading/a2/frogs-in-love-romeo-and-juliet-reading-test/
https://test-english.com/reading/b1/the-arm-of-liberty-reading-test/
https://test-english.com/reading/a2/chinese-new-year/
https://jamboard.google.com/d/1sl_6ogJMKnjtIR-DJ1qs60fydBqopnPxbwBShhif-wE/edit?usp=sharing
https://jamboard.google.com/d/1sl_6ogJMKnjtIR-DJ1qs60fydBqopnPxbwBShhif-wE/edit?usp=sharing
https://jamboard.google.com/d/11TCldTXSg5AXgpXgpWd7l980MsZGWaCb5CvoPa_uXQ/edit?usp=sharing
https://jamboard.google.com/d/11TCldTXSg5AXgpXgpWd7l980MsZGWaCb5CvoPa_uXQ/edit?usp=sharing


57 
 

▪ Zoom 
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Annex 6: Excel  

Pre-test data 

https://docs.google.com/spreadsheets/d/1JvuQALsXjfw469rl0UjI385AHkEcy9g/edit

?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true  

Post-test data 

https://docs.google.com/spreadsheets/d/1evlJfor4FL6Dvz9UX0MNVwKiWupms5tV/

edit?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true  

 

 

 

 

 

 

 

 

 

 

 

 

https://docs.google.com/spreadsheets/d/1JvuQALsXjfw469rl0UjI385AHkEcy9g/edit?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1JvuQALsXjfw469rl0UjI385AHkEcy9g/edit?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1evlJfor4FL6Dvz9UX0MNVwKiWupms5tV/edit?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1evlJfor4FL6Dvz9UX0MNVwKiWupms5tV/edit?usp=sharing&ouid=117257966472531880668&rtpof=true&sd=true
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Annex 7: Urkund report 
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